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Editorden,
Degerli Okurlar,

Uzun siiredir egitim alaninda bir nitel aragtirma dergisi ¢ikarmay1 planliyorduk. Bunu
sizlerle paylagsmanin mutlulugunu yagamaktayiz. Tiirkiye’de nitel egitim arastirmalarinda
bir artig oldugu ve bazi aragtirmacilarin 6zellikle nitel arastirmalara yoneldikleri
goriilmektedir. Bu durum iilkemizde tematik nitel arastirma dergileri ihtiyacini
dogurmustur. Bu ihtiyaci karsilamak i¢in Egitimde Nitel Arastirmalar Dergisi [ENAD]
yayin hayatina baglamistir. Uluslararasi hakemli bir dergi olan ENAD’1n 6ncelikli amaglari,
nitel egitim aragtirmalarinin ulusal diizeyde gelismesine katki saglamak, nitel egitim
aragtirmacilarina akademik bir ortam sunmak ve nitel arastirma alanindaki uluslararasi
gelismeleri dergi araciligtyla paylasmak olarak siralanabilir. Bu amagla, dergide &zgiin nitel
arastirmalara, nitel yontemlerin tanitildig1 ve tartisildigi ¢aligmalara, nitel arastirmayla ilgili

kitap tanitimlar1 ve elestirilerine yer verilecektir.

Ilk sayimizda ikisi Ingilizce ikisi de Tiirkge yazilmis dort ¢alisma yer almaktadir. Ingilizce
yazilmus olan ilk arastirma makalesi, Anadolu Universitesi’nden Dog. Dr. A. Figen
Ersoy’un, “Sosyal bilgiler dersinde kiiresel vatandaslik egitimi: Uluslararasi ¢atisma ve
savaglara iliskin Tiirk 6gretmen ve dgrencilerin deneyimleri” adli ¢aligmasidir. Durum
caligmasi olarak desenlenen aragtirmada ilkogretim basamaginda sosyal bilgiler dersinde
yer verilen uluslararasi ¢atisma ve savas konularini Tiirk 6gretmen ve 6grencilerinin nasil
algiladiklarini ve 6gretim uygulamalarini ortaya koymay1 amaglanmustir. Calismada ele
alinan konu ve bu konunun uzun siireli gozlemler ve yari-yapilandirilmig gériismelerle

incelenmesi agilarindan okuyucularin ilgisini ¢cekecegi s6ylenebilir.

Ikinci calisma &zel egitim alaninda Tiirkce yazilmis bir arastirma makalesidir. Makale,
smif 6gretmeni Eren Sartkaya ve Prof. Dr. Yildiz Uzuner tarafindan yazilmistir. Sarikaya
ve Uzuner’in ¢aligmasi, “isitme engelli cocuklarin okuma-yazma 6grenmelerine iliskin
dgretmen goriisleri” konusunda olup, 6zel egitim alaninda Isitme engelli grencilere

okuma-yazma 6greten 6gretmenlerin goriislerini yansitmaktadir.

Ucgiincii ¢alisma 6zellikle iilkemizdeki nitel arastirmacilar i¢in hem konu hem de

yontem agisindan ilgi cekici olabilir. Bu calisma Tiirkge yazilmus, “Isitme engelliler
ogretmenligi programinda dgretmen egitimcisi olarak yetisme siirecine elestirel bakis:
Bir 6z-degerlendirme aragtirmasi” adli arastirma makalesidir. Arastirma Anadolu
Universitesi’nden Dog. Dr. Hasan Giirgiir tarafindan yapilmustir. Giirgiir, kendi 6gretmen
egitimcisi olma siirecini 6z-degerlendirme deseninde ve arastirmaci giinliigiine dayali
verilere gore bizlerle paylagsmaktadir. Bu yoniiyle aragtirmadan 6gretmen yetistirme

egitimcilerinin 6nemli yararlar saglamasi s6z konusu olabilir.

Dérdiincii calisma Anadolu Universitesi’nden Dog. Dr. 1. Ozgiir Soganc tarafindan
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yazilan, “Anlamlarm agilimi: Nitel goriisme igeren ¢aligmalara doniik bazi yaklagimlar”
adli kuramsal bir ¢alismadir. Soganci, ¢alismasinda Amerika Birlesik Devletleri’nde
sanat egitimi alaninda yaptig1 doktora siirecinde ve sonrasinda goriisme yontemine iliskin
edindigi deneyimler baglaminda epistemolojik durus lizerine yontembilimsel ve metinsel
olasiliklar1 tartigmustir. Calismanin 6zellikle yeni baglayan ve goriisme yapacak nitel
arastirmacilara yararl olabilir.

Bize destek olan basta yaymcimz saym Ozer Dascan’a ve An1 Yaymcilik calisanlarina,
editorler ve yayin kurulumuza, hakemlerimize ¢ok tesekkiir ederiz. Beklentilerimizin ve
hedeflerimizin gergeklesmesinde siz degerli okurlarimizin katkisi, destegi ve ilgisi bizim
i¢in olduk¢a 6nemlidir. Yeni sayimiza iliskin iyi okumalar dilegiyle...

Yaym Kurulu Adina
Ali Ersoy

ENAD, Editor
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From the Editor
Dear Readers,

We have been planning to publish a qualitative research journal in the field of education for
a long time. Now, it is with great pleasure that we introduce you to Journal of Qualitative
Studies in Education - JOORE.

In Turkey, there has been an increase in qualitative educational research and some
researchers have been turning to qualitative research in particular. This situation has
given rise to the need for thematic qualitative research journals in our country. Journal
of Qualitative Research in Education has started to be published in order to meet this
requirement. JOQRE is an international refereed journal and its primary objectives are
to contribute to the development of qualitative research in education at national level, to
provide qualitative educational researchers with an academic environment and to share
international developments in the field of qualitative research through the journal. In
the light of this, the journal will include original qualitative research, studies in which
qualitative methods are introduced and discussed, and book reviews and critiques related to
qualitative research.

Our first issue includes two studies in English and two studies in Turkish. The first research
paper written in English in the journal is entitled as “Global citizenship education in

social studies: Experiences of Turkish teachers and students in international conflict and
war” by A. Figen Ersoy, Assoc. Prof., Anadolu University. This paper is a case study that
explores how Turkish teachers and students perceive the issues of international conflict
and war covered in social studies lessons in primary school and the teaching practices
related to them. The paper is likely to be of interest to readers because of the research topic
and because this subject was examined with long-term observations and semi-structured
interviews.

The second study is a research paper written in Turkish in the field of special education.
This paper is entitled as “Teacher opinions about hearing-impaired children’s literacy
learning” by Eren Sarikaya, primary school teacher, and Yildiz Uzuner, Professor Dr.
Sarikaya and Uzuner’s study reports on the opinions of teachers who teach hearing-

impaired children to read and write in the field of special education.

The third study is likely to be of interest to especially qualitative researchers in our country
in terms of both its subject and method. This study is in Turkish and entitled as “Critical
perspective over the process of my becoming a teacher educator in Turkey: A self-study” by
Hasan Gilirgiir, Assoc. Prof., Anadolu University. In this self-study, Giirgiir shares with us
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his own experience of the process of becoming a teacher trainer based on the data from his
research diary. In this sense, the study can provide significant benefits for teacher training
educators.

The fourth study is a theoretical study in English entitled as “Unfolding meanings: Some
considerations for qualitative interview studies” by I. Ozgiir Soganci, Assoc. Prof., Anadolu
University. In his study, Soganci discusses methodological and textual possibilities with
respect to epistemological stance based on his experiences about the interview method
during and after his doctoral studies in the field of art education in the United States. This
study is likely to be beneficial especially to novice qualitative researchers to conduct
interviews.

We would like to express our gratitude to our publisher Mr. Ozer Dascan, staff of Ani
Publishing, our editorial board and advisory board, and referees for their support. The
contribution, support and interest from our valuable readers are very important for us to
realize our hopes and goals. We hope you enjoy reading our latest issue...

On behalf of the Editorial Board
Ali Ersoy

JOQRE, Editor
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Global Citizenship Education in Social Studies:
Experiences of Turkish Teachers and Students in
International Conflict and War”

Sosyal Bilgiler Dersinde Kiiresel Vatandaslik Egitimi: Uluslararast Catigma ve
Savaslara Iliskin Tiirk Ogretmen ve Ogrencilerin Deneyimleri

Arife Figen Ersoy

To cite this article/Atif i¢in:

Ersoy, A. F. (2013). Global citizenship education in social studies: Experiences of
Turkish teachers and students in international conflict and war. Egitimde Nitel
Arastirmalar Dergisi-Journal of Qualitative Research in Education, 1(1),
7-30. [Online]:www.enadonline.com, http://dx.doi.org/10.14689/issn.2148-
2624.1.1slm

Abstract. With the impact of the media, international conflicts are increasingly becoming a part of
both everyday life and global citizenship education. The purpose of this research was to understand
the perceptions of students and teachers about the incidents of international conflict and war, how
teachers present these issues in social studies course, and the problems teachers encounter in this
process. This study was carried out as a qualitative case study research. The data were collected by
participant observations carried out in Social Studies lessons and by semi-structured interviews with
the participating teachers and students. The data were analyzed using interpretive thematic analysis.
The findings from this study revealed that the teachers in this study acted in protective, emotional,
rational and tentative modes while teaching the issues of international conflict and war. The study
also found that the teachers’ behaviors while teaching controversial issues had an influence on the
students’ knowledge, skills and attitudes on the subject. In addition, the students’ age and maturity
level, gender, socio-economic and cultural level had an influence on learning about these issues.
Finally, the findings indicated that the teachers who participated in this study did not have sufficient
knowledge and experience in teaching controversial issues and international conflict and war.

Keywords: Social studies, citizenship education, global citizenship, controversial issues,
conflict and war, peace education

Ozet. Uluslararasi ¢atismalar medyanin etkisiyle gerek giinliik yasamin gerekse de
kiiresel vatandaglik egitiminin bir pargasi haline gelmeye baslamistir. Bu arastirmanin
amact, uluslararasi ¢atisma ve savas olaylarini Tiirk 6gretmen ve dgrencilerin

*This paper was presented at the 89th NCSS Annual Conference, Georgia, Atlanta (November, 2009).
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nasil algiladiklarini, bu konulara sosyal bilgiler derslerinde nasil yer verildigini ve
karsilasilan sorunlarin neler oldugunu anlamaktir. Arastirma nitel durum g¢alismasi
olarak gergeklestirilmistir. Veriler katilimer gézlem ve yari-yapilandirilmis gériigmelerle
toplanmigtir. Veriler yorumlamaci tematik analiz ile analiz edilmistir. Arastirmada
ogretmenlerin uluslararasi gatisma ve savas konularini 6gretirken koruyucu, duygusal,
akilcer ve ¢ekimser tarzlarda davrandiklart ortaya ¢ikmistir. Ayrica ¢alismada,
ogretmenlerin tartismali konulari 6gretirken dgrencilerin konuya iliskin bilgileri,
becerileri ve tutumlarin da etkilendikleri bulunmustur. Ek olarak dgrencilerin yas ve
olgunluk diizeyleri, cinsiyetleri, sosyo-ekonomik ve kiiltiirel diizeyleri de tartigmali
konular1 6grenmelerini etkilemektedir. Sonug olarak, bu ¢alismanin bulgular
ogretmenlerin uluslararasi gatigma, savas ve tartigmali konularin 6gretiminde yeterli bilgi
ve deneyime sahip olmadiklarini gdstermektedir.

Anahtar Sozciikler: Sosyal bilgiler, vatandaslik egitimi, kiiresel vatandaslik, tartigmalt
konular, catigma ve savas, baris egitimi

Introduction

International conflicts and wars lead to various problems such as refugees, poverty,
violence, death and psychological disorders and threaten security and development today
as they have always done. Oxfam (2005) points out that there have been more than 120
wars and conflicts in the world since the end of the Cold War in 1989. Today, scientific
and technological advances have accelerated information sharing at the global level,
increased awareness of international conflicts and caused many people to be part of these
conflicts in some ways (Merryfield & Remy, 1995). Meanwhile, the media introduced
international conflicts and wars to the world of children as well, leaving them face to
face with a complicated and challenging situation (Kreidler, 1984). Research indicates
that contemporary conflicts and wars rank top among the issues about which children are
concerned most regarding the future (Srour & Srour, 2006), have a negative impact on
children’s psychology and cause them to exhibit more aggressive and anxious behaviors
(Barnett, 1999; Goldin, Levin, Persson, & Hégglof, 2001), and have a negative impact on
their political attitudes (Shamania & Kimhib, 2006).

Equipping children with the skills to deal with future conflicts and wars is regarded

as one of the goals of global citizenship education. Today, citizens are expected to

care about global problems as well as local ones and to be capable of getting involved
and undertaking responsibility in solving these problems (Merryfield & Remy, 1995;
Marshall, 2009; Oxfam, 2006a; Quillen, 1944). When global citizens obtain information
about issues of peace and conflict, they also need to possess co-operation and conflict
resolution skills and believe that people can make a difference (see Figure 1, Oxfam,
2006Db, p. 4). Therefore, children need to gain a global perspective and acquire the
necessary knowledge, understanding and skills to solve global problems (Marshall,
2009). In addition, global citizenship education is supposed to support world peace by
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developing students’ skills in conflict resolution (Falk, 1994 cited in Brown & Morgan,
2008). As global problems, issues of international conflict and war are among the basic
elements of the global citizenship education.

Social justice and equity Critical thinking Sense of identity and self-esteem

Diversity Ability to argue effectively Empathy

Globalisation and Ability to challenge injustice and Commitment to social justice

interdependence inequalities and equity

Sustainable development Respect for people and things Value and respect for diversity

Peace and conflict Co-operation and conflict Concern for the environment
resolution and commitment to sustainable

development

Belief that people can make a
difference

Figure 1. The key elements for responsible global citizenship

Source: Oxfam (2006b). Curriculum for global citizenship: A guide for schools. Oxfam
Development Education, UK, p. 4.

The process of education should emphasize international life, participation and
undertaking responsibility in international life and international interdependencies

and address problems such as peace, under-development, mineral resources and
environmental protection (Nastase, 1983). What is more, students should be able to
contribute to world peace by acquiring the skills for identifying and implementing
solutions to the conflict, recognizing and avoiding dangerous situations, evaluating
successful solutions, rejecting behaviors that support violence, supporting a cause in a
negotiable and calm manner, and eliminating prejudices and tolerating differences to
prevent crime in their society (UNICEF, 2007). The focus of this process should be not
on aggression, misery and failure but on hope and success (Jenkins, 1998 cited in Brown
& Morgan, 2008). International conflicts and wars need to be gradually covered in the
curricula of global citizenship education in every age level (see Table 1, Oxfam, 2006b,
p.7).

Social Studies teachers play an important role in students’ gaining skills of global
citizenship. The aim of Social Studies education is to educate global citizens who are
sensitive to the problems of the world, seek solutions to these problems and are aware
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of their personal responsibilities (Evans, 1987). Covering controversial issues in social
studies as apart of global citizenship education helps students gain some skills and
values that will prepare them for the 21 century and support their development as global
citizens (Oxfam, 2006a). Social Studies teachers prepare students for citizenship roles
by covering many controversial political, social, and societal issues and enable them
think critically, communicate effectively, accept different perspectives, be interested in
conflict situations, recognize bias and think multi-dimensionally (Crick, 1998; Harwood
& Hahn, 1990; Hess, 2004; Wilson, Hass, Lauglin, & Sunal, 2002). Bickmore (1997)
states that by bringing the social and political conflicts that occur in other parts of the
world at different times into the classroom in order to analyze current events, teachers
present historical issues and different perspectives especially on ideals and perform an
efficient and democratic citizenship education by enabling students to encounter and
discuss cultural and ideological differences. Merryfield and Remy (1995) suggest that
international conflicts and wars belong to Social Studies curriculum because they deal
with people and their communication with other groups ranging from their family to the
global community in general. Also, Yamashita (2006) emphasizes that teachers should
cover these issues so that students can have a better understanding of international
conflicts and wars and make more informed decisions later in their lives. Merryfield and
Remy (1995) state that, in Social Studies class, issues of international conflict and war
can be associated with the subjects of global history, world cultures, national history,
management, and economy. Bickmore (1993) states that students are likely to have less
developed conflict management skills, which are required for citizenship in the future,
unless the issue of conflict is covered in this course’s curriculum.

The importance of teaching international issues in ensuring peace in the world was
better understood after World War II (Ishii, 2001). At that time, many teaching materials
concerning international conflict and peace education were prepared by international
organizations and non-governmental organizations (Oxfam, 2005; UNESCO, 1992,
UNICETF, 1995). On the other hand, although international conflicts and wars are an
important subject of education, some studies point out that the current wars are not
examined in-depth but they are approved or overlooked at schools (Field, Burlbaw &
Davis, 1994; Merryfield & Remy, 1995) and students do not have adequate information
on these issues (Haavelsrud, 1970; Yamashita, 2006). However, students do want to learn
about and understand these issues (Oxfam, 2006a; Stabbak 2004; Yamashita, 2006).
Davies (2005b) states that some factors seem to promote conflict rather than peace such
as not teaching controversial political issues at schools, competitive education in general,
punishment regimes, fear culture, nationalism, obedience to authority, neglecting the
creation of safe identities, competitive and testing-based teaching methods, on the one
hand and teaching different culture, gender and religions on the other.
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Table 1.

International Conflict and War in Curriculum

Age Knowledge and SKills
understanding (Co-operation and conflict
(peace and conflict) resolution

Values and attitudes
(Belief that people can
make a difference)

Under 5 e our actions have co-operating o willingness to
consequences sharing admit to and learn
Starting to look at from mistakes
resolving arguments
peacefully
Starting to participate
Ages 5-7 e  conflicts past and tact and diplomacy e awareness that
present in our society involving/including our actions have
and others society and others consequences
e causes of conflict and e willingness to
conflict resolution — co-operate and
personal level participate
Ages 7-11 e causes of conflict accepting and acting e belief that things
e impact of conflict on group decisions can be better and
e causes of conflict and compromising that individuals can
conflict resolution — make a difference
personal level
e  strategies for tackling
conflict and for conflict
prevention
Ages 11-14 e causes and effects of Negotiation e  willingness to take
conflict, locally and a stand on global
globally issues
e relationship between
conflict and peace
Ages 14-16 e conditions conducive negotiation e  willingness to work
to peace mediation towards a more
equitable future
Ages 16-19 e  complexity of conflict negotiation e  willingness to work

issues and conflict
resolution

conflict resolution

towards a more
equitable future

Source: Oxfam (2006b). Curriculum for global citizenship: A guide for schools. Oxfam

Development Education, UK, p. 7.

Research on the way international conflict and wars are taught is still limited. Davies
(2005a) suggests some modes in which wars are presented at schools in a circle of
negative and positive poles: hate curriculum, defence curriculum, stereotypes and

11



ONLINE
Joumal of Qualiafive Researchin Education Cilt 1, Say1 1, 2013

Egitimde Nitel Arastirmalar Dergisi - ENAD

allegiance, war as routine, and omission from discussion as negative factors and of
tolerance, personal conflict resolution, education for humanitarian law, dialogue and
encounter and active challenge to violence as positive attitudes. (see Figure 2, Davies,
2005a, p. 23). Kurt (1999) benefited from simulation technique in order to teach the
Bosnia war crimes. In addition to these, several other studies about peace education at
schools report a decrease in students’ prejudice and stereotypical thoughts (Biton, &
Salomon, 2006; Maoz, 2000). However, every international war does not necessarily
bring about the same reactions for every country and nation and individuals’ perspectives
are affected by many factors from their cultural background to international affairs.

For example, Biton and Salomon (2006) found that Israeli children see peace as lack of
violence whereas Palestinian children perceive peace as independence and equality. Thus,
societal differences must be considered when teaching these issues. At the time of this
study, there was no research in Turkey about teaching current conflicts and wars. There
was only one study conducted with elementary school teachers about peace education.
According to this study, the teachers particularly emphasized respect for differences

for global peace and claimed that the exam-based education system in schools did not
contribute to peace education (Demir, 2012). Children’s experiences in their socio-
cultural environment, family, religion and the media and their learning at school play a
key role in the development of their perception of conflicts and teaching these issues.
Therefore, there is a need to determine children’s perspectives on international conflict
and war and teachers’ classroom application and practices in different socio-economic
and cultural societies. This research emerged as a response to this need.

ikelihood of

Negative ACTIVE
Conflict RESPONSE

A ™

Action to challenge
Hate curriculum violence

Defence
curriculum

Dialogue and
encounter

I

Stereotypes and - T
allegiances Education for
‘humanitarian law

\
War as routine I
Personal conflict

\ resolution

—
Omission from A —

PASSIVE
RESPONSE

Figure 2. Approaches to teaching about conflict

Source: Davies, L. (2005a). Teaching about conflict through citizenship education. International
Journal of Citizenship and Teacher Education, 1(2), p. 23.
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Research Questions

The aim of this research is to identify the factors affecting the perceptions of students and
teachers about the incidents of international conflict and war, how teachers present these
issues in Social Studies course, and the problems they have. The following questions
were answered in this study:

1. What are the factors affecting students’ perception of and information about the
current wars?

2. What are the factors affecting teachers’ perception of and information about the
current wars?

3. What are the practices of teachers related to teaching about the current wars in
social studies course?

4. What are the gains made by students in social studies course about the current
wars?

5. What are the problems faced by teachers in social studies course in teaching
about the current wars?

The Israeli-Palestinian conflict, which was mentioned as a sample incident in this study,
has been a current issue in the agenda of the world since World War II and it has been
followed closely in the political and social agenda of Turkey as well. The Turkish media
has always recognized the important place of the Israeli-Palestinian conflict, which meant
that the Israeli-Palestinian conflict has been one of the most controversial current issues
in Turkey. However, there have always been opposing views on this issue in Turkey just
as throughout the world. Meanwhile, the focus of the controversy in Turkey was Turkey’s
humanitarian aid to Palestine and acting as a negotiator. The political differences in
Turkey led to diversification in attitudes of the people about this war. Also, Turkey’s
social formation with a large Muslim population living in a democratic and secular state
structure and the roles undertaken by Turkey for peace in the Middle East during the
incidents in the area have contributed to the controversy of this conflict. Considering the
natural reflection of this global conflict in Social Studies course curriculum, this paper
emerged as a result of the need for obtaining data regarding teaching these issues. The
researcher felt that there would be some differences between the attitudes of teachers

of Social Studies and students’ perceptions. Therefore, the focus of the research was

the ways in which the issues of international conflict and war are presented in global
citizenship education, educational deficiencies, and the factors shaping students’
perception and challenges. Data from this research will present strategies for teachers in
teaching international conflict and war and insights for researchers for future studies. In
addition, it will also contribute to the development of educational policies, curricula and
textbooks about global citizenship education. Finally, the findings from this research may
be useful in designing teacher education programs.
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Methodology
Participants

This research was conducted based on the qualitative holistic multiple-case study
research approach in two elementary schools with different socio-cultural and economic
characteristics in a Central-Anatolian city of Turkey. West City Elementary School (WCS)
(code name) was a state school in the outskirts of the city. Its students typically came
from families with lower and middle socio-economic status. In general, only the students’
fathers were employed in the family and the mothers were housewives. Their fathers
usually worked as casual laborers or as civil servants. The parents were either elementary
or secondary school graduates. The other school in the study was North City Elementary
School (NCS), which was a private school in the city center. All of the students came
from families with higher socio-economic status. In general, both the fathers and
mothers of the students were employed. The students’ parents had high-paying jobs such
as business people, doctors, and lawyers. The parents were usually higher-education
graduates.

The research included 6 volunteer female teachers from these schools. In Turkey, there
are three hours of Social Studies classes per week from 4™ Grade to 7" Grade. Social
Studies course is taught by elementary school teachers in Grades 4" and 5" whereas it
is taught by teachers of Social Studies in 6" and 7" Grades. For this reason, the study
enrolled 4 elementary school teachers, 2 teachers of Social Studies, and 25 students
attending the classes of these teachers. The students in the study were chosen among
those who expressed different opinions in the class discussions about the Israeli-
Palestinian conflict. Thus, that made it possible for the study to include as many varied
opinions as possible. There were 13 female and 12 male students in the study and 13 of
them were from lower socio-economic status families while 12 came from higher socio-
economic status families. Among the participants, five students in 4" Grade, five students
in 5" Grade, seven students in 6" Grade and eight students in 7" Grade voluntarily
participated in the study.

Data Collection and Analysis

Research data were collected by participant observations carried out in Social Studies
lessons and then by semi-structured interview sessions with the teachers and students.
The observations were carried out from October, 2009 to April, 2010 in the classes of

six teachers. Participant observations were conducted and field notes were taken. The
observation time was approximately 210 teaching hours. Each class lasted about 40
minutes (see Table 2). There were intensive observation sessions during the peak times of
conflicts.
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Table 2.

Information about Observation Period

Field School Grade Observation time
Classroom teacher State 4 30 teaching hours
Classroom teacher State 5 23 teaching hours
Social studies teacher State 6 26 teaching hours

7

24 teachi

Classroom teacher Private 4 25 tgggmgé 8%2
Classroom teacher Private 5 27 teaching hours
Social studies teacher Private 6 29 teaching hours

7 23 teaching hours

The interviews were conducted by using an appropriate voice recorder in a convenient
place at the schools at the end of the term and each session took approximately half an
hour. During the interviews, the students were asked what they thought about the current
wars, what they learnt about the current war and from whom they learnt that information,
and what they learnt in Social Studies lessons. On the other hand, during the interviews,
the teachers were asked what they thought about the teaching of the current wars in
Social Studies course and how they taught about these issues, what resources they
provided for students and the problems which they encountered in teaching about these
subjects.

Research data were analyzed with interpretive thematic analysis. Although the study
was based on Davies’ (2005a) patterns of teaching international conflict and war, this
analysis approach was preferred considering that there might be different teaching
practices in different cultures. This is because thematic analysis is based on theoretical
point of view and at the same time it provides researchers with flexibility and creativity
in re-establishing the themes (Braun & Clarke, 2006). Data triangulation was used

to increase the study’s trustworthiness. For this purpose, both the students and the
teachers were interviewed and observed. In addition, data analysis was followed by a
member check. An expert was involved in the peer review process during data encoding
and theme (Lincoln & Guba, 1985). The students’ schools, ages and grades and the
teachers’ branches, grades and schools were stated in presenting the research data. Also,
opinions of the students and the teachers were presented with direct quotations from the
interviews.

Findings

The teachers tended to follow protective, emotional, rational and tentative approaches
while teaching about international conflict. Based on these approaches, Table 3 shows
information about the teachers’ modes of teaching about international conflict and war,
perspectives on teaching about conflict, teachers applications and student acquisitions.
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The teaching approaches followed by the teachers were found to affect the skills for
global citizenship to be acquired by the students.

Table 3.

Teachers’ Modes of Teaching about International Conflict and War, Opinions about

Conflict Education, Teacher Applications and Student Acquisitions

Teachers Opinions about Teaching applications Student acquisitions
Mode conflict education
Protective It adversely affects Letting students relax War is a natural process
students by allowing them to Wars are difficult to
Students cannot express themselves resolve
understand these Reducing their Working hard to avoid
subjects concerns this situation
Raising national
awareness
Emotional Children should be Trying to show the Developing prejudice
taught about wars right side and generalization
Guilty and not guilty or accepting the
parties of wars should existing clichés and
be taught generalizations
Rational Children should be Empathizing with both Being sensitive about
taught about wars sides of the war the issues of conflict
Students should have Focusing on solution of and war
multidimensional the problem Accepting different
perspectives about the Criticizing national and opinions about these
causes of wars global political policies subjects
Students should think Developing individual Understanding
about the solution of and national that prejudice and
these problems responsibility generalizations are
Emphasizing world wrong
citizenship Realizing that these
problems can be solved
through collaboration
Undertaking
responsibility in solving
these problems
Being able to critically
evaluate national and
global policies
Tentative Students should learn Showing the causes and Being sensitive about

about international
conflict

consequences of conflict
Avoiding political issues
Guiding students towards

different learning
resources

Developing national
awareness

the issues of conflict
and war

Evaluating in terms of
human rights
Democracy is not
practiced throughout the
world
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Protective

The two teachers at NCS adopted an indifferent mode of teaching because they did not
mention the current wars in Social Studies course. These teachers thought that the current
wars were difficult to understand for students (4™ and 5™ grades), high school entrance
exams in Turkey didn’t include any questions about them and they could adversely affect
students’ psychology. Nevertheless, although these teachers were protective discourse
about these issues during their classes, their students themselves mentioned the topic in
the classes. For example, the 4™ grade students asked their teachers if she watched the
images of war in television news and what she thought about them. However, the teacher
ignored their question and told them to focus on another task. Therefore, the teacher did
not see the current wars as a teaching subject. She explained that she did not include the
current wars in lessons deliberately by saying, “Actually, I’m not raising these issues
because I worry that they are affected by them... really deeply. Of course I watched
those images. There were awful images.” A 5™ grade student in the same school started

a discussion during the lesson by claiming that there should be no trade with Israel. The
teacher just watched the students discuss the issue with each other and then turned back
to the subject in the syllabus. This teacher preferred to focus on academic achievement
and followed the subjects covered in the textbooks. The teacher explained her behavior
by saying, “These matters need to be discussed only after the actual subject in the
syllabus is studied. As a matter of fact, these children will be sitting for exams this year
and I’m not sure if they need these issues as the school subjects are more important and
they are just too young...”

During the interviews with the students from these teachers’ classes, a lot of students
just expressed their feelings about the war and said that they were sorry for civilian
casualties. For instance, one of the children said “I’m really sorry because civilians are
killed too... What is more, children are killed there; what is their fault?” (Female, WCS,
4™ grade). Feeling sympathy for children killed in war, the younger children (4™ and 5™
grade) were worried about the future. One of them said, “They used bombs and children
were killed. They did not do anything wrong. Perhaps, their ancestors did something
bad... it’s not their fault...” (Male, WCS, 5" grade). The teachers in this group advised
their students to be alert and work hard so that their students’ level of future anxiety
could be reduced and their country wouldn’t experience similar incidents. For example,
a teacher said “I warn them that we have to be alert, work hard and care for our country.
I explain that less developed countries experience this kind of things, so we must work
hard”.

While the students were discussing the war, the protective teachers let them express their
feelings and approved their opinions but gave no information about the causes or course
of the war. As a result of this, these teachers’ students couldn’t get adequate information
about the cause and course of the conflict and the efforts and methods to resolve that
conflict at national and international level. Therefore, for these students, war remained as
an issue which is completely complex and difficult to solve. In the interviews, most of the
students replied “I don’t know” when they were asked about the cause of the war. When
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they were asked whether they wanted learn about these issues at school the majority of
the students (18) said they wanted to. For example, a student explained the benefit of
learning about these subjects by saying, “I believe that we should have awareness about
this subject even though we’re children... because it is always people that start wars. If
we have awareness about these subjects, these wars are unlikely to break out in our time
as we will be the adults of the future” (Female, WCS, 5" grade).

Emotional

One of the teachers at WCS who included this subject in her lesson had a biased view of
the issue. The teacher described herself as a nationalist and conservative and her view
of conflict issues was affected by her background, prejudices and the cultural structure
in which she lived in. The teacher said “They [the Israeli] believe that they are Allah’s
(children and see themselves as the chosen race” and added that she learnt this from

her teachers, history books and father. Although the teacher did not directly declare her
biased opinions, she did not make any effort to eliminate the students’ social prejudices
and stereotypical judgments. The interviews, on the other hand, revealed that not all of
the students of this teacher had a biased view of this conflict but the teacher played a role
in reinforcing students’ opinions if their family had already a biased opinion about this
war. When those students from conservative families in this teacher’s class mentioned
their parents’ views of the war, it was found that their opinions were similar to those

of the teacher. For example, a student said “They told in the news... they struck our

land again... about 100 people were killed... most of them were children... my parents
told me so and sometimes they mention it in the news too...” (Male, NCS, 4™ Grade).
According to a female student in the same classroom, who were neutral about this war,
ethnic and religious differences wouldn’t change the effects of war on people. War is
difficult for all people, so we need to help people. In the interview, this student said, “I’'m
deeply sorry... We cannot ignore it when someone declared war on the French, British,
Turkish peoples... because they are also people living in this world. We must help them
as well”.

The teacher included this international conflict in her lesson by associating it with

the Turkish War of Independence. While presenting the notion of sovereignty, the
teacher told the students that the nation’s flag and anthem should be respected and she
emphasized patriotism by saying that the students” ancestors sacrificed their lives for
the independence of this country in the War of Independence and associated it with
this conflict. The teacher explained, “This war appeared as an issue during the lesson
when I was telling the students that today we are living free thanks to our ancestors. |
gave Palestinians as an example... they are not free. Their country is under attack... We
were able to survive a horrible war but we do not appreciate what we have got”. In the
interview, she also explained her aim by saying, “No one gives us our independence;
we earned it with everything we got”. This teacher had a conservative and nationalist
approach about this issue and stated that international wars were a matter of power
struggle but she did not present any information about the start or course of the war
and she did not state that this incident was a problem of the world and individuals and
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countries can take responsibility in solving this problem. The teacher tried to develop a
sense of national unity by making use of this subject and pointed out that a country can
protect itself against these wars by becoming a powerful state.

During the class discussions among the students about the war, there were differences
between the attitudes of the female students and male students. The female students
expressed their sadness in a more emotional approach. They either didn’t want to talk

at all or gave responses such as “It’s too bad”, “I’m really worried”, or “That’s enough;

I do not want to talk about it”. On the contrary, the male students displayed a stricter
attitude saying, for example, “We should go and fight in the war, too”. The interviews
showed that the perceptions of the female students and male students about the current
wars and conflicts were different. For instance, a student said “I feel very bad because
innocent people are dying at wars. War is a very bad thing” (Female, NCS, 4™ Grade)
and another said, “I felt sorry for children in this war most. Their suffering despite their
innocence was very sad.” (Female, NCS 6" Grade) The male students, on the other
hand, had a more self-centered perspective through which they looked at the current
incidents of conflict and war in terms of national interests and power relations. Some of
them said “They are attacking us, so why don’t we attack them?”” Also, the traditional
perspective of the emotional teacher might have encouraged them to express similar
opinions more comfortably. What is more, the other teachers interviewed also stated that
gender differences were effective in making sense of these incidents and they noticed the
differences in perceptions of the male and female students as well.

Rational

When presenting this subject in class, one of the teachers in WCS followed a rational
approach and tried to ensure that the students could gain awareness, develop empathy,
eliminate their prejudices, think critically and in multidimensional ways and develop
problem-solving skills. This teacher started the lesson by asking, “Do you watch the
news? What’s happening in our country and around the world?’ The teacher explained
that she made use of the Israeli-Palestinian conflict to make students recognize the
problems of the world and find solutions to them:

My goal was to show them that incidents like that happened in the world. I wanted the
children to think about what can be done... We should defend the victimized no matter who
they are and we should warn those who victimize other people no matter who they are...
We cannot just ignore injustice. The whole world is ours and everyone can be affected by
this negativity...
This teacher explained the causes of the war, the world’s attitude, what can be done to
solve the problem and how to solve these problems. The teacher also explained what
individual responsibilities might be as well as the role of NATO and the UN for the
world peace. The students of this teacher were more knowledgeable about the reason
for this conflict and the course of the war. About the cause of the war, a student said, “I
think they want to own and control this land. In the end, both of the parties want Gaza.”
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(Female, NCS, 5" grade) The students also mentioned the civilian casualties during the
war and the weapons used in this process. According to most of the students, conflicts
should be resolved by means other than wars or conflicts and all countries should work
hard for that. They added that all countries should become involved in the prevention of
international conflict and war. These students thought that other countries should help

a powerless and victimized country regardless of its religion because it is in a difficult
situation. They considered the position of Turkey within the framework of this thought.
Most of them believed that Turkey should spend effort to end this conflict and the war
and therefore approved Turkey’s aid campaign and role as a mediator. One of them
explained the role of Turkey and the world in this conflict by saying “Turkey is a very
charitable country. It was the right thing for Turkey to help because Turkey helped a
country which needed its help. No one is doing anything, though... The world leaders
could have come together and given warnings” (Male, WCS, 4" grade) However, some
of the students stated that Turkey gave an emotional response [because they follow

the same religion] in the Israeli-Palestinian conflict but Turkey did not spend the same
effort for all the wars in the world. Also, some of them did not approve Turkey’s role as
a mediator for peace. These students argued that this is the UN’s task. For instance, one
of them stated that the UN failed to ensure international peace by saying “The United
Nations should have used its authority. Well, if the nations of the world had been able to
come together, they could have been able to stop this war. However, they could not use
their right. They just stepped back...” (Female, WCS, 7" Grade) Most of the teachers
said that they became more sensitive about this war and took responsibility during the aid
campaign for Gaza held in the school. Particularly 9/10-year-old students of the lower
socio-economic status school-WCS were found to be more sensitive. A student said, “I
made a donation... During the ceremony, I felt empathy for the children there. Here, we
feel upset just because we can’t play computer games sometimes but they are worried
whether they could survive the next day. I tried to empathize with them.”(Male, WSC, 5%
Grade).

Discussion of different aspects of international wars in this teacher’s lesson caused the
students’ sensitivity about the issue to go beyond the class. Moreover, these students
stated that they tried to understand each other and be tolerant when they had differences
of opinion in the discussions outside the class. For example, one of them said, “I respect
my friends’ ideas. I have this friend who does not think like me. We disagree at some
points, but then we arrive at a common conclusion ... We have opposing views about
[Turkey’s] sending troops or not. I support it but my friend does not.” (Male, WSC, 5%
Grade).

By allowing the students to express their opinions, the teacher first exposed their
prejudices and stereotypical opinions and then tried to destroy them. Having noticed that
some of the students took the Palestinian side, the teacher asked the students to think
about the reason why these two nations may be fighting by trying to sympathize with
Palestinian and Israeli citizens. The teacher explained her behavior by saying, “Let’s put
ourselves in those children’s place. What would we do in such a case... What is important
here is not to be of the same color, religion or faith; we’re talking about a human
regardless of religion or race. We should help anyone facing injustice...”
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The discussions in this teacher’s lesson and the interviews with the students revealed that
for them, television news was the most important primary sources of information about
the wars. In addition, it was determined that the media’s view of the conflict played an
important role in shaping the perception of the children and society and the prejudices
and stereotypical judgments were more prevalent especially on lower age groups,

who didn’t have developed skills of questioning and critical thinking and on children
from conservative families with lower socio-economic levels who didn’t have enough
information about the incident and had an emotional attitude towards it. Some of the
teachers said that some television channels’ presentation of this conflict as a religious war
caused some students to perceive this war as a religious war. A student, for example, told
about what she saw on TV by saying “They are bombing mosques... Muslims are usually
killed.” (Male, NCS, 5" Grade) Some of the teachers claimed that the media images of
war adversely affected the students’ psychology and said, “They are frightened of the
images they see on TV... A normal person cannot stand it... In foreign countries, violent
images, for example those including blood are not directly presented. Well, we show the
most negative.”

This teacher’s class discussions revealed that the students’ families were another
important primary source of information about the current wars for them. When asked
about the source of their information, the students usually told they learned it from their
parents. For instance, a student said, “I learnt from my father that the war broke out
because Gaza is in Israel.” (Male, NCS, 4" Grade) In the interviews, one of the teachers
said that the conservative families with lower socio-economic level did not follow these
incidents but tended to have an emotional or religious attitude and children are adversely
affected by the conversations at home. The teacher explained, “The parents of student
knowing about the subject have got jobs and a higher level of educational background.
They regularly read newspaper or keep up to date with current developments through
other media. However, there are also other children whose parents do not talk about

this subject... They just do not know and cannot say anything about the subject. For
example, they do not have a newspaper subscription...” In addition, the teacher believed
that conservative approaches of the families led their children to consider this war with
religious feelings.

Tentative

A teacher from WCS and another from NCS adopted a tentative attitude when presenting
issues of war and conflict. These teachers did mention this war but they just provided

a superficial level of relationship with the course subjects and they refrained from
presenting a critical perspective. About presenting the issue of war in the lesson, the
teacher in WCS said, “I think that is a crime against humanity. This is a clear example of
a world order in which the weak are victimized by the powerful. We need to discuss these
issues so that they can stand against injustice... and express their opinions”. The teacher
in NCS said, “The Social Studies course narrates history. What has happened between
Israel and Palestine is a history. In fact, the children are witnessing history”.
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In their classes, these teachers dealt with war in terms of human rights and emphasized
the need for the development of democracy in the world. The teacher in NCS said, “We
try to teach our students the universal sense of the love of humanity. We know what bad
consequences war can cause. Therefore, I see this war as a shame on humanity”. In their
lessons, these teachers tried to have their students develop an awareness of the current
events but they did not promote an in-depth analysis of the issue and make the students
think about a solution to this problem. Instead, they mentioned the cause of the war, the
weapons used in the war, and the effect of war on civilians. They made comparisons with
US-Iraq and Afghanistan wars. Also, although the teachers did not express their views on
the subject in class, they allowed their students to express theirs. In general, the teachers
either approved their students’ views or remained silent. The teacher in NCS explained,
“I chose to remain silent when they reacted aggressively or were clearly biased about the
issue. It is the students that are supposed to talk. We just presented the topic objectively.
On the other hand, we tried to raise their awareness of national values and told them they
were wrong when they responded aggressively and with a bias”. However, the teachers
tried to change the subject especially when the students began to criticize government
policies. When the students criticized the government’s policies regarding this war, the
teacher in NCS said “OK. Why don’t we make a search on this subject in the Internet and
see what people think” and therefore encouraged them to investigate the subject first. The
teacher in WCS justified this attitude by saying:

I tried not to deal with political issues ... I asked them to read and search on the Internet. They can
always tell what I could not say. We tried not to enter politics. I think politics should not be allowed in
education, too... There is the past; we all know it we saw things, or saw people who experienced these

things. Something unpleasant may happen if children are manipulated.

The teacher in WCS justified the opinion that “political issues should not be discussed

in class” by saying that “I’m worried that students could be manipulated into the various
political groups”. The teacher pointed out the maltreatment experienced during the
military coup by the young who were interested in politics and in the political history of
Turkey. The teacher was concerned that violent incidents of those times such as disrupted
education, many young people quitting school, students and teachers killed during the
period of the military coup could happen again and she acted in a tentative manner.

The military coups in the political history of Turkey prevented people from discussing
political issues in the society and at school. For this reason, many teachers and families
believe that “political issues should not be discussed at school”. Therefore, the teachers
were worried about the reaction of families. For instance, the teacher in WCS said, “As

a matter of fact, what we discuss here in class can be heard by students’ parents at home
just like we hear about what is told in their homes and this can cause misunderstanding.
Similarly, particularly when the students in NCS mentioned about political parties during
the discussion about this conflict, the teacher warned the students by saying, “please do
not use the names of political parties and try to avoid political matters” and therefore
intervened in students’ criticizing the government on this subject.
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The majority of the students of the tentative teachers believed that it is always the
powerful attacking the weak in international wars. This opinion was expressed more by
the students in 6" and 7" grades. One of the students criticized the war by saying, “It is
already the end of the world if the powerful attack the weak” (Male, WCS, 7" grade). The
students of the teachers who acted in a tentative manner also thought that the wars of this
kind were routine, they could not be resolved, and they can happen again in the future.
The teacher in WCS explained, “The children watched it on TV and the media... they
watched the situation of the children there and bombs exploding... they already witnessed
the America-Iraq war 3-5 years ago. Actually, their faith in democracy was shaken. The
belief that the powerful win everything was confirmed for them”.

The superficial presentation of the issues of war in these teachers’ lessons did not meet
the students’ knowledge needs on this subject. During the interviews, the students in
6™, and 7" grades said they wanted to learn about these subjects in more detail and

they had a better understanding of these issues when they were discussed in class. For
example, a student said, “we see them in the news, but our teacher can tell us because
she is closer to us and more knowledgeable. We cannot exactly understand things in the
news. Our teacher can tell us till we can understand” (Female, NCS, 6" grade). Another
student claimed that future generations will be raised as unthinking citizens because

of not teaching about these political issues and criticized the education system by
saying “wars... we need to know what to do in case of war... people do not learn about
anything... they are unable to comprehend politics and they cannot be sure about what to
do and how to prepare for the future” (Male, WCS, 7™ grade).

Conclusion and Implications

The results of this study revealed that most of Social Studies lessons failed to adequately
present the issues of international conflict and war so as to equip the students with global
citizenship skills. The majority of the teachers were unable to teach in a way that would
have the students gain multi-dimensional thinking, problem-solving skills, empathy and
tolerance in an interdependent world. When teaching about the international current wars,
some of the teachers displayed an indifferent mode of teaching, some of them tended

to follow a more national and nationalist approach and therefore reinforced the social
stereotypical ideas and prejudices, and some others considered them as political issues
and refrained from analyzing and criticizing them in class. Only one of the teachers tried
to have the students develop sensitivity to global problems and focused on the students’
establishing empathy, critical thinking and problem-solving. This result suggests that
teachers do need training for global citizenship education. On the other hand, the key
points that need to be developed in students in teaching international conflicts and wars
include strategies for the resolution of the peace such as critical thinking, rational inquiry
(Levine & Cox, 2005), prevention of prejudice and stereotypical judgments (Prutzman

& Johnson, 1997), problem solving, tolerance and empathy development. Teachers
should teach students how to evaluate issues of international conflict and war from a
multidimensional perspective that is appropriate for their level in terms of historical,
economic, political and social aspects in Social Studies. For this purpose, they should
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make sure that students develop necessary skills to access and interpret various sources
of information and analyze the actions before, during and after the war based on human
rights and values. Moreover, teachers should encourage students to think about solutions
and peace by using class discussion about current conflicts and war. Students need
guidance from teachers about the first-hand information sources including different
opinions and read, observe and establish empathy. Several reasons for teachers’ lack

of knowledge and experience in teaching about the issues of international conflict and
war emerged in the study. One of these reasons, as stated by the teachers during the
interviews, was the fact that they were concerned about the possible pressure from the
school administration, parents and society because the issues of international conflict and
war were related to politics. Another reason was that, particularly in 4" and 5" Grades
Social Studies course, the teachers usually addressed national and local issues but they
did not address global issues concerning world politics. This result was probably due to
the fact that the teachers had an inadequate point of view of global citizenship education
and stronger perception of national citizenship. This situation might have been caused by
the inadequate global citizenship education in teacher training programs. Teachers need
to be given global citizenship education to achieve this goal. In addition, by providing

a convenient political environment and laws to discuss these subjects in class, teachers
should be given their academic freedom.

Students need to learn current issues of conflict and war, but schools cannot meet their
needs in this regard, so they turn to the media and the family environment to acquire
information. This situation indicates that in Turkey, the media is the source which
students obtain most information about the international current wars. Findings from
several studies suggest that children learn about the issues of international conflict from
the media most, followed by the family (Alvik, 1968; Brock-Utne cited in Hall; 1993;
Connell cited in Hall, 1993; Field, Burlbaw & Davis, 1994; Geddie & Hildreth, 1944;
Oxfam, 2006a). These findings also show that school is the least effective place in terms
of students’ learning about the issues of international conflict and war. This is another
factor in students’ acquiring many social prejudices and stereotypical ideas about these
subjects outside the school. In addition, this study determined that those students who
met similar stereotypical ideas and prejudices in family, school, the media and the
society adopted these opinions more easily and these opinions were intensified. Prutzman
(1994) states that teachers and parents have an important role in preventing prejudiced
statements and if they fail to meet these roles, children will take them as models, thinking
that biased and stereotypical ideas are right. Pruztman further states that these biases are
not used only in certain cases but they may also cause more violence and hate crimes
(cited in Prutzman and Johnson, 1997). Continuation of prejudice and stereotypical

ideas certainly prevents the development of sustainable social peace and nature at both
local and global level. For this reason, by creating a classroom environment where
children can discuss the subject and explain their thoughts, teachers should identify their
prejudices and develop strategies to prevent them. Bickmore (1997) states that teachers
should bring conflictual situations into the classroom in Social Studies lessons and create
an open classroom environment to identify students’ views of intolerance, recognize their
interpersonal and social conflicts and establish a framework for an active citizenship
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education a pluralistic democracy. Also, Prutzman & Johnson (1997) emphasize the
importance of having students recognize their own prejudices and stereotypical ideas.
Results of this study show that today, on the other hand, only having children recognize
their own stereotypical judgments at school will not be enough. Teachers should convince
students that prejudice and stereotypical judgments are an obstacle to peace and provide
them with strategies to cope with the existing stereotypical ideas and prejudices in the
society. Students should be taught not only how to recognize such prejudices around but
also how to deal with them when they face them.

According to the results of this study, the students’ level of development and maturity
level, gender, social and cultural environment was effective in their comprehension of
the issues of international conflict and war. Teachers should know their students very
well and plan their teaching accordingly. Younger students (age 9-11) in 4" and 5*
Grades tend to follow a more emotional approach to conflict and war incidents and have
difficulty in making sense out of them. Therefore, these students are more affected by
the incidents conflict and war and worried about them. At the same time, these students
more quickly adopt what they have learned in their environment and they are open to
social influence. On the other hand, older students (age 12-14) in 6™, 7" and 8" Grades
are able to take a little more critical stance towards the information they gain from

their environment and they are not influenced by this information as much as younger
students. Evidence suggests that logical reasoning develops with age (Haavelsrud, 1970)
and feelings of young children can be volatile and variable but adolescent children can
have sound ideas (Hoffman & Bizman, 1996). As shown by the results of this study,
students’ logical reasoning skills need to be improved at a young age so that they won’t
develop an anxious and desperate attitude towards these issues.

Findings from this study also showed that the students’ perspectives on war varied based
on gender. The female students tended to have more emotional and sensitive views of
the war and conflict whereas the male students adopted a more aggressive approach with
mottos such as “’let’s go and fight’. While the female students exhibited an attitude more
open to dialogue by suggesting that there might be other ways to avoid fighting, the male
students considered war as inevitable. Studies about the perception of war report similar
findings regarding gender. Male students tend to be more interested in the incidents of
conflict and war than female students (Geddie & Hildreth, 1944; Tolley, 1973, cited in
Hakvoort & Oppenheimer, 1993; Frydenberg et al, 2001) and female students tend to
regard interpersonal quarrels and disputes, things closer to them in social relations, as a
war whereas male students see war as army and soldiers, things not so usual in their daily
lives (Hakvoort & Oppenheimer, 1993). Teachers should be aware of the differences
between male and female students’ perspectives, guide male students into dialogue and
negotiations, and try to reduce female students’ anxiety and concerns by developing their
skills of logical reasoning.

Another factor affecting the students’ perceptions of conflict and war was their socio-
economic level. The students from upper socio-economic level were able to think
in a more questioning and critical way about international conflicts and wars. These
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students criticized the governments, the United Nations and international agencies for
not fulfilling their responsibilities. During the interviews, they said that this subject was
discussed at home. Also, these students were able to take an unbiased stance towards

the incident of international war. Alvik (1968), states that students from upper socio-
economic level are more capable of skills related to reciprocal reasoning and moral
judgment about war. Another point emphasized by the teachers in this study was the

fact that the younger students from traditional and conservative families with low socio-
economic level were more open to social influence. On the other hand, the students who
are older and come from upper socio-economic levels are influenced less by social effects
since they can evaluate events critically. For this reason, teachers should act knowing that
students who are younger and come from traditional families with lower socio-economic
levels are more influenced by the society. Teachers should know students’ socio-cultural
environment very well and be aware of the opinions students can obtain from this social
environment.

Limitations

This research is limited to only the observations in the Social Studies lessons in Turkey
and the interview data from the teachers and students. No data were obtained about the
impact of the other courses and the contribution of the culture at the school on global
citizenship education. More comprehensive studies which simultaneously examine the
contribution of all courses in teaching international conflict and war, extracurricular
activities and school culture are needed. In addition, conducting action research with
teachers about this subject in different programs might facilitate the preparation of
training materials for teachers.

As a result, this study actually highlights the significance of global citizenship education
and studies in this area for maintaining global peace and development. Offering global
citizenship and peace education within each level of education and curriculum and in
activities bringing together school and society in many countries remains among the
important steps to be taken to give future generations a safer and more peaceful life.
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Ozet. Bu nitel arastirmanin amact, Tiirkiye’de isitme engelli cocuklarin devam ettigi ilkogretim
okullarindaki 6gretmenlerin isitme engelli 6grencilerin okuma-yazma dgrenmeleri hakkindaki
gorisleri ve onerilerinin belirlenmesidir. Sekiz 6gretmenin katildig1 bu arastirmada veriler yari-
yapilandirilmis goriisme teknigi ile toplanmistir. Elde edilen veriler arastirma sorulari dikkate
alinarak betimsel olarak analiz edilmistir. Bulgular sonucunda; isitme engelli ¢ocuklarin okuma-
yazmay1, normal gelisim gosteren ¢ocuklarin gegtigi asamalardan gecerek ancak bu asamalari
normal gelisim gosteren ¢ocuklara gore daha geg siirede tamamlayarak dgrenebildikleri goriisii
ortaya ¢ikmustir. Elde edilen bu bulgular, 6gretmenlerin gelisimsel goriisii desteklediklerini
gostermektedir. Ayrica 6gretmenler, isitme engelli cocuklara okuma-yazma 6gretiminde pek ¢ok
sorunla karsilagtiklarini belirtmislerdir. Bu sorunlarin basinda, okuma-yazma 6gretiminde kullanilan
arag-gereglerin eksik ve yetersiz olmasi, 6grenciler arasinda seviye farkliliklarinin olmasi, okuma-
yazma programinin ve kitaplarinin 6grencilerin diizeyine uygun olmamasi, ailelerin okuma-yazma
ogretiminde evde ¢ocuklarini desteklememeleri, ailelerin cocuklarmin engelini kabullenmemesi ve
isitme engeli hakkinda bilgi sahibi olmamasi gelmektedir. Arastirma bulgularinda 6gretmenlerin
okuma-yazma 6gretiminde karsilagtiklart sorunlarim ¢6ztiimiine yonelik pek ¢ok oneri gelistirdikleri
ortaya ¢ikmustir. Oneriler arasinda ailelere egitim verilmesi, Milli Egitim Bakanligi’nin isitme
engellilere uygun kitap ve program hazirlamasi, tiniversitelerin ger¢ege yakin ve uzun siireli
uygulama egitimi vermesi ve dgretmenlerin isitme engellilerin egitimi hakkinda siirekli
bilgilendirilmesi yer almaktadir.

Anahtar Sézciikler: Isitme engelli gocuklar, okuryazarlik, gretmen goriisleri

* Yiiksek lisans tezinden tiretilmistir.
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Abstract. The purpose of this qualitative study was to identify the opinions and suggestions of
teachers of hearing impaired children working in elementary schools about hearing impaired
children’s literacy learning in Turkey. In this study, the data were mainly derived from semi-
structured interview technique. Eight teachers were the participants of the study. The data were
analyzed descriptively concerning each research questions. The findings showed the teachers
believed that similar to hearing children hearing-impaired children become developmentally literate.
However, their becoming literate is considered as being delayed comparing to hearing children.
They also expressed that there were various other problems that have impacts on the literacy
teaching processes to hearing-impaired children. The lack of material and equipment in literacy
instruction, various developmental differences among students, mismatches between student and
book levels, the denial of impairment by the families and lack of knowledge of the families about the
impairment were described as the major problems. On the other hand, the research findings showed
that the teachers have provided many suggestions for the solution of the problems encountered in
literacy instructions applied to hearing impaired students. The most prominent ones were the stress
on family education, the suggestion of preparation of appropriate books and curriculums for hearing
impaired children by the Ministry of National Education, ensuring realistic and practical oriented
university education, and continuous debriefing of teachers on the education of hearing-impaired
children.

Keywords: Hearing-impaired children, literacy, teacher opinions

Giris
Insan, dogas1 geregi sosyal etkilesimler i¢inde bulunan bir varliktir. Sosyal etkilesimin
temel gerekeni ise iletisimdir. {letisim, genel olarak insanlar arasindaki diisiince ve duygu
aligverisi olarak ele almmaktadir (Ciiceloglu,1997). Tletisim kurmak icin diisiiniirken,
konusurken, yazarken, dinlerken simgelerden olusan dili kullaniriz. Bu yoniiyle sozli
ve yazil dil, bilgileri ayirt etmeye, bireyler arasinda iletisim kurmaya ya da etkilesimde
bulunmaya yardim eden vazgegilmez bir aragtir (Clay, 1998). Yazili dil okuma ve yazma
ile gerceklesir. Insanlarin 6grenme gereksinimleri, yeni kosullara uyma zorunlulugu,
yasamin siirekli gelisme ve degisme halinde bulunmast, kisilerin toplumdaki statii ve
etkinliklerini artirma c¢abalar1 ve bos zamanlarimi en iyi bigimde degerlendirme gibi
gayretleri de okuma-yazmanin énemini artirmistir (Kilig, 1996).

Kisinin yasamindaki basarisi bir 6l¢iide sahip oldugu okuma-yazma becerisinin
niteligiyle es degerdir (Celenk, 2005). Yapilan ¢alismalar erken donemde kazanilan
okuma-yazma aligkanligiin ¢ocuklarin gelisimine biiyiik katki sagladigimi
gostermektedir (Hall, 1987; Teale ve Sulzby, 1986). Ortas (2007) erken donemde okuma
aliskanlig1 kazanan g¢ocuklarin kelime hazinesi ve diisinme yeteneginin artigini buna
bagli olarak yaratici zeka, dinleme, konugma yeteneginin gelistigini belirtmektedir.

Bu yiizden okuma-yazma etkinligi gerek ilkdgretim gerekse daha sonraki 6grenim
hayatinda dgrenciye gerekli olacak hatta sadece Tiirk¢e dersinde degil, diger derslerde
de 6grencinin basarisina yon verecek belirleyici bir etmendir. Dogru ve hizli okuyan,
okudugunu anlayan ve yorumlayan, sozlii ve yazili anlatimi iyi yapabilen dgrencilerin,
basaril1 bir yasam siirecegi beklenir (Celenk, 2005).



ONLINE
Volume 1, Issue 1, 2013 Joumal of Qualitafive Research in Education

Egitimde Nitel Arastirmalar Dergisi - ENAD

Arastirmacilar 1970’11 yillardan sonra okuma ve yazmanin birbirini besleyen siiregler
oldugunu ifade etmislerdir (Teale ve Sulzby, 1986). Okuma temel olarak iki boyutta
tanimlanmaktadir. Birinci boyut ¢dziimleme; diger boyut ise okudugunu anlamadir.
Coziimleme sozciik tanima, yazili sembolleri sesli veya sessiz olarak yeniden kodlamadir
(Paul, 2001; Uzuner, Kircaali-Iftar ve Karasu, 2005). Bazi arastirmacilar ise hem
¢ozlimleme hem de anlamayi dikkate alarak tanimlar yapmislardir. Kavcar, Oguzkan ve
Sever (1997) tarafindan okuma, bir yaziy1 olusturan simgesel imleri seslendirmek ya da
o imlerin belirttigi diisiinceleri anlamak eylemidir, ayn1 zamanda bir yaziy1 sozciikleri,
climleleri, noktalama isaretleri ve 6teki dgeleriyle gérme, algilama ve kavrama siireci
biciminde tanimlanmaktadir. Okuma, ¢6ziimleme ve anlama gibi becerileri kapsayan
karmasik bir biligsel davranistir. S6zciik tanima; anlamini bildigi ya da bilmedigi
sOzcligii ¢oziimlemedir. Birey, yetersiz anlama becerisine ragmen yeterli ¢oziimleme
yapabilir (Paul, 2001). Okudugunu anlama becerisi; kelime anlama, metnin igerigini
kavrama, yazarin duygularina ortak olma ve baglamda ilk kez karsilasilan kelimenin
anlamini ¢gikartabilme gibi becerileri igerir. Bu becerilerin geligsmesi i¢in egitimin ilk
yillarindan baslayarak caligmalar yapilir. Okuyucunun metni okuyup anlamasi simdiye
kadar edindigi bilgi birikiminin yardimiyla ger¢eklesmektedir (Akyol, 2010; Cain, 2006;
Girgin, 1997; Goger, 2008; Goktiirk, 1997; Giileryiiz, 2002; Giines, 2009; Johnson ve
Afferbach, 1985; Schirmer, 2000; Yildiz, 2006). Bu sebeple okuyucularin 6n bilgisi,
deneyimleri ve bu sayede olusturduklar: semalar metni anlamasinda énemlidir. Zaman
igerisinde okuyucu olaylar ve iletisim bi¢imlerine iliskin bir bilgi dagarcig: gelistirir ve
bellegine yerlestirir. Sema olarak adlandirilan bu bilgi dagarcigi bireyin bilgiyi bellege
yerlestirdiginin gostergesidir.

Yazma ise; duygu, diislince, istek ve olaylarin belli kurallara uygun olarak birtakim yazili
sembollerle anlatilmasidir (Cegen, 2011). Yazma becerisi; sadece motor bir etkinlik
olmanin 6tesinde okuma becerisinden ayrilmasi miimkiin olmayan, daha iist diizeyde

ve karmasik bir planlama gerektiren, daha karmasik bir zihinsel eylemdir (Keskinkilig

ve Keskinkilig, 2007). Yazma eylemi yalnizca sembollerin kopya edilmesi veya taklidi
olarak nitelendirilmemelidir. Akyol’a (2005) gore yazma eylemi, diislincelerimizi

ifade edebilmek i¢in gerekli sembol ve igaretleri motorsal olarak tiretebilmektir. Yazi
ogretiminde ¢ocugun duygusal ve bedensel 6zelliklerini dikkate almak, egitimsel bir
zorunluluk ve sorumluluk olarak goriilmelidir.

Okuma ve yazma becerileri birbirleri ile iligkili olan, birbirlerini tamamlayan
kavramlardir. Iki becerinin birbiri ile olan iliskisi iki farkli becerinin birlikte
kullanilmasini gerektiren tek bir kavramin okuma-yazma kavraminin kullanilmasina
neden olmaktadir. Okuma-yazma kavrami, iki eylemin birbirinden ayrilmadigini ortaya
koymakla birlikte genel olarak, ses sembollerinin zihinsel olarak bir araya getirilmesi ve
sozel olarak ifade edilmesi ve yazi yoluyla zihinsel ifadelerin aktarilmasi siireci olarak
tanimlanmaktadir (Akbayir, 2007; Albertini ve Schely, 2003; Atwell, 1987; Ege, 2005;
Paul, 2001). Hall (1987), ¢ocugun dogumdan itibaren ¢evreyle etkilesim siirecinde erken
donemden baglayarak okuryazarligi1 kazanabilecegini vurgulamistir. Cocugun erken
donemde okuryazar olusuyla ile ilgili olarak arastirmacilarin iki goriis 6ne siirdiikleri
goriilmektedir. Bunlar okumaya hazirlik ve gelisen okuryazarlik (emergent literacy)
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kavramlaridir. Okumaya hazirlik kavrami, okuldncesi donemde okumaya hazirligin
o6nemini vurgularken gelisen okuryazarlik ise gocugun dogumla birlikte okuma-yazma
stirecine basladigini ve okuryazarligin devam eden bir siire¢ oldugunu vurgulamaktadir
(Girgin, 2007; Hall, 1987; Teale ve Sulzby, 1986).

Okuryazarlik, okuma-yazmanin kullanildig1 ¢cevrede yetisen ¢ocuklarda goriilen tipik
bir davranigtir (Hall,1987). Okuryazarligin geligsmesi ve belli baglamlarda kullanilmast
icin ¢ocugun ¢evrede okuryazarlikla iliskili yasantilara tanik olmasi ve sosyal etkilesime
girmesi gerekir (Au, 2000). Uzuner’in (1996) sosyal etkilesim kuramcilarindan Scribner
ve Cole’den (1981) aktardigina gore, okuryazarlik; sadece belli bir yazinin nasil okunup
yazildigini bilmek degil, ayn1 zamanda bu bilgiyi belli baglamlarda kullanabilmektir.
Okuryazar olan bir ¢cocuk, ¢dziimleme yapmanin, bir metin {iretmenin ya da metinleri
anlamanin yaninda, okuma ve yazmayi kendi kiiltiiriinii olusturan uygulamalar

yerine getirmek icin de kullanir. Cocuk okuryazar olurken ayni zamanda gevresinde
gergeklestirilen okuma ve yazma iceren etkinliklerin yapilarint kavrar ve kendisi bu
etkinlikleri ger¢eklestirmek durumunda kaldigi zamanlarda ¢evresinde degisiklikler
yapmay1 da dgrenir.

Isiten gocuk sesin farkindadir ve yakin cevresindeki insanlarm ¢ikardiklari her tiirli

ses onun icin belli anlamlar ifade eder. Isitme duyusu sayesinde ¢ocuk ayn1 zamanda
seslerin kaynagini dinleyip arar, konusmalara karsilik verir, duydugu sesleri fark eder,
ritmik ve kontrollii sesler kullanmaya baslar. S6zciik dagarcig: gelisir, yaptig1 hatalari
dinleyerek diizeltebilir. Isitme yoluyla kazamlan beceriler sayesinde gocuk, iletisim igin
gerekli dili kazanir ve deneyimlere sahip olur (Cole, 1992). Isiten cocuklar disinda isitme
diizeneginde herhangi bir sorundan dolay1 akustik uyaranlari algilayamayan ve bu engel
dolayistyla dilbilgisel farkliliklari algilama, ayirt etme ve anlamada sorunu olan isitme
engelli cocuklarin okuryazar oluglari farkli sekilde ger¢ceklesmektedir.

Isitme engelinin gocuklarin sozlii dili edinimi {izerinde yarattig1 gecikmeler onlarin
sinirli dil edinimine sebep olmaktadir. Sinirl dil yeterligi de isitme engelli gocuklarin
okuryazar oluslarini olumsuz olarak etkilemektedir (Tiifekgioglu, 2007). Yazili ve sozli
dilde ortaya ¢ikan bu yetersizlikler, cocugun okuryazarlikla yakin iliskisi olan akademik
gelisiminin geri kalmasina neden olacaktir (Girgin, 2007). Okuma becerisini kazanan
cocuk ders diginda da farkli kaynaklar okudukc¢a anlama becerisini gelistirebilecek,
sozciik ve bilgi dagarcigini zenginlestirecektir. Bu sebepten isitme engelli cocuklarin
da okuma becerisini kazanmalarina 6nem verilmelidir. Isitme engelli ¢ocuklar isiten
¢ocuklar gibi okuma becerilerini kazanabilmektedirler. Fakat igitme engelli cocugun
okuma becerilerini kazanma agamalari isiten ¢ocuklardan daha uzun stireli olmaktadir
(Charlesworth, Charlesworth, Raban ve Rickards, 2006; Ewoldt, 2005; Kretschmer

ve Kretschmer, 1978; Paul, 2001; Ruiz, 1995; Schirmer, 2000; Truax, 1985). Isitme
engelli gocuklarda dil gelisiminin yavag olmasi, dili kullanma ve anlama becerilerinin
isiten cocuklara oranla sinirli olmasi, akademik gelisimlerini olumsuz etkiler. Isiten
cocuklar okula belli bir dil dagarcigiyla baslarlar. Oysa isitme engelli ¢ocuklar s6z
dizimi, anlam, kullanim, bigimbirim ve sesbilgisi olmak {izere dilin tiim bilesenleriyle
ugragmaktadirlar. Bu nedenle, isitme engelli bireylerin s6zdizimi, anlam, kullanim,
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sesbilgisi, metin yapisi kurallarini analiz ve sentez etmeleri zordur (Kretschmer ve
Kretschmer, 1978). Isitme engelli gocuklar yasamin ilk yillarinda konusma dilini
kazanirken isiten akranlarina ¢ok benzer bir dil gelisimi sergileseler bile erken teshis,
tan1 ve cihazlandirma olmazsa baglangicta irettikleri sesler zaman i¢inde azalma egilimi
gosterir, taklitler ortadan kalkar, ses iiretimleri hem nitel hem nicel olarak farklilagir.
Isiten gocuklar gibi rastlantisal grenmeleri gerceklestiremezler ve dil gelisimleri
olumsuz etkilenir. Dolayisiyla, okuma dilini konusma diline ¢evirmek oldukg¢a zorlasir.
Bu yiizden de dil ile baglantili gegmis deneyimlerini depoladiklari bir alan olmayabilir.
Gegmis deneyimlerinin olmamasi isitme engelli ¢ocuklarin okuduklarini anlamalarini ve
yorumlamalarini engellemektedir (Elffenbein, Hardin-Jones ve Davis, 1994; Mayer ve
Wells, 1996; McAnally, Rose ve Quigley, 1987).

Girgin (1987), dilsel becerilerinin gelisiminde isitsel 6gelerden yoksun olan isitme engelli
cocuklarin gérsel sembollerden faydalanmaya ¢alistiklarini fakat bunun, sézciikleri
anlamlandirmaktan ¢ok ezberlemek oldugunu belirtir. Bunun sonucu olarak isitme engelli
¢ocuklar okuma-yazma siirecinde bir¢ok problemle karsilagirlar. Okuma-yazma ile ilgili
goriilen belli bagh problemler sunlardir: Yetersiz kelime bilgisi, sozdizimi, figiirsel dil,
anlama, planlama, yazinin diizenlenmesi, diizeltilmesi vb. isitme engelli ¢ocuklarin

eksik dil yasantilarindan dolay1, kelimelerin farkli kullanislarini ayirt etmeleri, glinliik
dilde kullanilan deyimleri anlamalar1 ve bunlart yazili dilde ifade ederken yerinde ve
anlamli bir bigimde kullanmalar1 giiglesmektedir (Cohen ve Plaskon, 1980; Hallahan ve
Kauffiman, 1994; Kretschmer, 1985; Polloway ve Patton, 1993). Isitme engelli bireyler
baglamdan ipucu alarak sozciikleri ¢oziimleyebilirler. Ancak, sozciiklerin goreli olarak
basit ciimlelerde yer almadig: ve siklikla tekrar edilmedigi metinlerde baglamdan ipucu
almakta zorlanirlar. Ciimlenin anlasilmasindaki zorluk, akic1 okumay1 azalttigi gibi
baglamdan ipucu alarak anlamay1 da zorlastirir. Bu tiir metinler okudugunu anlamanin
dogal olarak gelismesine engel olmaktadir (Paul, 2001).

Paul (2001), alan yazin incelemesinde isitme engelli bireylerin ¢ekim eklerinde, yardimci
fiillerde, bilesik ciimlelerde ve devrik ciimle yapilarinda zorlandiklarini belirlemistir.
Ornegin, isitme engelli gocuklar sézciiklerin anlamin bilse de sdzciikler bir araya
gelerek ciimleyi ve ciimlelerin bir araya gelerek paragrafi veya metni olusturdugunu
anlamlandiramamaktadir. Okuma etkinliklerinde okudugunu anlama sorunu isitme
engelli cocuklarin okuma aligkanligini kazanimini etkilemekte ve okumaktan
uzaklagmalarina neden olmaktadir (Girgin, 1987). Isitme engeli sozlii dili olumsuz
etkiledigi gibi yaz1 dilini de olumsuz etkilemektedir. Ozellikle dogustan itibaren bu
engeli olan cocuklar yazili anlatimda sozctikleri yanlis yazmakta, oldukca yetersiz bir
yazi plani olusturmakta, ¢ok sayida imla ve dil bilgisi yanlis1 yapmakta, okunaksiz bir
el yazis1 kullanmakta, fikir olusturup yorumlayamamaktadirlar (Schirmer, 2000; Truax,
1985). Sinif igerisinde yapilan etkinliklerde isitme engelli 6grencilerin en ¢ok kagindigi
etkinligin yazma oldugu goézlemlenmistir (Mclnerney, Riley ve Osher, 1999). Schirmer
(1997), isitme engelli ¢ocuklarin okuma-yazmadaki giigliiklerinin bir diger nedeninin
bu ¢ocuklara egitim veren bircok 6gretmenin bu engel grubuna nasil okuma-yazma
dgretecegi konusunda uygun bir egitim almamalari oldugunu belirtmektedir. Isitme
engellilerin 6gretmenleri, dil 6zellikleri ve dil gelisimi siirecini iyi bilmek zorundadirlar.
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Edwards (1980), Reed (1984) ve Maxwell (2005), arastirmalarinda isitme engelli
¢ocuklarin okuma giigliiklerinin giderilmesi i¢in bu ¢ocuklarla ¢alisacak 6gretmenlerin
¢esitli okuma yontemleri konusunda egitim gormeleri gerektigini belirtmislerdir.
Ogretmenlerin uygun dil kullanmalar1 ¢ocuklarin deneyimlerinden yararlanarak okuma-
yazma 6gretimini desteklemeleri icin 6nemlidir. Ciinkii isitme engelli 6grencilerin
egitiminde dil, 6gretim programinin temelidir. Cocugun yiiz yiize iletisiminde okumada
ve yazmada dil edinimi 6gretimin odak noktasinda yer alir. Isitme engelli gocuklarm
ogretmenlerinin dncelikle dil gretmenleri olduklar: kabul edilmektedir (Schirmer, 1997).

Ayni zamanda dgretmenlerin okuma-yazma &gretiminde kullandiklari 6gretim yontemleri
vardir. Bu durumla ilgili “Okuma Yazma Ogretimi” adli UNESCO raporunda, analitik,
sentetik, analitik-sentetik yontemler siniflamasi kullanilmistir. Sentetik deyimi harf

ve hece sesleri gibi dilin basit unsurlarini, kelime, ciimlecik ve ciimleler gibi daha
6nemli birimler halinde birlestirmek icin gerekli zihni islemleri ifade etmek igin
kullanilmakta, ayrica tlimevarimi ifade etmek igin kullanildig: da sdylenebilir. Analitik
deyimi ise kelime, ciimlecik ve ciimleler gibi 6nemli birimleri yapict unsurlart olan

harf ve hecelerine ayirmak icin gerekli olan zihni iglemleri, yani digerinin tersine
tiimdengelimi ifade etmek i¢in kullanilmaktadir (Gray, 1975). Stratejilerin uygulayicisi
olan 6gretmenlerin, bilgileri ve inandiklar1 6gretim yaklagimlari, okuma-yazmaya iliskin
temel aldiklari kuramsal bakislar ve yontemler, diizenleyecekleri 6gretim ortamlari,
isitme engelli 6grencilere okuma-yazma dgretiminde karsilasilan sorunlar hakkindaki
bilgileri etkili bir okuma-yazma 6gretimi i¢in 6nemli degiskenlerdir. Bu nedenle, isitme
engelli bireyler i¢in hazirlanacak 6gretim ortamlarmnn belirlenmesinde 6gretmenlerin
isitme engellilerin okuma-yazma &grenmelerinin 6zelliklerini belirleyen arastirmalar ¢ok
degerlidir.

Yasar (2008), resmi ve 6zel kurumlarda gérev yapan isitme engelliler 6gretmenlerinin
ses temelli ilk okuma-yazma 6gretim programina iliskin goriislerini aldigi
aragtirmasinda; 6gretmenler programin kazanimlariyla ilgili genel anlamda olumlu
goriis bildirmistir. Bunun disinda programin kazanimlart dogrultusunda &grencilerin
harfleri yazarken birlestiremedigi ve hecelerin birlestirilmesinden elde edilen

kelimeleri anlamlandiramadigi; ses temelli climle yonteminin Tiirkge nin ses yapisina
uygun olmadig1, 6grencilerin yazi ile konugma arasindaki benzerlikleri gérmesini
saglamadig, 6grencilerin sozli dilden yazili dile gegmesini ve kelimeleri dogru
yazmasini kolaylagtirmadigi goriisiinde olduklari, yine de ilk okuma yazma 6gretiminde
kullanilabilir bir yontem oldugu sonucuna ulasiimistir.

Tirkiye’de yapilan okuma-yazmaya iligkin 6gretmen goriisleri arastirmalarina
bakildiginda arastirmalar genellikle normal isiten ¢ocuklarin okuma-yazma 6gretim
yontemlerinin etkililigine iliskin yapilmistir. Bu arastirmalarin bazilarinda ¢oziimleme
yonteminin ve ses temelli climle yonteminin etkililigi tizerinde durulmustur. Tiirkiye’de
0zel egitim dgretmenlerinin isitme engelli gocuklarin okuma-yazma grenmeleri
hakkindaki goriislerini ortaya ¢ikaran nitel arastirma ydntemlerinin kullanildig: bir
arastirmaya rastlanmanustir. Isitme engelli 6grencilerin okuma-yazma dgrenmeleri
konusunda dgretmen goriislerini inceleyen arastirmalar da smirhdir. Ogretmenler egitim
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programlarinin uygulanmasindan sorumludur. Ogretmenler uygulamadan dogan sorunlari
yasayan ve bunun sonucunda da rahatsizliklari, eksiklikleri en iyi géren durumundadir.
Bu nedenle, ilk okuma-yazma dgretimi programinin uygulanmasi sirasinda karsilagilan
sorunlar1 6gretmen goriislerine gore saptayip degerlendirmek ve bu dogrultuda programin
iyilestirilmesine yonelik 6neriler gelistirmek, egitim sorunlarini kaynaginda ¢zmenin bir
yolu oldugu sdylenebilir.

Arastirmanin genel amact; Tiirkiye’de isitme engelli cocuklarin devam ettigi ilkogretim
okullart ve 6zel egitim kurumlarindaki 6gretmenlerin isitme engelli ¢ocuklarin okuma-
yazma Ogrenmeleri hakkindaki goriislerini ve onerilerini ortaya ¢ikarmaktir. Bu amag
dogrultusunda su sorulara yanit aranmigtir:

1. Ogretmenlerin genel olarak okuryazarlik ile ilgili gériisleri nelerdir?

2. Ogretmenlerin isitme engelli 6grencilere okuma-yazma 6gretimi ile ilgili
gortisleri nelerdir? a) kullandiklart yontemler b) gergeklestirdikleri etkinlikler
¢) etkinliklerde kullandiklar1 materyaller nelerdir?

3. Ogretmenlerin isitme engelli 6grencilerin okuma-yazma 6gretimi ile ilgili
sorunlari ve sorunlarin ¢6ziilmesine yonelik 6nerileri nelerdir?

4. Ogretmenlerin isitme engelli dgrencilerin okuma-yazma &gretiminde; diger
o0gretmenlerden, okul idaresinden, ailelerden, iniversiteden, Milli Egitim
Bakanligi’ndan ve MEB Ozel Egitim Rehberlik ve Danismanlik Hizmetleri
Genel Miidiirliigii’ nden beklentileri nelerdir?

Yontem
Katilanlar

Bu caligmanin katilanlarini 2000-2006 egitim 6gretim yillar1 arasinda isitme engelliler
o0gretmenligi programindan mezun olmus ilkdgretim okullarinda ¢alisan 6gretmenler
olusturmaktadir. Bu ¢alismada zengin bilgiye ulasilacak durumlarin ayrintili bir

bi¢imde ortaya konmasinda etkili oldugundan dolay1 amagh 6rnekleme kullanilmistir
(Yildirim ve Simsek, 2006). Amagli 6rneklem yontemi kapsaminda dl¢iit drneklemeden
yararlanilmistir. Bu dogrultuda belirlenen dlgiitler 6gretmenlerin; (1) isitme engelliler
ogretmenligi programindan mezun olmast; (2) egitim siirecinde Tiirk¢e 6gretim programi
okuma-yazma 6gretimine yer vermesi; (3) en az {i¢ y1llik en fazla on yillik 6gretmen
olmast ve (4) goniillii olmasi bigiminde belirlenmistir.

Arastirmaya katilan okullarin miidiirlerinden, isitme engelliler 6gretmenligi programi
mezunu olan dgretmenlerin sayist alinmis ve deneyimleri en az ii¢ en fazla on yil
arasinda olan dgretmen sayilari belirlenmistir. Ogretmenlerin deneyimlerinin en az
ii¢ y1l olmasinin nedeni dgretmenlerin belli deneyimlere sahip olmalar1 goriiglerinin
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uygulamalarini yansitmalar agisindan énemli olmasidir. Bu dlgiitlere gore arastirmada
isitme engelliler programi mezunu olan toplam 8 §gretmen ile goriisme yapilmistir. Buna
gore Afyonkarahisar Isitme Engelliler ilkogretim Okulu’ndan ii¢, Aydin Bozdogan Sair
Fethi Bey Isitme Engelliler ilkogretim Okulu’ndan ii¢, Denizli Yesilkoy Isitme Engelliler
[lkogretim Okulu’ndan iki 6gretmen arasgtirmaya katilmistir. Arastirmaya katilan
ogretmenlerin ozellikleri ile ilgili bilgiler Tablo 1°de verilmistir.

Tablo 1.

Arastirmaya Katilan Ogretmenlerin Ozellikleri

illerden Katilan Ogretmen Sayist Aydn 3
Afyon 3
Denizli 2

Egitim diizeyi Lisans 8

Mezuniyet yilt 2000 2
2001 1
2002 2
2006

Mesleki deneyim 3yl I
4 y1l 2
8 yil 3
10 y1l 2

Ogretmenlerin okuttugu simif 1. siif I
2. siuf 2
4. simf 2
5. smif 1

grup egitimi

ozel egitim kurumu

Goriisme Formunun ve Sorularinin Gelistirilmesi

Bu calismada, Tiirkiye’de isitme engelli gocuklarin devam ettigi ilkdgretim okullarindaki
0zel egitim dgretmenlerinin isitme engelli gocuklarin okuma-yazma grenmeleri
hakkindaki goriislerinin ve dnerilerinin ayrintilt olarak incelenmesi amaglandig: igin nitel
aragtirma yaklagiminin goriisme tekniklerinden yari-yapilandirilmig goriisme teknigi
kullanilmistir (Bogdan ve Biklen, 2007). Yari-yapilandirilmis goriisme, goriigmenin
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akigina bagli olarak degisik yan ya da alt sorularla gériismenin akigini etkileyebilir

ve kisinin yanitlarini agmasini ve ayrintilandirmasini saglayabilir (Tiirniiklii, 2000).
Yari-yapilandirilmig goriisme tekniginin aragtirmaciya sundugu en énemli kolaylik
goriismenin dnceden hazirlanmis goriigme protokoliine bagli olarak siirdiiriilmesi
nedeniyle daha sistematik ve karsilastirilabilir bilgi sunmasidir (Yildirim ve Simsek,
2006). Bu arastirmada veri toplamak amaciyla yari-yapilandirilmis gériisme tekniginin
secilme nedeni; isitme engelliler 6gretmenlerinin Tiirk¢e 6gretim programlarinda yer
alan okuma-yazma 6gretimini nasil uyguladiklari, ne tiir sorunlarla karsilastiklar: ve
beklentilerini belirlemek amaciyla ek sorulara ve ek agiklamalara olanak saglayacak bir
formata gereksinim duyulmus olmasidir.

Gortigme formunun gelistirilmesi asamasinda uzman goriisleri alinarak formun
aragtirmanin amacina uygun olmasina ¢aligilmistir. Gortigme sorular1 hazirlanirken
Tiirkge 0gretim programi okuma-yazma gergevesinde incelenmis ve Tiirk¢e 6gretim
programinin amag, icerik, 6gretim siirecleri ve degerlendirme boyutlar1 g6z oniinde
bulundurulmustur. Sorular nitel arastirmalarda ve isitme engellilerin egitiminde
deneyimli bu makalenin ikinci yazart ile birlikte gdzden gegirilmistir. Hazirlanan
goriisme sorularini sinamak amactyla bir kisi ile pilot goriisme yapilmastir. Pilot
goriisme yapilan 6gretmen igitme engelliler 6gretmenligi programi mezunu olup bir dzel
rehabilitasyon merkezinde dort yildir 6gretmenlik yapmaktadir. Pilot gériisme yapilan
6gretmen ile goriisme tamamlandiktan sonra §gretmenin goriigme sorularina verdigi
yanitlar dinlenerek dokiimii yapilmistir. Yapilan analizler bu makalenin ikinci yazarinin
kontroliinden gegtikten sonra pilot ¢alismanin yeterli olduguna karar verilmistir.
Boylelikle arastirmada kullanilacak olan goriisme formunun igerik gecerliligi saptanmis
ve sorular yeterli goriilmistiir. Goriisme formunda yer alan sorular asagida sirastyla
belirtilmistir:

1. Bana kisaca kendinizi tanitir misiniz?

2. Sizce okuryazarlik ne demektir?

3. Okuma-yazma ile ilgili diigiinceleriniz nelerdir?
4

Isitme engelli cocuklarin okuma-yazma dgrenmeleri hakkindaki
diistinceleriniz nelerdir?

Sinifinizda okuma-yazmaya yonelik ne gibi etkinlikler yapiyorsunuz?
Okuma-yazma 6gretimi ile ilgili sorunlariniz nelerdir?
Karsilagtiginiz sorunlar1 ¢6zmek i¢in neler yapiyorsunuz?

Bu sorunlarin ¢6ziilebilmesi i¢in sizin dnerileriniz nelerdir?

e A

Okuma-yazma 6gretiminin basarili olabilmesi igin diger 6gretmenlerden
beklentileriniz nelerdir?

10. Okuma-yazma 6gretiminin basarili olabilmesi i¢in okul idaresinden
beklentileriniz nelerdir?

11. Okuma-yazma 6gretiminin bagarili olabilmesi i¢in dgrencilerinizin
ailelerinden beklentileriniz nelerdir?
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12. Okuma-yazma ogretiminin daha basarili olabilmesi i¢in tiniversiteden
beklentileriniz nelerdir?

13. Okuma-yazma 6gretiminin daha basarili olabilmesi i¢in Milli Egitim
Bakanligi’ndan beklentileriniz nelerdir?

14. Okuma-yazma 6gretiminin daha basarili olabilmesi i¢in Milli Egitim
Bakanlig1 Ozel Egitim Rehberlik ve Danigma Hizmetleri Genel
Midiirliigii'nden beklentileriniz nelerdir?

Verilerin Toplanma Siireci

Aragtirma verileri yari-yapilandirilmis goriismeyle toplamistir. Bu goriismede,
aragtirmaci yapilandirilmamig goriismenin kesin siirlarindan ayrilarak konu hakkinda
baska verilere ulasabilir (Altunigik, 2002). Gorlisme sorulari genelde her bir goriismeciye
sistematik ve sabit bir sira ile sorulur (Berg, 1998). Goérlisme sirasinda goriisiilen kisinin
sorulart istedigi genislikte yanitlamasina izin verilir ve gerektigi yerde konuyla ilgili
olarak ek agiklamalar yapilabilir (Batu, 2000). Goérlisme sorular1 goriisiilen kisiye
uygun bir dille yazilmalidir. Yari-yapilandirilmis goriismelerde kullanilan sorular,
bireylerin diinyay1 farkli sekilde algiladiklari bilincini yansitir. Arastirmacilar gérigme
sirasinda ¢ikan konularin daha derinine inerek diinyaya katilimeilarin bakis agisindan
bakmaya caligirlar (Berg, 1998). Arastirma verileri 24 Mayis-31 Mayis 2010 tarihleri
arasinda toplanmistir. Gorlismeler 45 ila 135 dakika arasinda stirmiistiir. Goriismelerin
hepsi d6gretmenlerin ¢alistiklart okullarda gergeklestirilmistir. Gorlisme baslangicinda
Ogretmenlere goriisme sorularinin kopyasi verilerek incelemeleri i¢in zaman taninmistir.
Daha sonra goriisme onay formu verilerek goriismeye baslanilmistir. Sorular her bir
O0gretmene ayni sira ile sorulmustur. Cevaplama sirasinda 6gretmen arastirma kapsami
disina ¢iktiginda, arastirmaci uygun bir dil kullanarak tekrar konuya déniilmesini
saglamistir. Ayrica arastirmanin amaci geregi goriisme sirasinda 6gretmenlerden
uyguladiklari okuma-yazma ¢alismalar1 6rneklerini anlatmalari istenmis, kisa s6z edilen
orneklerin agiklanmasi i¢in 6gretmenler tesvik edilmistir.

Verilerin Dokiimii ve Analizi

Yari-yapilandirilmis goriismede, 6gretmenlerin goriisme sorularina verdikleri yanitlar,
betimsel analiz teknigi ile analiz edilmis, her bir soruya verilen yanitlarin dokiimii
yapilmistir. Elde edilen veriler sayisallastirilmig, daha sonra arastirma bulgulart
yorumlanmustir (Gay, Mills ve Airasian, 2006).

Betimsel analiz igin ¢erceve olusturma asamasinda, 6gretmen gortisme kayitlarinin
dokiimii yapilmistir. Dokiimler yapilirken, duyulan her bir konusma duyuldugu bigimiyle
higbir diizeltme yapilmadan ve goriismeci-goriisen sirastyla yazilmistir. Verilerin
tiimiiniin bilgisayara yiiklenmesi bittiginde, yansiz secilen {i¢ goriisme kaydi bir alan
uzmanina dinlettirilerek dokiimlerin dogrulugunun kontrolii yaptirilmistir (Altunisik,
2002). Daha sonra, goriigsmelerde sorulara verilen yanitlar ilgili soru altinda toplanmis ve
“Gortisme Kodlama Anahtar1” hazirlamak i¢in uygun bi¢ime getirilmistir.
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Tematik ¢ergeveye gore verilerin iglenmesi asamasinda, goriisme yapilan 6gretmenlerin
tlimiiniin sorulara verdikleri yanitlar dogrultusunda ve alanyazin destegi alinarak 6zel
egitim igitme engelliler 6gretmenligi programi mezunu ve Milli Egitim Bakanligi’'nda
on bes yillik deneyimi olan bir alan uzmani ile birlikte temalar olusturulmustur. Uzman
tarafindan temalar kontrol edilerek gegerliligi saglanmis ve “Goriisme Kodlama
Anahtar1” kayit formu olusturulmustur. Gériisme kodlama anahtarinda, goriisme
yapilan 6gretmenlerin tiimiiniin goriisleri temalarin ilgili sorular altina secenek olarak
siralanmasindan sonra anahtarin giivenirliligini belirlemek i¢in goriismelerin %37.5’ini
kapsayan 3 goriismeden birinci, dordiincii ve sekizinci goriismelerin dokiimleri ve
kodlama anahtar1 ¢ogaltilarak alandan bir uzmana verilmistir. Arastirmaci ve uzman,
birbirlerinden bagimsiz olarak goériisme dokiimleri ve goriisme kodlama anahtarini
degerlendirmistir. Degerlendirme, goriisme yapilan 6gretmenlerin goriisiine uygun
bulunan segeneklerin ilgili gériisme kodlama anahtarina isaretlenmesi bigiminde
yapilmistir. Arastirmaci ve uzman goriisme kodlama anahtarlarina yaptiklar
isaretlemelerin tutarliligini belirlemek amaciyla her sorunun yaniti tek tek incelenerek
karsilastirilmistir. Karsilagtirmalar sirasinda, arastirmact ve uzmanin isaretledigi her
bir soru maddesini kapsayan kategori kontrol edilerek uzmanlar arasi “Goriis Birligi”
ya da “Goriis Ayrilig1” biciminde isaretlenmistir. Arastirmact ve uzman ilgili soruda
ayni1 yanit segenegini isaretlemisse uzmanlar arasi “Goriis Birligi” kabul edilmistir.
Aragtirmact ve uzman ilgili soruda farkli yanit secenekleri isaretlemislerse bu durum
“QGoriis Ayrilig1” olarak degerlendirilmistir (Bogdan ve Biklen, 2007). Gergeklestirilen
calismanin giivenirlik hesaplamasinda, goriisme kodlama anahtarinda goriis birligi elde
edilen kodlamalar, goriis birligi olusturulan ve goriis ayriligi olusturulan kodlamalarin
toplamina boliinmiis ve yiiz ile garpilarak giivenirlik hesaplanmistir. Degerlendiriciler
arasi1 giivenirligin %80 ile %100 arasinda degistigi ve giivenirlik ortalamasinin %87.61
oldugu belirlenmistir.

Bulgularin tanimlanmasi agsamasinda, veriler anlasilir ve kolay okunabilir duruma
getirilmistir. Verilerin sayisal analizinde frekans hesaplar1 kullanilmistir. Bu veriler
aragtirmanin bulgular ve yorumlar boliimiinde; 1 kisi ¢cok azi, 2-3 kisi aras1 az1, 4-5 kisi
arasi yarist, 6-7 kisi aras1 gogunlugu, 8 kisi hepsi olarak ifade edilmistir.

Bulgularin yorumlanmasinda, elde edilen bulgular alanyazin ile karsilastirilarak
aciklanmig, goriisme yapilan 6gretmenlerin sdylediklerinden dogrudan alintilar yapilmis
ve konu ile ilgili arastirma sonuglari ile karsilagtirilmistir.

Arastirmamn Giivenilirligi-inandiricihg

Bu aragtirmada giivenirlik ve inandiricilik kapsaminda sunlar yapilmistir (Odom,
Brantlinger, Gersten, Horner, Thomson ve Harris, 2005);

+  Ilk kategori ya da temalar1 olusturduktan sonra arastirmaci bu temalara
uymayan delilleri arayarak delillerin onaylamasi yapilmistir.

e Arastirmaci esnekligi saglanmistir.
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e Verilerin kodlanmasi ve temalarin olusturulmasinda bir baska arastirmacidan
yardim alarak igbirlikli ¢alisma yapilmistir.

*  Gorlismenin ne zaman kimlerle yapildigi, ne kadar siire aldig1 verileri
tablolastirilarak kayit edilmistir.

*  Goriismeciler ile derinlemesine goriismeler yapilip, ilgili dokiimanlar
arastirilarak alanda yeterli zaman gegirilmistir.

*  Yorum ve sonuglart kanitlamak i¢in gériismecilerden ayrintili aktarimlar
yapilmustir.

e Okuyucularin kendi ¢aligmalarina aktarabilmeleri i¢in olaylar ve durumlar tim
ayrintilar ile anlatilmigtir.

Bulgular

Bu boliimde goriisme yapilan 6gretmenlerin verdikleri bilgilerden elde edilen bulgular
yer almaktadir. Ancak, yapilan analiz sonucunda ulasilan verilerin zenginligi nedeniyle,
aragtirma bulgularinin tamamina bu makalede yer verilmemistir. Calismada bulgular
aktarilirken yaygin goriisii belirtmek amacryla frekansi en yiiksek olan temalardan
yararlanilmistir. Arastirmanin bulgularini olusturan sekiz tema su sekilde siralanabilir: (i)
O0gretmenlerin yaptig1 okuryazarlik tanimlart, (ii) 6gretmenlerin isitme engelli cocuklarin
okuma-yazma 6grenmeleri hakkindaki goriisleri, (iii) 6gretmenlerin okuma-yazma
ogretiminde kullandiklart yontemler, (iv) 6gretmenlerin okuma-yazma 6gretiminde
yaptiklari etkinlikler, (v) 6gretmenlerin okuma-yazma 6gretiminde yasadiklar: sorunlar,
(vi) 6gretmenlerin okuma-yazma 6gretiminde diger 6gretmenlerden beklentileri,

(vii) 6gretmenlerin okuma-yazma 6gretiminde okul idaresinden beklentileri, (viii)
O0gretmenlerin okuma-yazma 6gretiminde tiniversitelerden beklentileri.

Ogretmenlerin Yaptig1 Okuryazarlik Tamimlar

Ogretmenlerin okuryazarlik hakkindaki goriisleri farklilik gdstermektedir. Arastirmaya
katilan 6gretmenlerin okuryazarligi tanimlarken okuryazarligin sadece tek bir

boyutu olmadigimi belirterek ¢dziimleme, okudugunu anlama, islevsellik ve iletisim
boyutlarindan en az iki boyutu kapsayacak bi¢gimde okuryazarligi tanimladiklar:
goriilmektedir. Oregin, Nesrin 6gretmen bu konuda, “...okumada onu telaffuz
edebilmek konusabilmek bi diizeyde. Birbiriyle i¢ ice ge¢mis diisiinceler. Benim ézellikle
isitme engelli 6grencilerle ilgili okuma-yazmaya yonelik hep ¢alismalarin biitiinsel
olarak ve siirekli devam edebilmesi... " diyerek telaffuz ile ¢oziimlemeyi ifade ederken
¢oziimleyebildigini konusabilmeyi de okudugunu anlama olarak kabul etmektedir.
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Ogretmenlerin isitme Engelli Cocuklarin Okuma-Yazma Ogrenmeleri Hakkindaki
Goriisleri

Ogretmenlerin ortak noktas1 okuma-yazmann siirecsel bir olgu oldugu iizerinde
birlesmeleridir. Bu kapsamda 6gretmenler, isitme engelli cocuklarin dil gelisimini normal
isiten ¢ocuklarla iliskilendirerek onlarla ayn1 donemlerden gegtiklerini fakat isiten
akranlarina gore daha yavas ilerlediklerini sdyleyerek isitme engelli cocuklarin okuma-
yazmalarina iligkin goriiglerini belirtmislerdir. Ogretmenler isitme engelli dgrencilerin
okuryazar olus siirecini akranlarryla karsilastirarak agikladiklar1 goriilmiistiir. Ornegin
isitme engelli cocuklarin okuma-yazmay1 6grenmeleri ile ilgili olarak; Nurten 6gretmen,
“Isitme engelli bi cocugun okuma-yazmay: 6grenmesi tabi ilk etapta duymadigu icin
hani normal bi birey gibi olmuyo. Daha, uzun bi stiregte oluyo. Siz ¢ocugun, ilk etapta
ses ¢alismast yapryorsunuz.” diyerek isitme engelli ¢ocuklarin igitme kayb1 sorunundan
dolay1 daha uzun bir siirecte okuma-yazmay1 dgrendiklerini sdylemektedir.

Ogretmenlerin Okuma-Yazma Ogretiminde Kullandiklar1 Yoéntemler

Ogretmenlerin cogunlugu ses temelli ciimle yontemiyle 6gretim yaptigini ve bu yontemin
isitme engelli ¢ocuklar i¢in daha saglikli oldugunu diistindiiklerini séylemislerdir.
Ornegin; ses temelli ciimle yontemiyle ilgili Muammer 6gretmen, “ses temelli ciimle
agretim yontemi bizim ¢ocuklarimiz i¢in, altina basa basa séyliiyorum en uygun
okuma-yazma égretim sistemi ¢iinkii sesten baslyor. Evet ses fark etmeyle basliyo bizim
cocuklarumizda zaten 6gretim stireci icerisinde...” diyerek ses temelli ciimle yontemiyle
okuma-yazma yontemini kullandigini vurgulamstir.

Ogretmenlerin yarist ses temelli ciimle yontemini kullandiklarmi séylemelerine

ragmen ayni zamanda farkli yontem kullanimi ve igaret dili kullaniminin 6neminden de
bahsetmislerdir.. Ornegin; Erkul 6gretmen, ...kendi bildigimiz yontemleri bahsettigim
yontemleri digerlerini elimizden geldigince spontan uygulamaya ¢alisiyoruz.” ifadesi ile
farkli yontemlerden de yararlandigini belirtmektedir.

Ogretmenlerin Okuma-Yazma Ogretiminde Yaptiklar1 Etkinlikler

Okuma-yazma 6gretimi ile ilgili goriisii alinan 6gretmenlerin yaptiklar: etkinliklerin
cesitlilik gostermektedir. Ogretmenlerin cogunlugu okuma-yazma 6gretiminde gezi
etkinlikleri yaptiklarini séylemislerdir. Ornegin; Hayriye 6gretmen, “...bi pazar

gezisi, bi market gezisi mesela yaptigimiz 6gretmen arkadagslarimiz oldu. Hani yapmak
istediginizde yapiyosunuz. Cocuklar diger iki ti¢ sinifla birlestirip pazara ¢ikarttik
mesela. Sebze, meyve alisverisi, etiketler. Pazarcilarla sohbet ettiler...” ifadeleriyle gezi
etkinligini kullanig bigimini agiklamaktadir.

Ogretmenlerin yaris1 okuma-yazmaya yonelik metin inceleme ¢alismalar1 yaptiklarin
soylemislerdir. Ornegin; Esra 6gretmen, “...metin inceleme yapiyoruz. Cocuklarin
seviyelerine uygun olarak ogrendikleri kelimelerin yogun olup icerisine bilmedikleri iig
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bes kelimenin tabi ¢ocuklarin diizeyini dikkate alarak. Eger ¢cocugun diizeyi iyiyse bi
bes kelime yeni kelime olabilir. Eger sinifin diizeyi ¢ok iyi degilse bu kelime sayist iki
olabilir. Yeni kelimeyi metnin icine serpistiriyorum. Metni iglerken dnce metni tahtaya
asryoruz. Okuyoruz. Paylasiyoruz. O yeni kelimelerin anlamlarint verip ¢ocuga arti
bi kelime dagarcigi olusturuyorum béylelikle.” bigimindeki ifadesiyle metin inceleme
caligmalartyla ¢ocuklara kelimelerin anlamlarini ciimle igerisinde verdigini ayrica
¢ocuklarin sdzciik dagarciklarini gelistirdigini vurgulamustir.

Ogretmenlerden az1 okuma-yazma &gretiminde siral kart etkinligi yaptiklarim ifade
etmislerdir. Strali kart yapimu ile ilgili olarak Erkul 6gretmen, “...iste siralama
kartlarimiz var. Onlar ¢ok iglevsel olabiliyo. Birbirine bagintili resimler.” diyerek sirali
kart yaptirdigini sdylemektedir.

Ogretmenlerin Okuma-Yazma OQgretiminde Karsilastigi Sorunlar

Ogretmenlerden alian gériislere bakildiginda 6gretmenler sorunlarmin yaninda 6neri

ve beklentilerini de dile getirmektedirler. Okuma-yazma 6gretimi sirasinda karsilagilan
sorunlar arasinda 6gretmenlerin hepsi Milli Egitim Bakanligi’'ndan kaynaklanan sorunlar
yasadiklarini, gogunlugu ise aileden ve 6grenciden kaynakli sorunlar yasadiklarini ifade
etmektedirler.

Milli Egitim Bakanligi’na iligkin sorunlarini, 6neri ve beklentilerini ifade eden
ogretmenlerin program ve kitap ile ilgili sorunlari 6n plana ¢ikardig1 goriilmektedir.
Ornegin; Hayriye dgretmen, “Milli Egitim de yani bizim okullar: normal okul
miifredatiyla bir tutmalar: gerekiyo.” gorisii ve “...bizim ¢ocuklarimiz diger miifredat
dogrultusunda tutmamalar: gerek” ifadeleri ile program konusundaki sorununu dile
getirirken; Hatice 6gretmen, “...bu kitaplar okutuluyo ve biitiin 6gretmenlerde ¢ok
caliskan ¢ok severek yapmuyorlar. Aliyo kitaptan ciimleyi yaziyo tahtaya metni gegir
defterine. E ¢ocuk sabah gidiyo ii¢e kadar orda bulunmak zorunda e dedigim gibi zaten
her giin bistirii malzeme hazirlamak zor. Bi¢ok arkadasima zor geliyo maalesef bu. Buna
Milli Egitim’in belki katkist olabilir. Belki bu ¢ocuklar igin kitap basabilir. Yani diizeyine
uygun kitaplar basabilir " ifadeleriyle kitaplarla ilgili sorunlarini, 6neri ve beklentilerini
dile getirmektedir.

Ayn1 zamanda 6gretmenlerin ¢ogunlugu ailelerin ¢ocuklarinin durumu hakkinda ve
cocuguyla ilgili konularda bilgisiz olduklarini sdylemektedirler. Meltem 6gretmen, “...
velilerin de bilingsiz olmast 11 bu konuda mesela okuma-yazma bilmeyen veliler var hala.
Oégrencisine, cocuguna ne kadar faydal olabilir” sézleriyle ailelerin bilgisiz olmasimnin
yaninda okuryazar olmayan bir ailenin de gocuguna faydali olamayacagini ifade
etmektedir.

Ogretmenler sorunlarm yaninda ¢éziim yollarindan da s6z etmislerdir. Ornegin;
ogretmenlerin yaris1 okuma-yazma ile ilgili sorunlart gidermek amacuyla ailelere
egitim verdiklerini bu sayede velileri bilgilendirerek sorunlari gidermeye ¢aligtiklarini
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sOylemektedirler. Bu konuda Nesrin 6gretmen, “Cocuklarin dogal ortamlarinda hani
sese dair cihazlarin mesela donanim agisindan ozellikle onlart da sagladiktan sonra aile
egitimleri de yapryorum. Beraber yiiriitiiyorum.” goriisii ile aile egitimi vererek ailelerin
bilgisizligine iligkin ¢dziim yollar1 iirettigini sdylemektedir.

Ogretmenlerin azi okuma-yazmadaki diizey farkliligindan kaynaklanan sorunlarini
¢6zmek i¢in bireysel egitim plani hazirladiklarimi ifade etmiglerdir. Bu konuda Nesrin
o0gretmen, “Programlarda bireysel egitim ve bireysel ogretim programlarinda ben
cocuklarin diizeylerini dil, bilgi ve akademik diizeylerini él¢iip onlara uygun bir BEP
plani tizerinden yillik plan yapiyorum. Ancak ancak bireysel egitim programi ve 6gretim
programiyla ve siirekli bunlart da dlgme degerlendirmelerini de birlikte yaptiktan
sonra gergekten yapilabildigini bir yerler yani bi sekilde bunlarin 6grenebildigini
diistiniiyorum.” goriisii ile ¢ocuklarm dil, bilgi ve akademik diizeylerine gore bireysel
egitim plani hazirlayarak ¢6ziim trettigini s6ylemektedir.

Ogretmenlerin Okuma-Yazma Ogretiminde Diger Ogretmenlerden Beklentileri

Ogretmenlerin hepsi diger 6gretmenlerden beklentileri konusunda paylasim ve birlikte
calismanin dnemini vurgulamaktadir. Ornegin; Hatice 6gretmen, “...fikir alisverisi
yapabiliyoruz. Malzeme alisverigi. Eger onunda okuma-yazma ogrencisi varsa. Olmasa
bile mutlaka onla ilgili bi yasantisi olmustur. Ya arkadasim ben atiyorum Erdemle
calisiyorum ama Evdem’e napryim. Hani ben su noktada tikandim. Artik napiyim. Ciinkii
bu ¢ocuklarin dil diizeyleri farkl, isitme kalintilar: farkl mutlaka diger arkadaslarimiza
birbirimize ihtiyacumiz oluyor.” sdzleriyle diger 6gretmenlerin destegine mutlaka
ihtiyaclari oldugunu vurgulamaktadir.

Ogretmenlerin Okuma-Yazma Ogretiminde Okul idaresinden Beklentileri

Ogretmenlerin cogunlugu okul idaresinin her tiirlii teknik destek ve imkan1 sagladigim
soylemektedirler. Ornegin; Nesrin 6gretmen, “...yonetimde iste branstan birinin olmast
biraz iglerimizi kolaylagtirdi. Baya bi. Sag olsun idareci arkadagslarimizla iste cihazlar
konusunda yardimei oldu.” sozleriyle okul idaresinin her tiirlii destegi sagladigin
sOylemektedir. Meltem 6gretmen ise, “...bicok imkana sahibiz. Belki benim iigiincii
calistigim gorev yeri ama iste fotokopi olsun, internet olsun teknolojik araglar olsun he
herhangi bi sitkint1 yasamiyoruz bu konuda. O agidan hani idareyle ilgili gergekten bize
yardimct olduklarim diigiiniiyorum. Onlardan ¢ok beklentim yok.” s6zleriyle okul idaresi
yeterli destegi sagladigi i¢in beklentisi olmadigimni soylemektedir.

Ogretmenlerin Okuma-Yazma Ogretiminde Universitelerden Beklentileri

Ogretmenlerin {iniversitelerden beklentileri cesitlilik gostermektedir. Ogretmenlerin
¢ogunlugu okuma-yazmanin daha basarili olabilmesi i¢in tiniversitelerden bir beklentileri
olmadigini, iniversitelerinden aldiklar egitimin yeterli oldugunu vurgulamaktadir.
Ornegin Esra 6gretmen, “...ogretim derslerini ozellikle zaten okuma-yazma égretimiyle
ilgili olan dersleri bire bir burlarda da uyguluyoruz. Ne biliyim orda is karti yapiliyosa
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biz de burda ¢ocuklarimizin seviyelerine uygun olarak ya da konumuzun geregine uygun
olarak kullanabilecegimiz noktalarda kullanmaya calistyoruz. Ne biliyim bi metin
incelemeyi, yine aymi sekilde ben bunu okulumda da uygulamaya devam ediyorum.”
diislinceleriyle tiniversiteden aldig1 egitimi aynen uyguladigini ve aldig egitimin yeterli
oldugunu vurgulamaktadir.

Ogretmenlerin cogunlugu {iniversitelerden beklentileri olmadigini sdylese de bunun
yaninda beklentilerini de dile getirmislerdir. Ornegin; Nurten 6gretmen, “Daha ben
birinci suiftan itibaren staj yapmasi gerektigini diisiiniiyorum. Yani son sinifta yapilan
stajin yeterli olmadigini diistiniiyorum.” sdzleriyle uygulama egitiminin yeterli
olmadigini sdylemistir. Erkul 6gretmen ise, “...bizi bilgilendirebilir, yonlendirebilir
¢ocukta su problem var giderilmesi gerekiyo filan tarzinda. Son donem gelismelerden
hani 1 uygulamalardan haberdar etmelerini isteyebiliriz. ” tiniversitelerin 6gretmenleri
bilgilendirmesi gerektigini sdylemektedir.

Sonuc ve Tartisma

Gorligme yapilan 6gretmenlerin okuryazarlik tanimlar1 ve okuryazarliga iliskin goriisleri
cesitlilik gostermektedir. Ogretmenler, tanimlarinda sadece okumay1 anlatmuslar,
yazmay1 tanimlarina katmamuglardir. Ogretmenlerin yazma ile ilgili goriisleri dolayli
olarak etkinlikleri anlatislariyla elde edilmistir. Fakat bunu okuryazarlik tanimlarinda
sOylememis olmalari ve sadece okumadan s6z etmeleri etkinliklerde yazmay: da
katmalarryla karsilastirildiginda bir celiski gostermektedir. Okuma-yazma ile ilgili olarak
bu iki siirecin birbiriyle ile karsilikli olarak iliskisi 6gretmenlerin okuma-yazma ile ilgili
tanimlarinda dogrudan verilmemistir.

Ogretmenlerin okuma-yazma tanimlarinda dikkat geken baska bir 6zellik bir degil
birkag boyutta tanim yapmus olmalaridir. Ogretmenlerin ¢ogunlugu okuma-yazma
tanimlarinda ¢éziimleme ve okudugunu anlama boyutlarini ele alirken, azi ise okuma-
yazma tanimlarinda ¢6zlimleme, okudugunu anlama ve islevsellik boyutlarindan

s0z etmektedirler. Ogretmenlerin okuma-yazma ile ilgili tanimlar1 uygulamalaria
yanstyacag igin onlarin 6gretim ortamlari hakkinda bize ipucu vermektedir. Ogretmenler
sadece okuryazarlik tanimlarinda ¢oziimlemeyi sdylemis olsalardi 6gretim ortamlarinda
sadece beceri 6gretimine yonelik uygulamalar yaptiklarini diistindiirecekti. Oysa simdi
ogretimlerinde beceriye dayali yaklasiminda dikkate alinan sesletimin 6nemi ile metni
ve okudugunu anlamanin énemini birlikte vurgulayan dengeli okuma-yazma ilkelerini
yansittiklar1 goriilmektedir. Ogretmenlerin agiklamalarinda dogrudan dengeli okuma-
yazma yaklasimini kullandiklarini séylemeseler de okuma-yazma ile ilgili ifadelerinde
¢esitli okuma-yazma yontemlerini kullanmalarindan dolay1 dengeli okuma-yazma
yaklagiminin ilkelerini benimsedikleri diisiiniilmektedir (Reutzel ve Cooter, 1996;
Pressley, Roehrig, Bogner, Raphael ve Dolezal, 2002; Schirmer, 2000).

Ogretmenlerin isitme engelli gocuklarin okuma-yazma dgrenmeleri hakkindaki goriisleri
benzerlik gdstermektedir. Bu goriisler alanyazinla ortiislir bicimde “isitme engelli
¢ocugun okuma becerilerini kazanma agamalari igiten ¢ocuklardan daha uzun siireli
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olmaktadir” olarak ortaya ¢ikmistir. Ornegin, Ewoldt’un (1985) 4-5 yaslarindaki ileri
ve cok ileri derecedeki isitme engelli 10 ¢ocugun erken yazma becerilerini inceledigi
aragtirmasinin sonuglar ile gergeklestirilen bu aragtirmadaki 6gretmenlerin goriisleriyle
benzerlik gostermektedir.

Ogretmenlerin isitme engelli gocuklara okuma-yazma 6gretiminde kullanilan yontemler
hakkindaki gériisleri benzerlik gostermektedir. Ogretmenlerin cogunlugu okuma-yazma
ogretiminde sentetik yaklagim olan ses temelli ciimle yontemini kullandigini ve isitme
engelli cocuklar icin bunu uygun buldugunu séylemislerdir. Ogretmenler yontemin
sesten gitmesinin isitme engelli 6grenci igin en uygun yol oldugunu belirtmektedir.

Bir 6gretmen ses temelli climle yontemini isitme engelli 6grenciler i¢in uygun
bulmamaktadir. Bu duruma neden olarak ise ¢ocuklarin zaten sesleri ¢ikaramadiklari ve
sesleri tam olarak igitemediklerini bu yiizden de climle yontemiyle daha rahat okuma-
yazma Ogreneceklerini belirtmistir. Arastirmalar, her 6gretim yonteminin her 6grencide
ayni etkiyi yaratmadigini gostermektedir (Askew ve Wiliam, 1998; Delpit 1995’ten

akt. Spiegel, 1999). Benzer bigcimde, her 6grenciye her seyi ayni siirede 6gretmek de
olanakli degildir. Bu nedenlerle her 6grencinin farkl diizeyde destege gereksinimi
bulunabilir. Dil becerilerinin gelistirilmesine yonelik yapilan dgretimde, etkili tek bir
yontemden ve dgretimsel kaynaktan s6z etmek olanakli degildir. Her yaklagimin ya da
ogretim programinin hem olumlu hem de olumsuz yo6nleri vardir. Bu nedenle pek ¢ok
6gretmen kendiliginden smiflarinda hem beceri 6gretimine dayali yaklagima uygun bazi
teknikleri hem de ¢agdas yaklasim olarak ifade edilen tiim dil yaklagimina uygun bazi
teknikleri bir arada kullanmak durumunda kalmaktadirlar (Burns, Roe ve Smith, 2002).
Arastirmadan elde edilen bulgular incelendiginde ses temelli ciimle yonteminin isitme
engelli cocuklar i¢in uygun oldugunu sdyleyen dgretmenlerin okuma-yazma dgretiminde
farkli yontem ve teknikler kullanilmasi gerektigini savunduklari da goriilmektedir. Bu
durum dgretmenlerin tek bir yontemle herhangi bir 6gretim gerceklestirilemeyecegi gibi
okuma-yazma 6gretiminin de gergeklestirilemeyecegini bildiklerini gdstermesi agisindan
6nemli bir bulgudur.

Ogretmenlerin okuma-yazma dgretiminde uyguladiklari etkinlikler ile ilgili goriisleri
cesitlilik gostermektedir. Ogretmenler bu etkinliklerden s6z ederken dgrencilere zengin
yasantilar kazandirmayi, okuma-yazma siirecini isitme engelli cocuklar i¢in anlaml

hale getirmeyi amaglamaktadirlar. Isitme engelli cocuklar i¢in uzun zaman dilimine
yayilmis anlamli, amagli ve islevsel okuma-yazma deneyimlerinin saglandigi ortamlarda
caligmalar gelistirmelidir (Kretschmer ve Kretschmer, 1978; Paul, 2001; Schirmer,
2000; Truax, 1985). Ogretmenler okuma-yazma &gretimiyle ilgili tanimlarinda sadece
¢oziimlemeden s6z etmeyip ayni zamanda anlamlandirmadan, islevsellikten de s6z
ederek, bunu yaptiklari etkinliklere de yansittiklarini sdylemislerdir. Ornegin yaptiklart
geziler. Gezilerin planlanmasi, geziden sonra yapilan etkinlikler okuma-yazmada

sema gelistirmeleri icin énemlidir. Ogretmenler gezilerin ¢cocuga yasant1 kazandirici
olduguna inanmaktadirlar. Bu konuyu dile getiren 6gretmenlerin cogunlugu gesitli geziler
diizenlerken, biri rutin etkinlik olma dzelliginden séz etmektedir. Oysa ki 6grenmede
¢esitli baglamlarda rutin etkinliklerin 6grenci de sema gelistirdigi vurgulanmaktadir
(Vygotsky, 1978).



ENAD

LINE
Joumal of Qualitafive Researchin Education Cilt 1, Say1 1, 2013

48

Egitimde Nitel Arastirmalar Dergisi - ENAD

Ogretmenler okuma-yazma dgretiminde simif kitabi, sirali kartlar, posterler, oyun ve
drama etkinlikleri yaptiklarini, geziler diizenleyip metin inceleme ¢aligmalari yaptiklarin
soylemektedirler. Ogretmenlerin yaptiklarmi sdyledikleri etkinlikler 2005 Tiirkce Dersi
Ogretim Programi’nda yer alan zihinsel gelisimlerine uygun olarak anlama, siralama,
siiflama, sorgulama, iliski kurma, elestirme, tahmin etme, analiz-sentez yapma

ve degerlendirme gibi zihinsel becerilerini gelistirme, amaglarint benimsediklerini
gostermektedir. Programdaki etkinlikler, 6grenci merkezli ve 6grenme siirecinde
dgrencinin etkin bir rol {istlenmesi saglayacak sekilde hazirlanmistir. Ogretmenler
ogrencilerin birbirleriyle ve 6gretmenleriyle siirekli iletisim i¢inde olmalar1 ve
etkinliklerin her agsamasinda katilimci olarak yer almalari ve yapilan etkinligin veya
benzerinin 6grenciler tarafindan planlanip uygulanmasi gerektigini, isitme engelli
¢ocuklar i¢in ancak bu sekilde okuma-yazma siirecinin anlamli bir hale gelecegini
belirtmislerdir. Ogretmenlerin 2005 Tiirkge Dersi Ogretim Programi’na uygun davranig
gosterdiklerini belirten bu ifadeler, ayn1 zamanda dgretmenlerin dilin dogal olarak
gelismesine olanak saglayacak materyaller hazirladiklarini, dogal ve yapilandirilmis
yaklasimlarin dengeli olarak birlesimi olan dengeli okuma-yazma yaklagiminin

isitme engelli bireylerin dil gelisiminde 6nemli rol oynadiginin farkinda olduklarini
gostermektedir (Paul, 2001; Pressley vd., 2002; Schirmer, 2000; Reutzel ve Cooter,
1996).

Ogretmenlerin okuma-yazma gretiminde karsilastiklari sorunlar bu sorunlara yénelik
onerileri ve beklentileri benzerlik gostermektedir. Ogretmenlerin Milli Egitim Bakanlig
ile iligkili belirtmis olduklar1 en biiyiik sorunlardan birisi isiten ¢ocuklara uygulanan
programin aynisint uygulama zorunlulugu ve isitme engelli gocuklara uygun program
hazirlanmamasidir. Isitme engelli gocuklara uygun bir programin isitme engelli
cocuklarin gelisimleri igin daha etkili olacag: diistiniilmektedir (Belgin ve Darica, 1995).

Ogretmenlerden elde edilen goriislere gore ders kitaplarinda yer alan metinler ise

isitme engelli 6grenciler i¢in olduk¢a uzundur. Bu nedenle 6gretmenler okuma-yazma
ogretiminde bu metinleri kisaltmak, 6zetlemek yoluna gitmekte ya da farkli metinler
kullandiklarim sdylemektedirler. 2005 Tiirkce Dersi Ogretim Programi’nin amag ve
kazanimlarima bagli kalmak kosulu ile 6gretmenleri teknik ve yontem konusunda serbest
birakmak isitme engellilerin egitiminde yasanan sorunlara ¢dziim getirir nitelikte degildir.
Bu sorunlara ¢dztiim getirebilmek i¢in isitme engellilere yonelik 6zel bir program
gelistirilmeli ve bu programa uygun ders ve ¢alisma kitaplari, kilavuz kitaplar, gorsel
malzemeler hazirlanmalidir.

Ogretmenlerin yarisi isitme engelli gocuklarda erken egitim, teshis, tan1 ve cihazlandirma
ile ilgili sorunlar1 ve bu sorunlara iliskin 6nerilerini dile getirmislerdir. Isitme engelli
cocuklarin karsilastiklart problemlerden ilki, dilimizin ses birim sisteminde kullanilan
bazi sesleri duyamamalaridir. Tkincisi ise, birgok isitme engelli gocugun erken
tanilanmamasindan ve erken cihazlandirilmamasindan dolay: dil gelisiminin geri
kalmasidir (Cohen ve Plaskon, 1980). Ogretmenler isitme engelli cocugun belirli temel
becerileri kazanmalari, isitme kalintisini en iyi diizeyde kullanabilmeleri agisindan
onemli oldugunu vurgulanuslardir. Ogretmenlerin isitme engelli cocuklarn erken
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tanilanmasi ve egitiminden bahsetmeleri ¢ocuklarin erken déonemde kazanmis oldugu
yasantilarin dili belli baglamlarda kullanmalarini, sosyal etkilesime girmelerini ve
deneyim kazanmalarimi saglamasi agisindan 6nemli oldugunun farkinda olduklarimi
gostermektedir (Hall, 1987; Teale ve Sulzby, 1986).

Ogretmenlerin ailelerin gocuklariin engeli ve neler yapmalar1 hakkindaki bilgisizligi
ve ¢ocuklartyla ilgilenmemeleri sorunuyla ilgili goriisleri benzerlik gostermektedir.
Ogretmenler ailelerin cocuklartyla ilgili bilgisizliklerinden dolay1 cocuklarindan garip
beklentileri oldugunu, yanlis uygulamalarda bulunduklarini, isiten akranlariyla ayni
seviyede olmalarini beklediklerini ve cocuklarina okuma-yazma gretiminde gereken
ilgi ve destegi gostermediklerini ifade etmislerdir. Okul egitimi, cocugun aldig1
egitimin yalnizca bir boliimiinii olusturur. Aile ve ¢evre egitimin en dnemli 6geleridir.
Cocukluk déneminde ¢gocugun uyanik oldugu zamanin ancak %20’si okulda geger.
Cocuk zamaninin %80’ini okul disinda, aile ve ¢evre ortaminda gecirir. Dolayisiyla
okuldaki bagari, anne ve babanin etkin katilimina, cocugun aldig1 6zel egitim destek
programlarinin sikligina, kalitesine ve bu programlara ¢gocugun dahil edilmesine baglidir.
Ailenin isitme engelli ¢ocuklari i¢in ilk iletisim kaynagi ve dil modeli olugturmasi
acisindan 6nemli bir giice sahip oldugu bir¢ok egitimci tarafindan kabul edilmektedir
(Fitzgerald ve Fisher, 1987°den akt. Ak¢emete ve Kargin, 1996; MEB, 2008;
UNICEF,1991).

Ogretmenlerin gogunlugu ailelerin bilgisizliginden kaynaklanan sorunlarin giderilmesi
i¢in ailelerin bilgilendirilmesi gerektigini ve bunun i¢inde aile egitimi yapilmasi
gerektigini sdylemektedirler. Ailelere dncelikle 6zel egitim iginde okulun 6nemli bir
parcasi olduklar1 duygusu kazandirilmali, kisaca, ailenin ¢ocugun egitiminde etkin bir
katilime1 olmasi saglanmalidir. Bu amaglara ulagmak igin 6gretmen ile aile etkilesimi;
ailelerle yapilan sistemli ve diizenli ¢aligmalar ve igitme engelli ¢ocuklarinin kabuliiniin
gerceklesmesine yardimcei olunmalidir (Akgemete ve Kargin,1996). Bir kisim 6gretmen,
ailelerin ¢ocuklar1 okula baglar baslamaz sesleri duyacagini diisiindiiklerini, ¢ocuklarinin
okuma-yazmay1 ¢abucak 6grenmesini beklediklerini ve bu yiiksek beklentinin
¢ocuklarinin egitimlerini olumsuz etkiledigini sdylemektedir.

Ogretmenlerin bir kism1 da isitme engelli gocuklarin okuma-yazma 6gretiminde basarili
olabilmeleri i¢in cocugun ev ortaminin da 6nemli oldugunu ailelerin 6gretmenlerle
diyalog halinde olmasi gerektigini belirtmektedir. Arastirmacilar, ailelerin veli
toplantilarina katilimlarini saglamak amactyla 6gretmenlerin yaptiklart ¢aligmalarin
yetersiz olabilecegini diisinmektedir. Ayrica 6gretmenler ilgisiz ve diyalog kurmayan
ailelerin ¢ocuklar1 hakkinda bilgi sahibi olamayacaklari i¢in bu durumun ¢ocugun
bagarisini da olumsuz etkileyecegini ifade etmislerdir.

Ogretmenlerin okuma-yazma 6gretiminde dgrencilerle ilgili olarak sorunlar1 ve

bunlara iliskin ¢6ziim yollar1 ¢esitlilik gdstermektedir. Ogretmenlerin cogunlugu
sorunlarin ¢6ziimii i¢in dersi gorsellerle desteklediklerini, cocugun diizeyine uygun hale
getirdiklerini ifade etmislerdir. Dersi gorsellerle desteklediklerini sdyleyen 6gretmenler
bu sayede dgrencilerin soyutu somutlastirdigini ve anlamlandirmay1 kolaylastirdiklarini
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belirtirken diizeye uygun hale getirerek okuma-yazma 6gretimi yaptigini sdyleyen
ogretmenler seviye farkliliklarini en aza indirgediklerini dgrencilerin bu sekilde daha
rahat ve diizeylerine gore dgrendiklerini ifade etmektedirler.

Ogretmenler isitme engelli cocuklarmn okudugunu anlamada sorun yasadiklarini
sOyleseler de bu soruna dersi gorsellerle destekleyerek, gezi etkinlikleri planlayarak,
drama ve oyun etkinlikleri yaparak, ders kitab1 kullanarak, sirali kart ve posterler
yaparak ¢oziim yollari iirettiklerini soylemektedirler. Isitme engelli bireylerin sozdizimi,
anlam, kullanim, sesbilgisi, metin yapisi kurallarini analiz ve sentez etmeleri zordur.

Bu durum, okudugunu anlamada pek ¢ok soruna yol agmaktadir. Isitme engelli bireyler
baglamdan ipucu alarak sozciikleri ¢oziimleyebilirler. Ancak okuyucunun metni okuyup
anlamasi simdiye kadar edindigi bilgi birikiminin yardimiyla gergeklesmektedir.
Metinden elde edilen bilginin uyumu okudugunu anlamanin 6ziini olusturmaktadir.

Bu sebeple okuyucularmn 6n bilgisi, deneyimleri ve bu sayede olusturduklari semalar
metni anlamasinda énemlidir (Cain, 2006; de Villiers ve Pomerantz, 1992; Johnson ve
Afflerbach, 1985; Girgin, 1997; Giines, 2009; Kretschmer ve Kretschmer, 1978; Yildiz,
2006). Ogretmenlerin okudugunu anlama sorununu gidermek amactyla yapmis olduklari
etkinlikler 6grencilerin ¢cevreye ve diinyaya iliskin bilgi birikimi, metindeki belirli bir
konuya iligkin bilgilerinin dgrencilerinin sema gelistirmeleri ve okuduklarini anlamalart
acisindan 6nemli oldugunu farkinda olduklarini gostermektedir.

Ogretmenler diger 6gretmenlerle ilgili beklentilerini dile getirirken isitme engelli
cocuklarmn ilkogretim ikinci kademede de desteklenmesi, gretmenler arasinda paylagim
olmasi ve smiflar aras1 etkilesim saglanmasini beklemektedirler. Ogretmenler bu
goriisleriyle, 6gretmenlerin diger 6gretmenlerle fikir aligverisinde istekli olmalarinin
onemli oldugunu belirtmektedirler. Bu durumun isitme engelli ¢ocuklarin okuma-yazma
ogretiminde basariyi arttiracagini vurgulamaktadirlar (Blackhurst ve Berdine, 1993).
Ayn1 zamanda 6gretmenler isitme engelliler okulundaki diger brang 6gretmenlerinin de
isitme engelli cocuklar ve egitimi konusunda bilgilenmeleri gerektigini sdylemektedir.

Ogretmenler okul idaresinden beklentilerine iliskin olumlu goriis bildirmekte ve
ogretmenlerin ¢ogunlugu okul idaresinin her tiirlii teknik destek ve imkan1 sagladigini
sOylemektedirler. Bu bulgu dogrultusunda isitme engelli egitimi verilen okullardaki
idarecilerin veya yonetimin bu konuda bilingli ve 6zverili olduklarini gostermektedir.
Cinkii isitme engelli cocuklarin egitiminde materyal, malzeme, gezi diizenleme vb.
bircok arag-gereg ve etkinligin biiyiik 6nemi bulunmaktadir. Ogrenilen kavram, beceri
ya da davranisin devamliligini saglamada en ¢ok yiikii 6gretmen yiiklenmis olsa da
o0gretmenin okulda ¢alisan diger personel ve yoneticilerle izledigi 6gretim yontemi
hakkinda konusmasi, sonuglari onlarla paylasmasi ve onlarla esgiidiimlii olarak ¢alismasi
énemli bir konudur (Johnson ve Pugach, 1990). Ogretmenlerin okul idaresinden
beklentileri dikkate alindiginda ¢ogunlugunun okul idaresinin her tiirlii imkan ve
destegi sagladigini sdylemesi arastirmacilarin okul idaresinin okuma-yazma 6gretimi ile
ilgili belirtmis olduklar1 etkilerin goriisii alinan 6gretmenlerin okulunda olumlu ydnde
oldugunu gostermektedir.
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Ogretmenlerin okuma-yazma &gretiminin basarili olabilmesi igin iiniversitelerden
beklentileri benzerlik gdstermektedir. Ogretmenlerin yarisi {iniversiteden aldiklari
egitimin yeterli oldugunu ve kendi alanlarinda uygulayabildiklerini belirtmektedirler.
Universiteden aldiklar1 egitimi okullarinda uygulayabildiklerini bu yiizden de
iiniversitelerinin ellerinden geleni yaptigina inandiklarim séylemektedirler. Ogretmenler
iniversitelerden aldiklar1 egitimin yeterli oldugunu belirtmelerinin yaninda ayni
zamanda {iniversitelere yonelik beklentilerini de dile getirmektedir. Ogretmenlerin

azi iniversitede almis olduklar1 uygulama egitiminin uzun siireli olmasi gerektigini
belirtmektedirler. Ogretmenler uygulamanin daha uzun olmasimin dgretmen adaylarinin
isitme engelli cocuklarla daha erken karsilagmalari ve etkilesmelerinin isitme engellilerin
egitiminde daha deneyimli olmalarini saglayacagini sdylemektedirler. Colak’mn (2001),
ozel egitim dgretmenleri ile okuma-yazma {izerine yaptig1 bir ¢alismada, 6gretmenlerin
iniversitelerden beklentileri ile gergeklestirilen arastirmadaki dgretmenlerin 6zel egitim
ogretmeni yetistirmede okuma-yazma 6gretimine yonelik daha fazla uygulama yapilmasi
ve arag-gerec gelistirme ve egitim-6gretiminin daha yogun olarak ele alinmasi goriisleri
benzerlik gostermektedir.

Ogretmenlerin az1 {iniversitelerin isitme engelli 6gretmenlere hizmet igi egitimler

veya seminerlerle yeni gelismeler veya yontemler hakkinda bilgi ve egitim vermesini
beklemektedir. Bu sayede 6gretmenler egitimin sadece iiniversiteyle sinirli kalmayacagini
ogretmenlige baslandiktan sonra da egitime devam edip kendilerini gelistirebileceklerini
vurgulamaktadirlar. Colak (2001), calismasinda, tiniversitelerin 6gretmenlere destek
saglamasi ve alan yazindaki gelismelerden calisan 6gretmenlerin haberdar edilmesi
gerekliligini vurgulamustir. Universitelerin ayrica dgretmenlere uygulamali seminerler
vermesi gerektigini belirtmistir. Arastirmada ortaya ¢ikan bu goriis 6gretmenlerin
goriisleriyle ortiisiir niteliktedir.

Sonug olarak, 6gretmenlerin ¢ogu isitme engelli gocuklarin okuma-yazmayz,
alanyazindaki ilgili aragtirmalarla 6rtiigen bir bigimde isiten ¢ocuklarla ayni1 agamalardan
gegerek ancak bu agamalari isiten cocuklara gore daha geg siirede tamamlayarak
ogrenebildiklerini ifade ettiler. Ayn1 zamanda dgretmenler, isitme engelli ¢cocuklarin
okuma-yazma dgrenmelerinin erken tani, erken egitim ve aile egitimi ile yakindan iligkili
oldugu da vurguladilar. Ayrica 6gretmenlerin okuma-yazma 6gretiminde igitme engelli
¢ocuklara yonelik ¢esitli yontemler kullandiklar goriilmektedir. Ancak bu yontemlerin
isitme engelli ¢ocuklarin gereksinimlerine, diizeylerine, bireysel farkliliklarina

ve 0grenme Ozelliklerine gore uygulanmasinin dnemli oldugu disiiniilmektedir.
Ogretmenlerin gogunlugunun okuma-yazma gretimi siirecinde gorsel materyallerden
yararlanma, gezi etkinlikleri diizenleme gibi grencisinin deneyimiyle ilgili 6grenme
etkinlikleri diizenledikleri goriilmektedir. Isitme engelli cocuklara okuma-yazma
ogretiminde; ¢ocuklarin performanslarina uygun bireysellestirilmis egitim programlarmin
hazirlanmasi, bu programa uygun yontem ve arag-gereglerin kullanilmasi, uygun egitim
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ortamlarinin diizenlenmesi 6nem tagimaktadir. Ayni bigimde okuma-yazmay1 destekleyici
isitme engellilere uygun kitaplar ve materyallerin ilgili birimler tarafindan basildigi,
isitme engellilere uygun bir program hazirlandigy, aile egitimine 6nem verildigi,
iniversitelerin isitme engelliler egitimi alan 6gretmenlere yeterli kuramsal egitimi
vermelerinin yaninda ger¢ek yasama yakin ve uzun siireli uygulama egitimi verildigi
takdirde isitme engelli cocuklarin daha iist diizeyde basarili olabilecekleri diisiiniilebilir.

Oneriler

Bu arastirma bir goriisme arastirmasi olup dgretmen goriisleriyle siirlidir. Gozlem
verileriyle de desteklenen bagka nitel arastirmalar gergeklestirilebilir. Farkli aragtirma
yontemleri kullanilarak isitme engelli ¢ocuklarin okuma-yazma 6grenmelerini
degerlendirmeye yonelik arastirmalar desenlenebilir. Arastirma, farkli 6ziir gruplariyla
calisan dgretmenlerle gergeklestirilerek elde edilen bulgular, bu arastirmanin bulgulariyla
karsilastirilabilir.

Ogretmenlerin uygulamasina ydnelik isitme engelli cocuklarla galisan 6gretmenlerin
isitme engelli cocuklarin okuma-yazma 6grenmeleri i¢in beceri 6gretimi ve tiim dil
yaklagiminin sentezi olan dengeli okuma-yazma yaklasimi ve bu yaklasimin nasil
uygulanacag1 konusunda daha fazla bilgilendirilmelidir. Isitme engelli cocuklarla galisan
Ogretmenleri yetistiren tiniversitelerde uygulama dersi ve gézleme daha fazla agirlik
verilmelidir. Isitme engelliler okullarinda gorev yapan brans 6gretmenleri isitme engelli
cocuklarin okuma-yazma egitimleri konusunda bilgilendirilmelidir. Isitme engelli
¢ocuklara yonelik hazirlanan okul programlariin etkili ve islevsel olmasi amaciyla
isitme engellilerin 6gretmenlerinin okuma-yazma ile ilgili goriisleri dikkate alinmalidir.
Okulda verilen okuma-yazma 6gretiminin etkililigini ve siirekliligini saglamak amaciyla
isitme engelli gocuklarm aileleri ile 6gretmenlerin goriismeleri saglanmalidir. Isitme
engelli gocuklara okuma-yazma 6gretimi konusunda basili 6gretim materyalleri
hazirlanarak bu 6grencilerle ¢alisan 6gretmen ve/veya ailelerin kullanimina sunulmalidir.
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Summary

Purpose and Significance: The variables such as teachers, their knowledge about
teaching approaches, strategies, theoretical views and methods used as base concerning
literacy, learning environments and problems encountered during the literacy education
of hearing impaired students are important for an effective literacy instruction. Thus, the
research findings of teachers that determine the features of literacy instruction of hearing
impaired students are very valuable in disigning learning environments. Considering

the studies involving views of teachers about literacy in Turkey; it is observed that

they have been generally aimed at the effectiveness of literacy instructional methods of
children with normal hearing. Some of these studies have emphasized the effectiveness
of the Analysis Method and Sound-Based Sentence Method. In Turkey, there has been
no study conducted via qualitative research methods, which reveal the views of special
education teachers about literacy instruction of hearing impaired children. In addition,
the studies investigating the views of teachers about literacy education of hearing
impaired students is limited, as well. Teachers are responsible for the implementation of
educational programs. Since they experience the problems of application, they can realize
the disturbances and deficiencies at best. Thus, determining and evaluating problems
encountered during the application of the initial literacy education program according

to teachers’ views and developing recommendations for the developing programs in

this direction will be valuable for solving the educational problems. Since such kind of
examination is thought to provide deeper and more detailed information, the objective of
this study is to reveal the opinions and suggestions of teachers of the hearing impaired
about the literacy education of hearing impaired students by using the semi-structured
interview technique, which is one of the qualitative research methods. In accordance with
objectives determined, the general purpose of the study is to determine the views and
suggestions of teachers, who render service in primary schools and special educational
institutions to which hearing impaired children attend in Turkey, about the literacy
education of hearing impaired children. According to this purpose, we will seek to the
answers for the following questions:

1. What are the general opinions of the teachers about literacy learning?

2. What are the opinions of teachers about the literacy education of hearing
impaired students? What are a) the methods they use b) activities they
implement c¢) materials they use in the activities?

3. What are the problems of teachers regarding the literacy education of hearing
impaired students and solution suggestions for these problems?

4.  What are the expectations of teachers from other teachers, school
administrations, families, universities, Ministry of National Education (MoNE)
and General Directorate of MoNE Special Education Guidance and Counseling
Services for the literacy education of hearing impaired students?
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Methodology: Participants of this study consisted of teachers, who were graduated from
the Undergraduate Program of Teacher Training in Hearing Impairment between 2000-
2006 school years and work either in primary education institutions as permanent staff
or a special education institution. Purposive sampling method was used in the study.
Purposive sampling methods are independently developed within the qualitative research
pattern. Thus, purposive sampling is effective on the detailed revealing of cases that will
enable the access to rich knowledge. The criteria, which are determined in accordance
with the purposive sampling method, for the teachers are as follows; (1) to be graduated
from the Department of Teacher Training in Hearing Impairment; (2) to involve a Turkish
program of literacy education within the process of education; (3) to have been teaching
for at least three years and at most ten years; and (4) to be voluntary. In this study which
involved eight teachers who were selected with the purposive sampling method, the

data were collected by using the semi-structured interview technique. The responses of
teachers to the interview questions were analyzed utilizing descriptive analysis method.
Interview records of teachers were documented. Themes were generated in collaboration
with a field specialist, who has a bachelor degree in the special education teacher training
in hearing impairment and an experienced for fifteen years in the MoNE. The data

were made comprehensible and easy to read in the phase of the definition of findings.
Frequency counts were used in the numerical analyses of the data. In the phase of the
interpretation of findings, the acquired data were explained with the support of literature,
quotations of teachers interviewed were directly involved and supported with the relevant
study results.

Results: According to the findings, teachers assert that early diagnosis, early education
and family education are closely related with literacy education of hearing impaired
children. Besides, it is observed that teachers use various methods in literacy education
aimed at hearing impaired children. However, the implementation of these methods
according to the needs, levels, personal differences and learning characteristics of
hearing impaired children is thought to be important. It is determined that majority of
teachers organized learning activities regarding the experiences of their students such as
using visual materials and organizing trips during the process of literacy education. The
preparation of individualized training programs, which are suitable for the performance
of children, use of convenient methods and instruments for this program and arrangement
of convenient educational environments have a great importance in literacy education of
hearing impaired children.

Discussion and Conclusion: Findings of the study revealed that teachers have developed
a number of suggestions aimed at the solution of problems encountered in literacy
education. Being an interview study, this study is limited in investigating the views of
teachers and the consistency of their activities and opinions. It is possible to arrange
other qualitative studies that could also be supported with the observation data. In order
to generalize the findings obtained from this study, it is possible to conduct the same
study in different educational environments with different participants and by different
researchers. It is also possible to design studies aimed at evaluating literacy learning of
hearing impaired children by using different study methods. The obtained findings could
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be compared with the findings of this study by conducting the study with teachers who
work with different disability groups. The primary suggestions are as follows; provision
of family training, preparation of convenient books and programs for the hearingimpaired
individuals by the MoNE, enabling universities to provide a realistic and long-term
practice training and informing regularly the teachers about the education of hearing
impaired students.

Regarding the instructions of teachers, on the other hand, it is required to inform other
teachers, who work with hearing impaired children, about the balanced literacy approach
for those children to learn how to read and write, as well as how to implement this
approach and increase the applied courses and observations at universities that train
teachers who work with hearing impaired children. Similarly, the views of teachers

of the hearing- impaired about literacy should be taken into consideration in order

to enable the school programs aimed at those children to be effective and functional.
Families of hearing impaired children and their teachers should be enabled to meet in
order to provide the effectiveness and sustainability of literacy education at schools. It is
also required to prepare printed educational materials for literacy education of hearing
impaired children and guide teachers, who work with those students, and/or families use
those materials.
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Ozet. Hizmet 6ncesi 6gretmen yetistirme programlarinda 6gretmen egitimcilerinin yeterlilikleri
siklikla vurgulanmaktadir. Dolayisiyla goreve yeni baslayan 6gretmen egitimcilerinin, 6gretmenlik
uygulama ¢alismalarini yiiriitme yeterliliklerine sahip olmalart i¢in mutlaka bir yetisme siirecinden
gecmeleri gerektigi ifade edilmektedir. Bu makalenin amaci yazarm 2007 yilindan itibaren
dgretim elemant olarak gérev yaptigi Anadolu Universitesi, Isitme Engelliler Ogretmenligi
Anabilim Dali’nda dahil oldugu 6gretmen egitimcisi olarak yetisme siirecini elestirel bakis

acist ile incelemektir. Makale aragtirmacilarin/dgretmen egitimcilerinin deneyimlerini elestirel,
karsilastirmali olarak ele aldiklar1 6z degerlendirme yaklasimina dayali desenlenmistir. Aragtirma
veri kaynagi olarak yazarm arastirma siirecinde yazdigi arastirmaci giinliigiinden yararlanilmistir.
Elde edilen veriler analizi aragtirma sorulari tema olarak kabul edilerek gerceklestirilmistir. Analiz
stirecinde kodlama agamasinda 6zellikle veri kaybini 6nlemek, yanlis kodlamadan kaginmak
amaciyla siirecteki deneyimli 6gretim elemanlarindan destek alinmustir. Gergeklestirilen analiz
sonucunda arastirmacinin yetisme siirecinin sonunda 6gretmen egitimcisi, sinif 6gretmeni ve her
iki alanin es zamanli olarak ele alinmig olmas1 baglaminda deneyimlerine ve mesleki gelisime
olan katkilar1 seklinde ti¢ temel tema ortaya ¢ikmistir. Elde edilen tema ve bulgulardan yola
cikarak yetigme siirecinin one ¢ikan onemli 6zellikler; isbirligi ile destekleme, siirekli izleme ve
geri bildirimlere dayali destekleme, esnek, her adimda zengin yasantilar saglanarak farkindalik

yaratmaya dayali, yansitmali ve dengeli 6grenmenin gergeklestirilmesi seklindedir. Bu sonuglardan
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yola ¢ikarak, Tiirkiye egitim sisteminin her alaninda 6gretmen yetistirme sorumlulugunu alacak
ogretmen egitimcilerinin mutlaka bir yetisme siirecinden gegmeleri gerektigi vurgulanmistir. Ayrica
Tiirkiye’de 6gretmen egitimcilerinin mesleki deneyim ve uygulama siireglerine iliskin genis ¢apli bir

arastirmanin gergeklestirilmesi onerilmistir.

Anahtar Sozciikler: Ogretmen yetistirme, 6gretmenlik uygulama galismalari, yeni 6gretmen
egitimcisi, isitme engelliler sinif gretmeni, 6z-degerlendirme, mesleki gelisim

Abstract. In related literature, there are various studies focusing on teacher educators’ competencies.
It is stated that newly-employed teacher educators should certainly undergo a training process

to acquire the necessary competencies in conducting the teaching practices. The purpose of the
present study was to examine the training process from a critical perspective as a teacher educator,
who was also the author of this paper, employed in 2007 as a faculty member in the department of
Education of the Hearing-Impaired at Anadolu University. The study was designed based on the
self-study approach in which researchers report their experiences critically and comparatively. The
author used the reflections he made in the research process as a data source. Analysis of the data
collected was carried out regarding the research questions as themes. In the process of analysis, in
order to prevent data loss and to avoid incorrect coding in the phase of coding, the faculty members
experienced in the process were asked for their help. As a result of the analysis conducted, three
themes were obtained at the end of the training process: teacher educator, elementary school teacher
and the contributions of considering the two areas simultaneously to my professional development
and experiences. Depending on the themes and findings obtained, the important characteristics

of the training process included monitoring constantly in cooperation, providing feedback-based
support, providing flexibility, providing rich experiences in every step, creating awareness, making
reflections and maintaining balanced learning. Based on these results, the author suggested not only
conducting a comprehensive study on the application processes and professional experiences of
teacher educators in Turkey but also developing a standard teacher education program accordingly.

Keywords: Teacher education, teaching practices, new teacher educator, elementary
school teacher of the hearing-impaired, self-study, professional development

Giris

1997 yilinda Anadolu Universitesi, Isitme Engellilerin Egitimi Anabilim Dali’ndan
mezuniyetim sonrasi bir devlet iiniversitesinde arastirma gorevlisi olarak meslege
basladim. 2007 Kasim ayindan itibaren ise mezun oldugum {iniversiteye 6gretim
elemani olarak geri dondiim. Bu 6gretim elemani olarak ¢alistigim ticlincii devlet
universitesiydi. Son gorev yeri degisikligimi mesleki gelisimim agisindan bir doniim
noktast olarak tanimliyorum. Bunun nedenini ise Isitme Engelliler Ogretmenligi
Anabilim Dali 8gretim elemani olarak Egitim Fakiiltesi ile birlikte Anadolu Universitesi
Isitme Engelli Cocuklar Egitim, Uygulama ve Arastirma Merkezi’nde [ICEM] 6gretmen
egitimcisi ve smif 6gretmeni olarak ¢alismaya baslamam seklinde agiklayabilirim.
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Anabilim dalinin kuramsal dersleri egitim fakiiltesi biinyesinde, programin igerigindeki
dgretmenlik uygulama ¢aligmalari ICEM’de yiiriitiilmektedir. Bu noktada &gretmenlik
uygulama ¢alismalarindan sorumlu dgretmen egitimcilerinin yeterliliklerinin anabilim
dalinda 6nemsendigini belirtmem gerekir. Bunun gostergesi, 6gretmenlik uygulama
caligmalarim yiiriitecek dgretim elemanlari 6ncelikle belli bir siire ICEM’de simflarda
smif 6gretmenligi yaptiktan sonra deneyimli 6gretmen egitimcisinin rehberliginde bir
yetistirme siirecinden geciyor olmalaridir.

Isitme Engellilerin Egitimi Anabilim Dali ve ICEM’deki yap1 baglaminda kendi
deneyimlerime baktigimda 15 yillik meslek hayatim boyunca yetismis bilim

insant olarak bir arastirmay1 planlama ve yliriitme, lisans diizeyinde alanimla ilgili
dersleri yiiriitme ve yetiskin yastaki tiniversite 6grencileri ile iletisim konularinda
deneyimlerimden s6z edebilirim. Ayrica o yillarda zihin engellilerin egitimi ve sinif
ogretmenligi alanlarinda ikiser y1l 6gretmenlik uygulama ¢alismalarini ylriittigiimii
belirtmeliyim. Ancak 6gretmenlik uygulama ¢aligmalar: yiirtitme ile iligkili olarak
siniflarda 6gretmenlik deneyimlerim agisindan baktigimda ise iiniversite ortaminda
calistigimdan dolay1 sistematik yasantilarimin hi¢ olmadigimni dile getirmeliyim. O
yillarda elde ettigim deneyimler 6zel gereksinimli 6grencilerle firsat buldukca kisa
stireli, daha ¢ok birebir ¢alisma seklinde goniillii veya arastirma amagli (proje ve doktora
caligmasi) uygulamalardan 6teye gitmemisti. Bu nedenlerle mesleki gelisimim agisindan
bakildiginda, anabilim dalinin yapist temelinde 6gretmenlik uygulama ¢alismalarini
yiiriitme ve isitme engellilerin egitimi alaninda sinif 6gretmenligi yeterliliklerim
boyutlarinda gelismeye gereksinimlerimin oldugu ortadaydi.

Isitme Engellilerin Egitimi Anabilim Dal’nda uzun yillardir yiiriitiilen ve dahil oldugum
stireci destekler nitelikte alanyazinda nitelikli 6gretmen yetistirme baglaminda goreve
yeni baslayacak dgretmen egitimcilerinin bir yetisme programindan gegmelerinin kalite
acisindan 6nemli bir etmen oldugu belirtilmektedir (Swennen ve VanDerKlink, 2009;
Ziechner, 2005). Bunun gerekgesi ise dgretmen egitimcilerinin 6gretmen adaylarina,
ogretmenlik meslegine iligkin bilgi ve beceri kazandirmalari sorumluluklarindan dolay1
uygulamalari izleme, geri bildirim verme gibi kendi i¢inde ¢cok yonlii yeterliliklere
sahip olmalar1 gerektirdigi seklinde agiklanmaktadir (Boyd, Harris ve Murray, 2007;
Korthagen, Loughran ve Lunenberg, 2005). Ozellikle gretmenlik meslegine iligkin
bilgi ve beceri kazandirmak baglaminda alanyazinda gretmen egitimcilerinin sahip
olmalar1 gereken 6nemli yeterlilik alanlarindan birisinin smif 6gretmenligi oldugu
vurgulanmaktadir (Bullough, 2005; Christensen ve Luckner, 1995; Korthegan ve
diger., 2005; Swennen ve VanDerKlink, 2009). Ciinkii 6gretmen egitimcilerinin sinif
ogretmenligi deneyimlerini 6gretmenlik uygulama galismalari siirecine aktarmalari,
bdylece dgretmen adaylarina kuramsal bilgilerini uygulamaya nasil aktaracaklar1
konusunda rehberlik etme yeterliliklerine sahip olmalar1 gerektigi belirtilmektedir
(Berry, 2009; Bullough, 2005; Christensen ve Luckner, 1995). Bu nedenle 6gretmen
egitimcilerinin yiiriittiikleri siire¢ alanyazinda “6gretmeyi 6gretmek” seklinde de
adlandirilmaktadir (Berry, 2009; Swennen ve VanDerKlink, 2009).

Anadolu Universitesine gelmem ile birlikte karsima cikan bu durum benim Isitme
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Engellilerin Egitimi Anabilim Dali’nda 6gretmenlik uygulama ¢alismalarini yiiriitmem
icin var olan dgretmen egitimcisi yetisme siirecine dahil olmami gerektiriyordu. Dahil
olacagim yetigme siirecini anabilim dalindaki deneyimli 6gretim elemanlari ile bir eylem
arastirmasi seklinde desenlemeye ve yiiriitmeye karar vermistik. Yetistirme siirecinde
destek aldigim 6gretim elemanlarindan birisi olan deneyimli 6gretmen egitimcisi
(DOE), 1979 yilindan beri isitme engellilerin egitimi alaninda 6gretim elemamdir ve
1986 yilindan itibaren 6gretmen yetistirilmeye baglanan anabilim dalinda 6gretmenlik
uygulamasi derslerinin koordinatoriidiir. Diger 6gretim iiyesi isitme engellilerin egitimi
alaninda 24 yillik deneyime sahiptir ve nitel arastirma alaninda da uzun yillar deneyimi
bulunmaktadir.

2008 dgretim yilindan itibaren eylem arastirmasi olarak desenlenen yetisme siireci

2011 yil ortasinda sonlanmust1. Isbirligi ile yiiriitiilen bu yetisme siirecimi ayrica kendi
mesleki gelisim stirecim olarak adlandirabilirim. Arastirmanin bitmesiyle yetisme
slirecinin isleyisini analiz ettigim bir makale yazdim ve bu makale yayinland: (Giirgiir,
2012). Diger yandan 6gretmen egitimcisi olarak yetisme ve mesleki gelisim siirecimi ele
aldigim makaleyi yazarken elde ettigim bazi bulgular1 gegmis deneyimlerim ve siire¢
sonrasinda gelisim, kazanimlarim ile karsilastirmaya baslamistim. Bu karsilagtirma
stirecini dzellikle mesleki gelisimim agisindan 6nemsememe ragmen yazdigim makalenin
amacindan dolay1 bu bulgulara yer verememistim. Bu karsilastirmalart daha ayrintili

ele almamin dgretmen egitimcilerinin yeterliliklerine iliskin 6nemli bulgular ortaya
¢ikaracagindan yola ¢ikarak mesleki degisim, gelisim siirecime kritik ve elestirel bakmak
amactyla bu 6z-degerlendirme (self-study) makalesini yazmaya karar verdim. Cikis
noktam, 6gretmen yetistirme alaninda gerceklestirilen 6z-degerlendirme arastirmalarinda,
O0gretmen egitimcilerinin kendi deneyim, duygu ve diisiincelerine odaklanarak

mesleki yasamlarinda edindikleri bilgi diizeylerini, yeterliliklerini ve gelismelerini
elestirel bakisla derinlemesine ele aldiklarinin vurgulaniyor olmasiyd: (Lunenberg ve
Willemse, 2007). Alanyazinda 6z-degerlendirme yaklasimiyla arastirmacilarin yeni
ogretmen egitimcisi olarak kendi deneyimlerini analiz ettikleri (Barkham, 2005), simif
ogretmenliginden dgretmen egitimciligine gegis siireglerini betimledikleri (Wood ve
Borg, 2010), dgretmen egitimcisi olarak kendi uygulamalarini nasil gelistirdiklerini
ortaya koyduklari (Alderton, 2011; Ketter ve Stoffel, 2011; Kitchen, Parker ve Gallagher,
2011) ve kendi kisisel deneyimlerini derinlemesine analiz ettikleri (Bullough, 1994)
makalelere rastlamistim.

Makaleyi yazma amacim dogrultusunda Tiirkiye’deki alanyazina baktigimda ise
dgretmenlik uygulama caligmalarina odaklanmis arastirmalara rastlamigtim (Orn.:
Birgin, Catlioglu, Costu ve Aydin, 2009; Cigek ve Ince, 2005; Eraslan, 2009; Ulusoy,
2009). Ancak Tiirkiye’de 6gretmen egitimcilerine, yetistirilmelerine, gelismelerine
ve 0z-degerlendirme yaklasimina dayali ger¢eklestirilen herhangi bir arastirmaya
ulasamamistim. Oz-degerlendirme bakistyla yazdigim bu makalenin alanda ¢alisan
tlim 6gretmen egitimcilerine kendi uygulamalarini sorgulamalarini saglayacagini
bdylece mesleki gelisimleri acisindan katkilar getirecegini diisiiniiyorum. Siirecteki
goriislerime ve yansitmalarima karsilagtirmali sekilde bakmamin 6zellikle 6gretmen
yetistirme alaninda 6gretim elemant olarak ¢alisacaklarin karsilasabilecekleri
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yasantilart dnceden anlamalari, gérmeleri ve mesleki gelisimlerini planlamalar:
acisindan 6nemli olabilecegini sdyleyebilirim. Nitekim alanyazinda 6z-degerlendirme
yaklagiminin bireylerin kendi uygulamalarina derinlemesine bakmalarini sagladigi

ve bunun alanda ¢alisan tiim 6gretmen egitimcilerinin mesleki gelisimleri agisindan
desteklenebilecegi belirtilmektedir (Hamilton ve Pinnegar, 2000; Loughran, 2007). Bu
goriisler dogrultusunda makalede, 6gretmen yetistirme alanindaki mesleki ve kisisel
degisim, gelisim siirecini, deneyimlerimi ve yeterliliklerimi, duygu ve diisiincelerimi
derinlemesine elestirel olarak incelemek amaciyla asagidaki sorulara yanit vermeye
calistim:

*  Yetisme siireci sonunda dgretmen egitimcisi olarak, edindigim deneyimlere
iliskin duygu ve diisiincelerim nelerdir?

*  Yetisme siireci sonunda igitme engelliler sinif 6gretmeni olmama iliskin duygu
ve diislincelerim nelerdir?

*  Yetisme siirecinde dgretmen egitimciligi ve sinif 6gretmenligi alanlarmin es
zamanli olarak ele alinmig olmasi mesleki gelisimime katki saglamis midir?

Yontem
Desen

Bu makale aragtirmacilarin deneyimlerini ve gelismelerini; elestirel, karsilagtirmalt
olarak ele aldiklar1 6z-degerlendirme yaklagimina dayali planlanmis ve yazilmistir.
Alanyazinda, 6gretmen yetistirme ve 6gretmen egitimcilerine odaklanan arastirmalarda
6z-degerlendirme yaklagiminin son yillarda yaygin olarak kullanildig: belirtilmektedir
(Feldman, Paugh ve Milss, 2004; Lunenberg ve Willemse, 2007; Samas, 2010; Samaras
ve Freese, 2009). Oz-degerlendirme arastirma yaklasimimni benimseyen bilim insanlarinim
cabalariyla, 1992 yilinda Amerika Egitim Arastirmalar Birligi semsiyesi altinda Oz-
Degerlendirme ile Ilgilenen Arastirmacilar Grubu (Self-Study Special Interest Group-
SIG) olusturulmustur (Bullough ve Pinnegar, 2001).

Oz-degerlendirme arastirmalari, 1990 yilinin baglarinda 6gretmen egitimcilerinin
kendi uygulamalarini ele almalari, mesleki yagamlarinda var olan bilgi diizeyleri ve
yeni bilgileri 6grenmeleri, yasadiklar1 deneyimlere odaklanmalari seklinde ortaya
cikmistir (Hamilton, 1998; Samas, 2010; Samaras ve Freese, 2009). Alanyazinda 6z-
degerlendirme yaklasiminin temel olarak, bireylerin kendi mesleki yasamlar ile ilgili
bilgi, gelisme, tartisma ve yansitmalarini ele almalari anlamina geldigi belirtilmektedir
(Bullough ve Pinnegar, 2001; Fourie, 2007). Oz-degerlendirme arastirmalarinda
O0gretmen egitimcilerinin kendilerinin veri kaynagi olduklarini, siirecte kendilerine

ve sahip olduklari rollere iliskin yansitmalar yapmalarinin s6z konusu oldugunu
belirtmektedir. Oz-degerlendirme yaklagiminin temel olarak, dgretmen egitimcilerinin
kendi profesyonel hayatlarina ve yasantilarina elestirel bakarak énemli bilgileri vermeleri
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anlamina geldigi belirtilmektedir (Bullough ve Pinnegar, 2001). Bu baglamda gretmen
egitimcilerinin kendilerine yansitma ve degerlendirme yapmaya odaklanmasi nedeniyle
de, 6gretmen yetistirme uygulamalarmin niteligini arttirmasi gibi bir potansiyelin
oldugu vurgulanmaktadir (Hamilton ve Pinnegar, 2001; Loughran, 2007). Diger yandan
Bullough ve Pinnegar (2001) 6z-degerlendirme arastirmacilarinin siirecte topladiklart
¢ok fazla veriler ile basa ¢ikmada zorlanabileceklerini vurgulamaktadirlar. Yazarlar bu
konuda, 6z-degerlendirme aragtirma raporlarinin, okuyuculara, aragtirmacinin diisiince
ve duygularini agik bir sekilde anlamalar firsati vermesi gerektigi bu baglaminda da
yazarin net, somut bir bakis a¢is1 olugturmasi gerektigini ifade etmektedirler. Bullough ve
Pinnegar, 6z-degerlendirme arastirma raporlarinin bilimsel niteligi agisindan asagida yer
alan Onerileri sunmuslardir. Buna gore:

1. Oz-degerlendirme arastirma raporlarinda gergek verilerden yararlanarak

kanitlar sunulmalhidir.

2. Oz-degerlendirme raporlarinda arastirmaciin duygu ve diisiincelerine

derinlemesine bakis, kendi yorum ve tartigmalara yer verilmelidir.

3. Oz-degerlendirme raporlarinda arastirmaci yasanti, deneyimlerini tarihsel

sirayla yazmali ve samimi bir dil kullanmalidir.

4. Ogretmen yetistirme alaninda 6z-degerlendirme arastirmacisi sadece kendi

uygulama, gelisme veya yetisme siirecine odaklanmalidir.

5. Oz-degerlendirme arastirma raporlarinda ortaya ¢ikan sonuglardan alanda
calisan meslektaslarin da uygulamalarinda yararlanabilmelerine hizmet

etmelidir.

6. Nitelikli 6z-degerlendirme arastirmalarinda bireysel gelisimi betimlemekle

beraber gerceklestirilen uygulamalara da odaklanilmalidir.

7. Nitelik i¢in 6z-degerlendirme arastirmacisi raporunu yazarken bulundugu

baglami da dikkate almalidir.

8. Nitelikli 6z-degerlendirme arastirmalart ile elde edilen bulgular uygulamalar ile

ilgili yeni bakis agilar1 ortaya ¢ikarmalidir.

9.  Oz-degerlendirme arastirma raporlari, okuyucularin arasgtirmacinin diisiince

duygularini agik ve net anlayabilecekleri sekilde yazilmalidir.

10. Bilimsel olmasi i¢in 6z-degerlendirme raporlarinda ortaya ¢ikan bulgular

alanyazinla karsilagtirilarak tartigiimalidir.
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11. Oz-degerlendirme arastirma raporlarinda, bilimsel bir arastirmada olmasi
gereken yontem, katilimcilar, veri toplama teknikleri ve yararlanilan kaynaklar

gibi onemli basliklara yer verilmelidir.

12. Nitelikli 6z-degerlendirme arastirma raporlar arastirmacinin uygulama
siirecinde yasadigi karmasikliklari, gerginlikleri ve sorunlari igermelidir.

Arastirmanin Gerceklestirildigi Yer ve Ogretmenlik Uygulama Calismalar

Ogretmen egitimcisi olarak yetisme siirecim ICEM’de gerceklestirilmistir. Anadolu
Universitesi biinyesinde 1979 yilinda kurulan I(CEM’de egitim, odyoloji servisinde
tanilama, uygun cihazlandirma sonrasi aile egitimi ile baglamakta, 4 yastan itibaren
yuva 1, 2 ve 3 diizeyinden, ilkokul, ortaokul ve lise diizeyine kadar devam etmektedir.
Orgiin egitim 6gretim etkinliklerinin sistematik olarak uygulandigi ICEM’de ayrica
Isitme Engellilerin Egitimi Anabilim Dali’nin dgretmenlik uygulama ¢alismalar
yuritilmektedir. Anabilim dalinda 6gretmenlik uygulama ¢alismalar1 7. ve 8. yar1
yillarinda gerceklestirilmektedir. Uygulama ¢alismalar1 her 6gretim yartyilinda 14 hafta
stirmektedir. Uygulama calismalari i¢in 6gretmen adaylari haftada iki giin (Pazartesi-
Sali/ Carsamba-Persembe) ICEM’de yuva, ilkokul ve ortaokul diizeylerinde uygulama
yapmaktadirlar. Bu siirecte 6gretmen adaylari uygulama yaptiklart siniflarinda yarim giin
(ortalama 4 saat) gergeklestirilen tiim ¢alismalar (grup dil dersleri ve birebir sdylesileri)
izlemektedirler. Ogretmen adaylari 7. yartyilda siniflardaki dersleri izlerken ayni
zamanda iki giin birer kez birebir sdylesi plan1 yazarak, 6grenciye uygulamaktadirlar.
Uygulamalar 8. yartyilda ise yine haftada iki giin devam etmekte, bu giinlerden birinde
O6gretmen adaylar1 grup dil dersi, diger giinde ise bire bir sdylesiler uygulamaktadirlar.
Ogretmen adaylarinin her birinin ayrica ¢alistiklar siif ve siniftaki cocuklara iliskin
bilgileri, sinif gézlemlerini ve planlarimni bir araya getirdikleri uygulama dosyalar1
bulunmaktadir. Anabilim dalinda 6gretmenlik uygulama ¢aligmalar1 6gretmen
egitimcilerinden olusan bir komisyon tarafindan yiiriitiilmektedir. Bu komisyonda
arastirmanin gergeklestirildigi tarihte toplam dort 6gretim elemani bulunmaktaydi. Bu
Ogretim elemanlarindan birisi siireci planlamaktan sorumludur ve her haftanin baginda
ogretmen adaylarmin gergeklestirecekleri uygulamalarin hangi 6gretmen egitimcisi
tarafindan, saat kagta ve nerede izlenecegi planlamaktadir. Yariyil boyunca her 6gretmen
aday1 ortalama 8§ kez izlenmektedir (AG, 25.04.2009, s. 26).

Veri Toplama Teknikleri ve Verilerin Analizi

Makalenin amaci ve aklimdaki sorulari yanitlamaya yonelik yararlandigim veri toplama
teknikleri arastirmaci giinligiim ve elimdeki dokiimanlar olmustur. Arastirmaci
glinliigiimii (AG) (2007-2011 yillarna ait toplam 289 sayfa), siirece iligkin yasantilarimi
ve diisiincelerimi veri kaynagi olarak diizenli sekilde tuttum. Dokiiman olarak dijital ses
kayitlariin dokiimlerini ve gegmis tiim resmi gorevlendirmelerime iligskin dokiimanlarin
bulundugu kisisel dosyami1 dokiiman olarak kullandim. Bdylece mesleki anlamda
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gorevlendirmelerimi, kendi yasantilarimi ve diisiincelerimle ilgili temel verileri bir araya
getirdim. Daha sonra yanit bulmak amaciyla belirledigim sorularimi tema olarak kabul
ederek arastirmaci giinliigiimii temalara gore kodlayarak ve her bir temanin altina ilgili
verileri yerlestirerek analizi ger¢eklestirdim (Creswell, 2005). Diger veri kaynaklar1 olan
resmi dokiimanlardan ve ses kayit dokiimlerinden makalenin girig kismin1 yazarken ve
elde etigim bulgularin siralamasini yaparken yararlandim.

Feldman (2003) egitim ve gretmen yetistirme ile ilgili oldugundan ve temelinde
uygulamalari gelistirmek olduguna gore okuyucularin elde edilen bulgulara
giivenebilecekleri sekilde aragtirmanin gergeklestirilmesi gerektigi vurgulanmaktadir. Bu
dogrultuda analiz siirecinde kodlama asamasinda 6zellikle veri kaybini 6nlemek, yanlis
kodlamadan ka¢inmak amaciyla siiregteki deneyimli 6gretim elemanlarindan destek
aldim. Dolayisiyla analiz siirecinde gegerlilik ve giivenirlik ¢aligmalarini da bu 6gretim
elemanlari ile gergeklestirdim. Bu siirecte deneyimli 6gretim elemanlari ile kodlarin
belirlenmesi ve yerlestirilmesi, arastirma sorularina dayali temalarin olugturulmasi

ve bulgularin ortaya konmasinda, bagimsiz kodlama ve uzlagma ¢aligmalart
gerceklestirilmistir. Gergeklestirilen analiz sonucunda ortaya ¢ikan temalar, aragtirma
sorulartyla paralellik gostermistir. Bu nedenle elde edilen bulgular, arastirma sorularina
dayali cevaplandirilarak sunmaya calistim.

Bulgular

Yetisme Siireci Sonunda Ogretmen Egitimcisi Olarak Deneyimlerime iliskin Duygu
ve Diisiincelerim

Anadolu Universitesi’nde 6gretmen yetistirmeye yonelik yeterliliklerimi gelistirmek
amaciyla dahil oldugum 6gretmen egitimcisi yetistirme siireci deneyimli 6gretim
elemanlari ile ekip halinde asamalar halinde yiiriitiilmiistiir. Bu siirecin temel amact
yetisen dgretmen egitimcisi olarak dgretmenlik uygulamalarmi yiiriitme yeterliliklerimi
gelistirmek olmustur. Yetisme siirecinde izlenen agamalar gerceklestirilen analiz
sonucunda; a) Gozlemleme (Deneyimli 6gretmen egitimcisinin - DOE - siireci nasil
yiiriittiigiine iliskin gozlem), b) Kontrollii Degerlendirme (DOE 'nin kontroliinde
ogretmenlik uygulama calismalarin yiiriitme), ¢) Bagimsiz Degerlendirme (DOE 'den
bagimsiz 6gretmenlik uygulama ¢alismalarin yiiriitme), d) Tekrar Kontrolli
Degerlendirme (DOE "nin kontroliinde égretmenlik uygulama ¢alismalarim yiiriitme),
¢) Yar1 Bagimsiz Degerlendirme (Bazen DOE 'nin kontroliinde ve bazen bagimsiz
ogretmenlik uygulama ¢alismalarini yiiriitme) ve ) Tam Bagimsiz Degerlendirme
(DOE ’den bagimsiz dgretmenlik uygulama calismalarim yiiriitme) seklinde ortaya
ctkmustir (Giirgiir, 2012). Bu asamalari her biri ekipte yer alan DOE’yi izledigim,
kontroliinde veya kendisinden bagimsiz olarak gerg¢eklestirdigim uygulamalardan elde
ettigim verilerin analizinden ortaya ¢ikan bulgulara gore adlandirilmistir. Asamalarin
her birine siiregte topladigim veriler 1s181indaki gelismelerim, yasadigim sorunlar ve
gelistirmem gereken 6nemli noktalara deneyimli aragtirma ekibi ile diizenli olarak
gerceklestirdigimiz toplantilarda karar verilmistir. Siirecin bu sekilde yiiriitiilmesinin
ogretmen egitimciligine yonelik gelismeye gereksinim duydugum yeterlilikleri

69



ENAD

LINE
Joumal of Qualitafive Researchin Education Cilt 1, Say1 1, 2013

70

Egitimde Nitel Arastirmalar Dergisi - ENAD

yasayarak, deneyim kazanarak i¢sellestirmemi sagladigini sdyleyebilirim. Yetisme
stirecindeki ekip toplantilari, gerceklestirilen faaliyetler ve verilen kararlar ile ilgili bir
ekip toplantisi sonunda giinliiglime 6rnegin agagidaki ifadelerde bulunmugum;

... degerlendirme asamasinda yasadigim 6nemli sorunlart dile getirdikten sonra toplantida tekrar
deneyimli 6gretmen egitimcisinin kontroliinde degerlendirme agamasina karar vermis olmamiz,
sorunlarin ¢oziim yollarini yasayarak, somut sekilde gormiis olmam ... diizenli olarak gergeklestirilen
bu izleme galigmalar1 bana yasayarak adim adim gelisme firsat1 verdi (AG, 13.04.2009, s. 125).

Bu bulguda da goriildiigii gibi yeni 6gretmen egitimcisi olarak yetigme faaliyetlerinin
igbirligine dayali, deneyimli 6gretim elemanlarinin rehberliklerinde, asamalar halinde
yiriitiilmesi sayesinde §gretmenlik uygulama galismalarini bagimsiz yiiriitebilmeye
dogru gelismeler kayit ettim. Dolayisiyla yetisme siirecinde deneyimli 6gretim
elemanlarinin desteklerini almanin énemli bir etmen oldugunu vurgulamaliyim. Siirecte
ogretim elemanlarindan aldigim destek ile ilgili giinliigtime; “Bir siiredir yetisen
agretmen egitimcisi olarak gergeklestirdigim tiim uygulamalarla ilgili hocalarin bana
yol gostermesi sayesinde geliserek ilerledigimi diisiiniiyorum ... her adimda rehberlik,
gerektiginde bireysel goriismelerle yonlendirme, atmam gereken veya atacagim her adimi
damgabiliyor olmam stireci daha nitelikli hale getirdi.” (AG,14.10.2008, s. 9) seklinde
ifadelere yer vermisim.

Aragtirma siirecinde ve siirecin sona ermesi ile 6nceki yillarda herhangi bir destek,
rehberlik almadan tek bagima yiiriittiigiim 6gretmenlik uygulama ¢alismalarinin
niteligini sorgulamaya bagladigimi makalenin giris kisminda dile getirmistim.

En basta bu sorgulama ile yetisen 6gretmen egitimcisi olarak yeterliliklerime ve
gelistirmem gereken yonlerime iliskin kendimi daha net olarak taniyabildigimi, mesleki
farkindaligimin arttirdigini sdyleyebilirim. Bu baglamda 6nceki yillarda 6gretmen
adaylarma gercekten de 6gretmenlik meslegine iliskin rehberlik edip edemedigim
boyutunda kendimi sorgulamistim. Bu konuda siiregte kendim ile ilgili verdigim

tiim cevaplar olumsuz sekilde ortaya ¢ikiyordu. Ciinkii ge¢mis yillarda calistigim
iniversitelerde 6gretmenlik uygulama ¢alismalarini yiiriitme konusunda herhangi bir
yetisme siirecinden gegmedigimden, sahip olmam gereken yeterlilikler konusunda;
Ogretmen adaylarinin uygulamalarinda nelere bakacagimi ve ne tiir bilgiler toplamam
gerektigi bilmeme, dolayistyla adaylara dogru sekilde geri bildirim verememe gibi
kaygilar yasadigimi giinliigiime not etmisim (AG, 13.10.2008 s. 8). Bu kaygilar
nedeniyle de o yillarda miimkiin oldugunca 6gretmen adaylarinin yanitlayamayacagim
bir soruyu sorma ihtimallerine karsi kacis icinde oldugumu hatirliyorum. Ancak bu
durumun 6gretmen adaylariyla iletisim kurmada sorunumdan dolay1 degil, asil problemin
kendi deneyim ve yeterliliklerim konusundaki eksikliklerim, adaylara nasil rehberlik
edebilecegimi bilmiyor olmam oldugunu séylemeliyim. Kendimden kaynaklanan ve
nitelikli uygulamalar ger¢eklestirmem konusunda sorunlu buldugum ge¢mis yillardaki
uygulamalarimda, 6gretmen adaylarini yalniz biraktigim, 6gretmeyi 6gretmek konusunda
rehberlik edemedigim agik olarak goriilmektedir. Gegmis yillara iliskin bu olumsuz
diisiince ve yasantilarimdan yola ¢ikarak Anadolu Universitesi’ndeki yetisme siirecinde
ogretmen egitimcisinin niteliginin 6nemi konusunda aklimdan gegenleri glinliigiime
asagidaki sekilde yazmigim:
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... Ogretmenlik uygulama galismalari 63retmen adaylarinin gergeklestirdikleri uygulamalari izlemek,
materyallerini, planlarini incelemek. .. adaylarmn aldiklar: teorik derslerden yola ¢ikarak bir dersi
ogrencilerin diizeylerine gore, dogru igerikle planlamalari, uygun ders arag geregleri hazirlamalari ve
bunu uygulamalari gibi 6zellikleri igerdigine gore; bu siirecte adaylara rehberlik etme sorumlulugu
bulunan 6gretmen egitimcilerinin yeterlilikler, donanimli ve deneyimli olmalari 6nemli, 6gretmen
adaylarin1 meslege hazirlamada kilit aktor (AG, 15.05.2009, s. 130).

Glinliigiimde bu distincelerimi yazarak onceki yillarda herhangi bir yetisme siirecinden
gecmeden yiiriittiigiim d6gretmenlik uygulama caligmalarinda yapamadiklarimi daha agik
sekilde dile getirdigimi sdyleyebilirim.

Yetisme Siirecinin Sonunda isitme Engeliler Simif Ogretmeni Olarak Deneyimlerime
iliskin Duygu ve Diisiincelerim

Ogretmen egitimcisi olarak yetisme siirecine iliskin bulgular ile birlikte daha

once makalenin giris kisminda belirttigim gibi temel olarak Anadolu Universitesi,
Isitme Engellilerin Egitimi Anabilim Dali’nda yetistirilip gérev yapan &gretmen
egitimcilerinden 6nemli bir farkim vardi. Anabilim dalinda 6gretmenlik uygulama
¢aligmalarini yiiriitmekten sorumlu 6gretim elemanlar isitme engelliler sinif 6gretmeni
olarak uzun yillar deneyim elde ettikten sonra bu rolii almiglardi. Alanyazinda

nitelikli 6gretmen yetistirmenin dnkosullarindan birinin 6gretmen egitimcilerinin sinif
ogretmenligindeki deneyimleri oldugu belirtilmektedir (Christensen ve Luckner, 1995;
Korthegan vd., 2005; Swennen ve VanDerKlink, 2009). Bu deneyimin ézellikle 6gretmen
adaylarma uygulanabilir 6neriler ve geri bildirimler vermeleri agisindan gerekli oldugu
vurgulanmaktadir (Boyd vd., 2007; Duncan, 1999; Tye-Murray, 1994). Bu vurguya
paralel olarak arastirma siirecinin basindan itibaren deneyimli 6gretim elemanlarinin
destegi ile sinif 6gretmenligi yeterliliklerimin gelistirilmesini de amaglamistik. Siirecte
sinif 6gretmenligi ile birlikte 6nemli olarak 6gretmenlik uygulamalarmi yiiriitmek igin
sahip olmam gereken ICEM’de simiflarin ve genel olarak kurumun isleyisi hakkinda da
bilgi edinmem s6z konusuydu. ICEM’de 2008-2010 yillar1 arasinda ilkdgretim 5. smif,
2010-2011 6gretim yilinda ise 3. sinif diizeylerinde isitme engelli 6grencilerle 6gleden
sonralar1 grup dersleri (Matematik, Tiirkge, Sosyal Bilgiler, Fen Bilgisi) gerceklestirdim.
Siirecte ayn1 zamanda belli siirelerde 6grencilerle birebir ¢alismalar (sdylesi, okuma,
yazi diizeltme) yiiriitiyordum. Sinif 6gretmeni olarak sahip oldugum temel rol ve
sorumluluklarim grup dersleri ve birebir sdylesi ¢alismalarina yonelik; a) uygulanacak
ders ve sdylesilerin planlarint hazirlama, b) uygulama icin gerekli materyalleri hazirlama,
¢) uygulamalar1 gergeklestirme ve d) ders uygulamalarima yansitma yaparak kendimi
degerlendirmem seklinde olmustur.

Sinif 6gretmenligimi gelistirme amaci dogrultusunda 2008-2010 dgretim yillarinda
diizenli olarak, tam zamanl 6gretmenlik yapiyorken ayrica her hafta kendi belirledigim
iki birebir soylesi veya grup derslerinin video kayitlarini aliyordum (toplam 86 birebir
calisma, 18 grup dil dersi). Aragtirmanin planlama asamasinda alinan karar dogrultusunda
stiregte gerceklestirdigim iki dersin video kaydini deneyimli 6gretim elemanlarindan
olusan ekip toplantilarinda geri bildirim almak tizere izliyorduk. 2008-2009 6gretim
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yilinda gergeklestirdigim uygulamalari izlemek ve gelismelerimi degerlendirmek
amactyla 6, 2009-2010 6gretim yilinda 5 ekip toplantisi gergeklestirilmisti.
Toplantilarda ekip tiyelerinden grup dersleri ve birebir ¢alismalar i¢in yaptigim
hazirliklara, uygulamalarima iliskin yazili ve sdzel geri bildirim, ayn1 zamanda sonraki
uygulamalarima iligkin &neriler aliyordum. Bu siirecte ayrica DOE nin dersime gelerek
bireysel geri bildirim verdigi zamanlar da olmustu. Ekipten veya tek basina DOE’den
aldigim bu destek ve geri bildirim ile ilgili glinliigiime asagidaki notu almisim:

... her smif uygulamasinda smif 6gretmenligi boyutunda essiz kazanimlarim oldu, tabi ki ilk basta
telaslantyordum, uygulama yapryorken izlenmek veya video goriintiilerimi izletmek benim i¢in 6nemli
bir stres kaynagiydi ... ayrica bir sinifin sorumlulugunu tek bagima almakta, dersleri yiiriitmekte
zorlandigimi sdylemeliyim ... ama hocalarin sistematik olarak beni izleyip geri bildirim vermis
olmalari, sonra benim aldigim geri bildirimlerden yararlanarak tekrar uygulama yapmam, sorunum
oldugunda kendilerine danisabilmem, rehberlik almam gerektiginde 6gretmenlik ile ilgili her konuda
ve her an destek alma sansimin olmasi. Artik kendimi bir sinif 6gretmeni olarak gérebiliyorum (AG,
03.04.2010, s. 195).

Glinliigiime yazmis oldugum bu ifadelerde goriildiigii gibi yetisme siirecinde yine ekibin
destegi ile adim adim, gergek bilgilere dayali geri bildirim alarak smif 6gretmenligimi
geligtirme siireci gergeklestirilmistir. Bu siiregte bir sinif 6gretmeninin sahip oldugu tim
sorumluluklar, planlama, uygulama ve degerlendirme boyutlarinda geri bildirim aldigimi
ve kendimi gelistirme firsati buldugumu belirtmeliyim.

Sinif 6gretmeni olarak da elde ettigim deneyimler boyutunda yine ge¢mis yasantilarima
dondiigiimde en basta gegmiste deneyimli herhangi bir meslektasimdan destek alma
olanagimi olmadigini belirtmeliyim. Sistematik olarak 6gretmenlik meslegine

iliskin ilk deneyimlerimi 1996-1997 &gretim yilinda Anadolu Universitesi, Isitme
Engelliler Ogretmenligi Programi’ndaki 6gretmenlik uygulama galigmalari kapsaminda
edinmistim. Bu siire¢ten sonra tiniversite ortaminda ¢alisiyorken her firsatta siniflarda
ogretmenlik deneyimlerimi kendi kendime gelistirmeye ¢alistyordum. Bu konuda o
yillarla ilgili aklima ilk gelen uygulamalarimin niteligine iligkin idi. Gegmis yillarda
niteligi digiik pek cok uygulamalar gerceklestirdigimi soylemeliyim. Daha ayrintili
bakildiginda her bir dersin plani, uygulanmasi ve degerlendirilmesi boyutlarinda nitelik
sorunlart yagsamis oldugumu sdyleyebilirim. Bu nitelik sorununun temel sebebinin
deneyimli 6gretmenlerden geri bildirim almayigim ve dolayisiyla yaptigim hatalar,

ne tiir gelistirmem gereken gereksinimlerimin oldugumun farkinda olmayisimdi diye
diistiniiyorum. Diger bir anlatimla herhangi bir geri bildirim almadan kendi kendime
atmaya calistigim adimlarda bazen hata yaptigimi, yanliglar1 devam ettirerek siirdigiimi
hatirliyorum.

Ortaya ¢ikan bu bulgular 6gretmen egitimcisi olarak yetisme siirecimde oldugu gibi
yine ekibin destegini almamin dneminin gostergesidir. Bu noktada giinliigiime aldigim
notlarda da dgretmenligimi gelistirme boyutunda deneyimli 6gretim elemanlarindan
aldigim sik, hizli geri bildirimlerin biiyiik faydalarini vurguladigim goriilmektedir.
Ekipten siirecte nasil destek aldigimi ve siirecin bana katkilarini glinliigiime agagidaki
sekilde dile getirmisim:



ONLINE
Volume 1, Issue 1, 2013 Joumal of Qualitafive Research in Education

Egitimde Nitel Arastirmalar Dergisi - ENAD

... Bu hafta iginde gergeklestirdigim iki bire bir calismami ve bir grup dil dersimi videoya ¢ekmistim.
Goriintiileri ayn1 hafta i¢inde hocalar ile birlikte izledik ve bana ¢ok 6nemli geri bildirimler

verdiler ... sunu gérdiim ki, uygulamalarimin hizl, sik ve diizenli izlenmesi sayesinde gelisim ve
gereksinimlerimi daha rahat gorebiliyorum, yaptigim hatalari devam ettirmeden hemen diizeltebildim
stiregte (AG, 27.04.2009, s. 140).

Ortaya ¢ikan bu diisiincelerimi destekler nitelikte alanyazinda geri bildirim siirecinin
gercek bilgilere dayali, uygulamanin hemen arkasindan ve sik araliklarla yiiriitiilmesinin
nitelik agisindan 6nemli oldugu vurgulanmaktadir (Brandt, 2008; Brinko, 1993; Scheeler,
Ruhl ve McAfee, 2004; Wilkins-Carter, 2010). Diger yandan ekip ¢aligmasi ile birlikte
hizl1 ve sik geri bildirim konusunda en biiyiik sanstmm DOE ile ayni fiziksel mekanda
caligtyor olmam oldugunu diigiiniiyorum. Boylece her an, gereksinim duydugumda
kendisinden destek istemem, karsilastigim bir sorun ile ilgili danismam s6z konusu
olmustur. Kendisi de her konuda, her tiir miidahaleyi hizla yerine getirmis ve siiregte
bana rehberlik etmistir. 2011 yilindan itibaren DOE 6gretmenlik yaptigim sinifa diizenli
olarak gelmis ve uygulamalarimi izleyerek sozel geri bildirim vermeye devam etmistir.

Yetisme Siirecinde Ogretmen Egitimciligi ve Stmf Ogretmenligi Alanlarmin Es
Zamanh Olarak Ele Alinmis Olmasinin Mesleki Gelisimime Katkisi

Yetigsme siirecinde ayri ayr1 6gretmen egitimcisi ve sinif 6gretmenligime iliskin gegmis
ve giincel yasantilarimi ele alirken her iki boyutun karsilikli etkisi de bir tema olarak
ortaya ¢ikt1. Oncelikle yasarken zor olsa da es zamanli olarak d3retmen egitimciligim

ile siif 6gretmenligimi geligtirme alanlarinin ele alinmis olmasinin siirecin verimliligi
acisindan ¢ok yonlii katkilar saglamis oldugunu vurgulamaltyim. Bu konuda birbirini
tamamlayici her iki alanin es zamanli ele alinarak kisa denebilecek bir zaman diliminde
gelismemi sagladigini, bu sayede zengin yasantilar elde ettigimi diisiiniiyorum. Bu
diistincemi glinliigtime su sekilde yazmigim:

... ekip olarak okuduklarima paralel iyi bir 6gretmen egitimcisinin iyi bir uygulamaci olmasi gerektigini
siklikla vurgulayarak ¢alismaya basladik. Zaten hi¢ deneyimimin olmadigi bir konuda 6gretmen
adaylarina nasil rehberlik edebilirdim ... ¢aligmanin basinda her iki alan da farkli gibi geliyorken
sonradan yetisirken 6gretmenligimi gelistirmemin siirecin etkili olmasini sagladigmni gériiyorum (AG,
03.04.2010, s. 195).

Bu diisiincelerimden her iki alanin birbirinin tamamlayicis1 oldugunu yasayarak
algiladigim goriilmektedir. Daha somut ifade etmek icin siireci iki boyutta almanin
stirecin anlagilmasini saglayacagini diisinityorum. Oncelikle 6gretmen adaylarina
kazandirmaya ¢alistigim sinif 6gretmenligi yeterliliklerine sahip olmamam s6z

konusuydu. Boylece 6gretmeyi 6gretmek olarak tanimlanabilecek 6gretmenlik uygulama
calismalarini yiiritme baglaminda “6gretme” boyutunda deneyimler elde etmistim. Simif
O0gretmenligimi gelistirme ¢aligmalar1 kapsaminda edindigim bir diger deneyim ekipteki
ogretim elemanlarindan geri bildirim almis olmamdi. Dolayistyla sinif 6gretmenligi
konusunda 6gretme ve geri bildirim alma konularinda yasantilar elde etmistim. Diger
yandan smif dgretmenliginde elde ettigim deneyimlere ek DOE’yi izleyerek veya
kontroliinde 6gretmenlik uygulama ¢alismalarini hangi adimlarla yiiriitecegimi, nelere ve
nasil bakarak geri bildirim verecegim konularinda kazanimlarim olmustu.
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Dolayisiyla 6ncelikle 6gretmen adaylarini izlerken toplamam gereken bilgiler, geri
bildirimde ele almam gereken noktalar1 daha net gériiyor olmama da deginmeliyim. Bu
karmasgik transfer siireci ile ilgili glinliiglime asagidaki ifadelere yer vermisim:

... Hocalardan sinif 6gretmenligime iligkin geri bildirim alarak gelisiyorken, bu konudaki
deneyimlerimi 6gretmen adaylarini izlerken kullaniyor, adaylarin gelistirmeleri gereken noktalari
daha iyi gorebiliyor ve uygulamalarimi gelistirici geri bildirim vermeye basladigimi goriiyorum. Tabi
yine adaylarla gergeklestirdigim siirecin sonunda sinifimda 6gretmenligime transfer ettigim 6nemli
noktalarda da oluyordu. Onlara verdigim geri bildirimleri ile kendi 6gretmenligimi de gelistiriyordum
(AG, 03.04.2010, s. 195).

Alanlar arasindaki yasantilarimi transfer etmeme daha somut 6rnek olarak giinliigiimde
su ifadelere yer vermisim:

... hoca 6gretmen adaylarina siirekli sorularini sorduktan sonra beklemeleri, ¢ocugun soziinii
kesmemeleri konusunda geri bildirim verirken ben kendi simifimdaki derslerin kayitlarina baktim hig
stire vermiyorum, ¢ocugun soziinii kesiyorum... 6gretmen olarak diizeltmem gereken noktalar1 boylece
gorebiliyorum. Diger yandan dgretmen adayi izlerken nelere dikkat etmem konusunu da gérmiis
oluyorum (AG, 04.11.2008, s. 28).

Siirecte her iki alanda edindigim deneyimleri karsilikli olarak transfer etmem konusunda
kisa siirede bana katkisini ayrica glinligiime; “... sinif 6gretmenligi ve ogretmenlik
uygulama ¢alismalarinin karsilikl olarak ¢ok olumlu yénde katkilar: oldu... es zamanh
edindigim yasantilar: birbirine transfer edebiliyordum. Bu daha hizli ilerlememi sagladi
.7 (4G, 03.04.2010, s. 195) ifadelerini yazmigim.

Tartisma

Yetisme siireci ile vardigim noktay1 somutlastirmak amaciyla 6ncelikle 6gretmenlik
uygulama ¢alismalarinin ne anlama geldigine deginmenin yararli olacagini diistiniiyorum.
Ogretmen adaylarina gesitli ortamlarda 6gretmenlik yeterliliklerini edinme firsatlarinin
saglanmasi baglaminda 6gretmenlik uygulama ¢alismalarinin hizmet 6ncesi 6gretmen
yetistirme programlarinda énemli bir unsur oldugu belirtilmektedir (Loughran, 2007;
Snoek ve Zogla, 2009). Ogretmenlik uygulama caligmalar1 kisaca; 6gretmen adaylaria
meslege baglamadan, kuram ile uygulama arasinda, 6gretme-6grenme siiregleri ile
dengeli bir kaynagsmanin saglanmasi seklinde tanimlanabilir (Loughran, 2007). Boylece
bu ¢aligmalarin 6gretmen adaylarina 6gretmenlige iliskin gerekli bilgi, beceri ve
deneyimleri edinme ve gelistirme firsat1 verdigi ifade edilmektedir (Snoek ve Zogla,
2009). Ogretmenlik meslegine yonelik bu kadar énemli bilgi, beceri ve deneyimi
kazandirma ve gelistirme siirecini yiiriitmekten 6gretmen egitimcileri sorumludurlar.
Dolayisiyla 6gretmen egitimcilerinin 6gretmen adaylarini dogru yonlendirebilmeleri,
rehberlik yapabilmeleri i¢in gereksinim duyacaklar: yeterlilikler temel olarak; sinif
ogretmenligi ve 6gretmenlik uygulamalarini yiiriitme seklinde siralanabilir (Boyd vd.,
2007; Bullough, 2005; Korthegan vd., 2005; Swennen ve VanDerKlink, 2009).
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Bu baglamda alanyazinda 6gretmen yetistirmede bu kadar 6nemli bir role sahip
ogretmen egitimcilerinin mesleklerine baslarken bir yetisme ve gelisme siirecinden
geemeleri gerektigi onemle vurgulanmaktadir (Berry, 2009; Bullough, 2005; Christensen
ve Luckner, 1995). Ek olarak yetisen 6gretmen egitimcilerinin 6zellikle bir ekip
tarafindan desteklenmelerinin 6nemi belirtilmektedir (Bullough, 2005; Korthagen vd.,
2005). Ogretmen egitimcilerine iliskin alanyazina paralel somut olarak kendi yetisme
stirecimin basarisinda en 6nemli faktoriin deneyimli 6gretim elemanlarinin destek ve
rehberliklerinin oldugunu séyleyebilirim. Yetisme siirecindeki deneyimli ekibin bu
olumlu etkilerini destekler nitelikte Barkham’in (2005), yeni 6gretmen egitimcisi olarak
kendi yetisme siirecini analiz ettigi arastirmasinda, siirecte deneyimli meslektaglarin
rehberliklerinin ¢ok 6nemli oldugu belirtilmistir. Barkham, deneyimli meslektaslarin yeni
O0gretmen egitimcilerine yetisme siireglerinde eslik etmeleri gerektigi, is basindayken
destek vermelerinin nitelikli grenme ve gelismenin gergeklesmesi agisindan ¢ok 6nemli
oldugunu vurgulamaktadir.

Deneyimli meslektaglarla yiiriitiilen siirecte yetisen 6gretmen egitimcisi olarak
gelistirmem hedeflenen temel yeterlilik alanlari, 6gretmenlik uygulama calismalari
kapsaminda dgretmen adaylarinin ders ve galismalarini izleme, uygulamaya iliskin

bilgi toplama, degerlendirme ve geri bildirim verme seklinde olmustur. S6z konusu

bu yeterlilik alanlarinda gelismeler kayit ettigim bulgularda agik olarak goriilebilir.
Siiregte aynt zamanda sinif 6gretmenligimi de gelistirme amact dogrultusunda isitme
engelli 6grencilere yonelik bir dersi planlama, uygulama ve degerlendirme yeterlilik
alanlar1 gelistirilmeye ¢alisilmistir. Bulgularda da goriilebilecegi gibi siirecin sonunda
artik bir sinif 6gretmeni olarak bagimsiz tek bagima bir sinifi yiiriitebilecek diizeyde
yeterlilikleri biiyiik oranda edinmis oldugumu vurgulamaliyim. Son olarak bulgulardan
yola ¢ikarak siirecin niteliginde 6gretmen egitimciligi ve sinif gretmenligine iligkin
yeterlilik alanlarinin es zamanli olarak ele alinmasinin etkili oldugu sonucuna varilabilir.
Bu ¢ergevede yetisme siirecinin sonunda, gelisimimin amaglandigi yeterlilik alanlar
arasinda siki bir iliskinin oldugunu yasayarak gordiigiimii s6yleyebilirim. Arastirmanin
her adiminda bu iliskiyi kurmaya, alanlar arasinda deneyimleri transfer etmeye ¢alistigim
bulgularda ortaya ¢ikmistir.

Aragtirma siirecinde mesleki degisim ve gelisimime yonelik elde edilen bulgulardan yola
¢ikarak yetigsme siirecinin deneyimli bir ekip ile ger¢eklestiriliyor olmasinin etkisi ile 6ne
¢ikan onemli dzellikler; isbirligi ile destekleme, siirekli izleme ve geri bildirimlere dayalt
destekleme, esnek, her adimda zengin yasantilar saglanarak farkindalik yaratmaya
dayali, yansitmali ve dengeli 6grenmenin gerceklestirilmesi seklinde somutlastirilabilir.
Siirecin sonunda sinif 6gretmeni ve dgretmen egitimcisi olarak dgretmenlik uygulama
¢aligsmalari yiiriitiirken sahip olmam gereken yeterliliklerin bir gogunu bu dzellikler
sayesinde igsellestirdigimi ve gelistirdigimi sdyleyebilirim.

Oysaki Anadolu Universitesi’nden &nce 6gretmen yetistirme alaninda ¢alistigim 6nceki
devlet iiniversitelerinde bulgularda goriilebilecegi gibi herhangi bir yetisme siirecinden
gegmemistim ve meslektaslarla isbirligi i¢inde ¢alisma gibi bir firsatim olmamaist.

Bu nedenle gegmis yillarda siif 6gretmenligi ve 6gretmenlik uygulama ¢alismalari
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stireglerinde bir takim kaygilar, endiseler yasadigim, bu durumlarin benim i¢in 6nemli
stres kaynaklar1 olusturdugu yine bulgularda goriilebilir. Bunlarin nedenlerini ise s6z
konusu stireclerde sahip oldugum rol ve sorumluluklar1 bilmeyisim veya bunlar1 yerine
getirecek yeterliliklere sahip olmayisim seklinde aciklayabilirim. Benim yasadiklarimla
ortlistir nitelikte alanyazinda gergeklestirilen arastirmalarin sonuglari herhangi bir
yetigsme siirecinden gegmeden meslege baslayan 6gretmen egitimcilerinin rol ve
sorumluluklar1 konusunda karmasiklik yasadiklari, kendilerini yetersiz hissettikleri,

bu durumun kendileri i¢in 6nemli bir stres kaynagi oldugunu ifade ettikleri ortaya
konmustur (Berry, 2009; Bullough, 2005; Christensen ve Luckner, 1995).

Bir biitiin olarak bakildiginda eylem arastirmasi seklinde desenlenen dahil oldugum
yetisme siirecinin yiiriitiilme sekli ve ele alinan yeterlilik alanlar1 dogrultusunda bir
model olusageldigini diisiiniiyorum. Buna gore 6gretmenlik uygulama ¢aligmalarini
yiiriitecek 6gretmen egitimcisinin sahip olmasi gereken yeterlilik alanlart ile birlikte
Anadolu Universitesi, [sitme Engellilerin Egitimi Anabilim Dali’ndaki yetistirme
stirecinin nasil yiiriitildiigiine iliskin model Sekil 1°deki gibi somutlastirilabilir.

Deneyimli Ogretim Elemanlan ile

Isbirligi

Ogretmen Egitimeisi

Ogretmenlik
Uygulama
Galigmalari

isitme Engeller

sinif Ogretmeni

Sekil 1. Yeni Ogretmen Egitimcisi Yetistirme Modeli

Go6z ard1 edilmemesi gereken Sekil 1°de ortaya ¢ikan bu modelin yeni bir bulus olmadig,
bu modelin dayandirilabilecegi alanyazinda bir¢ok mesleki gelisim modellerinin
bulundugudur (Burbank ve Kauchak, 2003; Butler; Lauscher; Javis-Seliner ve
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Beckingham, 2004; Clarkea ve Hollingsworthb, 2002; Hadar ve Brody, 2010; Knight,

2002). S6z konusu bu mesleki gelisim modellerinin isbirligine dayali olduklar1 ve son

yillarda oldukga yayginlastigi belirtilmektedir (Burbank ve Kauchak, 2003; Butler vd.,
2004; Hadar ve Brody, 2010; Knight, 2002).

Isbirligine dayali mesleki gelisim modellerinin 6ncelikle yeni ve deneyimli

meslektaglar ile arastirmacilarin da dahil olabilecekleri ekip ¢aligmalarina dayali

oldugu vurgulanmaktadir (Burbank ve Kauchak, 2003; Butler vd., 2004; Clarkea ve
Hollingsworthb, 2002). Bu modellerin ekip halinde ¢alisilarak var olan uygulamalarin
gelistirilmesi, yeni fikirlerin denenmesi, ortaya ¢ikan sonuglara yansitma yapilmasi

ve gergek etkinlikler baglaminda 6gretim, 6grenme boyutlarinda katilimeilarm bilgi
diizeylerinin artirilmasini hedefledikleri belirtilmektedir (Butler vd., 2004; Knight, 2002).
Alanyazinda gergeklestirilen aragtirmalar isbirligine dayali mesleki gelisim modellerinin
personel gelisimini saglamalari ile birlikte egitim 6gretim etkinliklerinin daha nitelikli
hale gelmesini sagladigi, okullar igerisinde, uzun soluklu ve siirekli bir gelisme kiiltiiriinii
beraberinde getirdiklerini ortaya koymuslardir (Butler vd., 2004; Nira ve Boglerb, 2008;
Yiiksel ve Adigiizel, 2012). Bahsedilen bu isbirligi modellerinden birisi Tiirkiye’de

2002 yilinda Milli Egitim Bakanligi Ogretmen Yetistirme ve Egitimi Genel Miidiirliigii
tarafindan benimsenen Okul Temelli Mesleki Gelisim Modeli’dir (OTMG). Isbirligine

ve ekip ¢aligmalarina dayali OTMG modeli egitim personelinin mesleki bilgi, beceri,
deger ve tutumlarinin gelisimini destekleyen, etkili 6grenme ve dgretme ortamlari
olusturmada 6gretmene destek saglayan siirecler biitiinii olarak tanimlanmaktadir

(Milli Egitim Bakanligi [MEB], 2007). Alanyazinda gergeklestirilen arastirmalarin
sonuglarina gore ekip ¢aligmalari ile gretmenlerin OTMG siirecinde bilgi paylasimi,
sorunlara ortak ¢oziimler bulma, iletisim sorunlarini giderme, okul sorunlarini ¢6zme gibi
etkinliklerle bulanarak okulu 6grenen bir 6rgiit haline getirdikleri belirtilmektedir (Kaya
ve Kartallioglu, 2010; Kosterelioglu ve Kosterelioglu Akin, 2008; Nira ve Boglerb,
2008; Yiiksel ve Adigiizel, 2012). OTMG modelinin 6nce ¢ikan 6nemli 6zellikleri
alanyazinda; bireysel gereksinimlerin dnemsenmesi, 6z-degerlendirmeye dayali, ekip ile
isbirligi icerisinde dongiiler halinde, planli ve sistematik sekilde yiiriitiilmesi bigiminde
siralanmaktadir (Nira ve Boglerb, 2008; Yiiksel ve Adigiizel, 2012).

Isbirligine dayali mesleki gelisim modellerine ve dolayisiyla OTMG modeline

iliskin alanyazin temelinde 6gretmen egitimcisi olarak kendi yetigme siirecime ve bu
stirece iliskin ortaya ¢ikan modele (bkz. Sekil 1) geri dondiigiimde tek basina siirecin
ekip ile isbirligine dayali yiiriitiilmiis olmasinin s6z konusu modellerle ortiistiigii
goriilebilir. Ayrica yetisme slirecimin eylem arastirmasi seklinde desenlenip, dongiiler
halinde yiiriitiilmesinden yola ¢ikarak 6zellikle OTMG modeli ile benzer 6zelliklerin
oldugunu sdyleyebilirim. Bu noktada alanyazinda zaten eylem arastirmasinin baglt
basina mesleki gelisimde etkili bir desen olarak kullanilabilecegi gergeklestirilmis
aragtirmalarla ortaya konmus oldugundan bahsetmek gerekir (Burbank ve Kauchak,
2003; Butler ve Schnellert, 2012; Knight, 2002; Kuijpers; Houtveen ve Wubbles,
2010; Sales, Traver ve Garcia, 2011). Eylem arastirmasi deseni ile 6gretmenlerin ekip
haline gelmeleri, kendilerine yansitma yapmalar1 bu dogrultuda eylem arastirmalarinin
dogiiler planlanmasi, uygulanmasi ve degerlendirilmesi siireglerinin isletilmesinin sinif
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icinde uygulamay1 gelistirerek mesleki gelisimi saglayacagi belirtilmektedir (Burbank
ve Kauchak, 2003; Kuijpers vd., 2010; Butler ve Schnellert, 2012; Sales vd., 2011).
Ozellikler baglaminda son olarak yetisme siirecimde kendim ile ilgili yaptigim ve bu
makalede analiz ettigim verilerden elde ettigim 6z-degerlendirme bulgularimin da
somut olarak OTMG modelinde 6gretmenlerin kendilerini degerlendirerek farkindalik
geligtirmeleri anlaminda benzer 6zelliklere sahip oldugunu vurgulamaliyim. Bu konuda
alanyazinda ayrica 6z-degerlendirme aragtirma yaklagiminin da mesleki gelisime hizmet
etme potansiyelinin oldugunu belirtmenin 6nemli oldugunu diisiiniiyorum (Gallagher,
Griffin, Parker, Kitchen ve Figg, 2011).

Sonug olarak 6z-degerlendirme yaklasimina dayali olarak mesleki gelisim ve degisim
stirecimdeki deneyimlerime iliskin duygu ve diisiincelerimi karsilastirarak ele aldigim
bu makalede, 6gretmen yetistirme alaninda gorev yapacak dgretmen egitimcisi olarak
olumlu deneyimler edinmis, sistematik yetigsme siireci ile bagimsiz bir 6gretmen
egitimcisinin sahip olmasi gereken yeterlilikleri bilyiik oranda kazanmis oldugumu
sOyleyebilirim. Yetigme siirecinde ayrica sinif 6gretmenligi boyutunda da 6nemli
geligmeler elde ettigim bulgularda goriilebilir. Siiregte her iki yeterlilik alaninin es
zamanli ele alinmis olmasinin ise siirece olumlu yonde etkilerini yine belirtmeliyim.
Bulgularda da sik sik dile getirdigim gibi gegmis mesleki yagantimda bu tiir bir siirecten
gecme firsatint bulamamistim. Siirecin sonunda kendimi artik bir aragtirmact sinif
dgretmeni ve dgretmen egitimcisi olarak goriiyorum. Deneyimli bir ekip ile isbirligi
igerisinde gergeklestirilen bu siireci bir model ile somutlagtirmaya ¢aligtim. Ortaya
¢ikan bu modelin 6zellikleri baglaminda alanyazinda siklikla yer verilen isbirligine
dayali mesleki gelisim modelleriyle biiyiik oranda ortiistiigii sonucuna varilabilecegini
diistiniiyorum

Ogretmen Egitimcisi Olarak Yetisme Siireci ile Vardigim Nokta: Yolun Sonu mu?
Asla

Bu noktada kendime, “vardigim bu sonug benim i¢in yolun sonu mudur?” sorusunu
sorma geregi duyuyorum. Bu soruya egitim 6gretim hizmeti sunulan ve 6gretmen
yetistirme alaninda yolun sonunun s6z konusu olmadigini diisiindiigiimii belirterek cevap
verebilirim. Bu cevabimi destekler nitelikte giinliigiime de agagidaki ifadeleri kayit
etmisim:

... stireg en basta meslegimin her yonii ile kendi hakkimda daha ¢ok diisiinmemi, gegmisteki
deneyimleri gozden gegirmemi, kendime elestirel bakmami, yeterliliklerimi sorgulamami ve
gelistirmem gereken yonlerimi gérmemi saglamistir. Bu sorgulamanin ise mesleki yasantim boyunca
devam etmesi gerektigini diistiniiyorum. Bu bakis agisini edinerek sorgulayarak ve elestirerek
gelismeye devam etmeye ¢alistyorum (AG, 15.04.2011, s. 235).

Glinltigiime yazdigim bu ifadelere uygun olarak mesleki gelismenin siirekliligi ve
devamliligint saglamak agisindan, arastirmaci yoniimle giincel gelismeleri takip ediyor,
elde ettigim bilgiler dogrultusunda dgretmenlik ve 6gretmen egitimciligi rollerimi gézden
gegiriyor ve yansitma yapmaya devam ediyorum.
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Vardigim bu sonuglardan yola ¢ikarak, tilkemiz kosullarinda egitim sisteminin her
alaninda 6gretmen yetistirme sorumlulugunu alacak 6gretmen egitimcilerinin mutlaka
bir yetisme stirecinden ge¢meleri gerektiginin kagimilmaz oldugu goriilebilir. Yetigme
stireci planlanirken Sekil 1°deki model dikkate alinabilir. Modelden yola ¢ikarak
deneyimli 6gretmen egitimcilerinin yetisme siire¢lerinde yeni 6gretmen egitimcilerine
destek olmalari ve ekip halinde ¢alismalar1 gerektigini vurgulayabilirim. Ancak gretmen
yetistiren her fakiiltede bana destek olan 6gretim elemanlari gibi bir ekibi bir araya
getirmek Tiirkiye kosullarinda zor olabilir. Bu anlamda 6gretmen yetistiren fakiilteler
arasinda igbirligi kurulmasi gerektigini sdyleyebilirim. Diger yandan bu igbirliginin
uluslararasi boyutta da kurulmasi gerektigini, boylece giincel ve denenmis uygulamalarin
gerceklestirilebilecegini diisiiniiyorum. Ayrica 6gretmen egitimcilerinin mesleki
geligimlerini devam ettirmeleri konusunun da dikkate alinmas1 gerektigini, bu baglamda
da ulusal ve uluslararas: boyutta meslektaslar arasi igbirligi kurulmasi gerektigini
onerebilirim.

Ileri arastirmalara yonelik, 6ncelikle egitim sisteminin her alaninda Tiirkiye’de 6gretmen
egitimcilerinin mesleki deneyim ve uygulama siireglerine iligkin genis ¢apli bir
arastirmanin gergeklestirilmesi gerektigini 6nerebilirim. Boylece Tiirkiye’de 6gretmen
egitimcilerinin kosullarinin ve deneyimlerinin belirlenebilecegini, bu dogrultuda
gereksinim ve sahip olduklar yeterliliklerinin belirlenerek bir gelistirme siirecinin
baslatilabilecegini diisiiniiyorum. Ogretmen yetistiren farkli alan ve fakiiltelerde de yeni
O6gretmen egitimcilerine yonelik bir yetisme siirecinin s6z konusu olup olmadigi veya
nasil bir yetisme siirecinden gegtiklerine iligskin 6z-degerlendirme arastirmalart yararl
sonuglar ortaya koyabilir. Ayrica deneyimlerimin tersine, uzun yillar sinif 6gretmenligi
yapmis bir 6gretim elemanin boyle bir yetisme siirecine dahil edilmesinin ve bu siirece
iliskin 6z-degerlendirme arastirmalarinin yapilmasimin 6nemini vurgulamaliyim. Kendi
acimdan baktigimda ise 6gretmen egitimcisi olarak gectigim yetisme siirecinden sonra,
mesleki olarak gelisim siirecime iligkin 6z-degerlendirmeye dayali makaleler yazmaya
devam etmemin nemli oldugunu disiiniiyorum.
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Summary

Purpose and Significance: I started my profession as a research assistant at a university
in Turkey after my graduation from the department of Education of the Hearing-Impaired
at Anadolu University in 1997. In December 2007, I became a faculty member at the
university I had graduated from. I consider this change in my professional position to

be a turning point in terms of my professional development because I not only became

a faculty member of the Department of Education of the Hearing-Impaired at Education
Faculty but also taught as a teacher educator and elementary school teacher in the
Application and Research Center for Hearing-Impaired Children’s Education at Anadolu
University. For these reasons, in terms of my professional development, my conducting
the teaching practices in the department of Education of the Hearing-Impaired based on
the structure of the department required my involvement in the current training process of
teacher educators. We decided to design the training process as action research together
with the experienced faculty members in the department.

The training process designed as action research starting from the academic year of
2008 ended in mid-2011. With the end of the research process, I authored a paper in
which I analyzed the functioning of the training process, and that paper was published.
In addition, I started comparing some of the findings I had obtained while authoring that
paper with my past experiences as well as with my development and gains at end of the
process. Although I give importance to the process of this comparison with respect to
my professional development, I did not mention these findings due to the purposes of the
paper I authored.

In the present paper, I tried to provide answers to the following questions to critically
examine in detail my professional and personal development in the field of teacher
education, my related experiences and competencies and my feelings and thoughts:

*  What are my feelings and thoughts regarding my experiences as a teacher
educator at the end of the training process?

*  What are my feelings and thoughts as an elementary school teacher of the
hearing-impaired at the end of the training process?

*  Did simultaneous consideration of the two areas of teacher education
and elementary school teaching in the training process contribute to my
professional development?

Methodology: Research environment: 1 went through my training process as a teacher
educator in the Application and Research Center for Hearing-Impaired Children’s
Education. Data Collection Techniques and Analysis of the Data: The data collection
techniques I applied both to provide answers to the questions in my mind and to serve
the research process included my reflective journal and the documents I had. In addition,
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I considered my questions as themes and analyzed my reflective journal and the official
documents by coding them according to these themes.

Results, Discussion and Conclusion: The teacher education process in which I was
involved to develop my teacher education competencies at Anadolu University was
conducted in phases with a team of experienced faculty members. The basic purpose of
this process was to develop my competencies in conducting the teaching applications as a
trained teacher educator.

As I mentioned before at the beginning of this paper, during and after the research
process, I started to question my teaching practices that I conducted on my own without
receiving any guidance or support in the previous years. As a teacher educator trained
with this questioning in my mind, I can say that my professional awareness increased as I
started to know better about what my competencies are and about in what aspects I need
to develop myself.

The findings obtained regarding my training process as a teacher educator revealed

that I was different in one important respect from other teacher educators trained and
already teaching in the department of Education of the Hearing-Impaired at Anadolu
University. The faculty members responsible for conducting the teaching practices in the
department undertook that role after spending years gaining experience as an elementary
school teacher of the hearing-impaired. Thus, starting from the beginning of the research
process, we aimed at developing my competencies in elementary school teaching with
the support of the experienced faculty members.

In line with the purpose of developing my elementary school teaching competencies,
while teaching full-time in the academic years of 2008-2010, I also video-recorded two
one-on-one conversations and/or group classes that I determined for each week (a total
of 86 one-on-one studies, 18 group language classes). In line with the decisions made in
the planning phase of the study, we watched the video-records of two classes that I taught
in the process during the meetings held with the team of experienced faculty members
so that I could receive feedback from them. With the support of this team, I went through
the process of developing my elementary school teaching competencies gradually thanks
to the feedback provided.

When I speak of my past experiences regarding the dimension of elementary school
teaching, I have to admit that I did not have the chance to receive support from any of my
experienced colleagues in the past.

When my past and present experiences as an elementary school teacher and as a
teacher educator in my training process were taken into consideration, the mutual
effect of the two dimensions was revealed as a theme. First of all, I have to point out
that simultaneous examination of the areas of developing my competencies both as a
teacher educator and an elementary school teacher had multi-faceted contributions to
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the productivity of the process. I think taking the two mutually complimentary areas

into simultaneous consideration contributed to my development in such a short period
of time. Thanks to this, I believe I had rich related experiences. In addition, I did not
have sufficient competency in elementary school teaching. Thus, within the context

of conducting teaching practices which could be defined as teaching to teach, I gained
experience in the dimension of “teaching”. Another experience I gained within the scope
of developing my elementary school teaching was that [ had received feedback from the
faculty members in the team. Therefore, I had experiences in elementary school teaching
and receiving related feedback.

My current situation as a teacher educator at the end of the training process: Is it the
end of the road? Never: In order to concretize the final point I arrived regarding my
training process, I believe in the first place that it will be useful to mention what teaching
practices mean. Within the context of providing student teachers with opportunities to
acquire the teaching competencies in various environments, it is stated that teaching
practices are regarded as an important factor in preservice teacher education programs.
Teacher educators are responsible for executing the process of helping gain such
important knowledge, skills and experience regarding the profession of teaching.

The basic responsibilities considered in this process included monitoring student
teachers’ classes and studies within the scope of the course of teaching practices,
collecting information about application, making evaluations and providing feedback. In
this process, I now consider myself to be a teacher in line with my purpose of improving
my competencies in elementary school teaching on my own. Lastly, I believe taking the
development of competencies in both teacher education and elementary school teaching
into simultaneous consideration is influential on the quality of the process. In this respect,
at the end of the training process, I learnt by experience that there is a close relationship
between the competency areas in which I was supposed to develop myself.

Depending on the findings obtained, the important features made prominent based on
the training process conducted by an experienced team included providing cooperative
support, monitoring constantly, providing feedback-based support, providing flexibility,
raising awareness by providing rich experiences in each step and achieving reflective
and balanced learning. By the end of the process, as an elementary school teacher and a
teacher educator, I can say that thanks to these features, I had internalized and developed
most of the competencies that [ needed to have to conduct the teaching practices.

Based on all these conclusions I have drawn, it could be stated that teacher educators to
undertake the responsibility of training teachers in any area of the education system in
our country should absolutely go through a training process. I could suggest for future
studies that there is a need for comprehensive research on the professional experiences
and application processes of teacher educators in every area of the education system in
Turkey. I believe such research could determine the conditions and experiences of teacher
educators as well as their competencies and needs so that a developmental process can be
started.
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Abstract. Inside interpretivist paradigm, the repertoire of approaches have been enlargened in
the last two decades with the popularity of qualitative research practice. While this present new
opportunities to craft better social science texts, it also confuses scientists especially when they
are in the process of forming research designs in their early field work experience. Based on my
past research experience, during and after my doctoral studies, this paper suggests a set of ideas
that might clarify some basic considerations regarding descriptive studies which attempt to unfold
people’s understandings through interview conversations. For this purpose, the study discusses
some selected considerations regarding episthemological stance, method and textual possibilities.
Informed mainly by hermeneutics, the set of ideas presented here aims at providing the readers
with the qualities that leads to genuine mode of understanding, sharing with them information on
how traditional concepts of “validity” and “analysis” can apply to qualitative studies, and making
suggestions on the possibility of crafting richer texts for qualitative interview studies.

Keywords: Interpretivist paradigm, qualitative research, interview, hermeneutics

Ozet. Yorumlamaci paradigma cergevesi i¢inde yer alan arastirma yaklasimlar son

20 yilda nitel arastirma uygulamalarmin gittikce popiilerlik kazanmasi sayesinde
oldukea genis bir repertuar olusturdu. Bu genisleme 6zellikle sosyal bilimler alaninda
yetkin metinler olusturmak i¢in yeni firsatlar sunsa da, nitel arastirma alanina yeni

adim atan deneyimsiz arastirmacilarin kendilerini bir ¢esit karmasanin orta yerinde
bulmasina da neden olmaktadir. Doktora siirecimde ve sonrasinda edindigim tecriibelere
dayanarak, bu ¢alismada amacim, insanlarin belirli bir konuyu nasil anladiklarini, o
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konuda nasil anlamlar kurguladiklarini gériismeler yoluyla ortaya koyma hedefi giiden
nitel calismalarla ilgili temel bazi unsurlarin netlestirilmesidir. Bu amagla, ¢aligmada
epistemolojik durus ve buna bagli olarak gelistirilecek yontemsel ve metinsel olasiliklar
tizerinde detayl1 bir alan yazin taramast sunuyorum. Esas itibar1 ile Hermeneutik
birikimden faydalanarak derledigim arglimanlar, arastirmacilari daha yetkin ve biitiin bir
anlama durumuna ulastiracak niteliklere isaret ediyor. Bu niteliklerle birlikte, “gegerlilik”
ve “analiz” gibi geleneksel bazi kavramlarin nitel arastirmadaki konumlarindan da
bahsederek daha zengin metinler olusturabilmenin yollarini sorguluyorum.

Anahtar Sozciikler: Yorumlamaci paradigma, nitel aragtirma, goriigme, hermeneutik
Introduction

In general, the initial design decision a social science researcher must make is whether
the research is to be predictive or descriptive. LeCompte and Preissle (1993) define these
terms respectively:

The purpose of predictive research is to measure precisely the impact of a specific activity
or treatment has on people and to predict the chances of being able to duplicate that impact
in future activities or treatments. The purpose of descriptive research is to document exactly
what happened, whether the researcher is describing an experimental treatment or something
occurring in the natural habitat of study participants (p. 39).

If one does not set out to look for truth in social science research, and moreover finds
such encounter absurd knowing that reaching truth is a fantasy, an assumption based
almost solely on methodological correctness; if one simply wants to understand (not
predict or control) the individual perspectives of people on any proposed problem area;
if one does not seek, in his inquiry, universal claims that binds every single one of us;
and finally, if one neither intends to apply a treatment on research participants nor have
a predetermined hypothesis to reject or prove, then he/she needs to consider many things
together. The following sections in this text attempts to clarify some considerations
that might lead researchers to craft suitable research designs if they aim to unfold local
meanings rather than enhance some notion of certainty. These considerations have
informed and shaped almost all of my research studies including my dissertation.

Although one’s epistemological, methodological, and textual tendencies form an
intertwined whole in which each tendency interacts with one and other continuously, for
the purpose of a brief description of each one of them, I treat them as separate stances in
the pages ahead.

Epistemological Stance

The reason why one looks (and at what) is essential in determining what to see and how
to see. If one looks for obtaining others’ meanings, understanding the kinds of ideas they
have, and unfolding the essential characteristics of such ideas, I think, the following
orientation of seeing is more appropriate compared to others.
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Dilthey (1976) favors seeing social phenomena such as texts, verbal expressions and
action from the inside (pp. 247-260). John Dewey (1925) describes “to see an organism
in nature” (a student at school) as a seeing “to be in, not as marbles are in a box but as
events are in history, in a moving, growing, never finished process” (p. 295). But seeing
the organism in such space-time continuum without recognizing qualities that mark off
everything, says Dewey (1925), would be seeing it as “a meaningless flow, possessing
neither identity nor habitation”(p. 266). In other words, Dewey not only requires seeing
to be in context but to be directed to particular qualities as well. Geertz (1973) states that
“anthropologists don’t study villages (tribes, towns, neighborhoods, etc.); they study

in villages” (p. 22). Cole (1996) suggests that “objects [organisms] and contexts arise
together as a single bio-social-cultural process of development” (p. 136). For him, all
human behavior must be seen in relation to its context, “in a situation and time bounded
arena” (Cole, 1996, p.142). Eisner argues that “a piece of science” sees “a very limited
account of a situation and does not attempt to capture the richness, the complex reality of
situations such as those occur in classrooms” (Eisner 1997 cited in Phillips & Burbules,
2000, p. 38).

Greene (1995), referring to a novel by Thomas Mann, explains two ways of seeing: big
and small (pp. 9-10).

To see things or people small, one chooses to see from a detached point of view,
to watch behaviors from the perspective of a system, to be concerned with trends
and tendencies rather than intentionality and concreteness of everyday life. To
see things or people big, one must resist viewing other human beings as mere
objects or chess pieces and view them in their integrity and particularity instead.
One must see from the point of view of the participant in the midst of what is
happening if one is to be privy to the plans people make, the initiatives they take,
the uncertainties they face (Greene, 1995, p. 10).

To see big, “to achieve valid discovery of universals,” says Erickson (1986), “one must
stay very close to concrete cases” (p. 18). Patton (1990) uses the word “immersion” to
refer to the first condition of such seeing (p. 40). When applied to schooling, the vision
that sees things big brings us in close contact with details and with particularities that
cannot be reduced to statistics or even to be measurable (Greene, 1995, p. 10).

In social science, such orientation of seeing phenomena has been associated mostly
with the inductive processes of interpretivist research. Induction refers to a from- part-
to-whole reasoning mechanism, which differs in its aim and procedures from the
mainstream positivistic position which favors the hypothetico-deductive process.

According to Eisner (1991), research studies that aim description as one main purpose
of their inquiry are field-focused, constructed so that the researcher is an instrument,

interpretive in nature, highly detailed, and persuasive (p. 43). Erickson (1986) uses the
term interpretive to refer to the whole family of approaches (e. g., qualitative research,



ONLINE
Volume 1, Issue 1, 2013 Joumal of Qualitafive Research in Education

Egitimde Nitel Arastirmalar Dergisi - ENAD

case study, ethnography, etc.), in which researchers genuinely participate in the activity to
be studied, in other words, participant observational research (p. 1).

The issue of using as a basic validity criterion the immediate and local meanings of actions,
as defined from the actors’ point of view, is crucial in distinguishing interpretive participant

observational research ... Interpretive, participant observational fieldwork ... involves,
(a) Intensive, long-term participation in a field-setting.

(b) Careful recording of what happens in the setting by writing field notes and collecting other
kinds of documentary evidence (e. g., memos, records, examples of student work, audiotapes,

and videotapes).

(c) Subsequent analytic reflection on the documentary record obtained in the field, and
reporting by means of detailed description, using narrative vignettes and direct quotes from
interviews, as well as by more general description in the form of analytic charts, summary

tables, and descriptive statistics (pp. 1-2).

Interpretivist approaches activate possible themes such as design flexibility, holistic
perspective, naturalistic inquiry, qualitative data, personal contact and insight, context
sensitivity, inductive analysis, and unique case orientation (Patton, 1990, pp. 40-41). It is
not assumed that there is a single, fixed reality shared by people that is there to be found
and validated (Hafeli, 2000, p. 132). Instead, interpretive social research “presumes

that meanings-in-action that are shared by members of a set of individuals who interact
recurrently through time are local” (Erickson, 1986, p. 14).

Greene (1997) argues that it may be possible to identify the quantitative- qualitative
debate with the tension between epistemology and hermeneutics that is so central to
philosophical conversation today (p. 203). From that point of view, hermeneutics might
be understood as the original orientation of all interpretive approaches in human sciences.

Hermeneutics (from the messenger of gods, Hermes and translates to the Greek word for
interpreter) has been introduced as a main concept in methods of human sciences that
seek interpretation by the historian and the social philosopher Wilhelm Dilthey (Erickson,
1986, p. 7). To interpret the other in a culture, says Geertz (1973), is a form of literary
criticism, ‘like reading a manuscript” (pp. 3-30). For Gadamer (1989), interpretation is
the mode of realization of understanding (p. 350). In hermeneutic orientation, the text of
an interview, for instance, is not the representation or symbol of isolated utterances by
the interviewee but a collectively constructed and negotiated dialogical reflection of the
whole interview experience on the planes of both “life world[s]” (Husserl, 1962, pp. 91-
100).

Hermeneutics does not —as in Heidegger’s critique of Western Philosophy- riddle by a
fear of failing to know the “real world” with certainty, rather it refuses such addictive
longing for closure (or the end of the need to address the same issue again) with an
eclectic and exploratory spirit. In such generative discourse, there might be “no pre-
packaged portion of meaning sufficiently independent of the world” (Inwood, 1997, p.
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50). In tune with these ideas, Caputo (1987) suggests the following two concepts that can
facilitate researchers toward genuine interpretation:

1. Respect toward polyphony, multiple meanings of participants.

2. An awareness of the complexity of meanings by avoidance of one-
dimensional certainty (p. 1).

The German philosopher Gadamer, akin to Heidegger, assumes that meanings, actions,
and words are world-laden (Inwood, 1997, p. 50). Believing this, he equates privileging
of method in positivism to privileging of propositions derived from theories in Western
and modern consciousness. He distances himself from the theory-laden conceptions of
things and does not specify a method to be followed. He develops a dialogical model of
interpretation in which the text is a “thou” with whom we are engaged in (Aylesworth,
1991, p. 63). Language, for Gadamer (1989), is the universal medium in which
understanding itself is realized (p. 350). Gadamer understands conversation as openness
of parties involved. He writes:

A conversation is a process of two people understanding each other. Thus it is characteristic of
every true conversation that each opens himself to the other person, truly accepts his point of
view as worthy of consideration and gets inside the other to such an extend that he understands

not a particular individual, but what he says (Gadamer, 1975, p. 347).

Agreement is essential in such conversation and it is perceived to be more than exchange
of words or looks, but a relationship, a dialogue to be more exact. The attitude of
openness is required in such effort and it allows something to “emerge” which henceforth
exists (Gadamer, 1989, p. 383). The researcher’s role, commonly named as participant
observer, here implies that the researcher is learning from people and not just studying
them (Stokrocki, 1997, p. 37). This is true for all research methods, but the proximity and
duration of the participant observation enable the prospect of a dialogue or a multilogue
between the observer and the observed, in which such “learning from” is not secondary
to the research purpose. Understanding, approached in this dialogical fashion, becomes
even less of a domination of a state of affairs than a participation in shared meanings
(Grondin, 1995, p. 30).

Gadamer’s interest in true conversation, agreement and understanding can be
summarized by the following sentence he wrote for a speech in Heidelberg Colloquium
in 1989 (Grondin, 1995, p. 124): “The possibility that the other person may be right is
the soul of hermeneutics.” He thinks that being human implies being in a hermeneutic
situation in which we must interpret (Descombes, 1991, p. 264). For Gadamer,
understanding is not only thoroughly linguistic in character, it is also transformative and
productive of new meanings, which implies an affinity with deconstruction (Madison,
1991, p. 129).

In addition, “historicity is part of all understanding,” says Gadamer (1989, p. 333).
Hermeneutics argues that only a person who stands in history, subject to the prejudices
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of his age, can hope to understand it. History, understood as a flow of events, requires
one to look back in order to grasp the meanings of the current, which leads to a fresh
interpretation of events, ideas, and people of this day.

Developing Gadamer’s hermeneutics into principles of interpretation is a difficult task,
since every categorization, Gadamer would argue, is also a limitation to and deviation
from the original text. Yet, it is crucial for me to convey here the main components of
my sense-making mechanisms. The following list adapted from Klein and Myers (1999)
seems thoughtful enough to respect Gadamer’s considerations regarding categories while
representing Gadamer’s concerns about the nature of interpretation:

The Hermeneutic Circle: This principle suggests that understanding is achieved through
iterations in a dialogical reflection. The researcher iterates between considering the
interdependent meaning of parts and the whole that they form. This principle underlies the

other interpretive principles.

Contextualization: The research must critically reflect upon a social and historical background
of the field of the actors, taking into account the historicity of events and foregoing interactions

that shaped the environment of the researched phenomena.

Interaction between researcher and participants: The research process must support reciprocal
dialogue between the researcher and participants, wherein the contributions of participants
are allowed to affect the co- construction of ideas. This principle calls on the researcher to

acknowledge and reflect on the social construction of the data derived from the interaction.

Abstraction and generalization: Hermeneutic interpretation cannot be generalized directly from
the findings, but must be tempered by an abstraction process. General findings are abstracted

from their ideographic details and applied to the appropriate level of understanding.

Dialogical reasoning: The researcher becomes required to adjust (and iterate) among
contradictions between initial theoretical preconceptions and the emergent findings of the data.
It is incumbent upon the researcher to allow the data to tell the story, not to fit the findings

within a predetermined theory.

Multiple interpretations: Each participant in the research may offer differing and novel
interpretations of the issues studied and questioned. The multiple voices (polyphony) should
be supported in the research by specifying where individual differences among participants

affected the findings. The voices should be represented in the actual words of the participants.

Suspicion and sensitivity: The researcher must be sensitive to his/her own biases, and must
practice “suspicion” of his/her own systematic distortions. While suspicion begins with the
researcher’s adoption of epoch to clear the field of analysis from prejudice, the notion of

suspicion carries the freedom from bias throughout the hermeneutic analysis (p. 72).
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Methodological Considerations
Kvale (1996) writes:

If you want to know how people understand their world and their life, why not talk with them?
In an interview conversation, the researcher listens to what people themselves tell about their
lived world, hears them express their views and opinions in their own words, learns about their
views on their work situation and family life, their dreams and hopes. The qualitative research
interview attempts to understand the world from the subjects’ points of view, to unfold the
meaning of peoples’ experiences, to uncover their lived world prior to scientific explanations

(. D).

I consider what Kvale calls “interview conversation” an essential source of
understanding in social science research since it enables the researcher to take
into account the implicit nature of the actors’ meanings on any proposed problem
area.

Kvale (1996) mentions two contrasting metaphors that can illustrate the
implications of different theoretical understandings of research based on
interview conversations:

In the miner metaphor, knowledge is understood as buried metal and the interviewer is a miner
who unearths the valuable metal. Some miners seek objective facts to be quantified; others seek

nuggets of essential meaning (p. 3).

The miner metaphor, in its theoretical approach to nature of knowledge, is more in tune
with the tenets of the positivist paradigm. The alternative traveler metaphor, in Kvale’s
(1996) words, understands the interviewer as a traveler on a journey that leads to a tale to
be told upon returning home (p. 4). The interviewer traveler wanders through a landscape
exploring many domains through conversations with people encountered. Kvale (1996)
further argues: The interviewer wanders along with the local inhabitants, asks question,
and converses with them in the original Latin meaning of conversation as “wandering
together with” (p. 4).

The traveler metaphor in Kvale’s above description is one that is in tune with the
participant observer concept in interpretive research. The observer’s participation in
the everyday life of subjects is crucial in observations in order for him/her to be able

to understand immediate and local meanings of actions, such as the gestures during
interviews, as defined from the actors’ point of view (Erickson, 1986). “Gathering”
becomes an essential part in the process of such participant observer or traveler inquiry
(Jardine, 1992, p. 125).

To keep the hermeneutical circle in charge during data analysis, one should prefer a
systematic but flexible orientation. Avoiding pre-figured data analysis methods and
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setting out by deriving assertions from the transcripts and warranting them with similar
instances in the general context of the interviews, keeping in mind the following
questions, I believe is more reasonable:

This is an issue of what? If this is a causal relationship, what is the cause and what is the
effect? How is this new utterance related to a previous one? Are they pointing at the same
bigger issue? What general forms of arguments exist? Under what categories should I store
them? s this particular instance relevant to a new category, or is it in between two categories?
How is what is happening here related to what is happening in other settings? In which context
this utterance was received? Can there be a link between the utterance and a particular detail
in the context? Is this link warranted enough to generalize within the case? What utterance
derives its content form a historical concept? What historical concept can lead to such

utterance? Is what is being said consistent with the actions observed?

Finally, analysis should not be understood as a reduction or standardization process of
data, because hermeneutics does not seek to come to one general understanding but
represent multiple understandings of each actor’s stance in relation to the research matter
and exhibit the polyphony in their ideas in context. In that respect, the data analysis aims
conserving the differences as well as uniting the similarities in actors’ interpretations.
Looked from this perspective, the richness of research depends on finding recurring

and shared themes as well as differing and personal ones. A good way to achieve this is
always including direct quotes from interview conversations and linking them with the
historical and cultural roots of any given research problem.

When objective knowledge is not an aim in research, the traditional notions of validity
and objectivity have to be rethought. Rather than objectivity, the purpose of hermeneutics
is to create understanding or understandings. Radical hermeneutics, for instance, not only
does not accept the existence of objectivity in matters of interpretation, but considers

it as a problem that is on the way of the generative nature of life. The quest for such
generativity clashes with the idea of objectiveness that might be understood as an
abstracted consensus embedded in adherence to method. Such quest favors ambiguity as
a condition of human nature and life.

From the philosophical hermeneutics point of view, each attempt to understand will
involve an interpreter and a text or another person. The idea that understanding is
dialogical simply signifies that each conversation generates a new interpretation, which
cannot be achieved or repeated by others. Each individual in hermeneutic effort is

seen as unique and therefore their interpretations will differ. To come to an objective
understanding, in matters of interpretation, means either such uniqueness has been
standardized by various methods or the object to be interpreted is over-simplified.

Validity, like objectivity, when used in the context of a research study of interpretivist
approach, does not sound very compatible with the concerns of such approach, because it
has traditionally been used as a term of positivist paradigm and various kinds of validity
originates from the positivist orientation of science.
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For example, external validity (or generalizibility) traditionally refers to a response

to the question “to what individuals other than those in particular study, might we
generalize these results” (Smith & Glass, 1987, p. 6)? In this sense, external validity is a
matter of the extent the sample represents the population, and traditionally this has been
achieved by sampling strategies. Unlike traditional quantitative approaches, qualitative
approaches, especially the kind I utilize in this study does not apply such sampling
strategies. As mentioned in the method section of this study, the aim here is contextuality,
particularizability or authenticity, yet a kind of analytic generalizibility might be achieved
by the reader if he/she can assess the similarities and differences in his/her context
departing from the rich particulars provided. The ability on the part of the reader to assess
similarity of difference depends on the ability on the part of the researcher to include

rich and relevant description of the local study aura. Internal validity traditionally refers
to “the relative absence of reasonable alternative explanations” (Smith & Glass, 1987,

p. 5). This kind of validity is again very much related to “ruling out” or “controlling.”
One might argue that the process of warranting assertions, and generating assertions in
terms of the causal claims made might be considered as a matter of internal validity. Still,
interpretivist research, especially the kind mentioned in this paper, does not look for one
explanation that cannot be challenged by others.

There are attempts to promote new validity criterion for interpretivist paradigm.

Lincoln and Guba (1985) propose that the parallel term for “rigor” in interpretivist
paradigm is “trustworthiness,” and the criteria to ensure “trustworthiness” are credibility,
dependability, transferability, and confirmability. Graue and Walsh (1998), also, approach
the issue of validity in case studies by creating new kinds of concepts of validity:

Technical and methodological validity, they argue, can be summarized with a question: “Given

the questions asked in this research, are the methods appropriate?” (p. 246).

Interpretive validity is a close concept to internal validity in terms of emphasizing relations

among methods, data, theories, and interpretations (Graue & Walsh, 1998, p. 247).

Textual / narrative validity refers to a judgment related to the purposes and frameworks of
the researcher as well as the needs and intentions of those who read the work. A good way to
assess such validity is to ask how the written report relates to the theoretical perspective taken
and understandings generated (Graue & Walsh, 1998, p. 247).

Praxis-oriented validity refers to the basic question of why we do research, or “What good will
this work do and for whom” (Graue & Walsh, 1998, p. 248).

In all these emerging concepts of validity, one might find meaningful claims in terms
of replacing the validity concepts of mainstream science practice. My response to the
validity of interpretive research however is more fundamental. In Kvale’s (1996) words:

The issue of what is valid knowledge involves the philosophical question of what is truth.
Within philosophy, three classical criteria of truth are discerned —correspondence, coherence,
and pragmatic utility. The correspondence criterion of truth concerns whether a knowledge
statement corresponds to the objective world. The coherence criterion refers to the consistency
and internal logic of a statement. And pragmatic criterion relates the truth of a knowledge
statement to its practical consequences (p. 238).
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In many types of interpretevist research, researchers do not express any validity claim
in the traditional sense in terms of correspondence criterion. However, the coherence
and pragmatic criteria seem compatible enough with the methodologies they adapt.
The term trustworthiness seems more preferable for many researchers. I believe it is
the responsibility of the reader to assess the degree of over-all trustworthiness of the
accounts researchers present. As Clandinin and Connelly (2000) state, these issues are
almost always under development in the research community (p. 184).

Textual Considerations

Mikhail Bakhtin argues that language is composed of countless languages, each the
product of a particular kind of experience (e.g., of a profession, ethnic group, social
class, generation, region) and each with its own way of understanding and evaluating the
world (Morson & Emerson, 1997). In terms of multiplicity of meanings in a text, Bakhtin
(1984) suggests, authors might include a wide variety of different ways of speaking to
express different social experiences, different values, and assumptions.

It can be argued that particular epistemological stances require particular kinds of
languages that serve the aims they seek to reach. Hence, without a belief on traditional
understandings of truth, objectivity and validity, researchers may not need the
propositional language these concepts suggest. At this point it becomes the researcher’s
duty to configure the most suitable language(s) with which he/she comfortably
communicates his final co-constructions. For example, clashes of ideas and polyphonic
statements on the same information in traditional research texts can be considered as

a weakness on the researcher’s part. In research texts explained here, however, such
“weakness” should deliberately be configured in order to provide the reader with a
multiply but not overly determined picture of the research topic. Such multiplicity
requires authors of research reports to utilize a variety of languages in the text to portray
different roles in the structure of research sites and the broader contexts they belong to.
If in hermeneutics it is incumbent upon the researcher to allow the actors to tell their
stories, authors have to be able to represent the particular language(s) through which they
communicated those stories.

Another main concern in crafting the research report is to emphasize the particulars of the
context in order to make sure that the reader can assess the similarities and differences
in the study context compared to their own contexts. Only with detailed description can
readers reach their own judgments and then analytically generalize the assertions made
here to their own contexts. Therefore, the language to be used must suit the needs of a
highly descriptive text. Since these descriptions involve not only physical aspects but
historical, social, ideological, and psychological ones as well, a flexible and rich tongue
has to verbalize them. Narrative, as a form of research reporting, is compatible with this
purpose by letting in “highly descriptive, prosaic, expressive, metaphorical, evocative,
experiential, and participatory forms of writing” (Barone, 2002, class notes). After all, a
participant observer “narrates” what unfolded in the observed process.
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It is also essential in social science research to give voice to both the actors of the
interviews and to people who previously wrote on the issue. By this way readers

can experience various speech genres, tones, attitudes and approaches embedded in
utterances and texts which will help them assess the merits in context. To promote
critical insights regarding the issues discussed in research reports, scholars should also
try to give voice to various textual orientations other than scientific writing. These are
newspaper columns, religious texts, official documents, and transcriptions of relevant
correspondences through meetings, vignettes, e-mails, letters, and so forth.

Conclusion

Unfolding other people’s meanings on a particular issue requires more than a set of rules
to be followed. A fixation on any certain methodological rule often falls short of the
human complexity embedded inside various contexts. A genuine understanding, threfore,
should primarily be governed by a sincere need to undertand, which usually remains
indifferent to official deadlines, political sensitivities, and strict methodological concerns.

Finally, another important responsibility for any social science researcher is to remain
critical of the social institutions, specifically of schools. A genuine critical orientation

gives strength to social literature by questioning assumptions that are so widespread in
modern life. In Foucault’s (1980) words, the real task in any inquiry is:

... to criticize the working of institutions which appear to be both neutral and independent;
to criticize them in a manner that the political violence which has always exercised itself

obscurely through them will be unmasked, so that one can fight them (p. 171).
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