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Abstract

The aim of this study is to reveal the perspectives of non-disabled siblings
regarding the sexuality of individuals with intellectual disabilities. The
research was designed as phenomenology, one of the qualitative research
models. Siblings of individuals between the ages of 18-33 and those with
intellectual disabilities participated in the study. While collecting the data, a
demographic information form and a semi-structured interview form created
by the researchers were used. Content analysis steps were followed in the
analysis of the data. According to the results obtained from the research,
three main themes have been identified: the sexuality and sexual
development of individuals with intellectual disabilities through the eyes of
their non-disabled siblings, the views of non-disabled siblings on the sexual
life of individuals with intellectual disabilities, and the reflections of the
sexuality of individuals with intellectual disabilities on their non-disabled
siblings’ sexuality and social participation. In light of the results obtained,
studies on the sexuality of individuals with intellectual disabilities were
discussed and parallel results were reached; however, it was seen that more
research is needed due to the limited number of studies that included
evaluations from the eyes of siblings without disabilities.

Keywords: Sexually explicit behaviour, sexuality, individual with intellectual
disability, sibling.
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Introduction

The situation experienced by individuals with intellectual disabilities can be explained as
a significant lag in general mental functions caused by one or a series of reasons before,
during or after birth, and various difficulties may be experienced due to this development
lagging behind (Aydin, 2016). Difficulties in cognitive functions such as memory,
speaking, reasoning, decision making, focusing, and being aware of one’s own
characteristics affect the individual’s life both with himself and with others (Aydin, 2016;
Varol, 2006). Considering that cognitive development also affects sexual development
and related situations, the experience of sexuality by individuals with intellectual
disabilities varies in some respects, because the individuals with intellectual disabilities
often have incomplete, contradictory, and uncertain information about sexuality (Brkié-
Jovanovié et al., 2021). This situation makes it difficult to determine the knowledge and
attitudes of individuals with intellectual disabilities towards sexuality (Kijak, 201 3).

Sexual development emerges as such aspects of human development as emotional,
social, and cognitive development. According to the definition of Acun and Erten (1992),
sexual development means that the individual changes and grows sexually, has a healthy
attitude towards this change and growth, and solves the problems s/he experiences in
the sexual field and is sufficient. As can be deduced from the definition, sexual
development is not only related to biological development, but to social, emotional and
cognitive development, as well (Tuzcuoglu & Tuzcuoglu, 2004). Understanding sexual
development also requires knowing some basic concepts. In this study, sexuality will be
the focus of attention, and other related concepts will be mentioned from time to time.

Sexuality is a process of interaction between two sexes with cognitive, emotional and
operational aspects, which provides interest, intimacy, contact, love, desire, pleasure and
reproduction (Cumurcu Elbozan et al., 2012). When we consider interpersonal sexuality,
it should be noted that sexuality does not only consist of sexual intercourse but that it is
an important human right regardless of age, gender, or developmental level. Within this
context, it is one of the most basic rights of individuals with intellectual disabilities to
experience sexuality, which is also the subject of this study.

Individuals with intellectual disabilities, too, have similar sexual desires and needs to
other individuals (Borawska-Charko et al., 2016). However, due to the false beliefs and
myths about the sexuality of individuals with intellectual disabilities, this fact can be
neglected. As Foucault, stated, sexuality is a concept that cannot be considered
separately in a social context (cited in Berktay, 2009). Most of the time, prejudices about
the sexuality of individuals with intellectual disabilities come into play (Sinanmig &
Kolburan, 2019). The thoughts of parents and society regarding the sexual development
and sexuality of individuals with intellectual disabilities should also be taken into
consideration (Celik, 2017b). Because the social attitude towards individuals with
intellectual disabilities makes it difficult for individuals with intellectual disabilities to
adapt to the changes in adolescence (Celik & ipci, 2020). In general, it is a widespread
idea that sexual maturation processes cannot occur in individuals with intellectual
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disabilities and therefore they cannot enter puberty and will always remain children (Bilge
& Baykal, 2008; Menghini, 2012). In addition, it is thought, by a large portion of the
individuals who make up society, that individuals with intellectual disabilities need
support, protection, or control. In addition, individuals with intellectual disabilities are
seen as asexual beings who cannot make appropriate decisions about their own sexuality
(Murphy & Young 2005; Swango-Wilson, 2009).

Most of the time, the perception that there is a problem in the sexuality of an individual
with intellectual disabilities lies in his inability to control his sexual behaviours when he
is with other people and not knowing what to do where and when (Demir & Aysoy, 2002).
What is meant by sexual behaviours are the behaviours that fulfil and do not fulfil sexual
intercourse (the latter being kissing and touching the breasts and genital area). It can be
said that the forms of intercourse that occur before sexual intercourse are included in the
behaviours that do not fulfil intercourse (Smith & Udry, 1985). Such features that
individuals adopt as culture, ethnicity, and education affect sexual behaviour.

In individuals who need special education, sexual behaviours also differ according to
the degree of intellectual disabilities and the level of being trainable (Bilge & Baykal,
2008; Vrijmoeth et al., 2012). It has been observed that individuals with intellectual
disabilities exhibit, during adolescence, such behaviours as rubbing on another obiject,
playing with their genitals, touching or reaching out to touch the breasts or genitals of
individuals of the opposite sex, kissing their lips, undressing anywhere and uncontrolled
masturbation (Bilge et al., 2013; Konuk Er et al., 2016). The main reason for this is
thought to be the limitations of individuals with intellectual disabilities in cognitive and
social skills (Chave-Cox, 2014). In addition, individuals with intellectual disabilities seem
to have difficulties understanding the complexity of sexuality and controlling their sexual
behaviour (Lindsay, 2002).

The inadequacy of social awareness about the problems related to sexuality and the lack
of research on the subject were also effective in the emergence of the problems (Kijak,
2013). Studies reveal that the level of knowledge of adults with intellectual disabilities is
low (Isler et al., 2009; Siebelink et al., 2006), which may lead to negative attitudes
towards sexuality (Bernert & Ogletree 2013) and higher rates of sexual abuse
(Schaafsma et al., 2013; Liou, 2014) Accordingly, researchers emphasize that any
inappropriate or challenging sexual behaviour, such as masturbating in public or
interfering with another person’s personal space, should be attributed to a lack of
knowledge about sexuality, not to the degree of cognitive capacity (Franco et al., 2012).
Besides, having no sexual feelings or desire is a condition that can be seen in individuals
with intellectual disabilities (Bosch, 2006; Treiber, 2011). This situation changes
according to the individual’s level of intellectual disability and, therefore, their level of
being trainable (Vrijmoeth, et al., 2012). Therefore, individuals with intellectual
disabilities need the support of their parents to meet their age-appropriate physical,
psychological, and sexual needs (Barnett et al., 2003).
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When the literature is examined, it is seen that most of the studies are based on the
results obtained from the parents—especially the mothers—of individuals who need
special education and have intellectual disabilities. The fact that most of the care
responsibilities of individuals with mental retardation rest with the mother can be seen
as one of the reasons for this. In addition, it is difficult to collect direct information,
especially from people with advanced mental disabilities, in the needs analysis regarding
sexual education to be conducted for the mentally handicapped, and the collected
information may be insufficient. For this reason, healthier information can be collected
from individuals with mild intellectual disability. To eliminate this limitation, information
can be collected from both individuals with mild intellectual disability, teachers, and
parents (Anderson, 2015; Dallos & Draper, 2012; Finlay et al., 2015; Kk, 2010;
Schaafsma et al., 2015; Wilkinson et al., 2015).

When the family is considered to be a system, the presence of an individual with
intellectual disabilities and special needs in the family will affect all the individuals in this
system. The other sibling or siblings will also have their share of positive or negative
effects. From this point of view, it is possible for siblings of individuals with special needs
to experience many emotional and behavioural problems (Naylor & Prescott, 2004;
Walton & Ingersoll, 2015). For example, Sari (2004) enumerates the reactions of
individuals with normal development towards their siblings with special needs as
resentment, enmity, jealousy, fear, guilt, rejection, shame, boredom, and sadness.

When the relevant literature is examined, it is seen that there are very few studies on the
sexuality and sexual development of adults with intellectual disabilities, and the absence
of a study addressing how siblings are affected by this process, what they experience,
and their perspectives on their siblings with intellectual disabilities increases the
importance of the present research. It is thought that the data to be obtained from this
study will be beneficial to the experts who will conduct research in terms of the sexuality
of individuals with intellectual disabilities and the mental health of their non-disabled
siblings, the families of individuals with intellectual disabilities and the whole society. In
this context, the research aims to reveal the sexuality of individuals with intellectual
disabilities from the perspective of their non-intellectual disabilities siblings’. The
research sought answers to the following questions:

1) What is the sibling’s view of the sexuality of the mentally retarded individual?

2) What are the sibling’s reactions towards the sexual acts of the mentally retarded
individual?

3) How did the sexuality of the mentally retarded individual reflect on his/her sibling’s
sexuality?
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Method

Within the scope of the research, how individuals with intellectual disabilities experience
sexuality and how this process reflects on the sibling with normal development have been
tried to be discussed from the perspective of their siblings. For this purpose, the
qualitative research method was preferred. Allowing for the search and understanding
of events, facts and situations in their natural environments, qualitative research helps to

make the subject matter visible by creating various themes and sub-themes (Neuman,
2006; Punch, 2011; Yildinm & Simsek, 2006).

The research was designed as phenomenology, one of the qualitative research models.
How a phenomenon is experienced by people, what it means to them, and how it affects
them are among the fields of phenomenology (Creswell, 2017). Within the scope of the
research, it was decided that, with the phenomenology model, it would be more
appropriate to look at the perspectives and reactions of siblings regarding the sexuality
of individuals with intellectual disabilities and what reflections this situation has.

Participants

The study group consisted of 10 siblings, 5 female and 5 male, aged between 19-32,
showing normal development. Individuals with intellectual disabilities (1 female and 9
male), on the other hand, have the characteristics of mild-moderate or severe intellectual
disability in the 18-33 age range. While determining the study group, snowball
sampling, one of the purposive sampling methods used in qualitative research, was
used. Due to the sensitivity of the subject and the difficulty in reaching the study group
the individuals in the study, group were reached through the guidance of individuals
who knew each other.

Demographic information about the individuals who make up the study group is
presented in Table 1:

Table 1.

Demographic Information of the Study Group

Participants Age  Education Gender  Marital Disability Disabled Disabled

status level sibling’s  sibling’s
age gender

P1 29 University Female  Single Mild 29 Male
P2 29 University Male Single Mild 30 Male
P3 29 University Male Married  Moderate 23 Male
P4 21 University Female  Single Moderate 18 Female
P5 22 University Female  Single Moderate 20 Male
P6 32 University Female  Married  Severe 24 Male
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P7 24 Master Male Single Moderate 23 Male

P8 24 University Female  Married  Severe 23 Male

P9 32 High school Male Married  Severe 33 Male

P10 19 University Male Single Moderate 26 Male
Materials

Demographic Information Form: This is the form prepared by the researchers in which
information about the age, gender, education level and degree of intellectual disability
of the participants and their siblings is collected.

Semi-Structured Interview Form: A semi-structured interview form was prepared to reach
the views of siblings with normal development regarding the sexuality of individuals with
intellectual disabilities. The questions in the form, which aimed to gather the participants'
perspectives on the sexuality of their siblings with intellectual disabilities, their reactions,
and reflections on sexually explicit behaviours, were carefully crafted. In preparing the
questions, care was taken to ensure that they were easy to understand, multidimensional,
and did not guide the respondents.

Data Analysis

First of all, Ethics Committee Permission was obtained from Istanbul Okan University for
the study (meeting date: 10.11.2021 and number of meetings: 144). Then, a semi-
structured interview form was prepared. Although the questions were prepared as a draft
in advance, care was taken to arrange the topics that may be meaningful for the research
during the interview in a way that allows them to be discussed and that the questions
and the way they are asked are not guided. In the first part of the interview, an interview
form consisting of personal information was filled out by the participant. After the
preliminary briefing explaining the research subject, data collection purposes,
voluntariness, and ethical commitments to the protection of personal data, interviews
were started. In the personal information section of the interview forms, demographic
information about the participant, his/her siblings and parents was collected. The
interviews lasted approximately 30 minutes.

After the transcription of the audio recordings of the interviews, the transcriptions were
combined with the notes of the interviewer; and content analysis was carried out on the
themes determined according to the answers given for research purposes. In the analysis
process, multiple readings and note-taking were carried out, then the main themes and
sub-themes were determined, and the data were organized and interpreted by including
the expressions stated by the participants. Participants in the study group (Participant 1
= P1) were coded and these codings were used in the analysis of the data.
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The Participatory Role of Researchers

After one of the researchers completed his undergraduate and graduate education in
the field of special education, he worked with students from different age groups and
their families in the field of special education for a long time and carried out his
academic studies within this scope. He has studied on the sexuality, sexual development
and sexual health of individuals who need special education. In addition, he has been
responsible for the training of special education teacher candidates for a long time. The
other researcher was trained in the field of guidance and psychological counselling and
worked with children with autism and their families for a while. She also has studies on
parent-child relationships.

Persuasiveness

Many methods are used to increase credibility in qualitative research, the diversification
method being one of them. This method means using more than one method: the
researcher and the data collection method (Lincoln & Guba, 1985). In this study,
attention was paid to the fact that the participants, who were the data source, had
different characteristics (gender, siblings’ intellectual disability levels, etc.) and
contributed from different perspectives. In addition, in order to increase credibility, the
researchers returned to the data sources repeatedly and analyzed the emerging themes
and sub-themes in a comparative way. In addition, the researchers received support in
the process by seeking expert opinions on the design and conclusion of the research.

Transferability

Transferability is when research to be conducted in the context of the same topic with
different participants yields similar results (Lincoln & Guba, 1985). In order to ensure
transferability, the demographic information of the participants is given in detail. One
of the methods used in the research to increase transferability is direct citation. In the
results of this research, the narratives of the participants were directly quoted, allowing
them to reflect their thoughts and feelings with their own expressions.

Consistency

In order to ensure consistency in qualitative research, it is necessary to conduct a
consistency analysis (Lincoln & Guba, 1985). In this study, consistency analysis was
conducted by an assistant professor from Istanbul Okan University Special Education
Teaching Department. In the research, the consistency in the data collection and coding
processes, the conceptual consistency and the relationship between the data and the
results were supervised by the expert and his support was taken to ensure the reliability
of the research.
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Findings

In this section, the views of the participants about the sexuality of their siblings with
intellectual disabilities are discussed. After the research data from semi-structured
interviews were converted into texts, they were analyzed by applying content analysis.
The findings obtained as the result of the analysis of the data in line with the purposes
of the research were gathered under three main themes. These themes, sub-themes, and
samples from participant views on related themes are given below.

Theme 1 Sexuality and sexual development of individuals with intellectual disabilities in
their siblings’ view

Table 2.

Sexuality and Sexual Development of Individuals with Intellectual Disabilities in Their Siblings” View

Main theme Sub-themes Codes Participants
sexual development development unlike a normal P7,
individual
lack of sexual urges P7, P10, P1, P4
siblings as all-time babies P9, P5,
view of siblings as little brothers and P4,
. sisters
f:::::lhfy and having s:exgql development like a P10,
development normal individual
of individuals beginning to notice the opposite sex P4,
with intellectual having erections P7,
disabilities in sexually explicit rubbing P1, P2, P8,
their siblings’ behaviours masturbation P2, P3, P10,
view touching and want to touch P2, P3, P1, P4,
Pé,
no sexual behaviour P5, P9,
places of sexually in her/his room P1, P8
explicit behaviour in society P2, P1,
where she/he is alone P10, P2,
Emotions related to getting excited P3,
the sexuality of getting angry P10,
siblings with not knowing what affects them P9, P1,

intellectual disabilities

As seen in Table 2, when the views of the siblings who constitute the study group
regarding the sexuality and sexual development of their siblings with intellectual
disabilities were taken into consideration, four sub-themes emerged. The four sub-
themes that make up the content of this theme were sexual development (did not develop
like a normal individual, sexual impulses do not develop, siblings are always babies,
siblings are always seen as little siblings, sexual development like a normal individual,
starting to notice the opposite sex, having an erection), sexually explicit behaviours

8
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(rubbing, masturbation, touching and wanting to touch, no sexual behaviour), places
where sexual behaviour is done (in his own room, in the community, where he is alone),
and the feelings related to sexuality (excitement, anger, not knowing what is affected).
Some examples of the answers of the siblings regarding these sub-themes are given
below:

Opinions of siblings on sexual development

Upon considering the findings obtained as the result of the evaluation of the research
data, it was seen that the siblings emphasized that the sexual development of individuals
with intellectual disabilities was different from that of normal individuals. This situation
can be seen in the speech of P7, one of the siblings, regarding the sexual development
of his brother with mental retardation: “Now | can say that it does not develop like a
normal individual. These are the things we definitely observe in his family environment.
Nothing much to do with the sexual development of a normal adolescent or a normal
individual... And, | don't think his urges have developed... The age of puberty and so on
weren't the same as mine.” (P7). One of the siblings, P9, said that she always saw her
brother with intellectual disabilities as a baby: “My elder brother was like an adult baby
living by us.”. On the other hand, some siblings say that the sexual development of their
mentally retarded sibling is not different from normal individuals. (P10) expressed this
as “My brother's sexual development is normal, | guess. Of course, it is a bit different
from that of a normal man, but it's nothing extraordinary.” P4, one of the siblings, stated
the sexual development of her sibling with intellectual disabilities as “You know, they
don’t have such sexual drives in sexual development.” (P4).

When the views of the siblings participating in the research were evaluated, it was seen
that the sexual development of siblings with mental retardation is different from that of
normal individuals and that their siblings will always remain like babies even if they grow
up. Some of the siblings also stated that the sexual impulses of their siblings with
intellectual disabilities did not develop.

Opinions on sexually explicit behaviours

When the “sexual behaviours” sub-theme obtained as the result of the analysis of the
data was evaluated, it was stated that the sexual behaviours of siblings with mental
retardation were generally behaviours such as rubbing, masturbation, touching and
touching other people. Regarding his brother’s rubbing behaviour, P8 said: “When he
had a sexual need, he would go to a different room and take a pillow-like item under
him and crawl on the floor. He wouldn’t want us to enter the room,” while P1 also stated,
“There is rubbing behaviour; he is rubbing while lying face down on a hard floor” in
support of this. Regarding masturbation, one of the brothers, P1 said, “He used to
masturbate too. At first, he didn’t know what to do. You know, he was touching himself,
but he couldn’t quite do it. But later he slowly figured it out himself. He started to do it,
of course, we tried to teach him that not everyone should do this— he should go to a
place alone when he needs such a thing. We have had some success with that. He

9
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doesn’t do it anymore. He can isolate himself and satisfy these needs,” while P3 said
that his brother with mental retardation masturbates. “Let me tell you about his
masturbation behaviour at some point every day, he did not do it every day, but he had
contact with himself. Every day at certain points now. Since we couldn’t get into his head,
| don’t know what he would be affected by” (P3).

On the other hand, one of the participants explains the behaviour of his brother with
intellectual disabilities as touching his genitals, unlike masturbation, as follows: “At that
time, | saw that she was putting his hand into his pajomas, but she was not doing
anything, | mean, she was just putting it in, not like masturbation. At that time, for
example, we were warned. ... For example, something happened. She did a lot for a
while and then gave it up. For example, she did this at night, and at night she put her
hand inside. But you know, for a very short time, you know, not like a masturbation
period.” (P4). While the behaviour of touching someone else may be directed towards
someone both within the family and outside the family, the siblings P1 and P2 shared
their observations and experiences in this regard: “He tried to touch my breasts when |
was 11-12 years old during my developmental period. But now he’s not doing it. He
wanted so much to touch me. For example, as | was walking in the corridor, | was passing
by him, and he was throwing his hand like that. Probably he wondered why it was not
flat there because first, he was looking at himself, then he stretched out his hand there.
He did this a lot on the street. For example, as we were walking, a woman came in front
of us and put her hand there directly. He wanted to touch every woman he saw on the
street.” (P1) and “For example, when he saw a woman at work, he had things like going
and touching her, he could do it to anyone in the middle of the street. He was making
these touches on everyone, he was touching my mother, my cousins, everyone. We
experienced them.” (P2). One of the brothers, P4, also said along these lines, “My
brother was doing it to people. Dad’s sisters, mom’s sisters, and the like. You know,
that’s not nice.” (P4), while P6 expressed the sexually explicit behaviour of his brother
with mental retardation as “He tends to reach out and hug people. He wants to hug and
touch... that’s a constant problem between us.”

When the answers given by the siblings are evaluated, it is seen that the sexual
behaviours of the siblings with intellectual disabilities are generally revealed as
masturbation, rubbing and touching someone of the opposite sex. In addition, it is seen
that some siblings touch the mother and sisters in the family with no apparent awareness
of family relations or social environment.

Opinions on the places where sexually explicit behaviours are made

The sub-theme of “Places where sexually explicit behaviours are made”, which emerged
as the result of the analysis of the research data, was created within the framework of
three codes: in his own room, in public and in the places where he is alone. When the
concepts that make up this sub-theme are examined, some of the opinions of the siblings
can be given as follows: “It causes too much rubbing. But it’s usually like this. My parents
taught him, so when such a situation happens, he closes the door of his room and we
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do not see him.” (P1). One of the siblings, P3, said that his mentally retarded brother
went to a place where he could be alone while masturbating. “He can isolate himself
and meet this need.” P10 also said on these lines that his mentally retarded brother
chose places where he could feel comfortable while masturbating. One of the siblings,
P1, described another sexually explicit behaviour of “touching someone” in public as
follows: “For example, we were going to visit a relative. There were girls there. He wanted
to touch them, or he wanted to touch me, or he wanted to touch my mother.” P2’s
mentally retarded brother did the act of touching another person everywhere: “He was
directly touching women in his adolescence. | was afraid to go out with my brother.”

While some participants’ statements show that their intellectually disabled siblings would
prefer to perform sexual behaviours in places where they feel comfortable and in their
own rooms, others show that they did it in public.

Opinions of siblings regarding sexually related emotions of individuals with intellectual
disabilities

Another sub-theme, which emerged as a result of the evaluation of the answers given by
the siblings during the interview, is the opinions of siblings regarding the sexually related
emotions of individuals with intellectual disabilities. The codes that make up this theme
are excitement, anger, and not knowing what affects them.

In the sexuality of individuals with intellectual disabilities, the emotions observed by their
siblings were often extreme excitement and anger when they could not perform the
sexual behaviour. One of the siblings, P3 said, “It doesn’t matter whether it’s a lady or
a girl relative or whoever it is, his behaviour changes and he gets extremely excited... of
course, he gets angry when he can’t express his feelings.” Another sibling, P10,
expressed that his mentally retarded sibling was not able to experience sexuality and that
he was angry as “...sometimes he gets angrier, maybe because he did not experience
sexuality”.

As the last thing in this theme, there are opinions of the participants who say that they
have not seen any sexual behaviour, impulse, etc. in their siblings: “I don’t think | know
much about it, frankly, it's that advanced. It's because | don’t see it. | don’t see any
sexual behaviour, so no. | never noticed.” (P5). P8, one of the siblings who participated
in the research, stated that she did not observe anything about the sexual behaviour of
her sibling with infellectual disabilities and that it was difficult for her to talk about it as
follows: “My brother did not have such a thing about sexual development. It is difficult
for me to talk about these issues.”

When we look at the statements of the siblings, it is seen that the siblings with mental
retardation show their feelings about sexuality with extreme excitement and they get
angry because they cannot express them.
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Theme 2 Opinions of siblings about the sexual life of individuals with intellectual
disabilities
Table 3.

Reactions of Siblings Towards the Sexual Life of Individuals with Intellectual Disabilities

Main theme Sub-themes  Codes Participants
Siblings' reactions  Emotional surprise P4,
to the sexual lives  reactions sadness P2,
of individuals with embarrassment P1, P2,
intellectual anxiety P7, P4,
disability happiness P4, P10,
anger P1, P6,
unresponsiveness P3, P7,
Cogpnitive like a child P9,
reactions mustn’t get married P7, P1, P4, P6, P10
can get married P2,
| wish she/he would have sex P3,
can’t have sex with someone P1,

As can be seen in Table 3, where the reactions of siblings without intellectual disabilities
regarding the sexual lives of individuals with intellectual disabilities are given, these views
were toned down under two sub-themes. These sub-themes are in the form of emotional
reactions (surprise, sadness, embarrassment, anxiety, happiness, anger, not reacting),
and cognitive reactions (he should not marry like a child, he can get married, if only he
had sex, he could not have a sexual relationship with someone). Some of the statements
of the siblings regarding these sub-themes are given below.

Emotional reactions

As a result of the analysis of the data in the research, the first sub-theme of the main
theme of “Siblings’ reactions to the sexual lives of individuals with intellectual disabilities”
was emotional reactions.

The emotional response sub-theme consisted of seven codes: surprise, sadness,
embarrassment, anxiety, anger, happiness and unresponsiveness. Some of the
statements of the siblings regarding these sub-themes are given below.

One of the siblings, P4, said that they were surprised when they saw the sexually explicit
behaviour of their brother with mental retardation: “I was very surprised. For example, |
was very surprised that he touched our breasts, but we didn’t show it, we didn’t react
anyway, we just thought, where does it come from.” Another brother said that he felt
sorry for the sexual behaviour of his mentally retarded sibling: “When | see him like that,
his breathing changes in distress, | see his face reddening, | know he can’t do it, and of
course, what can you feel? He wants to do the natural thing, but he can’t, he's in trouble.”
P1 and P2, on the other hand, expressed their embarrassment due to the behaviour of
touching and groping another person exhibited by their mentally handicapped siblings
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as follows: “lI used to feel very embarrassed when women touched their breasts -
especially if it was someone we didn’t know outside- and | wished | hadn’t been out with
her.” (P1), “l was just ashamed. In other words, | was thinking about how we would
explain it when a girl who was around our age or just in the developmental stage, for
example, a twenty-year-old girl, went to the street and he touched her breast” (P2).

P7, one of the siblings who participated in the research, expressed that he was worried
about the sexual behaviour of his brother with mental retardation as follows: “Now |
worry about my brother like this, if what he is doing is misunderstood by people, if the
other party reacts to it because we see such news in Turkey, maybe you must know
something about the violence against people with disabilities. We are afraid, of course,
whether there is such a thing as a disabled person who does not make him conscious,
whether he stays in the institution or if his place of residence is safe. So, after all, we
don’t know what the caregivers are thinking there.”. P6, one of the siblings, expressed
that he got angry when he saw the sexual behaviour of his sibling with mental retardation
as follows: “He tends to reach out and hug people. Wants to hug, wants to touch. What's
my reaction? I'm yelling, look, didn’t | tell you!” P4 and P10, on the other hand,
expressed that they were happy when their mentally retarded siblings exhibited sexual
behaviour in this way: “It shows all the features of young girls. | am being so happy,”
said P4. And “But when | saw it for the first time, it was not surprising to me that it was
seen as instinctive, that is, it was the first time that | saw him instinctively using his instincts
and trying to relax in this way. But | was still pleased, just because such a thing happened,
| was glad that after all, he was listening to his instincts and doing such a thing.” said
P10. P3 and P8 also expressed that they did not have any reaction when they saw the
sexual behaviour of their siblings with mental retardation as follows: “I did not give an
extreme reaction when | saw the sexual behaviour of my brother.” (P3) and “We did not
have a reaction, we allowed him to do this. He already had a private space, as he
wanted, and no one bothered him during that time.” (P8).

When the codes constituting this sub-theme were examined, it was seen that their
emotional reactions to the sexual behaviours of their siblings with intellectual disabilities
were basically a surprise, because it was an unexpected situation when they first
encountered these behaviours. They were sad because their siblings with intellectual
disabilities did not exhibit these behaviours when they were alone, and they were
embarrassed because their siblings exhibited their sexual behaviours against everyone
in society. At the same time, the participants are worried because they do not know
where their brothers and sisters learned some sexual behaviours—they could be taught
by someone. They are happy because their siblings’ sexual behaviours are a part of
development, and they show natural development. They are angry at their siblings’
sexual behaviours because it will create misunderstandings and discomfort in the
environment. And the participants did not respond to the sexual behaviour of their
siblings with mental retardation, as it was normal.
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Cognitive reactions

One of the sub-themes that emerged as a result of the analysis of the research data is
“cognitive reactions”; which is composed of seven codes: a child, should not get married,
can get married, if only they would have sexual intercourse, cannot have sexual
intercourse with someone, should receive sexual education, and cannot receive sexual
education. Some of the opinions that make up these codes are given below.

From some cognitive point of view, the participants see their mentally retarded siblings
as children. P9 said, “I did not think that my brother would experience sexuality because
he is a disabled person, who is closed to communication and does not speak. My brother
was like a grown baby living with us. So, what can you say to a one-year-old2 Whatever
you can say to an infant about marriage, you can only say to my brother.” Another
participant, P7, stated that it would “not be ethical” for his brother to get married: “I
don’t think it's ethical for my brother to get married. Think of it this way: you are an
individual, but your parents are not self-sufficient people, they do not meet their own life
needs, | am talking about basic life needs. So, | think that would be a very devastating
thing for a child.” P1 said that the marriage of his mentally handicapped brother would
create chaos: “He is not able to live a life with someone. After all, it is a sexual need.
They also have these needs, and they must satisfy them somehow. That's why he’s
exhibiting sexual behaviour. But, as | said, getting him to marry someone and letting him
have a relationship with someone, | think, will drag us into great chaos.” P4, P6 and P10
also made statements along similar lines: “My sister is not one to get married. What kind
of person she will marry—you know, these are a lot of question marks. Because he may
not be able to live in the same house with a person,” (P4). “How would that be if such
individuals got married or how would their sexual life be, | thought about that at that
moment. So, in the end, it seemed like something very bad was going to happen. For
example, let’s say they had sexual intercourse and a pregnancy took place. Their children
would be mentally handicapped, sort of like this” (P6). “My brother’s sexuality does not
scare me, but if it comes to marriage or something, | don’t know what the consequences
will be, so it may have slightly different results. well,” (P10).

One of the participants, P1, said that a long-lasting marriage could be good for his
brother, “He can have a relationship to get married, but | don’t want it to happen if it's
not going to be permanent. For once, | don’t want him to live, so it’s better not to live at
all. He'll have a relationship for once, and instead of getting attached to him he'll suffer
from it for years, and my brother should not suffer at all.” One of the participants, P3,
stated that her brother should experience sexuality: “I wish my brother could experience
sexuality. You know, such an environment, such an education. | wish he had a place to
live. After all, people have needs too. | don’t know how far this can go. | myself didnt
experience a thing like that, because | had a girlfriend at a very young age and got
married at an early age. | got married as soon as | finished college. | can only imagine
what kind of troubles not being able to experience these things can cause.” P9, another
participant, said that he could not feel the sexual feelings of his brother with intellectual
disabilities: “I did not observe anything in terms of sexuality in my childhood and
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adulthood. | don’t think you will feel these feelings. You know, he cannot experience
anything emotionally.”

P1, P2 and Pé stated that it would be beneficial for their siblings with intellectual
disabilities to receive sexual education in order to control their own sexual behaviours as
follows: “I think that sexual education is an important issue for individuals with special
needs, and they should receive training when necessary. | think this affects their
behaviour both towards us and towards others,” (P1). “My brother can get sexual
education. Why would it be so good? What's the use? He will learn to control it. For
example, it would be very good. It could be of use for so many things. Maybe it will give
him daily relaxation. Maybe it would be better if he received sexual education, could
masturbate more comfortably, and could do it on his own regularly, on his own will,”
(P2). “I think a good sex education will be beneficial for him and myself. | do not know
what to do. Look, you asked me, does my brother ejaculate, or masturbate? | don’t know
anything about them. I'm just guessing” (P7).

When we evaluate the discourses of the siblings who participated in the research, it is
seen that the siblings are worried about the sexuality and marriage of their siblings with
mental retardation, they do not find it “ethical” for their siblings with intellectual
disabilities to get married, and some siblings do not know what kind of result this
situation will create. It was also observed that some of the siblings stated that it is
necessary to receive sexual education in order for their mentally retarded siblings to
better exhibit their sexual behaviours and to have a healthier sexual life.

Theme 3 Reflections on the sexuality of individuals with intellectual disabilities on their
non-disabled siblings’ sexuality and social participation

Table 4.

Opinions of Individuals with Intellectual Disabilities on the Reflection of Their Sexuality on Their Non-
Disabled Siblings” Sexuality and Social Participation

Main theme Sub-themes Participants
Opinions of Imitation P1, P2,
individuals with inability to share sexual topics P2,

intellectual disgust with sexuality P8,

disabilities on the had no effect P3, P4, P7, P10
reflection of their siblings’ sexual behaviour affects social participation P3, P1,
sexuality on their siblings’ sexual behaviour does not affect social P2, P4, P7, P8, P10
non-disabled participation

siblings’ sexuality

and social

participation

As seen in Table 4, the opinions of individuals with intellectual disabilities regarding the
reflections of their sexuality on their non-disabled siblings’ sexuality and social
participation consist of six sub-themes. These sub-themes are imitation, inability to share
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sexual issues, disgust with sexuality, no effect, and siblings’ sexual behaviours affect
participation in society, siblings’ sexual behaviours do not affect participation in society.

The last theme that emerged as the result of the analysis of the data is the effect of the
sexuality of individuals with intellectual disabilities on their siblings’ sexuality. The sub-
themes that make up this theme are imitation, isolation, aversion to sexuality and no
effect. One of the participants, P1, said that he imitated the sexual behaviour of his
mentally retarded brother: “As my mother said, | saw my elder brother rubbing when |
was 4-5 and tried to imitate him. This happened a few times but then didn’t happen
again.” Another participant expressed how he was affected by his sibling’s sexual
orientation as follows: “But now that you asked, something came to my mind. | have
nothing to learn from my elder brother. This is what came to my mind. My brother was
obsessed with boobs. When | first thought of sexual things in adolescence, the first thing
that caught my attention was breasts, that is, on a woman’s body. Then my elder brother
turned to legs, and legs attracted my attention after breasts. | wonder if my elder brother
and | are going the same way. For example, if my brother were normal, his sexual
development would be ahead and | could share something with him,” (P2). From a
different point of view, P8 stated how she was disgusted with sexuality because of the
sexual behaviours of her brother as follows: “When he had a sexual need, he would go
to a different room and take a pillow-like thing under him and crawl on the floor. He
didn’t want us to enter the room. For me, the concept of sexuality was a sickening thing
back then. So, | was ashamed and disgusted. | am just trying to get over it,” (P8). Among
the participants, P3, P4, P7 and P10 stated the reasons why their siblings’ sexual
development and behaviours did not reflect on their own sexuality as follows: “I know
my brother’s sexual development periods and their transition to puberty. My brother’s
sexual behaviour seems like his sexual orientation was revealed a little late, like
masturbation, so it did not affect my sexual development much,” (P10). “My brother’s
sexual behaviour has no effect on my sexual life. We live completely independently. | am
conscious of that. So, | don’t think so,” (P7). “My brother’s sexual behaviour did not affect
my sexual life,” (P3). “My sister’s sexual life is of course very different from mine. | have
a brother right now. Here’s what | can say, | can experience feelings such as touching,
getting pleasure, kissing, and hugging him whenever | want. Here’s the other way | get
my period, | can masturbate when | want. But | am aware of this, and | am aware of
where it can be done and where it cannot be done, do | want it now and is the

environment suitable, but how does my sister say whether she wants it or not, how does
she realize it¢” (P4).

When we evaluate the answers given by the participants, it is seen that some participants
are not affected by the sexuality and sexually explicit behaviours of their siblings with
mental retardation. In addition, a participant was disgusted with sexuality for a long time
because of his sibling’s sexual behaviours.

Among the siblings participating in the study, P1 and P3 stated how their social
participation was affected by the sexual behaviour of their siblings with intellectual
disabilities as follows: “For example, we were going to visit a relative. There were girls
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there. He wanted to touch them. Or he wanted to touch me, or he wanted to touch my
mother. If | had cousins, he would want to touch them. He wanted to touch everyone he
saw. When my brother was only 15-16 years old, we would all be nervous when we were
outside,” (P1). “My brother’s sexual behaviour and disability naturally affect participation
in the social environment. For example, my brother is even attracted to my wife. When
we sit together, he gets very excited, of course, when he cannot express his feelings, he
gets angry. For example, he swears a lot. My brother started swearing or something. He
has a habit of biting his hand when he gets angry. He starts biting his hand and gets
very excited. He is also extremely interested in my sister-in-law. Likewise, when he sees
her,” (P3). On the contrary, some participants, P2, P4, P7, P8 and P10 stated how their
siblings’ sexual behaviours did not have any effect on their participation in society as
follows: “He was directly touching women at puberty. At that time, | was afraid to go out
with my elder brother, but it did not affect me much to enter my social circle. Anyway,
we didn’t have anything to hold my brother and let's go out together,” (P2). “My sister’s
sexual behaviour did not affect my social participation, no,” (P4). “There was no change
in my social environment because of my brother’s sexual behaviours. | may have been
in isolation just because my brother is disabled. Another thing | would like to add about
my brother’s sexuality is that society is not conscious of it,” (P7). “There was no obstacle
related to this issue,” (P8). “It did not create any problems regarding my social
participation. No. | did not see any sexual orientation in my brother or any behaviour
that would cause distress in society,” (P10).

When the participants’ discourses are analysed, it is seen that some of the participants’
social participation is affected due to their siblings’ sexual behaviour; but, on the other
hand, some participants state that they are not affected by this situation.

Results and Discussion

Talking about sexual development and discussing perspectives on sexuality are very
difficult topics in many societies today. There are very limited studies on the sexuality of
individuals with intellectual disabilities (Boyacioglu et al., GimUs & Altinsoy, 2015; Yildiz,
2020). When the literature is examined, in some studies on the subject, opinions about
the sexuality of individuals with intellectual disabilities were obtained from their parents
(mostly their mothers), teachers and field experts (Celik, 2017a; Celik, 2017b; Gunly,
2015; Gurbiz, 2018; Palas Karaca et al., 2016). In this study, it is aimed to examine in
depth the perspectives of non-disabled siblings regarding the sexuality of individuals with
intellectual disabilities, unlike the aforementioned study groups. Since the studies on the
sexuality of individuals with intellectual disabilities from the viewpoint of their non-
disabled siblings are quite limited, it is difficult to make comparisons across the relevant
literature.

The first results reached in our study in line with the related purpose are that the sexual
behaviour of individuals with mental retardation is mostly in the form of rubbing and
masturbation, that these behaviours are at home and outside the home, and that
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emotions such as excitement and embarrassment are accompanied during the
behaviours. As stated at the beginning, these observations belong to the siblings of
individuals with intellectual disabilities. Masturbation and rubbing behaviours may be
useful for relaxation, falling asleep faster, balancing the effects of negative life
experiences, etc. (Morales et al., 2018). If these behaviours develop feelings such as
embarrassment and excessive excitement in the individual with intellectual disabilities, if
there is a problem in performing other activities in daily life due to excessive sexual
behaviour, if the family overly emphasizes such behaviours attracting attention and
constantly warning, sexual behaviours may become harmful and occur in inappropriate
places and times (Kavakl, 1992). Research has shown that families, especially their
children with intellectual disabilities, engage in sexual behavior in front of others or
outside, causing them fear, and that they want to keep this situation under control (Girol
et al.,, 2014; Kok & Akyiz, 2015). Kijak’s (2013) study with 133 individuals with
intellectual disabilities revealed that men masturbate approximately twice as often as
women. Considering that the individuals with intellectual disabilities in our study were
males, except for one person, it can be said that the findings of the present research are
compatible with this finding.

Another result reached in our study is that some of the participants stated that their
siblings with intellectual disabilities did not have any sexual impulses. This situation is in
parallel with the information in the literature that individuals with intellectual disabilities
often cannot make appropriate decisions about their own sexuality due to the need for

support, protection, and control, and they are affirmed as asexual (Murphy & Young
2005; Swango-Wilson, 2009).

It was observed that some of the participants emphasized that their siblings with mental
retardation were “like children” and that they did not actually encounter any sexual
behaviour. Similarly, in studies in which parents’ opinions are sought regarding the
sexuality of individuals who need special education and have intellectual disabilities, it
has been found that parents continue to see their children as young children who do not
display any sexual behaviour (Bilge & Baykal, 2008; Celik, 2017a; Cift¢i Tekinarslan &
Eratay, 2013; Menghini, 2012; Moll & Moll 2010). Families can sometimes use doing
nothing as a method against the sexual behavior of individuals with mental disabilities
(KOrtonect & Kurt, 2020). However, when an individual completes childhood and
becomes an adolescent, his or her changing sexual behavior may be ignored and

described as “child-like”.

Another result obtained from the research is that the reactions of the participants
regarding the sexuality of individuals with intellectual disabilities are quite different. The
results show that siblings react emotionally in a wide rangeof ways, from happiness to
anxiety and anger. Some of them stated that they did not have any emotional reactions.
The possibility that they may have had difficulty in describing or expressing their feelings,
especially on such an issue, was also taken into consideration. The mentally retarded
sibling’s taking a step into adult sexuality during adolescence makes some siblings
happy. Again, it was observed that the possibility of sexual abuse of the mentally
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retarded individual and not knowing how to support their mentally retarded siblings in
the process worried the siblings. Unlike siblings, Celik’s (2017a) study similarly focuses
on the intense emotional reactions experienced by mothers around fear and anxiety.
Since being the sibling of an individual with intellectual disabilities is defined as “being
like his mother” according to the statements of a few of the participants, it is not an
unexpected result that siblings also experience similar feelings (Moll & Moll 2010).

In the data of the study, regarding cognitive reactions apart from emotional reactions, it
is seen that a significant part of the participants has the idea that their siblings should
not get married regarding the future lives of their siblings with mental retardation. Based
on this thought, there are some views that s/he cannot establish a long-term relationship
because s/he has a mental deficiency, that the person s/he will marry will not want to
deal with her/him for life, and that if s/he has a child, this may have negative effects on
the child. Although the majority have a similar opinion, there are also some brothers
and sisters who think otherwise. In addition, it has been determined that the participants
of the research have requested to receive sexual education on issues related to sexuality
and the sexual development of their siblings with mental retardation. When some studies
are examined, individuals with intellectual disabilities have low knowledge levels (Isler et
al.,, 2009; Siebelink et al., 2006), negative attitudes towards sexuality (Bernert &
Ogletree 2013) and higher rates of sexual abuse (Schaafsma et al., 2015). According
to siblings, it would be beneficial to give sexual health education to both parents and
themselves and to individuals with intellectual disabilities (Lambrick & Glaser, 2004).
Considering that information about sexuality is mostly learned from family and the
immediate environment, it is thought that it would be more effective to include other
members of the family along with individuals with intellectual disabilities in sexual health
education.

Considering the effects of the sexuality of siblings with intellectual disabilities on their
own sexuality and their participation in social life; most of the participants stated that
they did not have any positive or negative effects on their inclusion in social life due to
the sexual behaviour of their siblings with mental retardation. A few of the participants
stated that they engaged in some sexual behaviour by imitation, especially in the early
stages, or that they were disgusted with sexuality for a long time and were just trying to
overcome this situation. Being exposed to sexual stimuli too much, especially in the early
stages, can negatively affect the sexual development of individuals with or without
intellectual disabilities. However, the lack of or less social awareness of the sexuality of
individuals with intellectual disabilities or the limited number of studies on the subject
make it difficult to determine the knowledge and attitudes of individuals with intellectual
disabilities towards sexuality (Kijak, 2013) and the knowledge of siblings about their own
sexuality, influencing their attitudes. In addition, it should be taken into account that it
may be difficult for some individuals with intellectual disabilities to receive feedback
directly from themselves, to talk about and learn about sexual development, sexual
behaviors or sexual health, due to limitations in the speech field (Yilmaz, 2020).
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Although it has been observed that various results have been revealed in studies
conducted with siblings of individuals with intellectual disabilities, siblings with typical
development in the relevant families may be affected by the stress experienced by the
parents, problem-solving skills in the family, communication style, etc. It was concluded
that it was affected by these factors (Giallo & Gavidia-Payne, 2006). It is thought that it
is appropriate to make evaluations from a holistic perspective, taking into account all
elements in the family in the process and without neglecting anyone.

Recommendations

Considering the results obtained from the research, the sexuality of individuals with
intellectual disabilities is a subject that should be discussed both in a psychological and
sociological context. Although living with an individual with intellectual disabilities is
mostly handled from the perspective of mothers, the relationship that the individual has
with his/her sibling, who shares the same room, goes out together, sexual behaviours,
their reflections, etc. are very important issues. However, the fact that this issue has not
been mentioned much until now suggests that siblings of individuals with intellectual
disabilities are a group that can be ignored. More work on this topic is essential.

It can be said that it is important to provide sexual health education to individuals with
mental disabilities, and that this education should be designed and implemented to
include the whole family. It may be recommended to conduct family education programs
and cognitive level education, as well as practical and skill development-oriented studies
that include interaction between parent-child and siblings.

Another suggestion is to support individuals with mental disabilities and their families
socially and emotionally. For this purpose, group psychological counseling, group
guidance or psycho-educational studies can be designed especially for typically
developing siblings with common experiences.

It is thought that the study will make an important contribution to new research with
several results and an original topic. However, there are certainly some limitations to this
study. The data obtained in the study are limited to the views shared by 10 adult
participants living in Istanbul and their answers to the questions in the interview form.
Considering that sexuality is affected by intercultural differences, this issue can be studied
with different cultures and age groups in Turkey.
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Genisletilmis Torkge Ozet

Aile bir sistem olarak disunUldigiunde, ailede zihin yetersizligi ve 6zel gereksinimleri
olan bir bireyin varligi bu sistemdeki tim bireyleri etkileyecektir. Olumlu ya da olumsuz
etkilerden diger kardes ya da kardesler de payini alacaktir.

Alan yazin incelendiginde zihin yetersizligi olan yetigkin bireylerin cinselliklerine ve cinsel
gelisimlerine iligkin ¢ok az calisma olmasi ve kardeglerin bu siregten nasil
etkilendiklerine, neler deneyimlediklerine ve zihin yetersizligi olan kardesglerine iligkin
bakis acilarina deginen bir ¢calismanin olmamasi arastirmanin énemini arttirmaktadir.
Bu calismadan elde edilecek verilerin zihinsel yetersizligi olan bireylerin cinselligi ve
yetersizligi olmayan kardeslerinin ruh saghgi agisindan arastirma yapacak uzmanlara,
zihin yetersizligi olan bireylerin birlikte yasadiklari ailelerine ve toplumun bitinine
yararh olacagi dusuntlmektedir. Bu cercevede arastirmanin amaci; zihin yetersizligi olan
bireylerin cinselliklerini zihinsel yetersizligi olmayan kardeslerinin bakis agisiyla ortaya
koymaktir. Arastirmada asagidaki sorulara yanit aranmusgtir:

1) Zihin yetersizligi olan bireyin cinselligine iliskin, kardesinin bakisi nasildir?

2) Zihin yetersizligi olan bireyin cinsel icerikli eylemlerine yonelik, kardesinin tepkileri
nelerdir?

3) Zihin yetersizligi olan bireyin cinselliginin, kardesinin kendi cinselligine yansimalar
nasil olmustur?

Aragtirma nitel aragtirma modellerinden fenomenoloji (olgubilim) olarak tasarlanmigtir.
Caligma grubu, yaslari 19-32 arasinda, normal gelisim gdsteren, 5 kadin ve 5 erkek
toplam 10 kardesten olusmaktadir. Zihin yetersizligi olan bireyler (1 kadin ve 9 erkek)
ise 18-33 yas araliginda, hafif-orta ya da adir derece zihinsel yetersizligi olma
ozelliklerine sahiptir. Calisma grubu belirlenirken nitel arastirmalarda kullanilan amacgh
ornekleme yéntemlerinden kartopu érneklemeden yararlanilmigtir. Veri toplama araci
olarak aragtirmacilar tarafindan  hozirlanan  demografik  bilgi formu ve yari-
yapilandirilmig gériogme formu kullanilmigtir.

Elde edilen veriler neticesinde sonuglarin U¢ ana tema etrafinda sekillendigi tespit
edilmigtir: (1) kardeglerinin gézinde zihinsel yetersizligi olan bireylerin cinselligi ve cinsel
gelisimi, (2) zihinsel yetersizligi olan bireylerin cinsel yagsamlarina iliskin kardeslerinin
gorusleri ve (3) zihinsel yetersizligi olan bireylerin cinselliklerinin tipik gelisim gosteren
kardeslerinin cinselliklerine ve sosyal katilimlarina yansimalari.

ilgili amag dogrultusunda calismamizda ulasilan ilk sonuclar; zihin yetersizligi olan
bireylerin cinsel icerikli davraniglarinin daha ¢ok surtinme ve mastirbasyon seklinde
gerceklesmesi, bu davranislarin evde ve ev disinda olmasi ve davraniglar esnasinda
heyecan, utanma gibi duygularin eslik etmesidir. Bu gézlemler basta da belirtildigi gibi
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zihin yeftersizligi olan bireylerin kardesglerine aittir. Araghrmaya katilan kardesglerin bir
kismi zihin yetersizligi olan kardeglerinin “cocuk gibi” oldugunu belirterek aslinda
herhangi bir cinsel igerikli davranigla karsilasmadigini vurguladiklari gérolmastor.

Arastirmadan elde edilen bir baska sonuc ise zihin yetersizligi olan bireylerin cinselligine
dair kardeslerin tepkilerinin oldukga farkh igerikte olmasidir. Elde edilen sonuglar
kardesglerin duygusal acidan mutluluktan endiseye ve 6tkeye uzanan genis bir yelpazede
tepki verdiklerini géstermektedir.

Ozellikle cinsel icerikli davranislarin uygun olmayan ortamlarda ve uygun olmayan
kisilere yonelik gerceklesmesi kardeslerin utanmalarina, étkelenmelerine neden oldugu
goériulmektedir. Yine zihin yetersizligi olan bireyin cinsel istismara ugramasi ihtimali ve
zihin yetersizligi olan kardesglerine strecte nasil destek olacaklarini bilememe konusu
kardegleri endiselendirdigi gérolmustor.

Arastirmanin duygusal tepkiler diginda biligsel tepkiler ile ilgili verilerde ise kardeglerin
énemli bir kisminin zihin yetersizligi olan kardesinin gelecekteki yagsamina iligkin olarak
“evlenmemeli” dUsUncesine sahip oldugu goérilmektedir. Bu disincenin temelinde ise
zihin yetersizligi oldugu icin uzun sireli bir beraberlik kuramayacagi, evlenecegi kisinin
onunla yasam boyu ilgilenmek istemeyecegi ve cocuk sahibi olmasi durumunda bunun
cocuga olumsuz etkileri olabilecedi dustunceleri yatmaktadir. Cogunluk benzer fikre
sahip olsa da aksini dustnen kardegler de vardir. Ayrica arastirmaya katilan
katihmailarin zihin yetersizligi olan kardeslerinin cinsellik ve cinsel gelisimine iligkin
konularda cinsel egitim alma taleplerinin oldugu da tespit edilmistir.

Arastirmaya katilan katilimcailarin, zihin yetersizligi olan kardeslerinin cinselliklerinin
kendi cinselliklerine olan etkileri ve toplumsal yasama katilimlarina iliskin sonuglara
bakildiginda; ¢ogu katilimar  zihin yetersizligi olan kardeslerinin  cinsel igerikli
davraniglarindan dolayr kendilerinin toplumsal yasama dahil olmada herhangi bir
olumlu-olumsuz etkilenme olmadigini belirtirken, katilimcilarin birkagi, 6zellikle erken
dénemlerde taklit yoluyla bazi cinsel igerikli davranigslarda bulunduklarini ya da
cinsellikten uzun sire igrendiklerini ve yeni yeni bu durumu asmaya calighklarini
belirtmiglerdir.

Arastirmadan elde edilen sonuglar géz éninde bulunduruldugunda zihin yetersizligi
olan bireylerin cinselligi hem psikolojik hem de sosyolojik baglamda tartigiimasi gereken
bir konudur. Zihin yetersizligi olan bireyle yasamak daha cok annelerin bakis agisiyla
ele alinsa da bireyin ayni odayi paylastigi, sokaga birlikte cikhigi kardesi ile kurdugu iliski,
cinsel icerikli davraniglar, bunun yansimalari vb. olduk¢a &nemli konulardir. Ancak
simdiye dek bu konuya ¢ok fazla deginilmemis olmasi, zihin yetersizligi olan bireylerin
kardeslerinin g6z ardi edilebilen bir grup oldugunu disindirmektedir. Bu konuyla ilgili
daha fazla ¢alisma yapilmasi elzemdir.
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qualitative data. The quantitative part sample of the research was carried out
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administrators working in Karatay, Meram and Selguklu districts of Konya Research
province; The qualitative part sample was selected from the educational

administrators in the quantitative part sample on a voluntary basis by the

criterion sampling method, which is one of the purposive sampling methods.

The quantitative data of the study were collected with the scales of Uncertainty

Management, Taking Initiative, Work Engagement, Career Planning, and the

qualitative data were collected with a semi-structured interview form prepared

for use in the research. Descriptive and inferential statistics were made for the

guantitative part, and theme, descriptive and content analyses were made for

the qualitative part. In the quantitative part of the study, it was found that there

was a stafistically significant relationship between the variables of work

engagement, initiative, career planning and uncertainty management, and

that work engagement, initiative and career planning predicted uncertainty

management; In the qualitative part, it has been concluded that competent,

adequate and qualified education administrators should be selected on the

basis of merit and fairly, in order for education administrators fo manage

uncertainty, infegrate with the job, take initiative and make career planning.
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Introduction

Education organizations often find themselves uncomfortable with uncertainty, which is
inherent in their nature and is characterized by unpredictability, complexity, and a lack
of security. Therefore, they prefer to have their objectives and structures defined in
advance through written forms. However, individuals working in educational
organizations are social beings, and despite comprehensive written rules, not every
social behavior can be meticulously documented step by step. Hence, there is a need
for educational administrators who can effectively manage uncertainty by taking
initiative, integrating their work, and pursuing a career in educational leadership.

Uncertainty is one of the most natural and probable occurrences in our daily lives.
Consequently, coping with uncertainty is considered a fundamental principle in
managing complex organizations (Clampitt & Dekoch, 2001). Uncertainty can be
distressing and challenging both cognitively and emotionally. It can create a
vulnerability or anxiety that may actively distort perceptions and information. This can
lead to premature decision-making, dilemmas, rejection of relevant information, rigid
categorization, and a return to old methods (Clampitt & Williams, 2004). Therefore, the
effective management of uncertainty requires educational administrators who can take
initiative. However, their initiatives must align with the organization's objectives, and the
power and authority they employ should be used within legitimate boundaries.

Taking initiative also requires being more flexible (Naswall, Hellgren & Sverke, 2008).
Especially in educational organizations where bureaucratic tendencies are prevalent, a
more hierarchical management style is often in place. Sometimes, disruptions caused
by this hierarchical management style can hinder the smooth flow of work. In such cases,
managers may need to take initiative to address these issues (Belschak, Hartog & Fay,
2010). The word 'initiative" has been borrowed into Turkish from French. Taking
initiative requires active and persistent efforts to address problems. It is considered
normal for employees to encounter issues or difficulties in their work environment when
engaging in such efforts. However, if employees quickly give up when facing challenges
in the workplace, it cannot be said that they are demonstrating initiative (Frese et al.,
1996). Moreover, in educational systems, most decisions regarding education are made
by central governments. These decisions limit the decision-making authority of school
administrators, and during the implementation of these decisions, educational
administrators often have to incorporate their own interpretations into the process.
Furthermore, it is unrealistic to expect effective initiative from educational administrators
whose decision-making authority is as limited as possible. Educational administrators,
who are often required to make quick decisions to bring together various elements and
create a whole, often do not dare to take such initiatives due to a lack of authority
(Bursalioglu, 2002). However, we can say that education administrators who are
integrated into their work can courageously take initiative, even though the decisions of
central governments affect them systemically. This is because education administrators
are expected to work in an integrated manner with their roles.
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Kahn (1990), who initially intfroduced the concept of work engagement, described it as
an employee's strong attachment to their job, involving their body, emotions, thoughts,
and understanding while carrying out their work in the workplace, allowing them to
express themselves more comfortably in their role (Kahn, 1990). According to Ashforth
& Humphrey (1995), an integrated employee dedicates their mind, heart, and hands to
their work, leading to effective job performance. Employees who integrate with their
work consistently and effectively channel their physical energy and efforts into their tasks.
In essence, work engagement can foster positive emotions in employees, such as
motivation, enthusiasm for their work, and a strong commitment to their tasks. This
positive emotional state can significantly enhance the quality of an employee's work,
their level of engagement, their skills, creativity, and their contributions to the
organization (Keser & Yilmaz, 2012). Furthermore, employees who are integrated into
their work contribute to fostering a positive working environment within the organization,
which, in turn, enhances overall job performance (Kavgaci, 2014). Consequently, work
engagement inherently supports employees in both their individual and organizational
career development plans.

The initiation and advancement of an employee's career upon entering a job position
depend on the organization's implemented socialization program and the success of the
employee in this process (Can, 1999). The term "career" originates from the Latin word
"carraria," meaning road or main road (Bozkurt, Ergun & Sezen, 2014). It is used to
describe a profession or occupation that offers opportunities for promotion and personal
development, which an individual will pursue throughout their life. The concept of a
career holds significant importance in the lives of individuals who begin planning their
future at an early age. Individuals with various motivations aim to focus on a specific
profession, acquire expertise through education and experience, and specialize in their
chosen field. At the macro level, demographic characteristics of countries, development
levels, employment policies, training strategies, global trends, national and international
competitive conditions, and at the micro level, individual talents, expectations,
opportunities, as well as organizational and regional factors collectively contribute to
shaping and determining one's career path (Dundar, 2013).

In today's organizations, it is no longer sufficient for employees to perform their job
tasks; they are also expected to embrace organizational values, understand their roles
and responsibilities, continuously develop themselves, and act in harmony with the
organization's goals. Simultaneously, forward-looking organizations strive to provide
their employees not only with secure and long-term job opportunities but also a
successful future and career growth. Employees, on the other hand, aspire to advance
in their careers, earn higher incomes, achieve job satisfaction, and gain prestige
(Bozkurt, Ergun & Sezen, 2014; Long, 2004). The concept of "career" can be interpreted
and used in various ways. It can refer to an individual's commitment to a specific field
of expertise or related professions, their gradual advancement within a profession, and
their overall life success (Eryilmaz, 2008). Aytac (1997) suggests that the term "career"
can be applied to professions requiring expertise in fields such as management, law, or
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medicine, while other jobs not requiring such expertise may be termed "employment."
Essentially, "career" encompasses the idea of an individual having the opportunity to
work at a young age, job security, opportunities for advancement, and assurance of
employment until retirement (Eryilmaz, 2008). Tortop (2005) defines a career as "a step-
by-step, continuous progress in any field of work, gaining experience and skills over the
years, enabling a person to continue working." Can (1999) and Soysal (2007) define
organizational career as "the collection of attitudes and behaviors an individual
perceives regarding work-related experiences and activities acquired throughout their
life." Career involves equipping employees with the necessary knowledge, skills, and
abilities to fulfill their job role expectations and aspirations (Ozgen, Oztirk & Yalgin,
2002). Uzun (2004) views the concept of career as an individual's occupation, generally
continuing until the end of their working life, while Tortop (2005) sees it as a part of the
legal framework that enables job transitions. Today, the concept of career emphasizes
a process that holds positive meaning for employees, ensuring their psychological
satisfaction. In this context, it is more critical for employees to acquire knowledge,
develop skills, and enhance themselves than simply advancing within an organization
(Erdogmus, 2003). However, when examining the career planning of educational
managers within the current circumstances and normative regulations, it becomes
evident that their career planning is filled with uncertainties, making it challenging for
them to formulate career plans under existing conditions.

Despite the existing development plans, education summits, and normative regulations
aimed at equipping educational managers with human resources principles (YUksel,
2003) and transforming them into qualified, competent, and capable educational
managers (MEB, 2021), it is observed that these goals have not been fully realized.
Educational institution administrators often attempt to carry out their duties without
possessing the required knowledge and skills, and without developing positive and
meaningful attitudes towards their profession (Turhan & Karabatak, 2015). The ability
of educational managers to manage uncertainty, integrate with their work, take
initiative, and engage in career planning appears challenging and uncertain within the
current context of theory and practice. On the other hand, uncertainty refers to the
inability to predict future events or possible outcomes with precision. It should be noted
that educational organizations, which involve people, are often characterized by a high
degree of uncertainty, making it essential for educational institutions to address
uncertainty as a fundamental aspect of their managerial processes. Moreover,
managing uncertainty in alignment with the organization's goals necessitates the
presence of qualified, competent, and capable educational managers who can take
personal initiatives, integrate with their work, and engage in career planning. However,
when examining the literature related to these variables, it is evident that numerous
studies have been conducted on uncertainty (Allais & Hagen 1979; Carriero, Clark &
Marcellino, 2018), work engagement (Brummelhuis & Bakker, 2012; Schaufeli &
Salanova, 2011; Van den Heuvel et al., 2010), initiative-taking (Akin, 2012; Frese &
Fay, 2001; Daniels, Vimalasiri & Cheyne, 2011; Speier & Frese, 1997), and career
planning (Seymen, 2004; Tuncer, 2012; Uzun, 2004). However, the majority of these
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studies have been conducted in fields such as physics, mathematics, business,
economics, software and information technology, psychology, healthcare, and
communication, rather than in educational organizations. Furthermore, it has been
observed that these studies primarily focus on disciplines other than educational
management. In fact, no study has been found that comprehensively investigates all
these variables within the scope of educational organizations. Consequently, there
appears to be a gap in the literature regarding educational organizations and
educational management. For this reason, the analysis of how the work engagement,
initiative-taking, and career planning of educational managers predict uncertainty
management has been selected as the main problem of this research.

Purpose of the Research

The aim of this study is to determine the prediction of uncertainty management by
educational administrators' work engagement, initiative and career planning. For this
purpose, answers to the following questions were sought throughout the research.

1) Is there a relationship between the perception levels of education administrators on
uncertainty management, work engagement, initiative and career planning?

2) Do work engagement, initiative and career planning predict uncertainty
management?

3) What is the relationship between work engagement and uncertainty management in
terms of educational management?

4) What is the relationship between initiative taking and uncertainty management in
terms of educational management?

5) What is the relationship between career planning and uncertainty management in
terms of educational management?

Method

Model and Paradigm of the Research

This research aims to investigate how educational administrators' work engagement,
initiative-taking, and career planning predict uncertainty management, and it is a
mixed-methods study that combines quantitative and qualitative research methods.
Mixed-methods research is a type of research in which the researcher combines
guantitative and qualitative research models to comprehensively understand and reveal
reality (Teddlie & Tashakkori, 2009). According to Creswell (2015), mixed-methods
research should be used based on keywords that determine the rationale and design
choice. In research designed with mixed methods, key concepts such as 'interaction level,
priority determination, timing determination, how and where to combine quantitative
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and qualitative data' are used to make decisions about design to illuminate the problem
(Clark & Ivankova, 2018). By using these key concepts, it was decided to use the
explanatory sequential design for this research. The model for the explanatory
sequential design from mixed-methods research is provided in Figure 1."

Figure 1.

Mixed Method Research Descriptive Sequential Pattern Model

....................................

...............................

{
{
Quantitative Data : © i Qualitative Data
Collection and : : Follow-Up ] g Collection and 1 . Interpretation
Analysis ' ' : Analysis ' :
{
{

N M

Source: Creswell, 2015

In this research, an explanatory sequential design (explanatory sequential design) and
its sub-design, the follow-up explanations variant, were used [MMR(f)= QUANTITATIVE
x qualitative, QUANT—qualitative]. This design involves first collecting and analyzing
quantitative stage data, followed by collecting and analyzing qualitative data (Creswell
& Clark, 2018). The quantitative research was conducted in a descriptive survey model.
Survey models fall within the category of non-experimental research models among
quantitative research methods. The main aim of survey models is to describe the
characteristics of a group or population. In survey research, a sample is taken, and a
research purpose-appropriate scale is applied to reveal participants' attitudes, thoughts,
behaviors, experiences, or other characteristics (Creswell & Creswell 2018). The
qualitative design of this research was conducted according to the embedded single-
case design of the case study. A case study design is preferred by researchers when they
seek answers to "How?" and "Why2" questions as it allows for in-depth analysis (Yin,
2016). The case study is a research strategy that involves the experimental examination
of a specific contemporary phenomenon within its real-life context using multiple sources
of evidence (Arthur et al., 2017). Furthermore, the paradigm of this research is
pragmatism, which combines both realism and idealism philosophies and is oriented
towards "whatever works" (Gunbayi & Sorm, 2020).

Population and Sample of the Research

The quantitative study population of the research consists of education administrators
working in the central districts of Konya, namely Karatay, Meram, and Selguklu.
According to the data obtained from the Konya Provincial Directorate of National
Education Strategy Development Unit on April 5, 2021, the number of permanent
education administrators in Karatay district is 369, in Meram district, it is 362, and in
Selguklu district, it is 567. The total number of permanent education administrators in
these three districts is determined to be 1298. To determine the sample size, the a=0.05
table by Arikan (2005) and Altunisik et al. (2010) was considered. As a result of the
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examination, it was decided that a sample group of n=296+ individuals could represent
a population of 1298 individuals at a significance level of 0.05 and with a 5% tolerance
level. Probability-based sampling techniques, specifically cluster sampling and simple
random sampling, were used in the selection of education administrators. The general
sample rate was calculated as [296/1298=0.228] to determine the number of samples
allocated to each cluster. Accordingly, 84 education administrators from Karatay district,
83 from Meram district, and 129 from Selcuklu district were selected for the sample.
The education administrators included in the sample were selected using the simple
random sampling technique, which is one of the probability-based techniques. On the
other hand, in the qualitative part of the research, the "criterion sampling" technique,
which is one of the purposeful sampling methods, was used. Criterion sampling involves
including individuals who meet specific criteria related to the research purpose (Given,
2008). In this research, the criteria for inclusion were defined as education
administrators working in central or provincial organizations, having completed
postgraduate education in educational administration, and having given low scores to
measurement tools. Nine education administrators who met these criteria were included
in the research on a voluntary basis.

Data Collection Tools

The Uncertainty Management Scale was developed by Mazlum (2019). The scale
consists of thirty-one items and four dimensions under the factors of uncontrollable
forces, organizational change, manager-employee relationship and communication,
uncertainty tolerance. The Work Engagement Scale was developed by Schaufeli, Bakker
& Salanova (2006). The short version of the scale has been translated into Turkish by
Ozkalp & Meydan (2015). The scale consists of nine items and three factors: fitness,
dedication and concentration, in accordance with the authors' conceptualization. The
Initiative Taking Scale was developed by Akin (2012). The scale consists of thirty-two
items and three factors: proactivity, spontaneous onset, persistence. The Career
Planning Scale was developed by Aydin (2010). The scale consists of fourteen items and
one dimension. The results of the confirmatory factor analysis for the measurement tools
used in the study are given in Table 1.

Table 1.
Confirmatory Factor Analysis Model Fit Criteria and Model Results

| Fit . ncertain Taking the Career
"é‘:i)fde?ion Acceptable Fit '\/L\Jor::((:g:mzf Work Engagement Ic:ﬁﬁa%rive Planning
X2 Fit Test 0,01 <p=0,05 ,000 ,028 ,000 ,000
CMIN/SD X2 /sd <5 1,913 1,634 1,350 1,913

Comparative Fit Indices
IFI ,90 < IFI 962 971 ,954 ,962
CFI ,95 < CFI 961 971 ,953 ,961
RMSEA RMSEA < 0,08 ,052 ,045 ,032 ,052
Absolute Fit Indices

GFl 0.85 = GFl ,956 974 ,909 ,956
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AGFI 0.85 < AGFI 917 ,950 ,888 917

Residual Based Compliance Indices
RMR 0 < RMR = 0,08 ,039 ,021 ,036 ,039
Model Comparison Fit Indices

AIC Smallest model 205,148 81,581 778,270 205,148
CAIC Smallest model 441,766 186,415 1265,993 441,766
ECVI Smallest model ,605 ,257 2,296 ,605

Source: Byrne, 2016; Collier, 2020; Kline, 2016; Thompson, 2004

When the values in Table 1 for the confirmatory factor analysis model fit criterion and
model results were examined, it was seen that the values obtained were smaller than
both saturated and independent models. In this case, it has been concluded that scale
models are close to reality (Byrne, 2016). The reliability coefficient for the overall
uncertainty management scale was a=.870, the reliability coefficient for the overall work
engagement scale was a=.734, the reliability coefficient for the overall personal
initiative scale was a=.879, and the reliability coefficient for the overall career planning
scale was a=.789. An alpha coefficient of 0.60 and above indicates that the scale is
quite reliable (Alpar, 2011; Strap, 2010; Ozdamar, 2017). In this study, the reliability
coefficients of the scales are 0.60 and above, which shows that they are reliable.

In the qualitative phase of the research, a semi-structured interview form was used to
explain the results obtained from quantitative analyses in depth. The interview technique
can also be called a traditional questionnaire created by asking questions in turn,
recording, or marking the answers (Arikan, 2005). The purpose of the structured
interview is to determine the parallelism and difference between the information given
by the interviewees and to make comparisons within this framework (Yildirnm & Simsek,
2005). On the other hand, ethical principles were meticulously followed at every stage
of the research. The Akdeniz University Scientific Ethics Committee has obtained the
necessary legal permissions with the number 128851 dated December 7, 2020.. It was
ensured that the questionnaires were filled in by the education administrators on a
voluntary basis. The purpose of the study was explained to the relevant parties with the
attached consent form and the research was continued in line with the permission
obtained. To further ensure confidentiality, the names of the interviewees were coded as
"A-B-C-D-E-F-G-H-I". In the consent forms, information about the rights of the right
holders not to answer or refuse questions about the sensitive issues of the participants is
explained. In addition, they are assured that they can withdraw from this research at
any time until the research article is accepted. On the other hand, since all the records
of this study are private, they are stored with password protection and have not been
shared with anyone.

Data Analysis

In the quantitative part of the study, SPSS 25 and AMOS 23 package programs were
used. The kurtosis and skewness values for the normal distribution were determined as
-3 and +3 reference intervals (Kalayci, 2010). If kurtosis values are less than three, the
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distribution exhibits wider peaks, and kurtosis values greater than three exhibit sharper
peaks in the center of the distribution than those in the normal distribution, disrupting
the normal distribution (Aldrich & Cunningham, 2016; Cohen, Manion & Morrison,
2018; Young, 2017). The skewness and kurtosis coefficients obtained for this study
showed that the data were normally distributed. Descriptive statistics and inferential
statistics were calculated for the data collected in this study. The relationship between
two or more variables that change together is examined by correlation. The direction of
the relationship, that is, whether it is in the opposite or right direction, and the strength
of the relationship are determined by a coefficient called the correlation coefficient.
While the correlation coefficient shows the direction and strength of the relationship
between variables, it does not provide information about the mathematical structure of
the relationship between variables (Gurig & Astar, 2015). Regression analysis is the most
common method used to model the relationship between two or more variables in
inferential statistics. In regression analysis, the relationship between variables is
explained by a mathematical model. If the analysis is performed using a single variable
to model the output, it is called univariate regression analysis, and if more than one
variable is used, it is called multivariate regression analysis (Pektag, 2013). In the study,
the calculations regarding whether work engagement, initiative and career planning
predict uncertainty management were made by regression analysis. A general score was
obtained from the measurement tools used in the research with the mean and the
correlation and regression analyzes in the quantitative part of the research were
calculated with this average score.

In the qualitative part of the study, the NVIVO 10 package program was used.
Qualitative data analysis is divided into four groups: "theme analysis, descriptive
analysis, content analysis, and analytical generalization" (Gunbayi, 2023). After the
thematic and descriptive analyzes were made for this research, analytical generalization
was made. In the study, kappa analysis was performed to calculate the reliability of the
coding processes of qualitative data. An inter-encoder reliability coefficient was found
[k=.914 1=10.754 p=.001]. This coefficient indicates that the inter-encoder reliability
is significantly high (Landis & Koach, 1977).

Findings

The findings on the relationship between uncertainty management, work engagement,
initiative and career planning are given in Table 2, and the findings and interpretations
regarding the prediction of uncertainty management by work engagement, initiative and
career planning are given in Table 3.
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Table 2.

Correlation Analysis Results on Uncertainty Management, Work Engagement, Initiative Taking and Career
Planning

Uncertainty Work Taking the Career
Management Engagement Initiative Planning
Uncertainty Management 1
Work Engagement ,6607 1
Taking the Initiative ,284™ ,142° 1
Career Planning ,393" ,258" ,3407 1

* 5<0.01 *p<0.05

When the results of the correlation analysis of the relationship between uncertainty
management, work engagement, initiative and career planning are examined in Table
2, it is seen that there is a positive and statistically significant relationship between all
variables included in the study. There is a positive and statistically significant relationship
between uncertainty management and work engagement [r=.660 p<0.01]. There is a
positive and statistically significant relationship between uncertainty management and
taking initiative [r=.284 p<0.01]. There is a positive and statistically significant
relationship between uncertainty management and career planning [r=.393, p<0.01].
There is a positive and statistically significant relationship between work engagement
and taking initiative [r=.142 p<0.05]. There is a positive and statistically significant
relationship between work engagement and career planning [r=.258 p<0.01]. There
is a positive and statistically significant correlation between initiative taking and career
planning [r=.340, p<0.01].

Table 3.

Multiple Regression Analysis Results on the Prediction of Uncertainty Management by Work Engagement,
Initiative Taking and Career Planning

B Standard Error B t p
Constant 1,557 175 - 8,914 ,001*
Work Engagement ,429 ,030 ,590 14,349 ,001*
Taking the Initiative ,093 ,029 ,134 3,168 ,002*
Career Planning ,130 ,029 ,195 4,504 ,001*

(i) Regression Model Materiality Test Fz.315= 106,750 p=.001* R= .710 R?= .504 Corrected R?=.499
Durbin-Watson Value 1.567 Tolerance values Work Engagement.930 Initiative Taking .881 Career
Planning .839 VIF values Work Engagement 1.075 Taking Initiative 1.135 Career Planning 1.191 and
the mean of waste was found to be zero. The skewness and kurtosis values for the normal distribution
assumption are given in Table 3.13 in the descriptive statistics section. Dependent Variable: Uncertainty
Management

(ii) * p<0.05 significance level

When the results of multiple regression analysis on the prediction of work engagement,
initiative and career planning for uncertainty management are examined in Table 3;
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The significance value of the model established under the influence of work engagement
in (Xy), initiative taking (X;) and career planning (X3) independent variables on the
uncertainty management  dependent variable is less than 0.05. shows [Fi3315=
106,750 p=,001*]. Therefore, the established regression model (1) can be used for
prediction.

Y\ = bo+b1X1+bQXQ +b3X3 +e€
(1)

In the table above, when the coefficients are substituted in the regression model (1), the
regression equation (2) is as follows.

Uncertainty Management = 1,557 + (,429 x Work Engagement) + (,093 x
Initiative) + (,130 x Career Planning) +e& (2)

The significance value of the By parameter t test was [t=8.914 p=.001*] B the
significance value of the 1 parameter t test was [t=14.349 p=.001*] B the significance
value of the 2-parameter t test was (1=3.168 p=.002*] and the significance value of the
Bs parameter t test was [t=4.504 p=.001*]. These values show that the independent
variables of work engagement, initiative and career planning are statistically significant
in predicting uncertainty management, which is the dependent variable. According to
the adjusted value of R?=.499, the independent variables of work engagement, initiative
and career planning explain 49.9% of the total variance of the uncertainty management
dependent variable. When the predictive power of the model is examined, it is seen that
the best predictor of uncertainty management according to standardized beta
coefficients is work engagement with 59.0% [B=.590]. This finding shows that the
integration of the training manager with the job is an important predictor on managing
uncertainty. When the predictive power of the model is examined, it is seen that the
second-best predictor of uncertainty management according to standardized beta
coefficients is career planning with 19.5% [B=.195]. This finding shows that the career
planning of the training manager is an important predictor of managing uncertainty.
When the predictive power of the model is examined, it is seen that the third-best
predictor of uncertainty management according to standardized beta coefficients is
initiative taking with 13.4% [B=.134]. This finding shows that the initiative of the training
manager is an important predictor of managing uncertainty.

The themes, categories, and subcategories of the relationship between work
engagement and uncertainty management are given in Table 4, the themes, categories,
and subcategories of the relationship between initiative and uncertainty management
are given in Table 5, and the themes, categories and subcategories of the relationship
between career planning and uncertainty management are given in Table 6.
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Table 4.

Themes, Categories and Subcategories of the Relationship Between Work Engagement and Uncertainty
Management

Main Theme  Category Sub-Themes ABCDETFGH.I
Ability to Foresee Innovations v v v
Change Effect Implementing Technological . Y .
Innovations
The Increased Contact with v v .
Relationship Impact on S’rokehplders .
Between Work Employees Infor.mlng Employees in a . v v
Engagement Multifaceted Way
and Reassuring Stakeholders v v v
Uncertainty - Making the Right Plans v NNV
Management Predictive Effect Easily Implement Instructions v v v
Not rejecting ambiguity v v v
Acceptance Effect  Not Afraid of Uncertainty v v v v
Feeling Self-Sufficient v v v Y

When the findings of the main themes, categories and sub-themes of the relationship
between work engagement and uncertainty management are examined in Table 4, the
sub-themes of the relationship between work engagement and uncertainty management
are divided from the sub-themes of ‘"anticipating innovations, implementing
technological innovations" to the "Change Effect" category, from the sub-themes of
"increasing contact with stakeholders, informing employees in a multifaceted way,
relieving stakeholders" to the "Impact on Employees" category, The category of
"Prediction Effect" was reached from the sub-themes of "making correct plans, applying
instructions easily", and the category of "Acceptance Effect" was reached from the sub-
themes of "not rejecting uncertainty, not being afraid of uncertainty, feeling self-
sufficient". The statements of the education administrators on the subject are as follows:

[... Work engagement has an impact on uncertainty management. The more
integrated the training manager is with his job, the easier it is to manage
uncertainty. | can say that it has a change effect. Because a training manager
who is integrated with the business can foresee innovations in the name of change.
He can even apply technological innovations to his school right away.

[... Work engagement has an impact on uncertainty management, and | would
say that it is multidimensional. Training management needs to inform its
employees about uncertain issues in uncertainty management. Uncertainty, in my
opinion, arises from deficiencies in information sources. What will happen? How
will it be¢ An ambiguous atmosphere prevails in the environment. At this point,
the training manager can convey the right information to his employees in a
versatile way by using communication resources D, OM-E].
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[... Work engagement should naturally have an impact on uncertainty
management. If you want to manage uncertainty, you shouldn't be far away from
technology, you should even follow technological changes and implement them
in your school (G, MY-K].

[...  would say that uncertainty also has an impact on employees. Here, what the
training manager needs to do is to inform his employees in a multifaceted way,
otherwise an atmosphere of fear will quickly spread in the environment and
disrupt the working atmosphere (H, MY-E].

[... You have to accept uncertainty, if a training manager integrated with the
business accepts uncertain situations and considers himself competent to
managethem, he can manage uncertainty I, MY-E].

Table 5.
Themes, Categories and Subcategories of the Relationship Between Initiative Taking and Uncertainty
Management
Main Theme  Category Sub- Theme A BCDTETFGH I
The Making Plans by Predicting v v v
Mindfulness  Ability to Act Flexible in Uncertainty v v v
The Effect Recognizing the Unforeseen v v v
Relationship .. Instant Notification of Developments v v v
Between Communicati - .
. Providing Accurate Information v v v
Initiative on Impact S o Stakehold
Taking and upporhryg takeholders v v v
Uncerfainty Researching for Change v v v
The Impact of .
Management . Innovativeness v v
Creating .
Change Embracing Developments v v v
Applying Changes to School v v v v

When the findings of the main themes, categories and sub-themes of the relationship
between initiative taking and uncertainty management are examined in Table 5, it is
stated that the upper theme of the relationship between initiative taking and uncertainty
management is changed from the sub-themes of "making plans by predicting, acting
flexibly in uncertainty, recognizing unpredictable situations" to the "Awareness Effect"
category, from the sub-themes of "instant news about developments, providing accurate
information, supporting stakeholders" to "Communication." The category "Impact of
Creating Change" was reached from the sub-themes of "researching for change, being
innovative, adopting developments, applying changes to the school". The statements of
the education administrators on the subject are as follows:

[... Taking initiative has an impact on uncertainty management. The training
manager who takes the initiative is not cowardly and is always determined. It also
recognizes uncertain situations in advance so that it can manage uncertainty more

easily B, OM-E].
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[... Taking initiative definitely has an impact on uncertainty management, because
a person who does not take initiative cannot be a training manager in my opinion.
If you are a training manager, you already have to know how to take the initiative.
Uncertain situations do not arise all at once, however, the training manager who
plans and takes the initiative can manage the uncertainty. In one aspect, this is

the ability of the training manager, who can take the initiative, to recognize the
uncertainty D, OM-E].

[... Since the training manager who takes the initiative is always open to
communication with his employees, he informs them instantly about the
developments, thus managing uncertainty. The ability of the training manager to

take the initiative is extremely important in terms of uncertainty management (C,
OM-K].

[... Educational managers are already change-oriented, for them the old concept
is called very bad, they always want to be innovative, and | think innovation is
enough to manage uncertainty (D, OM-E].

Table 6.

Themes, Categories and Subcategories of the Relationship Between Career Planning and Uncertainty
Management

Main Theme Category  Sub-Theme A B CDEF GH I
Collaborating with Employees v v v
Getting Employee Ideas v v
Not being intimidated by
Individual  uncertain situations
Impact Respect for Employees v v v
The . .
. . Being a Suitable Person for the
Relationship Job v v

Between Career Ability to Take Initiative v V.
Planning and

Uncertainty Valuing Performance v v
Management Making Rational Decisions v v v v
Organizati  Increased Internal
onal Communication
Impact Balance of Authority and
Responsibility
Clarity of Task Distribution v v v

When the findings of the main themes, categories and sub-themes of the relationship
between career planning and uncertainty management are examined in Table 6, the
sub-themes of "cooperating with employees, getting the opinions of employees, not
being afraid of uncertain situations, respecting employees, being a suitable person for
the job, taking initiative" are included in the "Individual Impact" category, The category
of "Organizational Impact" was reached from the sub-themes of "valuing performance,
making rational decisions, increasing communication within the organization, balance
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of authority and responsibility, clarity of task distribution". The statements of the
education administrators on the subject are as follows:

[... Career planning has an impact on uncertainty management, and [ think it has
both a personal and organizational impact. Why¢ A person who wants to be
successful in his education manager career enters a career planning process by
knowing his strengths and weaknesses, and if he is successful, he rises. With such
planning, the training manager consults the opinion of the employees to manage
the uncertainty in uncertain situations and prefers to act in accordance with their
opinion D, OM-E].

[... Career planning has an impact on uncertainty management. The training
manager who makes career planning prefers to be an education manager by
correctly identifying his talents and making future plans for his career, such a
training manager knows how to take the initiative easily in uncertain situations H,

MY-E].

[... The only thing that the education manager who makes career planning will do
in case of uncertainty at school is to clearly determine the distribution of duties,
so that he can manage the uncertainty in a better way B, OM-E].

[... The education manager who makes career planning is expected to do his best
to increase communication in school environments in the institutional sense, and
if he establishes the balance of authority and responsibility properly, he can also
manage uncertainty C, OM-K].

[... The training manager who makes career planning can manage uncertainty
better because he has good communication within the organization and makes
rational decisions I, MY-E].

Results and Discussion

In the study, it was concluded that there is a positive and statistically significant
relationship between uncertainty management and work engagement, taking initiative,
and career planning. This result is similar to the results of Mazlum (2019), Yamen (2021,
inanir (2020), Altok (2019), Celik (2019), Ozkeskin (2019), Akdeniz (2018), Atik (2018),
Kavgaci (2014), Sevil (2019), Tekin (2019), Tekes (2018), Aydin (2021), Bulgur (2021)
and Ece (2016). It can be said that it is related to the fact that education administrators
feel very energetic, strong and vigorous in terms of work engagement, constantly
looking for ways to do their jobs better in terms of taking initiative, creating new goals
and obijectives that they think will improve the school, taking more initiative in the school
when there is uncertainty in the education processes, and taking precautions at the
school for the problems that may arise from changes and innovations. Educational
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organizations, as well as individuals, are disturbed by uncertainty due to the
unpredictable prediction, complexity, and insecurity inherent in uncertainty (Clampitt &
Williams, 2004). For this reason, organizations want their goals and structures to be
determined in advance in written forms. From this point of view, even the areas of
movement of the people working in organizations are determined by written rules.
However, since the person is a social being, even if a set of written rules is created, not
every social behavior in organizations can be put into written rules step by step.
Therefore, in order to manage uncertainty, there is a need for qualified education
managers who are able to take initiative, integrate with their work and make career
planning in the field of education management.

Similarly, Midthassel, Bru & Idse (2000) define education administrators as those who
take part in activities that contribute to the development of the school and take initiatives
that support cultural changes. On the other hand, employees who integrate with their
work always improve themselves in a determined and effective way by transferring their
physical energy and bodies to their work. They use their minds by mentally developing
new ideas and thoughts, finding solutions to problems. This shows that they are not
afraid to take responsibility in a creative and innovative way, but rather brave. At the
same time, they become emotionally attached to what they do, making sense of it and
enjoying it. They involve themselves in the workflow, forgetting the difficulties they face
while doing their job (Imperatori, 2017). When the level of career planning and initiative
of training managers increases, the level of work engagement also increases. Training
managers should be proud of their work in terms of work engagement, feel happy even
in intfense work and work in a state of being buried in work, try to do even jobs that are
not clearly defined as the duty of a training manager in the legislation in taking initiative,
providing rotation opportunities by evaluating according to talent and education status
in terms of career planning, organizing job adaptation and orientation programs,
career management and planning. It can be said that the implementation of written
procedures and policies to guide their efforts, the provision of equal and fair promotion
opportunities, and the enthusiasm and inspiration of the work of education managers
in work engagement are related to their enthusiasm and inspiration, and their intense
desire to go to their jobs.

In the study, it was concluded that work engagement is an important predictor of
uncertainty management. According to Ashforth & Humphrey (1995) and Imperatori
(2017), work-integrated individuals emotionally concentrate on what they do, make
sense of it, and enjoy what they do. They immerse themselves in what they do, coping
with the difficulties they face. By performing at a high level, they give their minds, hearts,
and hands to their work. In short, an employee who is integrated with the work gives
himself completely to his work. Such employees are always ready for action, determined
and effective. They improve themselves by giving their bodily energy and body to their
work. Mentally, they find solutions to problems by developing new thoughts and ideas.
Employees who are integrated into their work are innovative and creative. They are not
afraid to take responsibility and are brave. For this reason, it can be said that education
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administrators, who feel very energetic, strong and vigorous while doing their jobs and
believe that their work inspires and enthusiastizes them, will be more effective in
uncertainty management by taking more initiative in their schools when there is
uncertainty in their education processes, by creating more awareness in their schools of
uncertainties caused by developments beyond their control, by not having difficulty in
making decisions and by not ignoring uncertainties.

In the theme analysis made in the qualitative stage, the categories of "change effect,
effect on employees, prediction effect, acceptance effect" were reached on the
uncertainty management of work engagement. In contrast to the quantitative stage, the
effects of work engagement on uncertainty management are expressed in sub-themes.
According to training managers, the ability to anticipate innovations for the category of
change impact on uncertainty management, the implementation of technological
innovations; increasing contact with stakeholders for the category of impact on
employees, informing employees in a multifaceted way, reassuring stakeholders;
making the right plans for the category of predictive effect, easy implementation of
instructions; For the category of acceptance effect, it is expressed as not rejecting
uncertainty, not being afraid of uncertainty, and feeling competent for the education
administrator.

Business-integrated education managers can see new ways to deal with uncertainty and
use those new ideas in their schools or institutions when they use qualitative theme
analysis to look at the category of change effect of work engagement on uncertainty
management (Bakker & Schaufeli, 2008; Bakker & Leiter, 2010).New ideas, practices,
and objects perceived by individuals and organizations are called innovations. By
anticipating innovations, education managers can also develop alternative solutions to
problems related to uncertainty, as well as produce new solutions for perceiving
problems and needs (Clapham & Cooper, 2005). If the integrated education manager
wants to bring about change in the situation of uncertainty, he must consciously choose
the innovation perspective towards the realization of the school's goals, because
organizations benefit themselves with rational reason. They prefer to implement
innovations that are compatible with their goals (Hsiung, 2012). From the point of view
of the education system, the questions of how the lessons will be taught in the coming
years, how schools should be designed according to technology, whether students and
teachers are ready for technological changes, whether technological devices will replace
books or notebooks, and how the course contents should be compatible with technology
remain unclear about the future. From this point of view, if the education manager, who
is intfegrated with the business, wants to manage uncertainty in the name of change,
smart boards, tablets, laptops, classmates, virtual glasses, distance education, etc.,
should follow technological innovations in the name of education and be able to carry
out this together with all stakeholders.

When the category of qualitative theme analysis examines the effect of work
engagement on uncertainty management on employees, training managers who are
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integrated with their work can manage uncertainty by increasing contact with
stakeholders in uncertainty management, informing employees in a multifaceted way
and reassuring stakeholders (Demerouti et al., 2001). Teachers, parents, students and
individuals or institutions outside the school are considered stakeholders of the school.
Schools aim to ensure that teaching is carried out effectively in line with the
predetermined objectives. In order to achieve this goal, all stakeholders have important
duties. The duty of the education administrator is to ensure that all activities in the school
are carried out together with all stakeholders in accordance with academic objectives.
In line with these goals and task, the integrated training manager should try to ensure
coordination by increasing contact with internal and external stakeholders in uncertain
situations and demonstrating good governance (Mauno, Kinnunen & Ruokolainen,
2007). Uncertainty is a cognitive state that occurs because there are not enough clues
about an event or because the event is not structured. Lack of knowledge can also be
caused by insufficient experience, and even the interpretation of information can reveal
significant problems. Therefore, if the training manager who is integrated with his job
wants to manage uncertainty in uncertain situations, he needs to inform his employees
in a multifaceted way (Hobfoll et al., 2003). From the point of view of educational
institutions, teachers can react more emotionally than administrators to uncertainties in
the implementation processes and may experience more feelings of disappointment,
anxiety, and fear under uncertainty. For this reason, we can say that education
managers who are integrated with the work that will comfort and guide teachers,
students and parents under uncertainty can be more successful in uncertainty
management.

When the category of predictive effect of work engagement on uncertainty management
is examined in qualitative theme analysis, training managers who are integrated with
their work can manage uncertainty by making the right plans and easily applying
instructions in uncertainty management (Halbesleben & Wheeler, 2008). Management
processes consist of various functions. Although it is referred to by different names in the
literature, we can generally evaluate it under four headings as planning, organizing,
directing, and supervising (Tortop, 2005). Planning, which is one of the functions of
management processes, is the measure that will ensure the coordination between the
strategies that will enable an organization to achieve its goals and the coordination
between these strategies. Planning includes the means and goals of how and what to
do (Tunger, 2012). We can say that the training manager, who is integrated with the
business, also needs to make the right plans in order to foresee uncertainty. The
education system is among the systems most affected by the continuous changes in
technological, sociological, political, and economic conditions. Since education
managers are also involved in this change, they need effective planning to adapt to
changing conditions (Hunt, Tourish & Hargie, 2000). A training manager who is
integrated with his business can ensure that uncertainty management is combined
through planning, make it possible to foresee changes by looking ahead, and most
importantly, prevent waste of effort and time (Drucker et al., 2008). It appears with
names such as directing, execution and command-command, which are the functions
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of management processes (Tortop, 2005). However, the subject of the management
function is human, and education managers are trying to fulfill the work by adhering to
the plans within the human subject. The education manager, who is integrated with the
work, is obliged to fulfill urgent tasks such as fulfilling orders and instructions, motivating
teachers, and increasing communication within the framework of the decisions and
plans taken in educational institutions in uncertain situations (Salanova et al., 2005).
From this point of view, we can say that it is important for the education manager who
is integrated with the business to get to know the teachers, students, and employees
better, not to get stuck in the details, to operate the control mechanism, and to have an
exemplary education manager around him in order to easily implement instructions in
uncertainty management. When the category of the acceptance effect of qualitative
theme analysis on uncertainty management of work engagement is examined, training
managers who are integrated with their business can manage uncertainty by not
rejecting uncertainty in uncertainty management, not being afraid of uncertainty and
feeling self-sufficient. What people know is often not enough to explain existing
situations and take steps towards the future (Prins et al., 2009). For this reason, people
should adopt an attitude of acceptance of uncertain things. The integrated education
manager must also learn to live with a modicum of uncertainty, accepting that we will
not be able to fully know the universe today and in the future (Rothmann, Jorgensen &
Hill, 2011). Considering that uncertainty is complexity, it must accept that knowledge
will always be hidden. Uncertainties are seen as fears and threats in organizations
(Koppenjan & Klijn, 2004). However, it should not be forgotten that uncertainty is an
opportunity. Integrated education managers approach the fear of uncertainty with
confidence in their coping processes and can recognize it as soon as it arises (Van den
Bos, 2009). In this way, training managers, who can recognize it in advance, can control
the uncertainty before it gets out of control. The atmosphere of the educational
environment and the behavior of the educational administrator return to the school
environment due to their mutual influence. Therefore, poor communication between the
education administrator and school staff leads to a high level of uncertainty in the work
environment (Van den Bos & Lind, 2002). The warm climate of the working environment
can be explained by the communication skills of the training manager and the feeling
of competence against uncertainty management (Berger, 1986). We can say that it is
quite sufficient for the training manager, who is integrated with his job, to feel competent
in the working environment, to put fair, clear information, and attitudes into practice in
coping with uncertainty.

In the study, it was concluded that career planning is an important predictor of
uncertainty management. This result shows that the career planning of the training
manager has a certain effect on managing uncertainty. According to Karadal (2008),
career planning is a process that concerns the person who wants to be successful in his
career. The person evaluates his/her own knowledge, skills and interests, strengths and
weaknesses and makes plans for his/her advancement in the organization.
Organizations, on the other hand, should provide support with future-preparatory
programs such as determining the training needs of their employees through
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organizational career planning, evaluating success, increasing the level of job
satisfaction and increasing their organizational commitment, encouraging them to go
to business development and new departments. Because successful organizational
planning is based on effective career planning (Simsek & Soysal, 2004).

In the theme analysis made in the qualitative stage, the categories of "individual impact,
organizational impact" were reached on the uncertainty management of career
planning. In contrast to the quantitative stage, the effects of career planning on
uncertainty management are expressed in sub-themes. According to the training
managers, for the category of individual impact on uncertainty management, it is
necessary to cooperate with employees, to get ideas from employees, not to be afraid
of uncertain situations, to respect employees, to be a suitable person for the job, to take
initiative; For the category of organizational impact, it is expressed as valuing
performance, making rational decisions, increasing communication within the
organization, establishing a balance of authority and responsibility, and having a clear
distribution of duties.

When the category of individual impact of qualitative theme analysis on the uncertainty
management of career planning is examined, it has become necessary to plan the
development and growth of the personnel within the organization, considering the
developments that may arise in the long term in terms of both the employee and the
organization. Career planning is a process that consists of determining career goals
and planning training and development programs that will achieve these goals by being
aware of the individual, himself, his opportunities and limitations, the choices he makes
and their consequences (Uzun, 2004). In the career planning process, the organization
and the individual do not form different parties but work together as complementary
parts. In this context, career planning emerges in two different dimensions, especially
organization-centered and individual-centered (Dindar, 2013). Training organizations,
like other organizations, attach great importance to job roles and the division of labor
so that their employees can perform their duties faster (Erdogmus, 2003). However,
developing technology and innovations in the design of jobs have increased the
importance of collaboration rather than job roles and divisions of labor. Collaboration
reduces the crude hierarchy that does not exist in fraining organizations and increases
the level of interdependence of education workers (Heslin, 2005). Therefore, we can say
that the cooperation of education managers in their individual career planning will have
an impact on their management of uncertainty. As in all organizations, it is important
to train organizations to care for and listen to the ideas of their employees and to show
them that they are noteworthy through communication (Canman, 2000). In uncertain
situations, it may be difficult for some employees to express their opinions freely, while
others may find it difficult to get their opinions, in such a case, the education manager
should prepare a good environment where all employees in the school or institution can
express their opinions without hesitation. If the training manager shows that he takes
the ideas of the employees and uses the ideas of the employees in his actions, it will
also increase the commitment and performance of the employees towards their work
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(Griffin, Phillips & Gully, 2019). Therefore, we can say that training managers' individual
career planning will have an impact on the management of uncertainty. The concept of
uncertainty is used together with the concepts of crisis, risk and confusion in the relevant
literature. Uncertainties are seen as fears and threats in educational organizations
(Smithson, Bammer & Group, 2008). However, it should not be forgotten that
uncertainty is an opportunity: Successful education managers approach the fear caused
by uncertainty with confidence in their processes of coping with uncertainty and can
recognize it as soon as it arises (Grote, 2009). Therefore, we can say that the fact that
education administrators are not afraid of uncertain situations in their individual career
planning will have an effect on their management of uncertainty. From the point of view
of educational institutions, respect for education workers can ensure that education
workers are engaged, productive, and highly engaged (Wiltbank et al., 2009). In the
same way, the training manager's respect for his employees can instill confidence in the
employee and even increase the courage of the employee in uncertain situations, and
the respect of the training manager for his employees can create a respectful and fair
working environment, resulting in an environment where information sharing increases
and stress decreases (Allen, Jimmieson, Bordia & Irmer, 2007). For this reason, we can
say that the respect of training managers for their employees in their individual career
planning will have an impact on their management of uncertainty. Whether the
individual knowledge, skills, and attitude of the education administrator are suitable for
education management is a question that needs to be mutually addressed.
Organizational efforts to include and select competent, adequate, and qualified training
managers in accordance with normative regulations are among the issues raised
(Gamboa et al., 2009).We can say that the key word of being a suitable person for the
job is "merit". Merit is the inclusion of competent and business-savvy people in the system
as training managers (Uzun, 2004). Education managers, who will make individual
career planning, should prefer the profession of education management if they deem
themselves sufficient in terms of their knowledge, skills, and attitudes. Otherwise, the
fact that people who are not suitable for the job with the union and crony sergeant
relationship are education administrators will become the subject of uncertainty rather
than managing the uncertainty and will also harm the educational pillar of social
development (Calik & Eres, 2006). Therefore, we can say that the fact that education
managers are suitable for the job in their individual career planning will have an impact
on their management of uncertainty. Taking personal initiative positively increases both
individual and organizational effectiveness (Frese, 2001). Since it increases
organizational effectiveness, the interest of organizations in the concept of personal
initiative is increasing day by day. Personal initiative is characterized by employees
persistently fighting against pressure and obstacles and resolutely trying to achieve their
goals (Frese, Garst & Fay, 2007). For this reason, we can say that the fact that education
administrators take initiative in their individual career planning will have an impact on
managing uncertainty.

When the organizational impact category of qualitative theme analysis on the
uncertainty management of career planning is examined, competence is the set of
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observable behaviors that include the knowledge, skills, and attitudes of the training
manager in achieving his performance. In the context of the current situation, it seems
difficult in terms of organizational career planning to say that education managers are
selected by valuing their competence and performance (Turhan & Karabatak, 2015).
The necessity of objectively evaluating and competency-based selection of education
administrators, objectively distinguishing them from average or high performers from
the moment they are included in the system, and valuing their performance are among
the facts expected to be done today (Bozkurt, Ergun & Sezen, 2014). Because, when
considered in terms of educational organizations, uncertainty can only be managed by
qualified and competent education managers. Therefore, we can say that valuing the
performance of training managers in their organizational career planning will have an
effect on managing uncertainty. Rationality is the determination of human actions that
are future-oriented and purposeful. Decision-making is the heart of management
processes and the axis of all processes (Dundar, 2013). From this point of view, the
education manager is not only the administrator or manager, but also the decision-
maker. We can say that a rational decision is one that maximizes utility for educational
organizations, because a rational decision is one that can balance the preferences and
judgments of the decision-maker with values and uncertainty about the results (Tortop,
2005). Therefore, we can say that the rational decision-making of education managers
in organizational career planning will have an impact on managing uncertainty.
Organizational communication is the process of sending and receiving verbal or non-
verbal messages within the organization, and this communication is also shaped
according to the organizational structure (Greenhaus & Callanan, 2006). Intra-
organizational communication is the coordinated and planned communication of
education employees gathered for a common purpose to achieve this goal (Anafarta,
2001). Thanks to intra-organizational communication, education employees exhibit
their behaviors accordingly and learn what they should and should not do (Ozgen,
Ozturk & Yalgin, 2002). Therefore, we can say that increasing communication within
the organization in the organizational career planning of training managers will have
an impact on managing uncertainty. Authority is the power to give orders, to obey them,
to make decisions to achieve predetermined goals, and to have others do work (Calik
& Ereg, 2006). Responsibility, on the other hand, is the state of being obliged,
accountable, in short, responsible (Uzun, 2004). When considered in terms of
educational organizations, the authority and responsibility given to education
administrators should be equal, which is also one of the basic principles of effective
management (Bursalioglu, 2003). However, both theoretically and practically, we can
say that the balance of authority and responsibility of education managers has not been
established. Because, although the powers of education administrators are very limited
in normative regulations, their level of responsibility is abstract and quite high, and even
education administrators sometimes take part in or are employed in authorized positions
in jobs for which they are not responsible. This situation emerges as a separate problem
that contains uncertainty rather than managing uncertainty (Mowles, 2015). Authority
without responsibility leads to abuse of authority, and unauthorized responsibility leads
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to non-performance of work (Bozkurt, Ergun & Sezen, 2014; Tortop, 2005). Therefore,
we can say that establishing a balance of authority and responsibility in the
organizational career planning of education managers will have an effect on managing
uncertainty (Smith, 2016). Considering that human relations are at the forefront in
educational institutions, it is not possible to come across a rough hierarchical structure,
but this situation brings with it uncertainty about what the duty of the education
administrator is. The main reason for this uncertainty is the argument that the education
administrator can do any job according to classical understanding (Bursalioglu, 2003).
This argument causes the job description and distribution of the training manager to be
unclear and to create uncertainties, so we can say that the clear distribution of duties in
the organizational career planning of training managers will have an effect on
managing uncertainty.

In the study, it was concluded that taking initiative is an important predictor of uncertainty
management. This result shows that the training manager's initiative has a certain effect
on managing uncertainty. Frese et al., (1996) concluded that people with a high level
of personal initiative adopt a long-term approach when struggling with difficulties,
overcoming problems, and considering alternative options for doing a job. According
to Crant (2000), employees who take initiative are more passive and reactive in contrast
to a pattern of behavior, while proactive people actively seek out knowledge and
opportunities to improve things; They do not passively wait for information and
opportunities to come to them. The education administrator constantly seeks ways to
enhance job performance and professional development. They address work-related
issues proactively, undertake tasks beneficial to the school even if not explicitly
mandated by legislation, and aspire to shoulder significant responsibilities. In the face
of challenges, the administrator persists in seeking solutions, employing various
communication resources to navigate uncertainty in managerial processes. Effectively
managing uncertainty involves obtaining diverse information about complex situations
at the school, supporting employees to alleviate fears and concerns arising from
uncertainty, and promptly adapting to changes and innovations in education.. It can be
said.

In the theme analysis made in the qualitative stage, the categories of "awareness effect,
communication effect, change creation effect' of taking initiative on uncertainty
management were reached. In contrast to the quantitative phase, the effects of taking
initiative on uncertainty management are expressed in sub-themes. According to
education administrators, effective uncertainty management involves creating predictive
plans to address the awareness impact category, demonstrating flexibility in the face of
uncertainty, and recognizing unpredictable situations. In terms of communication impact,
administrators emphasize the importance of providing timely updates on developments,
furnishing accurate information, and supporting stakeholders. Additionally, for the
change creation effect category, administrators highlight the significance of researching
for change, fostering innovation, embracing developments, and implementing changes
within the school.When the category of the awareness effect of qualitative theme analysis
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on uncertainty management is examined, personal initiative is a set of actions initiated
by the person himself, in harmony with the vision and mission of the organization, goal
and activity-oriented, long-term, persistent in the face of difficulties and struggles (Frese,
2005). Education managers with a high level of personal initiative take a long-term
approach to tackling challenges, overcoming problems, and considering alternative
options for doing a job (Parker, Bindl & Strauss, 2010). Because a long-term approach
leads people to exhibit a proactive behavior approach rather than waiting until problems
arise. In this way, education managers who take the initiative can make predictive plans
for uncertainty management, act flexibly in uncertainty situations and recognize
unpredictable situations (Frese & Fay, 2001). Since future situations are shaped by today,
planning is done to deal with future events (Syrett & Devine, 2014). By planning, the
training manager who takes the initiative can see future risks, threats, and opportunities,
predict the future, choose between options by setting priorities and manage uncertainty
(Clampitt & Williams, 2004). Management has its own principles, and the principle of
flexibility is not rigid, but it can be adapted from situation to situation within the
organizational structure (Silva & Ferreria, 2017). Educational organizations are forced
to change under the influence of the internal and external environment. In order to keep
up with these changes, educational organizations are expected to have a dynamic
structure, and the training managers who will manage this structure are expected to act
flexibly in uncertain situations by following the principle of flexibility and taking initiative
in order to manage uncertainty (Teece, Peteraf & Leih, 2016). In uncertain situations,
managers are expected to make decisions by understanding or reducing uncertainty as
much as possible. Since it is not possible to completely eliminate uncertainty, it is critical
for education managers to make predictions in order to make decisions about the future
(Naswall, Hellgren & Sverke, 2008). The prediction must have a rational explanation.
Because foresight is not knowing the future but making it easier to understand the future.
In addition, training managers who take the initiative should have the competence to
understand and use foresight in uncertainty management.

When the category of the communication effect of qualitative theme analysis on the
uncertainty management of initiative taking is examined, communication is a shared
and jointly benefical process that occurs with an exchange relationship between the
sender of the message and the receiver of the message (Griffin, 2012). Interaction, on
the other hand, is the process by which individuals mutually influence each other, which
reveals that the individual is in constant interaction with his environment and other
individuals (Lantz & Andersson, 2009). From this point of view, if the education
administrator who takes the initiative wants to manage uncertainty, he should always be
able to keep the communication channels open with school employees, internal and
external stakeholders, and should always be able to inform his internal and external
stakeholders about instant developments by interacting in uncertain situations (Kramer,
1999). In a fundamental sense, truth is the determining concept of knowledge, because
every knowledge claims to be trueis either false or true (Brashers, 2001). For this reason,
one of the features that make information information is the ability of information to be
true or false. From this point of view, the training manager who takes the initiative should
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try to provide accurate information to his employees by separating the right from the
wrong in uncertainty management (Nikolaidis, Mourelatos & Pandey, 2011). It seems
very important today to know what kind of impression educational organizations have
in the eyes of internal and external stakeholders and to determine the quality of the level
of coordination between them (Cicero, Pierro & Knippenberg, 2010). From this point of
view, the training manager should determine what his stakeholders expect from the
organization and try to align the messages from the stakeholders with the goals of the
training organization (Rayner, 2018). In addition, it should be able to support and
receive support from stakeholders. In order to achieve this, the training manager who
takes the initiative should prepare a communication plan in uncertain situations and
should know which stakeholder should be able to reach which stakeholder with which
message, how to get support from stakeholders and how to support stakeholders.

When qualitative theme analysis examines the category of the effect of initiative on
uncertainty management, change may not always occur under the supervision or
guidance of the training administrator (Teece, Peteraf & Leih, 2016). We can think of
this situation as a kind of unplanned changes. Unplanned changes can occur without
the influence of the training manager or by chance. In uncertain situations, education
managers who have not planned, do not have a plan, do not have predictions about
the future, and do not do research may face unplanned changes (Berkes, 2007). In
planned change, there is research and the special efforts of the education manager.
Training managers who take the initiative should also be able to initiate planned change
by reviewing performance gaps in uncertain situations and conducting research to close
them (Henisz, & Delios, 2001). When considered in terms of educational organizations,
we need to look at the concept of innovation as a value for people who receive education
services rather than looking at it as technology or science (Kasperson, 2008). As it is
known, innovation originates from the outside rather than from within in educational
organizations, as in other organizations (Ashforth & Humphrey. 1995; Imperatori,
2017). Knowing what is required and identifying the needs of education stakeholders
can provide easier access to new technology and information (Fay & Frese, 2000).
Based on the argument that there is a high risk in innovation, it is highly likely that most
of the education manager's innovation efforts will fail in uncertain situations (Van Asselt
& Vos, 2006). Because even in normal times, it can be difficult for training organizations
to achieve success and the process can take years. In addition, it may seem impossible
for educational organizations to determine the scale of success that innovation will bring,
or nothing may be certain until it happens (Angkiriwang, Pujawan & Santosa, 2014).
From this point of view, the education manager who takes the initiative is expected to
be innovative in the effect of creating change in uncertain situations, to look at
innovation as a value for those who receive education services in terms of their institution,
and to work patiently and devotedly for innovation that takes a long time (Turgut, 2011).
In terms of educational organizations, development is an important concept as a
response to the incredible changes that have left their mark today. Development is a
fundamental tool for achieving qualitative changes in scientific, communicative,
technological, and political dimensions (Bakker & Demerouti, 2008). In order to ensure
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development in educational organizations, there is a need for training managers who
have a good command of the structure of the training organization, can take initiative,
communicate with people, and adopt developments in uncertain situations. Changes
necessitate a review and reorganization of the organization, management, school-
environment relations, learning-teaching process, and educational functions of schools
(Fredrickson, 1998). In fact, a change from the structure called central management to
the school’s student-centered structure is changing direction day by day. Because of
uncertain situations, unclear practices, assessments, principles, and management styles
directly affect the implementation or change of changes in the school. Therefore, there
is a need for qualified education managers who can take initiative in uncertain situations
and successfully manage changes.

Recommendations

Based on the results obtained from the research, the following suggestions have been
developed for the research and for the researchers.

Research Recommendations

1. In the quantitative part of the study, it was determined that education administrators
were an important predictor of work engagement, initiative, career planning and
uncertainty management. Therefore, necessary studies should be carried out to improve
the level of integration of education managers with work, taking initiative and career
planning.

2. In the qualitative part of the research, it is stated that uncertainty can be managed
even better with a flexible management approach, applying changes to the school,
coming to work with merit and not being afraid of uncertainty. Therefore, necessary
studies should be carried out to select education administrators on the basis of merit.

Recommendations for Researchers

1. In the relevant literature, it has been observed that the quantitative research on
uncertainty management, work engagement, initiative and career planning does not
include the effect sizes regarding whether they work in practice or not. From this point
of view, meta-analysis research can be considered by considering these variables
holistically or singularly.

2. In the relevant literature, it has been observed that qualitative research on uncertainty
management, work engagement, initiative, and career planning is very rare. Qualitative
research on these variables will be conducted, and when the number of qualitative
studies increases, metasynthesis research for these studies can be considered.
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Genisletilmis Torkge Ozet

Egitim ydneticilerinin isle bitinlesme, inisiyatit alma ve kariyer planlamasinin belirsizlik
ydnetimini yordamasini amaclayan bu arastirma, nicel ve nitel aragtirma yéntemlerinin
birlikte uygulandigi karma ydéntem aragtirmasidir. Karma ydéntemle desenlenen bir
arastirmada, probleminin aydinlatilmasi icin desen segimine karar veren “etkilegim
seviyesi, 6nceligi belirleme, zamanlamay belirleme, nicel ve nitel verileri nasil ve nerede
birlestirilecegini belirleme” anahtar kavramlari kullanilarak bu aragtirma icin agiklayici
sirali desenin kullanilmasina karar verilmistir. Bu arastirmada agiklayicr sirali desen
(explanatory sequential design) ve bu desenin alt deseni olan takip eden agiklomalar
deseni (follow-up explanations variant) kullanilmigtir [MMR(f)=QUANTITATIVE x
qualitative, NICEL—nitel]. Bu desen ilk énce nicel asamanin verilerinin toplanmasi ve
analizini, daha sonra nitel verilerin toplanmasi ve analizini icermektedir. Nicel arastirma,
betimsel tarama modelinde yUritGlmustir. Arastirmanin nitel deseni ise durum
calismasinin i¢ ice gecmis tek durum desenine gére yUritGlmustir. Bu arastirmanin
paradigmasi hem realizm hem de idealizm felsefelerini bir araya getiren “ise ne yararsa”
yonelimli pragmatizmdir. Aragtirmanin nicel calisma evrenini, Konya ili merkez Karatay,
Meram ve Selcuklu ilcelerinde gorev yapan egitim ydneticileri olusturmaktadir.
Ornekleme dahil edilen egitim yéneticileri olasilikli tekniklerden basit tesadifi
érnekleme teknigi ile secilmistir. Ote yandan arastirmanin nitel kisminda, amagli
érneklem yéntemlerinden “&lcit 6rneklem” teknigi kullanilmistir. Olcit érnekleme
teknigi, aragtirmanin amacina uygun olarak belirli kriterleri tagiyan bireylerin arastirma
kapsamina dahil edilmesidir. Bu arastirmada 6l¢it olarak egitim yoneticilerinin “merkez
veya tasra teskilatinda yénetici olarak calisiyor olmalari, egitim yoneticiligi alaninda
lisansUstyu egitim yapmis olmalari, élgme araglarina disik puan vermis olmalar” esas
alinarak belirlenmistir. Bu kriterleri saglayan dokuz egitim ydneticisi gonullok esasina
gdre arastirmaya dahil edilmistir. Belirsizlik Yénetimi Olcegi Mazlum (2019) tarafindan
geligtirilmistir. Olcek, kontrol disi gicler, drgitsel degisim, yonetici-calisan iliskisi ve
iletisim, belirsizlik toleransi faktérleri altinda otuz bir madde ve dért boyuttan
olusmaktadir. isle Bitonlesme Olcegi Schaufeli, Bakker & Salanova (2006) tarafindan
gelistirilmistir. Olcegin kisa versiyonu ise Turkceye Ozkalp & Meydan (2015) tarafindan
tercome edilmistir. Olgek, yazarlarin kavramsallastirmasina uygun olarak zindelik,
adanmighk ve yogunlagsma olmak Uzere dokuz madde ve Ug faktérden olusmaktadir.
inisiyatif Alma Olcegi Akin (2012) tarafindan gelistirilmistir.  Olgek, proaktiflik,
kendiliginden baglama, israrcilik olmak Uzere otuz iki madde ve U¢ faktdrden
olusmaktadir. Kariyer Planlamasi Olgegi Aydin (2010) tarafindan gelistirilmistir. Olcek
on dért madde ve tek boyuttan olusmaktadir. Aragtirmada kullanilan élgme araglari igin
yapilan dogrulayici foktér analizi yapilmighr. Araghrmanin nitel agsamasinda, nicel
analizlerden elde edilen sonuglarin  derinlemesine agiklanabilmesi icin  yar
yapilandirlmig gérigme formu kullanilmighr. Aragtirmanin nicel kisminda SPSS 25 ve
AMOS 23 paket programlari kullanilmistir. Aragtirmanin nitel kisminda NVIVO 10 paket
programi kullanilmigtir. Nitel veri analizini “tema analizi, betimsel analiz, icerik analizi
ve analitik genelleme” olmak Gzere dért gruba ayrilmaktadir. Bu aragtirma icih tema ve
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betimsel analizler yapildiktan sonra analitik genellemeye gidilmistir. Aragtirmada, nitel
verilerin kodlama iglemlerinin givenirliginin hesaplanmasi icin kappa analizi yapilmigtir.
Arastirmaya dahil edilen tUm degiskenler arasinda pozitif ve istatistiki olarak anlamli bir
iliskinin oldugu gérilmektedir. isle butinlesme, inisiyatif alma ve kariyer planlamasinin
belirsizlik ydnetimini yordamasina iligkin  ¢oklu regresyon analizi sonuclari
incelendiginde bUtin  degiskenlerin  belirsizlik  yénetimini  yordadigr  bulgusuna
ulasilmistir. isle bitonlegsme ile belirsizlik yonetimi arasindaki iligkiye ait Ust temasina
ilisgkin olarak “yenilikleri énceden gérebilme, teknolojik yenilikleri uygulama” alt
temalarindan “Degisim Etkisi” kategorisine, “paydaslarla temasin artmasi, calisanlar
cok yénlU bilgilendirme, paydaslari rahatlatma” alt temalarindan “Calisanlara Etkisi”
kategorisine, “dogru planlamalar yapma, talimatlari  kolayca uyguloma” alt
temalarindan “Ongérme Etkisi” kategorisine, “belirsizligi reddetmeme, belirsizlikten
korkmama, kendini yeterli hissetme” alt temalarindan “Kabul Etkisi” kategorisine
ulasiimistir. inisiyatif alma ile belirsizlik yénetimi arasindaki iliskiye ait Ust temasina iligkin
olarak “éngérerek planlamalar yapma, belirsizlikte esnek davranabilme, é6ngérilemez
durumlari fark etme” alt temalarindan “Farkindalik Etkisi” kategorisine, “gelismelerden
anlk haber verme, dogru bilgi verme, paydaslara destek olma” alt temalarindan
“lletisim Etkisi” kategorisine, “degisim icin arastirma yapma, yenilikci olma, gelismeleri
benimseme, degisiklikleri okula uygulama” alt temalarindan “Degisim Yaratma Etkisi”
kategorisine ulagilmistir. Kariyer planlamasi ile belirsizlik ydnetimi arasindaki iligkiye ait
Ust temasina iligkin olarak “caliganlarla is birligi yapma, calisanlarin fikirlerini alma,
belirsiz durumlardan trkmeme, ¢alisanlara saygi duyma, ise uygun insan olma, inisiyatif
alabilme” alt temalarindan “Bireysel Etki” kategorisine, “performansa deger verme,
kararlari rasyonel verme, 6rgit igi iletisimin artmasi, yetki ve sorumluluk dengesi, gorev
dagiliminin  netligi” alt temalarindan  “Orgitsel  Etki” kategorisine  ulagilmigtr.
Arastrmadan  elde edilen sonuclardan yola c¢ikarak arastirmaya yoénelik ve
arastirmacilara yénelik éneriler geligtirilmigtir.
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Abstract

The aim of the study was to determine the academic reading experiences of
graduate students in Turkish Education. The study data was provided in the
context of the principles of the Interpretative Phenomenological Analysis (IPA)
method. The information was collected through in-depth interviews with 20
students who have received postgraduate education in Turkish at different
universities and determined by the criterion-sampling approach. Contextual
analysis principles were used to analyze the data. There was evidence that
graduate students favor reading academic articles and theses. The project and
evaluation essays were taken out of this class. Additionally, the authors
searched the findings, discussion, and conclusion parts of academic literature
for important information. The authors used this material by quoting,
highlighting, marking, recording, taking notes, and crafting their phrases to
represent it. However, it was shown that students struggle with issues including
reading various academic sources, identifying important information,
comprehending academic language, and synthesizing data from several
sources. In this context, in order for students to have academic reading skills
at the graduate level, academic reading courses should be offered at the
master's level and advanced academic reading courses should be offered at
the doctoral level.
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Introduction

Academic texts are intensively interpreted and created in postgraduate education, which
varies from undergraduate education. The effectiveness of academic reading determines
the quality of activities at the postgraduate level, where scientific research is conducted,
and new information is produced. As a result, the fundamental factor determining
scientific progress is the experience students will gain during their postgraduate studies,
which is the foundation of academic life. In this context, gathering information about
postgraduate students' academic reading experiences is crucial for organizing the
postgraduate education process. Both undergraduate and graduate students require
academic reading abilities for a variety of tasks, including academic growth, lecture and
presentation preparation, literature reviews, and the creation of academic texts.

Some researchers claim that this kind of reading is necessary to keep up with current
events, prepare for conferences and literature reviews, publish research results, and
critically evaluate the material already available (Keshav, 2007; Padagas & Hajan,
2020). Additionally, it was underlined in the studies that academics provided students
with training in this area and that academic reading was imparted as knowledge and
talent (Coady, 1993; Anderson, 2015, p. 107; Howard, Gorzycki, Desa & Allen, 2018,
p. 199). At this time, Keshav (2007) made the startling claim that students can experience
frustration when they attempt to learn academic reading through trial and error. Having
academic reading skills is an important competence in order to avoid such situations in
the academic process. Although the process of having this competence may differ from
person to person, it is not fully known to what extent students have this competence,
especially in postgraduate education. In this study, the aim is to explore the academic
reading experiences of graduate students in the field of Turkish education through the
lens of the Interpretative Phenomenological Analysis (IPA) method. With this aim in mind,
the study investigated the methods students employ, the challenges they face, and the
strategies they utilize in the reading process. This was the first stage of the process of
identifying and enhancing the academic reading experiences of graduate students in
Turkish Education. At this stage, the study made a phenomenological identification of
the relevant experiences. Afterwards, an experimental project was developed to advance
academic reading abilities within the parameters of the identified experiences. Therefore,
the study also aims to assist in the implementation of the proposal put forward by the
Council of Higher Education during the 'Workshop on the Improvement of Doctoral
Education' to enhance student practices, including scientific projects, paper preparation,
presentations, case studies, and analyses, within various courses (2022:13).

Academic Language

Postgraduate education is the education received for specialization in science by those
who have completed their undergraduate education. In Turkey, this education is often
separated into master's and doctoral degrees. Academic language proficiency is one of
the most critical requirements for success at this level of education. The most
fundamental requirements are comprehending the academic information required at
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this level, producing academic content (Snow & Uccelli, 2009: 112), speaking in
academic settings, and successfully interpreting what is said. Turkey has the lowest
percentage of graduate and doctoral students enrolled in higher education in this context,
according to data released by the OECD (TEDMEM, 2022: 18). The concerns about the
students' poor academic language abilities could be argued to be at the root of this
situation because academic language is a distinct type of language used in the context
of formal education to learn academic subjects (Richards & Schmidt, 2010: 2). Academic
language is one of the most critical factors that separates successful students from
unsuccessful ones (Wong Fillmore, 2004 in: Zwiers, 2014). Academic language is
described in another definition as a tool instructors and students use to develop their
knowledge and skills (Chamot and O'Malley, 1994, p. 40). Academic language was
defined by Demir (2020, p. 5) as a tool for communication among scientists working in
the same field. According to a different interpretation, academic language is fluid and
developing and encompasses more than just verbal or written communication (WIDA,
2014: 6). Cummins and YeeFun (2007, 800-801) emphasized that academic language
is the capability of accessing and mastering oral and written academic records,
understanding and expressing both oral and written concepts/ideas related to success in
school. Dalton-Puffer (2017: 129) compiled academic language functions from various
sources and listed them in fourteen items. These include analysis, grouping, contrasting,
describing, inferring, evaluating, explaining, positing, guessing, informing, telling,
persuading, and asking for or providing information. Academic language, one of the
primary tools used in academic settings, is divided into the sub-components of speaking,
listening/watching, reading, and writing. Speaking and writing abilities come from
listening/watching and reading/understanding skills. Academic reading stands out
among these abilities because it generates both academic understanding and academic
production.

Academic Reading

There are various definitions of academic reading in the literature. Academic reading is
critical reading with the goal of enabling learning in specific subject areas. (Sengupta,
2002: 3). Irmawati (2012, 91) emphasized that academic reading is used in higher
education and requires familiarity with various features of academic texts, such as
definitions, generalizations, hypotheses, and assertions with or without proof. According
to Martiarini (2018, 25), this kind of reading contains various components. This
definition states that academic reading entails looking for evidence to develop
understanding, comprehending concepts or theories, identifying writers' points of view,
and supporting individual viewpoints. Ulper (2019, 19), on the other hand, asserted that
this type of reading is employed to increase the academic level. These definitions
together demonstrate how academic reading encompasses ideas like "purpose,"
"criticism," "generalization," "hypothesis," "claim," "understanding," "evidence," and
"academic development."

It could be observed that there is information detailing the components and
characteristics of academic reading in addition to the definitions. Lee and Wong (2020,
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24) stated that academic vocabulary and terminology are among the elements of this
type of reading. Sohail (2015, 116) also pointed to the academic vocabulary of Lee and
Wong (2020) by drawing attention to the challenging words and sentences based on the
fact that academic texts have philosophies expressed in a complex language. One of the
requirements for academic reading comprehension might be considered to be the
explanations provided by Lee and Wong (2020) and Sohail (2015). In addition, reading
for education/learning and reading to acquire knowledge are the two main goals of
academic reading, according to Celik (2020, 36).

The search was conducted on “YOK Thesis Search”, “TR Dizin”, “DergiPark”, Google
Academic,” “Clarivate Analysis,” and “ERIC” databases. The keywords that were
investigated in these databases were "Akademik Okuma", "Academic Reading",
"Akademik dil' and "Academic language". As a consequence, it was discovered that there
was no published research on graduate students' academic reading abilities. However,
there are studies in the international literature that cover a range of academic reading-
related topics. Academic reading techniques have been the subject of several of this
research. (Shih, 1992; Keshav, 2007; Irmawati, 2012; YUksel & YUksel, 2012; Zhang
vand Seepho, 2013; Akarsu & Harputlu, 2014, McWhorter, 2014; Poole, 2014;
Saengpakdeejit & Intaraprasert, 2014; Sohahil, 2015; Lopatovska, 2016, Shehata,
2019; Fitriana, 2018; Baker, Bangeni, Burke & Hunma, 2019; Suraprajit, 2019;
Rahman, 2020). Academic reading issues and challenges have been the subject of
certain research (Snow, 2010; Hirano, 2015; Anderson, 2015; Martiarini, 2018;
Kaoropthai, Natakuatoong & Cooharojananone, 2018; Singh, 2019; Cawley Haselden,
2020).

In addition, digital academic reading (Qayyum, 2008; Khadawardi, 2021), academic
reading teaching (Hermida, 2009; Kemaloglu-Er, 2020), academic reading skills of
students (Miller & Merdian, 2020), academic reading motivation (Munoz and Valenzuela,
2020; Yulia, Sulistyo & Cahyono, 2020), academic reading anxiety (Rahmat, Arepin &
Sulaiman, 2020), academic reading perception (Howard, Gorzycki, Desa & Allen, 2018),
students' academic reading needs (Sahbaz Hekmen, 2005) ; Padagas & Hajan, 2020),
academic reading proficiency (Gorzycki, Howard, Allen, Desa & Rosegard, 2016),
academic reading experiences (Mizrachi, 2015; Gorzycki, Desa, Howard & Allen, 2020),
academic reading and critical thinking (Li & Ren, 2020, Lee & Wong, 2020), genre
awareness in academic reading (Negretti & Kuteeva, 2011) and vocabulary (Qian,
2002), the role of academic reading (Maguire, Reynolds & Delahunt, 2020), and
students' academic reading expectations (Eroglu, 2005, Anderson, 2015) are other
areas of focus in research. The literature about the academic reading experiences of
graduate students in Turkish Education is deficient when national and international
publications are considered.

Purpose of the Research
Through the reading processes graduate students in Turkish Education use, the issues
they run into, and the strategies they employ, this research made a phenomenological
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determination about their academic reading experiences. This study mainly tried to
understand "How is the academic reading experience of graduate students2” The
following supplemental questions were used to reveal the overall perspective of these
encounters.

Method

Research Design

The primary methodological technique used in this study, which focuses on the academic
reading experiences of graduate students, is known as Interpretative Phenomenological
Analysis (IPA). Smith, Flower and Larkin (2009: 45) recommended the use of IPA for
studies that focus on creating meaning in a particular context, for people who share a
particular experience. In this context “Researchers using interpretative phenomenological
analysis (IPA) within applied research typically use homogenous samples exploring
shared perspectives on a single phenomenon of interest” (Larkin, Shaw and Flowers,
2019: 182). in this study, participants with uniform demographic characteristics were
purposefully selected and their experiences regarding academic reading were
investigated. In this research process, the four main indicators that IPA should carry
(Constructing a compelling, unfolding narrative, developing a vigorous experiential
and/or existential account, canalytic reading of participants' words, attending to
convergence and divergence) were tried to be reflected at a minimum level (Nizza et al.

2021:371).
Study Group

IPA the aim is to select participants in order to illuminate a particular research question
and develop a full and interesting interpretation of the data (Brokki and Wearden, 2006:
95). In this context “researchers using interpretative phenomenological analysis (IPA)
within applied research typically use homogenous samples exploring shared
perspectives on a single phenomenon of interest” (Larkin, Shaw and Flowers, 2019:
182). Although Smith and Osborn (2003) state that the sample size depends on a
number of factors and that there is no correct sample size, the number of participants in
such studies varies between one and thirty (Brokki and Wearden, 2006: 94). Criterion
sampling, one of the purposive sampling strategies, was used to select the study group.
The investigation of all circumstances that satisfy a set of specified criteria is known as
criterion sampling (Yildirm and Simsek, 2008: 112). The study criterion was studying
for a master's or doctoral degree program in Turkish education. Table 1 contains
information about the participants.
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Table 1.

Demographic information of the study group

Participant Gender Education Status
P1 Female Master's degree
P2 Female Doctoral degree
P3 Female Doctoral degree
P4 Male Doctoral degree
P5 Male Doctoral degree
P6 Male Doctoral degree
P7 Male Doctoral degree
P8 Male Doctoral degree
P9 Female Doctoral degree
P10 Female Doctoral degree
P11 Male Doctoral degree
P12 Female Doctoral degree
P13 Female Doctoral degree
P14 Male Master's degree
P15 Female Master's degree
P16 Female Doctoral degree
P17 Female Master's degree
P18 Female Master's degree
P19 Male Doctoral degree
P20 Male Doctoral degree

Fifteen participants were doctoral students, and 5 were graduate students, as shown in
the table. 9 of the 20 participants were males, and 11 were females.

Data Collection Tool and Data Collection

A depth interview was employed as a data collection method in keeping with the nature
of IPA because this study aims to ascertain the academic reading experiences of
graduate students. The fact that this productive method, which allows interaction
between interviewers, provides a deeper perspective on the research, can ask in-depth
questions to understand the participant's view, and enables researchers and participants
to offer solutions to ideas and problems, was the reason for preference in the study. In
this situation, the required ethical approvals (01.09.2022-205937) were obtained to
gather the study data. While collecting data, semi-structured interview categories were
prepared to address specific research questions. Smith and Osborn (2003) describe

semi-structured interviews as the exemplary method for IPA and most of the work
published using IPA follows suit (Brokki and Wearden, 2006: 90). In this context
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according to Alase, each of these categories was coded to make it simpler to reach the
"meaning units" by being condensed in terms of repetitions and key sentences with the
intention of "forming the essence" (2017, 15). The form consisted of two parts. The first
section of the form, which was finalized after consulting experts and making preliminary
applications, included the researchers' gender, program, and level of postgraduate
education. There were questions about sub-problems in the second section. Data were
collected using digital tools. The questions included in the semi-structured form and
asked of the participants are as follows:

1. Which academic texts do you read?
2. From where(s) do you access academic texts?
3. How do you read academic texts?

4. How do you distinguish the information in academic texts that is important to you?
How do you use/manage important information in academic texts?

5. Which tools do you use to do academic reading? What are the reasons you prefer the
tools you mentioned?

6. Explain the difficulties you experience while doing academic reading.
7. How does academic reading benefit you? Explain.

8. What can be done for more effective and useful academic reading?
Data Analysis

The study data were examined using the content analysis method. In content analysis,
researchers create several categories, count the instances that fit into each category, and
then record the results (Silverman, 2018: 162). The study employed process and pattern
coding, one of the first and second-cycle coding techniques (Saldaa, 2022). Gerunds
are used in process coding to express actions in data (Saldaa, 2022: 111). While the
codes were verbally expressed during the process coding process, the codes were
grouped correctly during the pattern coding process, leading to categories and themes
(the main category).

The validity and reliability of some issues were taken into account during the data
collection and content analysis process. Comments, biased statements, and language
based on orientation were avoided when creating the questions. The participants had
enough time to respond to the questions. The researchers independently coded after
analyzing the data in its current state. According to Cohen's Kappa analysis, the
agreement between coders was calculated as 0.87 (Kilic, 2015). As Kilig (2015, p. 143)
states, this result means "excellent agreement," according to Kappa analysis. Participant
opinions on the codes were explicitly incorporated, and the study procedure was
described in depth. A faculty member with qualitative and practical experience was
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consulted as part of the researcher triangulation to assess the validity of the codes,
categories, and themes identified throughout the research (Patton, 2014: 247). Creswell
(2019: 197-198) also mentions the peer/external auditor research approach known as
researcher friangulation. In this instance, the specialists who oversaw the research
provided a written report describing the study.

When Turkish education graduate students' experiences towards academic reading were
analyzed with the Interpretative Phenomenological Analysis approach, five
superordinate themes were identified: "reading preference, reading strategy, reading
difficulties, reading gains and feedback". Each of these themes has various sub-themes.
While presenting the data in the study, a balance was tried to be observed by taking into
account the criticisms (Tuffour, 2017) that the Interpretative Phenomenological Analysis

approach is mostly descriptive, that is, it is not interpretive enough.
Table 2.

Main and Subthemes

Main Themes Sub Themes Dataset Formation
Text type preference

Academic Reading Preferences Access to resources
Reading Method Selection All participants

Distinguishing important information
Strategies for Reading Academic Managing important information
9 participants

Reader related problems

Difficulties in reading academic Reference-citation related problems
Academic language sourced problems All participants
Author related problems

Enriching literature-based information
Gains of academic reading Contributions to academic writing 16 participants
Contributions to academic development

Feedback on legislation
Feedback on academic reading Feedback on academic reading strategies 18 participants
Feedback on reader
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Findings
In this section, findings regarding the academic reading experiences of Turkish

education graduate students are included.

Findings Regarding Academic Reading Preferences of Graduate Students
Text type preference

Figure 1.

Types of Academic Texts Read by graduate students
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The data above shows that most articles and theses are read as expressions of popular
opinion. The following types of texts are listed in order: reference books (Scientific
books/textbooks), full-text papers, research reports, digital encyclopedias, lecture notes,
scientific criticism, project articles, and evaluation articles. However, in terms of personal
preferences, scientific criticism, projects, and evaluation articles stand out.

P5: | mostly use articles and theses as academic reading genres because | don't think
other genres will serve my purpose.

P12: We were shown ways of accessing theses and articles during the graduate courses.
| do not have information on how to benefit from scientific criticism or project texts.

P19: Articles and theses are the main sources for me due to our assignments and course
contents.

P3: We did not read scientific criticism, project and evaluation texts in courses or
individual consultancy.

Graduate students' lack of awareness of benefiting from different types of academic texts
in their master's and doctoral journeys and the fact that they are mostly concentrated in
articles and theses can be attributed to the fact that different sources of information are
not introduced to students by academics during the education process and that students
do not improve themselves in terms of academic personal development.

Access to resources
The following results are related to the sources that graduate students in Turkish
Education used to access the aforementioned academic texts:
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Figure 2.

Resources Graduate students Used to Access Academic Texts
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The sources of academic texts available to graduate students in Turkish Education are
listed in Figure 2. Students typically access academic texts through the "Google Scholar"
public network address. "Google," "library infrastructure," "instructor," "YOK Thesis
Center," "DergiPark," "classmate," "digital database," "YOK Academic," "Social Media
Working Groups," and "TR Dizin" are the specified addresses in the order listed above.
It is noteworthy that some students access academic texts through "social media study
groups". In addition, the fact that students do not prefer "TR Dizin" could be considered
a remarkable finding. In this context, while the understanding of accessing academic
texts through the "Google Scholar" and "Google" search engines is a common opinion
in the study group, the use of "Social Media Working Groups and "TR Dizin" comes to
the fore as an individual preference.

P7: Google Scholar and Google are generally used in graduate courses.

P14: I do not have any information on how to use DergiPark and TR Index databases.
According to the impression | got from the courses, | think Google Scholar includes all
databases.

The low preference for TR Index and DergiPark databases may be attributed to the fact
that graduate students do not know how to use these resources and that academics who
teach graduate courses prefer Google Scholar more in their courses.

Reading Method Selection
The following results are related to how graduate students in Turkish Education like to
read academic texts:
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Figure 3.
The Reading Techniques Used by Graduate Students for Academic Texts

When the authors examined how graduate students read academic texts, it was found
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that they tend to use a variety of reading strategies, including "Reading from the
computer screen," "Underlining," "Taking notes on the margins," "Printing out," "Writing
descriptions on pdfs," "Reading from the phone screen," "Marking with Citavi, "Noting
down quotes on related topics", "Highlighting the text", and "Summarizing with Endnote."
While "Reading from the computer screen," "Underlining," "Taking notes on the margins,"
and "Printing out" practices are commonly employed, "Highlighting the text" and
"Summarizing with Endnote" come out as more individual preferences of graduate
students' while reading academic texts.

With the increasing possibilities of digital reading, it is understandable to read on a
computer, take notes on a pdf, use a phone screen, or use Citavi and Endnote. However,
it is thought-provoking that tools that facilitate direct digital reading such as Citavi and
Endnote are less preferred. In addition, it is noteworthy that traditional reading
approaches such as underlining, taking notes in the margins, or printing them out are
frequently used. The opinions regarding this reading approach are as follows:

P2: | prefer to print it out and make markings on it while scanning the literature or reading
articles/theses because we usually do this in the lessons.

P11: I have a prejudice against reading from the screen and reading with digital tools.
P20: | don't know how to mark or take notes with digital tools. Moreover, | don't know
how to store and manage the important information | have marked with digital tools. |
have not taken a course on this, nor have | received any guidance.

Findings Regarding Graduate Students' Strategies for Reading Academic Texts

The following are the strategies used by graduate students to identify core knowledge in
academic texts:
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Table 3.

Strategies for reading academic texts

Theme Code
Key information has the same keywords as the reader's research

Significant information is in the findings, conclusions, and discussion

Presents important information in the summary section
Important information fills gaps in the reader's research

) o Important information supports the reader's research
Strategies to distinguish

important information

Presentsimportant information in the summary, method, conclusion,
and recommendations

Presentsimportant information in the summary and conclusion
sections

Presentsimportant information in the summary, conclusion,
discussion, and suggestion sections

Significant information is directly relevant fo the subject under
investigation.

Searches important information in each chapter's summary sentence

Searches important information in the bibliography
Searches important information in answers to research questions

Citing, archiving important information
Underlining, marking
Strategies for managing Taking notes on
important information Marking important information on Citavi
Expressing important information in their own words

Filing important information
Summarizing

When the methods graduate students used to read academic texts are examined, it
becomes clear that they primarily employ " distinguishing important information" and "
managing important information." In this context, it is seen that graduate students use
basic strategies suitable to the nature of academic reading to distinguish important
information, such as having the same keywords as the reader's research, important
information presented in the findings, conclusion, and discussion sections, and
important information presented in the summary section. Graduate students use
strategies such as citing, archiving, underlining, marking, taking notes, expressing
themselves in their own words, filing, and summarizing to manage important
information. Detailed views on the strategies used are as follows:
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Table 4.
Strategies to manage important information

Participant Strategy Type

P1 | use important information to summarize and report on the work | Express
reviewed in course assignments. While doing this, | explain the important
research in the most clear and understandable way in my own information in
words, and | cite from it. your own words.

P2 If | am reviewing a thesis or an article, | read the abstracts first to  Paying attention
see if the keywords are directly related to the topic. If it is directly  to keywords,
related to the topic, | read the entire text, underlining/emphasizing, underlining,
and taking notes. taking notes

P3 | attempt to locate the original source. | compare the data in the  Filing, archiving
source. | transfer data from the sources to files. | organize my files
by comparing them to other data. Sufficient time is required to think
about this information.

P4 When | print them out, | mark them with a highlighter and then | Marking, taking
write them on another piece of paper by hand. notes

P5 My reading purpose assists me in distinguishing information that Using a digital
may be considered important. | use the Citavi program to mark tool
statements that express judgment and express the subject best that
| have not heard before and send them to my work folder using
various tags. When | need or want to delve deeper info a topic, |
use multiple tags in Citavi and read again by going to the source
where important statements about that field are mentioned.

P6 | underline the important parts. Then, | make a filing according to  Underlining,
the method of the studies and the possibility of benefiting in line Filing
with my plan. Thus, | avoid confusion in source research, and | can
directly access the source | want.

P7 In academic texts, | always make notes of important information. | Taking notes,
frequently write summaries that refer to different parts of the text. ~ Summarizing

chapters

P8 | decide what | need before beginning my reading. By reading more  Determining the
than one text for my purpose, examining the findings of the studies purpose of
| discussed, as well as the conclusion and discussion section, | can  reading
easily distinguish important information in texts.

P9 | highlight important information and copy it so that | can use it as Underlining,
a reference. archiving

Findings on graduate students' difficulties in reading academic texts
The following points were thematic problems and detailed justifications for the difficulties
encountered by graduate students while reading academic texts:
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Figure 4.
Academic reading difficulties of graduate students
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As can be seen, there are four main reasons why graduate students have difficulty with
academic reading: reader, reference-citation, academic language and writer. In this
context, the following elements stood out in the category of reader problems: inability to
find the right source due to the abundance of sources; inability to distinguish important
information; inability to reach various indexes; paying for qualified academic resources;
inability to follow new studies; inability to read comparative resources; and lack of prior
knowledge. The participants' views in this circumstance are as follows:

P8: “After obtaining the necessary information for my research from the sources | have
read, | find it difficult to combine them.”

P11: “I find it difficult to follow new studies. Because there are similar studies in many
different sources. It is impossible for me to read them all.”

P15: “It is difficult to separate important information from the texts and file them
systematically.”

Concerning reference-citation issues, the study identified key factors including unclear
placement of quotations in the text, difficulty in synthesizing information from different
sources, challenges in converting direct quotations into indirect speech, inaccuracies in
the bibliography, omission of cited works in the bibliography, and misrepresentation of
female researchers with two surnames.In this context, the opinions of the participants
are as follows:
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P3: “The use of marriage surnames only instead of two surnames when citing the studies
of female researchers and the misstatement of this in the bibliography. For example, the
work of researcher Ayse Yilmaz Mert should be cited as in-text (Yilmaz-Mert, 2022, p. 5)
according to the APA rules and should be placed at the end because of the letter Y in the
bibliography. Unfortunately, we see it (Mert, 2022, p. 5) in 80% of the sources.”

P20: “The work cited in the related text is not included in the bibliography. That is why
we cannot reach the study in question.”

Within the scope of academic language problems, basic barriers such as poor quality of
translation, the inability to understand the academic language, and the existence of
term-concept problems were identified. In this context, the opinions of the participants
are as follows:

P1: “I think that the language of some academic studies can be difficult to understand
and complex for someone who has just started postgraduate studies.”

P14: “Errors and sloppy translations in translated books are the difficulties | have while
reading.”

P11: “I get bored of reading the text when too many terms are used in the text.”

Long sentences, contradictions between academic texts, unnecessary titles in theses, long
chapters in theses, and the use of a text structure unsuited to the type of the text are just
a few of the issues that arise from the author. The participants' views on this situation are
as follows:

P14: "We see title and text inconsistencies, statements written solely to increase the
volume of the academic text."

P15: "It is difficult for me to find the correct and targeted information that | require among
so much information."

P16: "If the titles of academic texts do not adequately reflect the content of the subject, |
have to spend more time looking for the information | need."

Findings regarding the gains of academic reading according to graduate students

The findings regarding the gains of academic reading, in the opinions of graduate
students, could be grouped around three themes: ‘"enriching literature-based
information", "contributions to academic writing" and "contributions to academic
development" Information on the advantages under the pertinent themes in this context
is as follows:
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Figure 5.
Gains of academic reading
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As can be seen, according to the opinions of graduate students, academic reading
provides gains in many ways, such as following the literature, recognizing academics in
the field, developing academic writing skills, creating academic writing language,
collecting the necessary information for academic research, providing individual
academic development, increasing the quality of academic courses, developing high-
level thinking skills, creating a research discipline. It is an amazing discovery that
academic reading enhances academic writing abilities. The opinions of the relevant
participants in this regard are as follows:

P5: It gives ideas for new publications. It improves the quality of the education we provide.
P10: | am able to better understand the studies in my field and gain inspiration for future
studies because of academic reading. | notice that my abilities in areas like academic
writing, watching, and listening have all improved as a result of my reading.

P13: It makes it easy to follow the literary context of the subject being studied. If a study
is conducted, academic reading is necessary. Without academic reading, it is impossible
to write the conclusion and discussion sections of a literature review.

P20: Thanks to academic reading, my academic writing skills are also improving. Because
the knowledge gained by reading academic texts is also reflected in academic writing.

Findings on Graduate Students' Feedback on Academic Reading
When the findings related to Turkish education graduate students' feedback on academic
reading are examined, it is seen that they are grouped under three different themes:
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"Feedback on legislation", "Feedback on academic reading strategies" and "Feedback on
readers". The following information is relevant in this situation:

Table 6.

Graduate students' feedback on academic reading

Theme Code
Making the academic reading course compulsory at the
undergraduate level

Feedback on legislation Organizing trainings for academic reading skills by YOK
Organizing in-service training
Reading, discussion, and evaluation activities with the
group
Identifying a personalized reading strategy
Making comparative academic reading

Reading academically with a purpose
Feedback on academic reading strategies Making critical academic reading

Learning techniques such as archiving, filing, note-taking,
tagging
Ensuring academic reading continuity
Reading academic publications in a foreign language
Following current publications
Learning ways to access academic resources
Mastering the academic text type and structure
Following prominent authors in the field
Reading theses related to the field

Feedback on the reader Benefiting from the academic reading experiences of
experienced academics
Reading quality academic resources
Identifying academic reading problems with various
studies
Following publications related to academic reading

Investigating the table, it is clear that ideas like making academic reading
compulsory starting at the undergraduate level, planning trainings for academic
reading skills by YOK, and providing in-service trainings fall under the legislation
category. Following are some viewpoints in this regard:

P6: "I believe that academic reading should be required in all undergraduate and
graduate programs."

P9: "Although it remains theoretical in general, a new course should be created, such as
the "Research Methods and Techniques" course given at universities. "Academic language
skills" courses should be added to the academic catalogs of specific faculties.

Employing academic reading strategies was yet another piece of feedback fromgraduate
students. In this context, it is clear that methods like notetaking, classifying, group
reading, discussion and evaluation, comparative academic reading, academic reading
with a purpose, critical academic reading, archiving, filing, and filing come into play.
Some viewpoints in this regard include the following:
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P7: "Works like group reading, discussion, and evaluation can be done to go deeper into
academic texts' surface structure."

P19: "l believe that techniques like notetaking, archiving, filing, and labeling will increase
academic reading's effectiveness and permanence."

P20: "Having a purpose can help people read for academic purposes more successfully."
Following the most well-known authors in the field, understanding how to access
academic resources, being proficient with academic text type and structure, learning
from the academic reading experiences of more seasoned academics, and identifying
academic reading issues with various research and academic research are all
suggestions graduate students make to readers. There was feedback that would directly
assist in the improvement of academic reading abilities, such as reading publications
that are related to reading. Some viewpoints in this regard include the following:

P2: "Academic publications can be read, and training can be taken."

P4: "However, readers who are familiar with the format of scientific texts will find what
they are looking for more quickly. It might be helpful to read about the text type and
structure at this point.

P10: "Experienced scholars can share their knowledge of academic reading with scholars
who have just received their training."

Results and Discussion

Some studies in the literature showed that academic reading was still current in terms of
student success (Gorzycki, Howard, Allen, Desa & Rosegard, 2016; Miller & Merdian,
2020) and that the problems related to this skill still continued (Hirano, 2015, Martiarini,
2018), Singh, 2019; Padagas & Hajan, 2020).

In this context, to reveal the validity of this situation among graduate students in Turkish
Education, firstly, the academic text types read by the students were focused on.
Considering the findings obtained in the research, it was determined that the related
students mostly preferred articles and theses as academic resources. This result emerged
naturally from accessing theses and articles from public network addresses. In addition
to thesis and articles, scientific books/textbooks, research summaries, full-text papers,
research reports, and digital encyclopedias are less preferred. In this context, similar to
previous research it revealed the preferred academic text types. (Jackson, Meyer &
Parkinson, 2006; Mizrachi, 2010; Lopatovska & Sessions, 2016; Karakog, Ruegg & Gu,
2022). Additionally, the research drew attention to a unique finding that graduate
students read their lecture notes. On the other hand, it could be argued that the low
preference for project and evaluation texts is a result of the students' inability to access
them and the instructors' lack of use of them.
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Examining the sources used by students to access academic texts revealed that they
primarily use "Google Scholar," a public network address, along with other public
network addresses. Additionally, students also consult informational resources like the
library's physical layout, their instructors, and their fellow students. A significant finding
was the lower preference for official public network addresses like TR Dizin, YOK
Akademic, and DergiPark. Additionally, it was noted that students rarely used
international directories like Clarivate Analytics, ERIC, SCOPUS, and Web of Science.
Although this was very important for the national literature in terms of accessing
academic reading resources, it could be argued that it is not preferred because of the
situation of graduate students turning to convenience and being satisfied with the
national literature. Most reading strategies are based on digital resources, according to
the findings from graduate students in the study by Lopatovska and Sessions (2016, p.
509). This conclusion is consistent with what was found in the study. Given the first and
second sub-findings of the study, graduate students need to be pointed in the direction
of various academic text types and given information on how to access them.

When the results regarding how graduate students in Turkish Education read academic
texts are examined, it could be noted that they prefer reading strategies like underlining,
taking notes in the margins, printing, writing comments and descriptions on pdfs,
reading from the phone screen, and using various digital tools. In terms of academic
reading, YUksel and YuUksel (2012) assessed the metacognitive awareness of Turkish
university students learning English as a second language and identified strategies like
underlining key passages and taking notes. Graduate students made use of processes
like underlining, highlighting, taking notes, and marking with various symbols,
according to the study by Qayyum (2008) that examined how they read articles from e-
journals. Given this situation, it could be argued that the studies' approaches to academic
reading are parallel. In addition to this information, Martiarini (2018) discovered that
the participants in his study of academic reading issues among students of visual arts
had trouble "taking short notes" and "re-expressing using their own words." The author
claimed conclusions run counter to what was discovered in this study about "taking notes
in the margins" and "writing comments and descriptions on pdf." The fact that the
participants in the two studies were studying in different departments could be the cause
of this discrepancy. When the data from this study are combined with the information
from the literature, it could be argued that postgraduate students primarily benefit from
the possibilities of digital reading, even though some students prefer the "printout"
method, which is a form of the traditional format. Despite the extensive use of technology,
the participants' use of "printing" might be a result of their ignorance of digital academic
reading techniques.

When the methods used by graduate students in Turkish Education to identify and
organize crucial information in academic texts were examined, it was found that they
primarily focused on keywords. The summary, method, findings, discussion, conclusion,
and recommendation sections are thought to contain important information as well.
Studies in the literature that focus on differentiating important information support the

findings of this research (Keshav, 2007; Li & Ren, 2020; Lopatovska & Sessions, 2016;
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Martiarini, 2018; Rahman, 2020). The participants also use techniques like quoting,
archiving, underlining, marking, taking notes on it, filing it, and expressing it in their
own words to manage the important information they have identified. The important
information management techniques covered in this study are in line with the conclusions
of YUksel and YUksel (2012), Qayyum (2008), and Martiarini (2018). It was concluded
that significant information in academic texts is typically sought in various parts of the
text after considering records in the literature and the data from this research. From this
point of view, it was concluded that graduate students should be supported to develop
their ability to reach important information from the sections that make up the academic
text and to benefit from academic texts.

Several causes were identified in the analysis of the academic reading challenges
graduate students in Turkish Education faced: having a lot of sources, being unable to
separate important information, being unable to access different indexes, paying for
qualified academic resources, using unqualified translations, being unable to
understand academic language, having term-concept issues, including extraneous
details, a lack of harmony between the title and the content, unclear text citations, and
collecting information from multiple sources but being unable to combine them. Studies
pointing to the bad reading habits of students (Sohail, 2015) are recorded in the
literature. For example, the inability to synthesize the literature (Manjet, 2013; Kuzborska,
2015; Manjet, 2017; Padagas & Hajan, 2020), the inadequacy of words and academic
terms negatively affect academic reading (Sahbaz Hekmen, 2005; Manjet, 2013, Manijet,
2017; Liu & Read, 2020), the inability to transform information and the place to be
qguoted in one's own words (Hirvela & Du, 2013, Martiarini, 2018), the lack of time to
read many publications (Hirano, 2015). According to the study's findings and the data
from the literature, postgraduate students in the context of academic reading encounter
issues that do not vary much from reader to reader. From this vantage point, it could be
argued that graduate students should get relevant help.

Numerous noteworthy advantages were discovered when the data on the advantages of
academic reading experienced by graduate students in Turkish Education were reviewed.
Following the literature, comparing information on the subject, understanding academic
language, learning academic terms, identifying new research topics, developing
academic writing abilities, creating academic writing language, offering personal
academic development, and raising the caliber of academic courses are a few of these.
This result agrees with what Miller and Merdian (2020) found. Miller and Merdian's
research revealed the advantages of academic reading, including knowledge expansion,
learning reinforcement, topic knowledge expansion, and spotting knowledge gaps in the
field. Additionally, Bridgeman and Carlson (1984) noted that for undergraduate and
graduate students, organizing material from diverse sources, analyzing ideas and quotes,
and criticizing are crucial skills. This study was supported by relevant findings. Reading
is crucial for academic performance because it helps students compare and synthesize
materials, according to Rosenfeld, Leung, and Oltman (2001). These findings provided
credence to the research's conclusion that "comparing information on the issue" was
important. According to Smayilli Karakog, Ruegg, and Gu (2022), academic reading
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abilities are crucial for completing written tasks as well as reading materials, which
confirms the findings from this study about "developing academic writing abilities."

The following information stood out in the research's final sub-finding on suggestions for
academic reading: compulsory academic reading courses at the undergraduate level,
reading with digital tools, group reading discussion and evaluation, determining
personalized reading strategies, ensuring continuity in academic reading, academic
reading in a foreign language, critical academic reading and identifying academic
reading problems through various studies. Gravatt, Lewis, and Richards (1998)
determined that students cannot synthesize information, instead prefer memorization,
and experience problems in critical reading. In their study on academic reading
techniques, YUksel and YUksel (2012, p. 897) came to conclusions such as "discussing
reading with others, critically analyzing what is read." Keshav (2007) argues that learning
to read an article effectively is a critical but rarely taught skill. Miller and Merdian (2020)
underline the importance of academics in the teaching of academic reading in support
of Keshav (2007). In his study on the academic reading habits of international students,
Kuzborska (2015) similarly concluded that this ability should be taught. When the
statistics from this study and the information from the literature were considered, it could
be argued that there is a gap, especially when it comes to academic reading courses
and critical academic reading. Some of the academic reading issues identified in the
sixth sub-finding of this study were also explained by the aforementioned weakness.

Recommendations

The following recommendations were made considering the research's findings and

outcomes:

e In addition to theses and articles, graduate students should be taught additional
academic text genres. In this context, students should be given tasks in which they can
use different types of academic texts.

e Several seminars should be held to enhance the academic reading abilities of
graduate students.

e Graduate students should receive reading strategy instruction tailored to the kinds of
academic texts they would read.

e Graduate students should get academic guidance.

e Students should be given tasks and seminars on strategies for distinguishing important
information in academic reading.

e Graduate students should have access to official databases like DergiPark, YOK
Academic, and TR Dizin, as well as global sources like ERIC, SCOPUS, Web of
Science, and Clarivate Analytics.

e A common and compulsory "Academic Reading Techniques" course should be
included in the curriculum of all graduate programs within the faculties.

e The foundations of academic reading abilities should be established at the
undergraduate level through the necessary procedures.
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Genigletilmis Torkge OZet

LisansustU egitim, akademik metinlerin yogun bir bicimde anlamlandirnldigi ve Uretildigi
yer olmasi bakimindan lisans duzeyinden farklidir. Bilimsel arastirmalarin yapildig: ve
yeni bilgilerin Uretildigi lisansUstinde séz konusu faaliyetlerin nitelikli olmasi akademik
okumanin verimliligiyle olur. Bu nedenle akademik yasantinin temelinde olan lisansust
egitimde elde edilecek deneyim bilimsel ilerlemenin seyrini belirleyen temel 6l¢uttir. Bu
kapsamda lisansUsti egitim alan égrencilerin akademik okuma deneyimlerini cesitli
yonleriyle belirlemek lisansUsts  egitim surecinin  dUzenlemesi agisindan  oldukca
énemlidir. Turkce egitimi lisansUsts dgrencilerinin akademik okuma deneyimlerini
okuma surecinde izledikleri yéntemler, kargilagtiklar sorunlar ve kullandiklari stratejiler
Uzerinden tespit etmeyi amacglayan bu calisma, &grencilerinin akademik okuma
deneyimlerinin tespiti ve iyilestirilmesi surecinin ilk agamasidir.

Lisans egitimini tamamlayanlarin bir bilim dalinda bilim vzmanh§ ya da doktora
égrenimi yaparak uzmanlagma olanadr saglamak Gzere aldigi egitim olarak
tanimlanabilecek lisansusty egitim, Turkiye'de genellikle yiksek lisans ve doktora olarak
ikiye ayrilir. Bu egitim dizeyinde basar icin gerekli sartlarin basinda ise akademik dil
becerileri gelmektedir. Bu dizeyde ihtiyag duyulan akademik igerikleri anlamak, bir
akademik igerik olusturmak (Snow ve Uccelli, 2009: 112), akademik ortamlarda
konusmak ve konusulanlari etkin bicimde anlamak en temel ihtiyactir. Akademik gelisim,
derslere ve sunumlara hazirlik, literatir taramasi ve akademik metin Gretme sireci basta
olmak Uzere lisans ve lisansUstu 6grenciler gesitli gérevlerde akademik okuma becerisine
ihtiyag duyabilir. Bazi aragtirmacilar; gincel gelismeleri takip etmek, yeni arastirma
alanlar belirlemek icin literatird taramak, konferans gibi etkinliklere hazirlanmak,
arastirma ciktilarini yayimlamak ve mevcut bilgiyi elestirel analiz etmek icin bu okuma
tOrne ihtiyag duyulabilecegini vurgulamistir (Keshav, 2007; Padagas & Hajan, 2020).

Turkce egitimi lisansUstu 6grencilerinin akademik okuma deneyimlerine odaklanan bu
aragtirmada temel ydntembilimsel yaklagim olarak yorumlayici fenomolojik analiz
benimsenmistir. Aragtirmanin ¢alisma grubunu yirmi lisansUstd 6grenci olusturmaktadir.
Aragstirmanin verileri gérigsme yéntemiyle ve yari yapilandiriimig gérisme formuyla
toplanmigtir. Arastirmada elde edilen veriler icerik analizi teknigiyle ¢cézimlenmistir.
icerik analizinde arastirmacilar bir dizi kategori olusturur, sonra da bu kategorilerin her
birine giren durumlari sayarak kaydederler (Silverman, 2018, s. 162). Arastirmada
birinci ve ikinci déngi kodlama yéntemlerinden streg ve 6rinti kodlama kullanilmistir.

Elde edilen bulgulara bakildiginda ilgili 6grencilerin akademik kaynak olarak en ¢ok
makale ve tezleri tercih ettikleri belirlenmistir. Dijital imkanlarin arthgi ginimuizde tez ve
makalelere genel ad adreslerinden ulagilmasi bu sonucun ortaya ¢ikisini dogal héle
getirmektedir. Tez ve makalenin yani sira bilimsel kitap/ders kitabi, aragtirma &zeti, tam
metin bildiri, arastirma raporu ve dijital ansiklopedi daha az tercih edilmektedir.
Akademik metinlere ulagma kaynaklarinin irdelendigi soruda ilgili 6grenciler tarafindan
akademik metinlere ulagma araci olarak “Google Akademik” basta olmak Uzere cesitli
genel ag adreslerinin kullanildigr anlagilmighr. Ayrica 6grenciler kittphane alt yapisi,
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dgretim elemani ve sinif arkadasi gibi bilgi edinme kaynaklarina da bagvurmaktadirlar.
TR Dizin, YOK Akademik ve DergiPark gibi resmi genel ag adreslerinin az tercih edilmesi
kritik bir bulgu olarak éne ¢ikmaktadir. Bunun da étesinde égrencilerin ERIC, SCOPUS,
Web Of Sciense ve Clarivate Analytics gibi uluslararasi dizin Gzerinden bir arama
yapmadiklari gérolmostor. Ogrenciler, akademik metinleri okarken altini cizmek,
kenarlarina not almak, cikti almak, pdf Uzerinde agikloma balonu agmak, telefon
ekranindan okumak ve cesitli dijital araglar kullanmak gibi okuma yéntemlerini tercih
etmektedir. Ayrica énemli bilgiyi ayirt etme ve ydnetme stratejilerine bakildiginda,
lisansustl dgrencilerin énemli bilgileri ayirt ederken en ¢ok anahtar sézciklere dikkat
etmektedir. Ayrica dzet, yéntem, bulgu, tartisma, sonug ve éneri gibi cesitli bdlimlerde
énemli bilgilerin bulunacagr disuntlmektedir. Tirkce egitimi lisansUsts dgrencilerinin
karsilastigr akademik okuma zorluklara iligkin incelemede 6zellikle cok sayida kaynagin
olmasi, énemli bilgileri ayirt edememek, cesitli indekslere ulagamamak, nitelikli
akademik kaynaklarin Gcretli olmasi, niteliksiz ceviriler, akademik dili anlayamamak,
terim-kavram sorunlari, gereksiz ayrintilar, baslik-igerik uyumunun olmamasi, metin
icindeki alintilarin belli olmamasi ve farkli kaynaklardan alinan bilgileri birlestirememek
gibi nedenlere ulasilmistir. Ogrenciler akademik okumanin faydalarina yénelik literatiri
takip etme, konuyla ilgili bilgileri kargilagtirma, akademik dili anloma, akademik
terimleri 6grenme, yeni arastrma konulari belirleme, akademik yazma becerisini
gelistirme, akademik yazi dili olusturma, bireysel akademik gelisimi saglama ve
akademik derslerin niteligini artirma gibi farkli nitelikler belirtmistir. Arastirmanin
akademik okuma 6nerilerini konu edinen son alt bulgusunda lisans dizeyinden itibaren
akademik okuma dersinin zorunlu olmasi, dijital araglarla okuma, grupla okuma
tartisma ve degerlendirme, kisiye 6zgi okuma stratejileri belirleme, akademik okuma
surekliligini saglama, yabanci dilde akademik okuma, elestirel akademik okuma ve
cesitli aragtirmalarla akademik okuma sorunlarini belirleme verileri 6ne ¢ikmustir.
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Abstract

The aim of this study was to investigate the Primary School Teachers' views
on empowerment and empowering leadership. The study adopted «a
phenomenological design, one of the qualitative research methods. The study
was carried out with 13 volunteer Primary School Teachers working in
different schools in the city center of Elézig in the 2020-2021 academic years.
The criterion sampling technique, one of the purposive sampling methods,
was used in sample selection. A semi-structured interview form consisting of
open-ended questions was used in data collection. The results showed that
when school principals exhibited fairness, offered opportunities for
professional growth, delegated authority with corresponding responsibility,
and maintained open communication channels, they positively reinforced the
capabilities and morale of the teachers. School principals should know they
are in a collaborative partnership with the teachers, and that organizational
goals can only be achieved through joint efforts. Empowering leadership
behaviors contribute to promoting managerial and organizational
effectiveness. However, it was found that some principals unconsciously
discriminated in terms of empowering their teaching staff. Additionally, the
school principals generally held favorable aftitudes towards unions.
Considering these findings, it is recommended that school principals avoid
holding union membership fitles while performing their duties.
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Introduction

Empowerment is the antidote to organizational weakness but implementing it can be
challenging for several reasons. Sharing power involves giving up some control and
empowering others, which may be difficult for those who value power. Some may argue
that it requires courage, while others regard it as an ethical obligation. However, for a
Machiavellian, such behavior may seem irrational. In addition, administrators who have
worked vigorously to increase organizational power and climb the corporate ladder may
find it difficult to share the spotlight or praise they have earned (Burke, 1986).

Today, organizations face unpredictable opportunities, threats, and uncertainties. As a
result, leadership approaches have evolved to adapt to these challenges. Rather than
relying on traditional management structures, effective leaders seek to empower their
followers to participate in decision-making, take risks, assume responsibility, and identify
their own blind spots to continue learning and improving.

Empowerment is a managerial process that involves sharing power with employees who
perform well and are trusted by their superiors (Burke, 1986). It serves as a key source
of self-efficacy and aims to overcome feelings of powerlessness by breaking down
barriers that impede people's power. Empowerment processes require a shift in
perception, where individuals who previously felt powerless begin to envision themselves
as capable of taking action and making meaningful contributions (Bellous & Pearson,
1995). Empowerment has recently attracted a great amount of attention as a tool to
improve organizational effectiveness.

Empowering Leadership

A brief literature review indicates that leadership is a varied and dynamic field. An
increasing number of studies have been conducted to explore a number of leadership
styles. Empowerment leadership is one such style. lts theoretical foundations originate
from Ohio State University leadership studies (Srivastava et al., 2006). Empowering
leadership involves specific behaviors such as promoting subordinates' participation,
consulting with them, empowering them, and providing support. These characteristics
are regarded as essential for effective leadership, according to leadership expert Yukl

(1989).

Reinforcing leadership involves a leader's behavior in delegating more autonomy and
responsibility to followers, teams, or collectives, (Cheong, 2017; Cunningham et al.,
1996; Goo et al., 2011; Vecchio et al., 2021). Empowering leadership, on the other
hand, is based on trust, confidence, expectation, and independence (Martin A. M., 2013).

Leaders practicing empowering leadership trust their followers and delegate decision-
making authority and freedom of choice to them (Lorinkova et al., 2013). Empowering
leadership has a direct effect on team interaction by promoting a sense of psychological
empowerment among team members (Cheong, 2017). This leadership style also
enhances task efficacy and proactive behaviors (Martin et al., 2013). Subordinates who
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work with empowering leaders report high levels of job satisfaction and perceive their
leaders as treating them fairly, resulting in high levels of performance (Dwivedi, 1998).
Empowering leadership also boosts self-efficacy in individuals, enabling them to better

handle the challenges of their jobs and, consequently, perform better (Ahearne et al.,
2005).

In their study, Konczak et al. (2000) investigated the dimensions of empowering
leadership related to innovation performance, including empowerment, responsibility,
self-determination, knowledge sharing, skill development, and coaching.

Delegation of Authority: It refers to the act of delegating power or authority to others in
order to increase their intrinsic motivation by giving them greater control over task
evaluations and decision-making related to self-determination and autonomy.

Accountability: It emphasizes the importance of leaders being accountable to their
subordinates and teams, ensuring that they fulfill their responsibilities. It also suggests
the need to restructure performance measurement systems to align with changes in
authority and ensure that employees are held accountable for their performance.

Self-Directed Decision Making: This aspect of leadership involves not only making
decisions related to plans, goals, and procedures but also proactively identifying
problems in business processes and developing strategies to address them.

Information Sharing: It emphasizes sharing information with subordinates in order to
make sure that they have the essential resources and knowledge to achieve results of
high quality. This both helps the organization achieve its goals and empowers
subordinates to develop their skills and abilities.

Skill Development: This aspect of leadership involves a facilitative role. It includes
providing appropriate training to develop subordinates’ skills and supporting efforts to
empower employees.

Coaching for Innovative Performance: It covers planned risk-taking and leadership
behaviors in order to promote innovative ideas, provide feedback on performance, and
consider errors and obstacles as learning opportunities. To guide subordinates in
identifying the source of mistakes and reducing their errors, leaders need to make certain
that taking risks is not punished. In addition, leaders must provide appropriate support
and resources to enable subordinates to take risks.

Teacher Empowerment

The studies in the literature indicate that the work conditions of teachers are often
designed in a way that challenges their sense of competence, achievement, and self-
worth, which in turn results in a feeling of powerlessness (Kahraman & Celik, 2020; Kiral,
2015; Sprague, 1992; Terry, 2021). The literature further supports the notion that the
behavior of school principals has a significant impact on the teachers' morale and
motivation.
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Empowerment is a dynamic process that involves interaction between leaders and
followers (Avidov-Ungar et al., 2014; Honold, 1997). To create an environment that
fosters empowerment, it is crucial for principals to model empowerment ideals,
encourage all empowerment efforts, and support all steps toward empowerment.
According to Terry (2021), successful schools are those where leaders continuously strive
to enhance the creativity of teachers. Empowering teachers involves elevating their status,
expanding their knowledge, and increasing their participation in decision-making
processes (Maeroff, 1988). Teacher empowerment is conceptualized and measured by
their ability to control critical decisions about teaching and learning conditions
(Sweetland & Hoy, 2000). Factors such as providing decision-making opportunities and

encouraging increased responsibilities are central to the process of empowering teachers
(Flaherty, 2018).

Empowerment enables teachers to take control of their professional growth and
development, which in turn enhances their intrinsic motivation, passion, and autonomy
for teaching and improving students' lives (Colbert et al., 2008; Frugo et al., 2016;
Keiser and Shen, 2000). Teachers feel empowered when they are given the authority to
create their own growth plans, freeing them from unnecessary supervision and unfair
judgments (Prawat, 1991).

Short and Rinehart (1992) identify six dimensions of teacher empowerment:
(1) involving teachers in critical decisions that directly affect their work

(2) recognizing the teacher's impact on school life

(3) elevating the teacher's status with professional respect from colleagues

(4) promoting autonomy and supporting the teacher's beliefs that they can control certain
aspects of their work life

(5) providing professional development opportunities to enhance continuous learning
and expand one's skills

(6) fostering self-efficacy, which is the perception of having the skills and ability to help
students learn.

The empowering leader considers the demands of his followers and encourages them
to participate more effectively in task activities (Kim & Beehr, 2017). Employees are likely
to develop a sense of belonging when they feel heard and provide input into their work
environment. With participatory goal setting and collaboration, employees can
strengthen their sense of belonging, which is a fundamental component of psychological
ownership, and their role in the organization. To be empowering and increase
motivation, the leader should help members understand the importance of their role in
the team, involve them in the decision-making process, believe that they can achieve
high performance, and simplify administrative rules (Park et al., 2017). According to
Goyne et al. (1999), the empowering leader creates an environment where teachers are
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comfortable, suitable for team unity, and fosters an atmosphere of creativity and risk-
taking.

Empowering teachers has been linked to a range of positive outcomes, including
increased self-esteem, job satisfaction, organizational commitment, and professional
commitment, as well as decreased dysfunctional resistance (Flaherty, 2018; Lee & Nie,
2014). Blase and Blase (1996) argue that leader behaviors such as creating a sense of
trust in teachers, developing shared governance structures, being sensitive to teachers'
thoughts and emotions, valuing their ideas and opinions, encouraging autonomy,
innovation, creativity, and risk-taking, providing rewards and support, and exhibiting
personal characteristics such as caring, enthusiasm, optimism, honesty, and friendliness
contribute to teacher empowerment.

Teachers' self-efficacy beliefs are important for their job performance, but their sense of
empowerment and trust in their school principal also play crucial roles in their ability to
handle teaching-related challenges and responsibilities (Celik & Kahraman, 2021).
Therefore, understanding the leadership behaviors empowering school principals may
have both theoretical and empirical implications for the field. By identifying effective
strategies for forming an empowering environment, this study can provide valuable
insights for improving teacher outcomes and school success.

The Purpose of the Study

The aim of this study was to explore Primary School Teachers’ perceptions regarding
teacher empowerment and empowering leadership. The study sought to address the
following research questions:

1. What are the teachers’ perceptions of their strengths and weaknesses in relation to
their work?

2. How do the school principals’ management styles impact the teachers’ ability to fulfill
their duties and responsibilities?

3. What management approach would be ideal for school principals to empower
teachers? What strategies make teachers feel empowered?

4. To what extent do school principals exhibit positive discrimination towards certain
individuals while demonstrating empowering leadership behaviors, according to
teachers' views?

Method

The study adopted a phenomenology design, a qualitative research method focusing on
how people experience and perceive phenomena. Phenomenology derives from the
Greek word "phenomenon," which refers to appearances, and it involves exploring the
lived experiences of individuals and how they make sense of their world (Holt & Sandberg,
2013). In phenomenological research, the aim is to understand the essence of a
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particular phenomenon through the perspectives and experiences of individuals
(Christensen et al., 2015; Creswell, 2017c; Ersoy, 2017). The primary data collection
method employed in phenomenological research is in-depth interviews with open-ended
guestions, which allow participants to share their experiences and perspectives in their
own words (Christensen et al., 2015).

The Participants

In phenomenological studies, the number of participants may vary from 5 to 25
individuals (Creswell, 2018), although some sources suggest that at least 10 participants
are necessary (Ersoy, 2017). Morse (2018) recommends selecting participants until the
researcher collects numerous similar examples of the phenomenon, reaching data
capacity. In the study, the participants consisted of 13 Primary School Teachers who
volunteered to take part in the study, and who worked in different schools in the city
center of Elazi§ during the 2020-2021 academic year. The study was completed with a
total of 13 participants, as it was deemed sufficient in terms of data collection and data
saturation. In qualitative research, the researcher's goal is not to find a general truth but
to understand the depth of a subject carefully and meticulously. For this purpose, a non-
random and purposive sample is selected (Merriam, 2015). The criterion sampling
technique was used to select the participants. In this purposeful sampling method, the
researchers intentionally select individuals and places to learn about or understand the
main phenomenon (Creswell, 2017b). In criterion sampling, the researcher works with
a group of participants who have specific qualities such as persons, obijects, events or
situations (BuyuUkézturk et al., 2010). For this study, three criteria were established for
participant inclusion: (1) a minimum requirement of having worked with at least two
school principals, (2) having a history of working with the same principal for at least two
years in their previous institution, and (3) having experience working in various primary
schools. These criteria were established to ensure that the participants had experience
with different school leadership behaviors, could compare structures in different schools,
and had sufficient time to express their opinions about the school principal in their last
institution. Table 1 shows the numerical data of the demographic information of the
participants.

Table 1.

The Characteristics of the Participants

Years
. Work Number Working Worked .

.. Educational . . i Location of

Participant  Gender Experience of Time at  with the .
Status .. Interview
(years) Principal  School last
Principal
P1 M BA 22 7 8 5 Self-Study
Center

P2 F BA 13 7 4 4 Classroom

P3 F MA 12 8 3 3 Classroom

P4 F BA 13 6 5 3 Teachers’ Room
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P5 M BA 20 6 7 7 Classroom

P6 F MA 15 3 6 3 Canteen

P7 F BA 23 9 8 5 Site Social Area

P8 F BA 22 12 5 3 Principals’
Office

P9 F BA 12 2 7 7 Principals’
Office

P10 M BA 24 4 12 o) Canteen

P11 F BA 22 6 7 3 House

P12 F PhD 14 6 3 3 Canteen

P13 F BA 16 3 10 5 Canteen

Data collection tool

A semi-structured interview form consisting of open-ended questions was developed to
collect data. Semi-structured interviews are flexible in nature and focus on the questions
or problems that are of interest to the data being collected (Merriam, 2015). The
phenomenological interview process is a two-way communication and interaction
process between the researcher and the participant (Ersoy, 2017). In order to express
their opinions without being limited by the researcher's point of view or previous research
findings, the participants were given open-ended questions created by the researchers
(Creswell, 2017b). The use of a semi-structured interview form was deemed appropriate
as it allowed for the participants' perspectives to not be limited, revealed their differences,
and enabled new questions to be asked during the research process.

Validity, Reliability and Ethics

The validity, reliability, and ethics of a study are highly dependent on the researcher's
adherence to ethical standards and practices (Merriam, 2015). In this study, several
measures were implemented by the researcher to minimize or eliminate any factors that
could potentially threaten the validity, reliability, and ethical considerations of the
research. These measures are presented in Table 2.

Table 2.

Measures Regarding Validity, Reliability and Ethics

Expert Opinion

Comprehensible Field Study

Participant Confirmation

Description of the data collection tool and process
Explaining the data analysis process

Internal Validity
(Credibility)

Validity o Detailed description of the participant group
F_?:g;:?elr\éili'li;? Description of sample selection
Description of the researchers’ role
Justification of the research method
Purposeful sampling
Reliability Internal reliability Audio recording of the data in order to prevent data loss
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Include direct citations

Appropriate discussion of the data
Checking the consistency of the data

External reliability Consensus among data
Basing findings on data
Natural generalization

Research Approval Research Permission
Ethic Participant consent form Utilization of codes for participants
Research Approval Research Permission

One commonly used strategy to enhance credibility (internal validity) in qualitative
research is using multiple data sources, extended engagement, member checking, and
expert review (Creswell, 2017b; Ersoy, 2017). In this study, several steps were taken to
minimize threats to validity and enhance credibility. These steps are shown in Table 2.
To ensure adequate engagement with the participants, face-to-face interviews were
conducted with them, and the time and place were arranged according to their
preferences. A draft interview form was evaluated by experts for content validity. The
final version of the semi-structured interview form was created after incorporating expert
opinions and pilot testing with two primary school teachers to assess the clarity and
feasibility of the questions. The pilot data were excluded from the analysis. The final
interview questions were then directed at the main participants of the study. The
interviews were conducted in appropriate settings (e.g., teacher's room, classroom,
school cafeteria, local cafe) at times agreed upon by the participants. All interviews were
audio recorded, transcribed, and checked for accuracy. The transcribed data were sent
to the participants for member checking to ensure the accuracy and completeness of
their responses. The participants confirmed that the transcripts reflected their opinions
and experiences without needing any further corrections or additions.

Transferability, which refers to the extent to which the results of a study can be applicable
to other contexts or situations, is also an important consideration in qualitative research
(Batdi, 2019). The generalization of findings from specific situations to other similar
situations is the essence of external validity (Merriam, 2015). To ensure external validity,
the research report should contain comprehensive information about the participants
and the context of the study (Christensen et al., 2015). However, it is up to the reader to
apply the findings of the study to other situations. One way to increase external validity
is to carefully select the sample using purposeful sampling methods such as criterion
sampling, which was employed in this research to determine the participant group.

To ensure participant support and protect their privacy, the researcher verbally informed
the participants about the study and obtained signed consent forms. One way to
enhance descriptive validity is by involving multiple researchers in the data collection
and interpretation process (Christensen et al., 2015). To maintain descriptive validity,
the responses from participants were cross-checked against the themes developed by
the researcher and field experts (n=3), ensuring that no response was overlooked.
Directly including narratives is another strategy that helps ensure validity in qualitative
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research (Christensen et al., 2015). In this study, the direct quotes of participants were
included under each theme to provide a more comprehensive understanding of their
perspectives. To maintain confidentiality, participants were coded as P1., P2., etc.

Data analysis

The data analysis involved using both content analysis and descriptive analysis methods.
Content analysis is a technique used to conceptualize and organize collected data by
identifying emerging concepts and determining themes that explain the data (Yildinm &
Simgek, 2006). Descriptive analysis involves providing detailed descriptions of people
and places to convey narratives (Creswell, 2017b).

Findings

Views on Strengths

The participants were asked to share their opinions about their strengths. In this sense,
the question, "Can you tell us about your strengths2" was asked to the participants. The
responses provided by the participants are shown in Table 3.

Table 3.

Participants' Views on Strengths

Sub-

Theme Theme Codes Participants f
Realizing goals P3, P5, P6, P8, P12, P13 6
- Not giving up P1, P3, P4, P10, P12, P13 6
© % Perseverance P3, P7, P8, P9 4
o< Effort P2, P7, P8 3
% qg) Insisting on insufficient spaces P2, P10 2
" @ g Standing on your feet P2 1
< Patience P11 1
5 Not needing support P4 1
& Being open to change P1, P9, P11 3
Professional development P1, P9, P10 3
§ Awareness of the need for P2, P5, P10 3
ga support
& Being open to development P1, P10 2
Not relying on experience P10 1
Positive attitudes towards life P11 1
Total 37

As shown in Table 3, two sub-themes, "belief and determination" and "progress" emerged
within the theme of strengths. The most frequently expressed views by the participants
were related to "realizing goals and not giving up", which indicated their motivation and
commitment. Participants identified strengths such as "perseverance and effort" to
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describe their motivational behaviors. These findings suggest that intrinsic motivation is
a significant driving force for the participants. Below are some examples of the
participants’ opinions regarding their strengths:

P1. | usually don't give up. | develop myself professionally. This is my 22nd year in the
profession, but this year, for example, | gave up on the method | used before while
explaining a subject. | came across another method and started to apply this method. |
realized that | got much easier results. In other words, | realized that it became much
easier for the student to understand. In this sense, | consider myself open to change and
continuously seeking ways to improve.

P10. My strengths are my life experience, seeking advice from experts in education and
social life and reading books. It has been very beneficial for me to learn from the life
experiences of others in these fields. When | face a problem on these issues, | think that
my strengths are that | do not give up and look for solutions to overcome the problem
and address it.

P13. Let me tell you, | do whatever | set my mind to. | can handle problems. As long as
| have convinced myself to do it. | can achieve the goal | set. If | want to do it, | will. This
is my strongest aspect.

Views on Weaknesses

The participants were asked to share their opinions about their weaknesses by
responding to the question, "Can you tell us about your weaknesses?" The responses
provided by the participants are summarized in Table 4.

Table 4.

Participants' Views on Weaknesses

Sub- ..
Theme Theme Codes Participants f
c Being too emotional P2, P6, P8, P12, P13 5
§ o Experiencing intense emotions P3, P6, P7 3
5.9 Getting angry quickly P1, P5 2
o é g Falling into despair P11 1
2 g ©  Extreme mercy P4 1
€ i
%
§ = Poor communication P9 1
ﬁ 2  Difficulty getting back up P13 1
£ 2 Unknown factors P10 1
8 ©  Not panicking quickly P11 1
= Inertia P6 1
Total 17
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Table 4 presents two sub-themes, "excessiveness in emotions" and "weakness in actions,"
within the theme of weaknesses. The participants mainly described their emotional states
as their weaknesses, particularly "being too emotional, experiencing intense emotions,
and getting angry quickly." Moreover, they expressed difficulties in regaining their self-
efficacy and sense of competence when facing challenges, which can lead to a sense of
hopelessness and difficulty in moving forward. While the participants seem to be aware
of their emotional states, they struggle with managing negative emotions effectively.
Several participants also reported issues with anger management. Below are a few
examples of the participants’ opinions regarding their weaknesses.

P4. My weakness is that | am overly compassionate. Sometimes my excessive compassion
can result in negative feedback towards me.

P5. | am extremely angry. It can negatively affect me at times, frankly. Sometimes |
cannot control my nerves, but | regret it later. My nerves are killing me. | wish | could be
carefree like some people who don't let things bother them. But | can't. | mean, my
character tends to worry, and my emotions can be overwhelming, making it difficult to
sleep at times.

P6. Occasionally, | struggle with a sense of inertia and being overly emotional, sensitive,
and empathetic. When my emotions become too intense, they can turn negative, leading
to a lack of motivation and feelings of negativity.

P12. Sometimes | can be very emotional. When | feel bored, | sit and cry. My weakest
part is being attached to my family.

The Participants’ Views on How School Principals' Management Styles Influence
Performance in Fulfilling Duties and Responsibilities.

The participants were asked the question "How do the management styles of school
principals reflect on your performance in fulfilling your duties and responsibilities?2". Their
responses are presented in Table 5.

Table 5.

Participants’ Views on the Relationship Between Principals’ Managerial Behavior Style and Participants'
Performance.

Sub-

Theme ™ Codes Participants f
eme

Increasing Motivation P1, P2, P3, P4, P8, P9 6

Work Commitment P4, P8, P9, P12 4

5 S Confidence Building P2, P3, P8 3

é é Encouragement P3, P4, P9 3

2 5 Feeling competent P3, P6 2

< Altruism P5, P11 2

Increase in the Performance P2 1
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Enhancing the Benefits P3 1
Fulfilling Duties Effectively P3 1
Recognizing Abilities P2 1
Experiencing Autonomy P6 1

= 3

-% Decrease in Motivation P7, P10, P13

a

£ 1

S Neglect of Duty P7

Total 29

As shown in Table 5, the participants emphasized the importance of school principals'
management styles in terms of "motivation", "work commitment", "confidence building",
and "encouragement'. They all agreed that the behavior of their managers has a
significant impact on their job performance. Some opinions expressed by the participants

on this topic are presented below:

P3. | would say the effect of the school principal's management style on the teacher's
performance is 100 percent. A positive and well-managed environment created by the
school principal leads teachers to feel more competent, come to school willingly, and
perform their duties better.

P8. The social and emotional support provided by the leader is important and this
increases my motivation at school.

P9. | believe that the support and appreciation | receive from the school principal directly
impact my confidence and success at work. The support of the administrators made me
more successful. Being appreciated by the school principal or friends makes you more
determined. You have more courage to take new steps. They supported me in the past
and helped me succeed, giving me confidence that | can succeed again in the future.

Views on Empowering Leadership

The participants were asked the question, "What should be an ideal management
approach for school principals to empower teachers? What makes you stronger?" to
obtain their views on the empowering leadership behaviors that the school principal
should exhibit. The participants' views on the characteristics of an empowering leader
are presented in Table 6.

Table 6.

The Participants’ Views on Empowering Leadership

Sub-

Theme Codes Participants f
Theme
§ % Fairness P2, P3, P6, P7, P11, P12 6
"3 S o Control and assistance through follow-up P3, P5, P6, P12, P13 5
o
ad 3 Sharing success and failure P3, P4, P8, P13 4
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Appreciating the work done P1, P2, P6, P9 4
Empowering teachers with responsibility P1, P3, P12 3
Considering suggestions P1, P6, P11 3
Good distribution of duties and P2, P10, P11 3
Building team spirit P4, P8, P9 3
Mentoring P4, P10 2
Reducing parental intervention P9, P12 2
Coaching P4, P13 2
Offering developmental training P10 1
Providing materials P12 1
Being open to innovation P13 1
Avoiding bureaucratic obstacles P10 1
Having problem solving abilities P4 1
Being open to communication P3, P6, P8, P12 4
,_§ Being open to making decisions together P1,P3,P11,P12 4
§ Speaking in a positive way P5, P6, P8, P12 4
2 Being persuasive P3, P10, P12 3
Being democratic P11,P12 2
Total 59

Two sub-themes, "supportive" and "interaction" were revealed under the supreme theme
of "features" based on the participants' opinions. The most commonly expressed opinion
under the "supportive" theme was the importance of "fairness." Participants who held this
view stated that a school principal's fair treatment would strengthen them. The second
most commonly mentioned code was "control and assistance through follow-up." This
suggests that participants seek guidance and support to contribute more to the school
and their students. The codes listed under both sub-themes generally included the social
motivation dimension, one of the exirinsic motivation factors. These codes included
appreciating the work done, empowering teachers with responsibility, mentoring,
reducing parental intervention, offering developmental training opportunities, being
open to communication, and being persuasive. The following excerpts highlight the
participants' opinions on this theme:

P1. Being appreciated and hearing positive feedback about our work strengthens our
motivation to perform better in the institution we work for.

P3. An ideal management approach for school principals should be open to
communication and decision-making together with teachers. The school principals
should be persuasive in the exchange of ideas instead of imposing them and they should
create a moderate school climate. The principal should give authority and responsibility
together and share failure. Control should be for the purpose of support, not just
inspection.
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P6. It strengthens me when the principal follows and appreciates our work and
encourages us to keep doing good work. A correct communication method and a
willingness to try new things also strengthen me.

P8. Team spirit is important, that is, being willing to do the work, being more motivated
as you succeed. The school principal should be able to establish warm relationships, not
just a strong leader-personnel relationship. The school principal should take
responsibility for both positive and negative situations. As everyone knows, all exam
responsibilities and results are attributed to the teacher. Mathematicians are always
guilty; the administrator does not take any responsibility for it.

Participants’ Views on the Risk of Discrimination in Empowering Leadership Behaviors

The participants were asked about their opinions on whether their principals engaged in
discriminatory behavior with the intention of displaying empowering leadership. The
guestion asked was, "What are your views if school principals discriminate against certain
people or make positive discrimination?" The participants' responses are presented in
Table 7.

Table 7.

Participants’ Views on the Risk of Discrimination in Empowering Leadership Behaviors

Theme  Sub-Theme Codes Participants f
Union P3, P4, P6, P9, P10, P11, P12 7
Political Opinion P3, P4, P6, P10, P12 5
Good Relations P3, P7, P10, P12 4
Favoritism Kinship, Closeness P4, P9, P12 3
Benefit P2, P11 2
o Belief P6, P10 2
é Woman P12 1
2 Positive High work experience P9, P10, P12 3
discrimination Woman P9, P12, P13 3
Empowerment Fulfilling duty P1, P5, P8 3
Low work experience P4 1
. Not giving up P10 1
Disempowerment Neglect of Duty P1 1
Total 36

Table 7 showed that the participants' opinions on the risk of discrimination caused by
empowering leadership behaviors were categorized into four sub-themes: "favoritism,"
"positive discrimination," "empowerment," and "disempowerment." Under the favoritism
sub-theme, the codes "union, political opinion, and good relations" were the most
frequently mentioned, indicating that using unions and political views as tools of
favoritism in schools may harm organizational trust. Under the positive discrimination
sub-theme, the codes "higher seniority and women" were identified. While positive
discrimination towards teachers with higher seniority and female teachers can be
perceived as a step towards equality in the organization, it is essential to ensure that it
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does not lead to further discrimination or imbalance in the workplace. Some of the
participants' opinions on the discriminatory behaviors of school principals in their
management style are presented below:

P3. The principal cannot constantly monitor the teacher's performance. He evaluates the
teacher based on what he sees and what the teacher says. | have observed that those
who have a good relationship with the manager are favored or empowered. Generally,
| think that unions and political views are influential in this regard.

P9. They have noticed positive discrimination towards teachers with higher work
experience. They received guidance to help them learn new technological skills during
this period.

P10. Teachers with high work experience will of course feel powerful when they learn
new things when they receive technological information during this period.

The principal treats people differently based on his perception of who works best for
him. He behaves differently towards those who share his views, belong to the same
union, or have similar political or world views. In general, male teachers have more
open communication with principals about this issue. Those who work harder are given
more workload.

P12. | have witnessed discrimination in many schools, which seems to be a widespread
issue in Turkey. Discrimination can occur based on factors such as family connections,
personal relationships, political affiliations, and union membership. Unfortunately, these
biases exist. Teachers also notice specific characteristics of their principals and use them
to their advantage. During the earthquake and epidemic periods, principals did not
assign teachers with higher seniority, as many senior teachers lacked computer literacy,
which was necessary during those times. Although some people believe that age makes
them better, this is not the case unless they continue to improve themselves. Many
teachers with high seniority required assistance in defining courses on the computer
during the epidemic period. Additionally, female teachers were not given social
responsibility duties during the same time frame, which was discriminatory. Society, in
general, is not open to women's visibility in public areas such as earthquake tents and
filiation works, which might explain why the principal did not assign female teachers to
these tasks. | believe that this issue stems from the patriarchal structure of society.

P13. Due to the low number of female teachers in our school, difficult tasks were not
assigned to us during the earthquake and pandemic periods. | did not receive any
assignments, as | had gone to my hometown during the earthquake. | think this could
be seen as a form of privilege given to me based on my gender.
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Results and Discussion

The research period coincided with the Elazig earthquake and the global COVID-19
pandemic, which led to the extended closure of schools and the adoption of remote
education. These circumstances influenced the participants' opinions and experiences,
especially in relation to the psychosocial variables examined in the study.

The study focused on examining empowering leadership and teacher empowerment
among primary school teachers. The findings revealed that teachers have high levels of
personal and professional self-efficacy. The participants' strengths derived from their
self-efficacy beliefs include persistence, diligence, openness to change, and
improvement. According to Bandura (1997b), individuals with high self-efficacy are
more likely to face problems and challenges head-on. The participants' views align with
the existing literature on this topic. Mache et al. (2014) found that individuals with a
strong sense of self-efficacy are more dedicated to their work. On the other hand,
participants who identified their weaknesses reported needing a recovery period after
facing setbacks. Bandura (1994) stated that individuals with low self-efficacy experience
higher levels of stress and depression in challenging situations, leading to a decline in
motivation.

Several studies have investigated the self-efficacy belief levels of teachers. For example,
Baloglu (2020), Elgit (2020), Kartal (2019), and Tschannen-Moran and Hoy (2007)
reported high levels of self-efficacy beliefs. On the contrary Uysal and Késemen (2013)
and Derbedek (2008) found medium levels. Moore and Esselman (1992) conducted a
study showing that the personal and teaching efficacy of primary school teachers was
higher than that of secondary and high school teachers. Overall, the literature suggests
that primary school teachers generally perceive their self-efficacy as high or moderate.

Many of the participants reported that the managerial style of their supervisors had a
positive impact on their job performance. This finding is consistent with numerous studies
in the literature that have found a positive correlation between the quality of the leader-
employee relationship and job performance (Cerit, 2012; Conger & Kanungo, 1988;
Dogru, 2016; Sun et al., 2012).

The participants reported that their manager's leadership style positively impacted their
performance, specifically through trust in the leader, joint decision making, positive
communication, and the leader's self-sacrifice. As a result, they became more committed
to their work and felt like a part of the solution. This increased awareness of the
participants is likely to positively impact their level of organizational commitment. Dagli
and Calik (2016) found a positive relationship between teacher empowerment, job
satisfaction, and this type of awareness.

One of the findings of the present study indicated that the participants perceived fairness
as the most significant characteristic of empowering leadership. In this sense, fair
management by the school principal plays a crucial role in establishing a trustworthy
environment in the organization. McNulty et al. (2021) argued that when organizations
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face challenges, employees might act selfishly, and the most vital factor in building
cohesive relationships is trust, which serves as a countermeasure.

Several studies have identified various factors that contribute to the empowerment of
teachers, such as strengthening autonomy and self-esteem (Bellous and Pearson, 1995),
self-confidence, cognitive growth, awareness, and effort (Batuk Turan, 2018), feelings
of self-efficacy (Conger and Kanungo, 1988; Kim and Beehr, 2017; Spreitzer, 1996),
the development of professional qualifications (Bogler and Nir, 2012; Cerit, 2007),
learning (Lorinkova et al., 2013), team interaction, and participatory decision making
(Arnold et al., 2000). It was also suggested that teacher empowerment increased
organizational commitment, belonging, and accountability (Ertork and Akgin, 2021;
Odek, 2018; Avey et al., 2009; Calisici Celik and Kiral, 2021).

The findings identified the empowering leadership characteristics as: being in control,
showing appreciation, empowering with responsibility, reducing parent pressure,
providing mentoring, coaching, being open to innovations, reducing parent intervention,
and being fair. These characteristics are similar to those identified by Arnold et al.
(2000), who suggested that empowering leadership behaviors include coaching,
informing, leading by example, interacting with the team, and involving team members
in decision-making. Lin et al. (2017) concluded that the psychological empowerment of
organization members has a direct positive effect on the individual and an indirect
positive effect on the organizational level.

The study examined the participants' perceptions of school principals' empowerment
behavior, which were classified into the categories of "nepotism," "positive
discrimination," "empowerment," and "disempowerment." The data collection period
coincided with the COVID-19 epidemic and the earthquake in Elazig, which led
participants to express their opinions influenced by these traumatic events. Some
participants reported that school principals showed positive discrimination towards
female teachers and favored certain teachers during social tasks, such as distributing
aid and dealing with disaster victims. It can be inferred that some participants do not
understand the empowering leadership style, as they perceive tasks not given as
empowerment and label them as nepotism. In a similar vein, Cevahir (2004) found that
employees perceive the delegation of empowering leadership behaviors as an increase
in their workload. Batuk Turan (2018) argues that in order to apply and manage
empowerment correctly, the concept of empowerment must first be understood correctly.
Empowerment reflects the interaction between an individual's perceptions and the
conditions of the work environment (Dogan & Kilig, 2007). Studies by Guimis (2013),
Kogak (2016), and Konan and Celik (2017) suggest that teachers' perceptions of the
empowering leadership of school principals differ significantly by gender. However,
Bayin (2021) and GUmUis (2013) found no significant difference by gender. Spreitzer et
al. (1997) found that women feel less empowered due to their symbolic status. Konan
and Celik (2017) and Mete (2004) suggest that the reason for the difference in favor of
male teachers is the male-dominated school principalship, and this situation has been
interpreted as gender solidarity.
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Participants reported that teachers with higher seniority were generally empowered,
which was attributed to the development of computer literacy during the pandemic and
the informal technopedagogical support provided by school principals in hardware and
software issues, leading to psychological empowerment. As per Han et al. (2021), the
increase in senior teachers' technological knowledge and experience of distance
education has led to the development of their digital literacy. Turan (2020) also
suggested that school principals aimed to support teachers' professional development in
technology during the COVID-19 pandemic. These findings suggest that school
principals tend to empower teachers with higher seniority. Bellous and Pearson (1995)
noted that powerlessness could hinder people from continuing their projects, while Leach
et al. (2003) emphasized that empowerment can foster cognitive growth and facilitate
awareness through knowledge transfer. Kim and Beehr (2017) found a positive
relationship between employees' self-efficacy and psychological ownership behavior with
empowering leadership. Additionally, Rodriguez-Sdnchez et al. (2021) highlighted the
importance of taking into account the wishes and expectations of employees who want
to receive in-service training or attend courses.

Recommendations

As a result, it is crucial for school principals to realize that they share a common purpose
with their teachers and that the institution can only achieve its goals together with them.
Empowering leadership behaviors have been shown to increase managerial and
organizational effectiveness. Therefore, while implementing such behaviors, school
principals should view leadership and power delegation as a process of sharing
responsibility and power rather than losing control. They should also aim to enhance
teachers' initiative and autonomy.

The school principal should assign authority and responsibility to teachers based on their
individual strengths and provide them with opportunities and encouragement for
professional development. This behavior can increase a teacher's performance by
boosting their self-efficacy beliefs and enabling them to make a more positive
contribution to the organization.

The school principal should also understand that trust, justice, and support are essential
elements for strengthening teachers, and that they serve as the primary sources of
extrinsic motivation that contribute to organizational resilience. Research findings
indicate that rewards are an important source of teachers' extrinsic motivation. However,
the current award directive may limit the school principal's ability to offer rewards, as
they may be subject to rejection by higher authorities. As such, it may be suggested to
amend the legislation to grant the school principal the authority to award such rewards.
According to the results, school principals generally hold a positive view towards unions.
However, it is recommended that during their duty as school principals, they should not
hold membership positions in unions.
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Genisletilmis Torkge Ozet

Caligmanin Amaci: Bu araghrmanin amaci, sinif égretmenlerinin, kendilerine ait gig
algilari, 6gretmen giglendirme ve guclendirici liderlige iliskin gérislerini incelemektir.

Aragtirma Sorulari: Arastirmanin amaci dogrultusunda katiimcilara:
1. GUglu ve zayif yénlerinize iligkin gérugleriniz nelerdir?

2. Okul mudurlerinin yénetim tarzlarinin, gérev ve sorumluluklarini gerceklestirmedeki
performanslarina yansimalari ne sekildedir?

3. Okul mudurlerinin 6gretmenleri giclendirmeleri icin ideal bir yénetim anlayigi nasil
olmalidir? Sizi ne giglendirir?

4. Okul mudurlerinin guglendirici liderlik davraniglarini gosterirken belirli kisilere pozitif
ayrimcilik yaptigi séyleniyor. Bu konuda ne disiniyorsunuz? sorulari yéneltilmistir.

Literatir Aragtirmasi: GUnimoizde orgutlerin karsilasacagr  firsatlar, tehditler ve
belirsizlikler 6ngérilemez bir hal almighr. Bu durumla birlikte liderlik yaklagimlari da
degismistir. Geleneksel yénetim yapilari yerine liderin gictini paylasacagi, karara katilip
risk ve sorumluluk almasini saglayacagi, kendi kér noktalarini gérecek ve bunlar
dégrenebilecegi guglendirilmis takipgilere ihtiyaci oldugu gérilmektedir. Giglendirme,
gUc¢ sahibi tarafindan isi dodru yapan isgérenle gict paylasmayi esas alan yonetsel bir
surectir (Burke, 1986). Ozyeterligi besleyen &nemli bir kaynaktir. Gigsizlogin etkilerine
kargi koymayr amacglar, insanlarin gicine ket vuran engelleri kaldirmaya yénelikir.
Guglendirme sureclerinde olmasi gereken, daha énce gigsiz olan bireylerin kendilerini
bir seyler séyleyebilen ve yapabilen insanlar olarak hayal etmeye basladiklari bir alg:
degisikligi meydana getirmesidir (Bellous ve Pearson, 1995). Son zamanlarda 6rgutsel
etkililigi saglamada bir arac olarak guglendirmenin gerekliligi vurgulanmaktadir.
Guglendirici liderligin kuramsal izleri ilk olarak Ohio State Universitesi liderlik
calismalarinda goértlmektedir (Srivastava ve digerleri, 2006). Giclendirici liderlik, etkili
yoneticilerin liderlik tarzi 6zelliklerinde astlarin katlimini saglama, astlara danigma,
astlarin yetkilendirilmesi ve astlara destek verme ayirt edici davraniglar olarak ifade
edilmektedir (Yukl, 1989). Guiclendirici liderlik; belirli bir lider davranigi yoluyla liderin
takipgilere, ekiplere veya kolektiflere daha fazla 6zerklik ve sorumluluk tahsis ettigi lider
davranigi olarak tanimlanabilir (Cheong, 2017; Cunningham ve digerleri, 1996; Gao
ve digerleri, 2011; Vecchio ve digerleri, 2021). Guiclendirici liderlik; given, inang,
beklenti ve bagimsizlik bilesenlerinin Uzerine bina edilmistir (Martin A. M., 2013).
Guglendirici liderlik, liderlerin yiuksek seviyede takdir etme ve karar verme yetkisinin
takipgilerinin eline gegmesine izin vererek onlara daha fazla givenmelerini gerektirir
(Lorinkova ve digerleri, 2013). Guglendirici liderligin takim etkilesimi Gzerindeki en
dogrudan etkisi, bir takimda psikolojik giglenme hissi ile kendini gésterir (Cheong,
2017). Guglendirici liderlik, gérev yeterliligini ve proaktif davraniglari artirmaktadir
(Martin ve digerleri, 2013). Arastrmalar, égretmenlerin calishgi kosullarin genellikle
dégretmenleri yeterlik, basari ve 6z deger duygusundan yoksun birakacak sekilde
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kurgulandigini ve bunun sonucunda da 8gretmenlere gigsizlik duygusu yasathigini dne
sUrmektedir (Kahraman ve Celik, 2020; Kiral, 2015; Sprague, 1992; Terry, 2021). Alan
yazinda okul miudirinin sergiledigi davraniglarin 8gretmenin Uzerinde etkisi olduguna
dair kanitlar sunulmaktadir. Ogretmen giclendirme etkilesimli bir strectir (Avidov-
Ungar ve digerleri, 2014; Honold, 1997). Bir mbdurin giglendirmeye elverigli bir ortam
yaratmasi, gUclendirme ideallerini gdstermesi, giclendirmeye ydnelik tim cabalar
tegvik etmesi ve tUm giclendirme adimlarini desteklemesi esastir. Terry (2021) basarih
okullari; liderlerin dgretmenlerin yaratici enerjisini surekli iyilestirmeye calishg okullar
oldugunu ifade etmektedir. Ogretmenlerin giclendirilmesi, statilerini, bilgilerini ve
karar verme sUreclerine erigimlerini gelistirmeyi icerir (Maeroff, 1988). Guclendirme,
dgretmenlerin dgretme ve 6grenme kosullariyla ilgili kritik kararlar kontrol etme gicU
acisindan tanimlanir ve 8l¢ilor (Sweetland ve Hoy, 2000). Karar verme firsatlarinin
saglanmasi ve artan sorumluluklarin tegvik edilmesi, 6gretmenin giglendirilmesi
sUreclerinin  kavramsallagtirilmasina  hékim olan  faktérlerdir  (Flaherty, 2018).
Guglendirilmis 6gretmen gereksiz denetimlerden, haksiz yargilamalardan kurtulmusg
“5zg0r”  6gretmendir (Prawat, 1991). Ogretmenlere kendi profesyonel buyiome
planlarini olusturma yetkisi verildiginde, i¢csel motivasyonunun ortaya ciktigi, 6gretme ve
dgrencilerinin yasamlarini iyilestirme tutkularinin ve 6zerkliginin biytk 6lgide arthd
goriulmektedir (Colbert ve digerleri, 2008; Frugo ve digerleri, 2016; Keiser ve Shen,
2000).

Yéntem: Bu arastirmada, nitel arashrma yéntemlerinden olgubilim (fenomenoloji)
deseni benimsenmigtir. Arastirmanin katilimcr grubunu, 2020-2021 egitim-6gretim
yilinda Elézig il merkezinde farkh okullarda gérev yapan génollo 13 sinif 6gretmeni
olusturmaktadir. Katilimer grubu belirlenirken amacli érnekleme yéntemlerinden 6lcit
ornekleme teknigi kullanilmighir. Bu kapsamda arastirmaya déhil edilecek katiimeilar
icin Ug 6lcut belirlenmistir. Bu 6lcUtlerden birincisi en az iki okul midors ile caligmig
olmasi, son ¢alismig oldugu kurumda midurd ile en az iki yil caligmig olmasi ve farkl
okullarda gérev yapmis olmasidir. Bu élgitlerin belirlenmesindeki amag, katilimcilarin
farkli okul mudurlerinin liderlik davraniglarina iliskin algiya sahip olmasi, farkl
okullardaki yapilari kargilagtirabilmesi ve son calishgr kurumda okul miudirt hakkinda
g6ris bildirecek stre gecirmis olmasidir.

Sonug ve Tarhgma: Arastirma sonuclari, 6gretmenlerin kisisel ve mesleki 6z yeterliklerinin
yUksek dizeyde oldugunu géstermistir. Katihmcilarin yiksek 6z yeterlik inanclarindan
kaynaklanan gicl yonleri pes etmeme, gayretli olma, degisime acik olma, gelismeye
acik olmadir. Bandura (1997b) 6z yeterligi yuksek olan kiginin sorunlarla karsilastiginda
micadele etme olasihginin yiksek olacagini goéstermektedir. Katilimalarin ¢ogu,
mUdurlerinin ydnetimsel tarzinin gérevlerini gerceklestirme sirecinde performanslarini
olumlu yénde etkiledigini ifade etmistir. Literatirde bircok calismada lider-isgéren
arasindaki iligkinin niteligi ile performans arasinda olumlu iligki bulunmustur (Cerit,
2012; Conger ve Kanungo, 1988; Dogru, 2016; Sun ve digerleri, 2012). Katihmcilar
lidere givenin, ortak karar almanin, olumlu iletisimin ve liderin gosterdigi 6zverinin
kendilerini daha da giclendirdigini, bunun sonucunda islerine daha siki sarildiklarini,
¢6zUmUn bir parcasi olduklarini belirtmiglerdir. Katiimcilarda olusan bu farkindaligin
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érgutsel baglilik duzeyini pozitif yénde artiracagdi ifade edilebilir. Dagh ve Calik (2016)
bu farkindaligin 6gretmen giclendirme ve is doyumu dizeyleri arasinda pozitif iligkisinin
oldugu sonucuna ulasmighr. Arastirma sonuglarindan biri de okul midirinin adil ve
guvenilir olmasinin  giclendirici  liderligin en &nemli &zelliklerinden oldugunu
gostermektedir. Okulun adaletle yénetilmesinin kurumda given ortaminin olugsmasina
énemli bir katki sagloyacadr sonucuna ulagilmighir. Bulgularin  ortaya ¢ikardig
giglendirici lider ozellikleri; kontrol amagh takip etme, takdir etme, sorumlulukla
beraber yetki verme, mentérlik yopma, kogluk yapma, yeniliklere agik olma, veli
mUdahalesini azaltma ve adil olma seklinde ifade edilmistir. Arnold ve digerleri (2000)
bu bulgulara benzer olarak guglendirici liderlik davraniglarinin kogluk, bilgilendirme,
drnek olarak énciluk etme, ekip ile etkilesim, katilimer karar verme oldugunu belirtmistir.
Katihmcilara okul modirontn kimleri giglendirdigi sorusu ydneltilmistir. Katilimeilar okul
mUdurlerinin guglendirme davranigini “Kayirmacilik”, “Pozitif ayrimailik”, “Giglendirme”,
“Gugsuzlestirme” kategorilerinde anlamlandirmigtir.  Verilerin  toplandigi  dénemin
COVID-19 salginina ve Eldzig ilinde yagsanan deprem sonrasina denk gelmesi, katilime
g6rislerinin bu travmatik dénemlerin olgusunu aksettirmesine yol agmigtir. Deprem ve
COVID-19 salgini déneminde 6gretmenlere verilen sosyal gérevlerde (yardim dagitma,
AFAD calisma ekiplerinde yer alma, afetzedelerle ilgilenme gibi) katilimcillardan bazilar
okul mudurlerinin kadin égretmenlere pozitif ayrimcilik; bazilari da kayirmaci tutum ve
davraniglar gosterdigini belirtmiglerdir. Katilimcilardan bazilarinin verilmeyen bir gérevi,
gUclendirme olarak algilamasinin ve bunu kayirmacilik olarak diginmesinin giclendirici
liderligin yonetim ve liderlik tarzinin anlagilmadiginin bir kaniti oldugu séylenebilir.
Cevahir (2004) aragtirmasinda buna benzer olarak gtglendirici liderlik davraniglarindan
yetki devrini, isgoérenlerin is yOkinU artirma olarak algiladiklart sonucuna ulagmisgtir.
Katihmcilar genel olarak kidemi yUksek dgretmenlerin giclendirildigini ifade etmigslerdir.
Bu durumun salgin déneminde bilgisayar okuryazarliginin gelismesinden, okul
mUdurlerinin donanim ve yazilim konularinda sagladigi formal olmayan teknopedagojik
destekten ve psikolojik guglendirmeden kaynaklandigini ifade etmektedir. Kidemli
ogretmenlerin teknolojik bilgilerinin artmasi ve uzaktan egitimi deneyimlemesi dijital
okuryazarliklarinin gelismesini saglamistir (Han ve digerleri, 2021). Turan (2020)
COVID-19 salgini déneminde okul midurlerinin 6gretmenlerin teknoloji konusunda
mesleki gelisimlerini desteklemeyi amacladiklari sonucuna ulagmigtir. Bu sonuclar okul
muUdarlerinin kidemi yUksek 6gretmenleri giglendirdigi sonucunu ortaya koymaktadir.
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Abstract

The present study aims to determine the behavioral problems, which
preschool and elementary school teachers observed among Syrian children,
and the strategies they used to address those problems. Sixteen teachers
were involved in this study designed with a phenomenology pattern, one of
the qualitative research methods. Participants were determined using the
criterion sampling method, which is one of the purposeful sampling
methods. Study data were collected using the semi-structured interview form
developed by the researchers. The data were collected during face-to-face
interviews and analyzed using content analysis. The results showed that
teachers observed different behavioral problems among Syrian children but
most of them put emphasis on the tendency toward violence and social
isolation. Teachers stated that they have used various prevention and
intervention strategies against these behavioral problems, but they generally
utilized social adaptation programs and positive communication with
children. Moreover, specifying various suggestions for preventing the
behavioral problems among Syrian children, they emphasized the necessity
of language education, family education, and adaptation programs.

Keywords: Behavioral problems, Syrian children, qualitative research,
strategies, early childhood education.
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Introduction

Given the international definition, war is defined as large-scale physical violence
occurring between states or non-state organizations having armed forces (Canan-
Sokullu, 2019). The wars constitute an important reason for deaths and injuries deprive
people of their fundamental rights and freedoms, create severe damage in many fields
including emotional, sexual, economic, social, and cultural domains, and leave
irreversible emotional or physical marks on people behind (Masten & Narayan, 2012;
Ozen & Cerit, 2018). People are forced to migrate to other regions within their country
or to a neighboring country because of civil wars or uprisings. Given the report of the
United Nations High Commissioner for Refugees, 82.4 million individuals have been
subjected to forced migration and are struggling to survive (UNHCR, 2021). The civil
war in Syria is an example of this situation. Because of the effects of the civil war in Syria,
people were forced to migrate and they had to leave their homes, homeland, and refuge
in neighboring countries (Tastan & Celik, 2017). Turkey, one of these countries, faced
a significant migration wave and accommodated many Syrian individuals in different
cities (Bicer & Ozaltun, 2020).

Refugees forced to migrate to Turkey had social and societal adaptation problems.
Although it is normal for individuals, who were subjected to forced migration, to have
integration problems in the host country, it loads schools with an important mission
regarding ensuring social integration and achieving cultural adaptation (Sahin, 2020).
Many children had traumas because of the conflicts in their countries, couldn’t continue
their education, and were forced to migrate from their homelands. Thus, these children
had difficulties in coping with the problems. They had limited educational opportunities
and those limitations caused problems during the educational process of children (Sirin
& Rogers-Sirin, 2015). These limitations include the inability to adapt to the educational
environment because of trauma, equivalency problems because of the inability to
document previous education, studying in previous grades because of the disruption of
the previous educational process, lack of motivation, and resistance (Sahin, 2020). It
was started to meet the educational needs of children, who have been subjected to
forced migration since 2011 when the Syrian civil war began, via Temporary Education
Centers (GEM) and significant effort was made in order to integrate the foreign children
into state schools (Tastan & Celik, 2017). Undoubtedly, children experience the most
severe negative effects of war and migration.

The phenomena such as forced migration that communities are forced into because of
their experiences during the war such as death and injury cause deep wounds and
traumas among individuals (Eroglu, 2020). Nowadays, millions of children directly and
indirectly experience the effects of war and terrorist incidents (Erden & Gurdil, 2009).
The situations arising after the war do not correspond to children’s age-appropriate
developmental levels and care requirements (Derince, 2019). It is known that the
children, who were directly or indirectly subjected to the violent atmosphere created by
war and conflicts, complained about psychological problems and those children had
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problems with friendship relationships because of their passive or aggressive behaviors
(Erden & Gurdil, 2009). Besides the posttraumatic stress disorder, the war-weary
children had hyperactivity, behavioral disorders, and an attention deficit (Ozdemir,
2017).

These negative reactions to the difficulties during the period of change and development
are known as behavioral problems (Sallayici & Yéndem, 2020). These problems are
discussed under two groups as internal orientation and external orientation (Merrell,
2008). Problems such as attention deficit, anxiety, and introversion are classified as
internal orientations, whereas behaviors such as hyperactivity are classified as external
orientations (Campbell, 1995). These problems arising during childhood may also
cause problems even during adulthood. Thus, it is very important to predetermine the
behavioral problems and to take measures (Liu, 2004).

These behavioral problems may be observed in many fields and they can also have
reflections in the in-class environment. Tagkin and Erdemli (2018), in their study carried
out with teachers having Syrian children in their classes, reported that one of the subjects
on which teachers complained the most was behavioral problems. Determining the
behavioral problems observed in early childhood, which form the foundation of
personality and character development, and understanding the strategies teachers
employ to address these issues would be highly beneficial. Such insights can guide future
studies focused on these children. In literature, it can be seen that there were studies
examining the opinions of teachers about problems that Syrian refugee students in
preschool education had (Mercan Uzun & Bitin, 2016), behaviors of unwanted student
in school incorporating foreign students (Delen, 2018), relationship between
problematic behaviors and social skills of 4-5-year-old Syrian children under temporary
protection (Aydin, 2019), comparison between social skills and problematic behaviors
of local preschool children and Syrian refugee children in terms of psychometric
characteristics (Gullice, 2019), problems of children migrating in Turkey with their
friends in schools and solution offers for those problems (Baysal & Cimsir, 2020), and
preschool teachers’ opinions about problems that refugee children had about their
educational process (Ozoruc & Dikici Sigirtmag, 2022). However, no study examining
the behavioral problems that preschool and elementary school teachers observed
among Syrian children and the strategies they used against those problematic behaviors
could be found. Thus, the present study aims to determine the problematic behaviors
observed among Syrian children and the strategies used against those problems by
taking the opinions of preschool and elementary school teachers. In parallel with this
main objective, the answers to the following questions were sought:

1. What are the behavioral problems that preschool and elementary school teachers
observed among Syrian children?

2. What are the strategies that preschool and elementary school teachers used against
the behavioral problems they have observed among Syrian children?
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Method
Research Model

The present study was designed using the qualitative research method. Qualitative
research refers to a research model, in which an event or phenomenon is examined
holistically in its natural environment for a long time (Saban and Ersoy, 2019). In the
present study, a phenomenology pattern among the qualitative research methods was
used. Phenomenology refers to the study pattern focusing on the phenomena that we
can recognize but have no in-depth knowledge of. Such phenomena can take various
forms like events, experiences, perceptions, orientations, and concepts (Yildirm and
Simgek, 2018). Phenomenology reveals the experiences of individuals concerning a
concept or a phenomenon (Cresswell, 2007). In phenomenological research, data
sources consist of individuals who have experienced and can express the phenomenon
that the research focuses on (Yildirrm and Simsek, 2018). This pattern was preferred
since this study examines the behavioral problems observed among Syrian children.

Study Group

In this study, 16 teachers working in state schools in one of the metropolitan cities of
Turkey’s Black Sea Region in the educational year 2020-2021 were involved. While
determining the participants, criterion sampling, which is one of purposeful sampling
methods, was used. Criterion sampling refers to examining the events that meet the
criteria determined before the study (Patton, 2002). The criteria used were professional
experience longer than 3 years and having Syrian children in the class. The criterion of
experience longer than 3 years was set since participating teachers should be capable
of distinguishing the behavioral problems that they observe among Syrian children. The
demographic characteristics of participating teachers are presented in Table 1.

Table 1.
Demographic Characteristics of Teachers in Study Group

Teacher

Male
Female
20-29
30-39
40-49
50-59
3-9 years
10-16 years
17-23 years
24-30 years
10-14
Class size 15-19
20-24

Sex

N

Age

Professional experience

QO ENOOWNIONN ==
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25-29 4

30 and more 1
Number of Syrian 1-3 11
children in class 4-6

Elementary school teacher 10

Branch Preschool teacher

Data Collection and Analysis

The face-to-face interview method that is one of the data collection methods used in
gualitative research the most, was used by making use of a semi-structured interview
form. In this method, although researchers prepared the questions prior, it is also
possible to re-organize and diversify the questions (Ekiz, 2020). During the interviews,
voice recording was performed with the consent of participants. The participants were
informed before the interviews that the interviews would be recorded. Moreover, besides
the interview questions, demographic characteristics were also questioned using
additional questions. During the participants’ interviews, they were each asked questions
such as “What are the behavioral problems you observe in Syrian children?”, “How Do
Behavioral Problems Affect the Education Process?”, “What are your strategies to
prevent behavior problems?2”.

Before the study, participants were clearly informed about the objective of the study. The
interviews were performed with teachers volunteer to participating. The environments,
where participants could feel comfortable and interviews could be performed fluently,
were preferred. Participants were given time to think and attention was paid to
establishing communication, in which they could clearly express themselves, and
allowing them to feel relaxed.

Before the interviews, the general frame of the interview was designed in accordance
with the interview form approach and the questions were prepared by reviewing the
literature. Additional questions were asked in order to understand the opinions of
teachers. The data collection was performed between January and February 2021. The
participant interviews lasted for between 30 and 45 minutes.

A content analysis method was used in analyzing the data. In this method, the codes
were obtained from frequently stated or emphasized situations. Then, these codes are
gathered under specific themes and then interviewed (Tutar & Erdem, 2020). Thus, after
transferring the interviews into a computer environment, they were discussed by
researchers and coding was performed upon unanimous decision. Themes were
determined in accordance with these codes.

Reliability and Validity

In the current study, the researchers attempted to achieve long-term interaction with
each participant teacher so as to ensure credibility. First, the teachers were pre-
interviewed via telephone, the purpose of the study was explained to them, and a
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mutually agreeable appointment was made for a face-to-face meeting with those who
accepted to participate in the study. During the teachers’ interviews, they were each
informed once again about the purpose of the study, and were asked whether or not
there was any issues that they were deliberating in their minds.

Validity and reliability are the criteria playing important roles at any phase of a study.
In qualitative research, it is important to repeat the assessment process by taking the
opinions of specialists and to directly indicate the data obtained from the interviews
made during the research to the reader with quotations (Merriam, 2009; Yildirm &
Simsek, 2018). In this study, various methods were used to achieve validity and
reliability. In the first step, research and interview forms were prepared and an expert
opinion was asked. Then, they were reorganized in accordance with the feedback
achieved. Diversification was utilized in selecting the data sources, and attention was
paid to performing interviews with people having different experiences, grades, and
class sizes. During the interviews, the opinions that interviewers wanted to express were
gathered, and participants’ confirmation was sought. Moreover, the results were also
prepared using the direct statements of participants.

Findings

In this section, the interviews performed with teachers were analyzed in detail. After
analyzing the results achieved, they are presented under two main themes as the
problematic behaviors observed among Syrian children and the strategies used against
those problems.

1. Behavioral Problems that Preschool and Elementary School Teachers Observed
among Syrian Children

In this section, the results related to the behavioral problems observed among the Syrian
children, the problems they had with Turkish children, and the effects of behavioral
problems on the educational process are presented.

1.1. Behavioral Problems Observed among Syrian Children

The behavioral problems teachers observed in their Syrian students were gathered under
the external orientation and internal orientation themes. Examining the external
orientation theme, teachers put a special emphasis on the tendency to violence. They
think that children had communication problems and their traumatic condition was an
important factor in their tendency to violence. Teachers stated that students tried to
resolve their problems through violence. Besides the tendency to violence, some teachers
also stated that children did not obey the roles and exhibited negative behaviors such
as crying, shouting, cursing/insulting, telling lies, and stubbornness.
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Examining the internal orientation theme, teachers put a special emphasis on the social
isolation, among the behaviors children exhibited. Defining children as ‘recessive’,
‘timid’, ‘introvert’, ‘alienated’, and ‘alone’, teachers stated that ‘they didn’t participate
in games’ and were ‘distant’. Besides that, teachers also emphasized that the children
had adaptation problems. They reported that children had difficulties with ‘cultural
adaptation’ and ‘school adaptation’. Moreover, a teacher stated that the children were
extremely unhappy. On this subject, T.5, and T.7 made the following statements:

They are extremely prone to violence. They try to resolve any problem by hitting, insulting,
breaking, or attacking. They are full of hatred. (T.5)

My first impression was of timidity, alienation, and intense loneliness. (T.7)
1.2. Problems Syrian Children had with Turkish Children

Teachers stated that there were communication problems, violence, alienation, and bias
between Turkish and Syrian children. Teachers emphasized that, as the language barrier
disappeared in the course of time, ‘problems with Turkish children disappeared’ and,
even though there were some problems, they were normal problems between children
and there was no ‘hostility’ between them. However, participating teachers stated that,
in cases of ongoing communication problems, Syrian children had problems with
Turkish children and those problems arose from ‘inability of expressing themselves’ and
‘misunderstandings’. They said that there were some incidents arising from both cultural
differences and ‘familial’ biases brought to the school environment and children
alienated each other because of those reasons. On this subject, T.9, and T.11 made the
following statements:

When children try to say something, Syrian children misunderstand it and they immediately start
behaving negatively. Then problems begin. (T.9)

Preschool children are very relentless. And they (Syrian children) do not know Turkish. They ridicule them.
Children feel discriminated against and they are discriminated against too. (T.11)

1.3. Effects of Behavioral Problems on the Educational Process

Teachers specified the effects of behavioral problems observed among Syrian children
on the educational process as disrupting the progression of lessons, disturbing the order
in the classroom, and refusing cultural adaptation. Teachers stated that children were
always exhibiting behaviors such as ‘continuously crying’, ‘becoming aggressive’
because of being unable to communicate, disrupting the ‘course of lesson’, and
‘arguing with friends during the lesson and they (teachers) couldn’t concentrate because
of these reasons and the course of lesson was interrupted. They also emphasized that
such behaviors disturbed the order in the classroom. They stated that children exhibited
negative reactions to various achievements because of cultural differences. 7.3, and T.5
made the following statements on this subject;
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| cannot completely concentrate on the lesson. He couldn’t exactly do it during the lesson
because he was under my control. But, he was exhibiting behaviors such as keeping books dispersed, not
being tidy, and arguing with friends. Hence, | couldn’t concentrate. (T.3)

| guess we had a problem related to Atatirk. When | was talking about Atatirk, a student said
Atatirk is horrible’. Then, other children started staring with aggression.  As a teacher, | felt very bad.

How can a little child say that sort of statement and how can that child look at you with such hatred?
(T.5)

2. Strategies that Preschool and Elementary School Teachers Used against Behavioral
Problems They Observed among Syrian Children

In this section, the teachers’ strategies to prevent behavioral problems, intervention
strategies implemented for behavioral problems, the efficiency of those strategies, the
individuals that teachers cooperate with while resolving the behavioral problems, and
the suggestions of teachers for preventing the behavioral problems of Syrian children
are discussed.

2.1. Teachers' Prevention Strategies for Behavioral Problems

The responses of teachers about prevention strategies addressing behavioral problems
were clustered under themes of child-oriented and environment-oriented strategies.
Child-oriented prevention strategies were ‘establishing positive communication’,
‘observing the child’, ‘encouraging the child’, ‘establishing authority’, and ‘positive
consolidation’. The most important one among them is positive communication.
Teachers stated that they ‘talked’, ‘tried to embrace’, ‘conducted personal talks’,
‘caressed their heads’, and ‘made them feel their teacher were with them’ in order to
establish a bond with them. Teachers also emphasized that they positively consolidated
the children through different ‘rewarding’ methods. They underlined that they
‘encouraged’ the children into participating in an activity that they necessitated, that they
followed the children in case they felt something was going to happen, and that they
showed their authority by ‘punishing” when needed.

Social environment-oriented prevention strategies include social adaptation efforts,
familial support, educational game activities, and social equity efforts. Teachers
emphasized that they considered the problems adaptation problems and utilized social
adaptation efforts to overcome these problems. Within this context, teachers emphasized
that they have students sit with their favorite friends, pay importance to group work, and
encourage them to establish communication with other students in the class. Moreover,
some teachers stated that they informed the families and received familial support, that
they conducted educational game activities such as drama plays and that they tried to
establish social equity in the class by telling students that everybody was equal and every
student would bear the same consequences in case of a problem. T.2 and T.6 made the
following statements on this subject:

As | talked to him and he started trusting me, he stopped telling lies. If he didn’t do his homework,
he just told me ‘I didn’t do my homework’. Previously, he was hiding the homework or, as | just saw a
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couple times, he left the homework below the desk and left it there. He did those things. As long as he
could. He took it to another level since we didn’t react or say anything when he couldn’t do it. (T.2)

| have them sit with their best friends, if any. It worked very well in my case. Some of

them might be very open and easy-going. Even though they cannot understand what we say very
well, they are cool with it. They try to do what the student next to them does. Thus, they can adapt to it.
And we also try to ensure their adaptation by doing so. (T.6)

2.2. Teachers’ Intervention Strategies Addressing the Behavioral Problems

The strategies that teachers implemented in cases of behavioral problems were gathered
under the themes of opinions creating a positive image on a child and those creating a
negative image. The opinions that create a positive image on a child constitute the
majority and they include establishing communication, peer interaction, giving
responsibility, encouraging positive behaviors, empathizing, finding the reason, making
use of educational games, approaching with affection, informing the family, and
encouraging the desired behavior. Teachers stated that they used the strategy of
establishing communication especially when they faced negative behavior. They define
their behavior during establishing communication as ‘informing the child about his
wrongdoing without hurting his/her feelings’. Furthermore, they expressed a preference
for students to engage in face-to-face discussions with their peers when conflicts arise,
encouraging positive attitudes toward the issue. Additionally, adopting an affectionate
approach after negative behavior and assigning responsibilities were mentioned as
strategies to enhance teacher-student relationships and offer support. Besides that,
teachers stated that they also made use of educational game methods such as
empathizing and drama in order to have children understand the negative behavior.
T.1 made the following statement on this subject:

You intervene right at the moment, try to tell them that it was wrong, try confronting them with
the case, and motivate them into making peace. (T.1)

The opinions creating a negative image on children include having them apologize,
punishing them, referring them to a school counselor, raising their voice, referring them
to the principal’s office, warning, monitoring the undesired behavior, threatening, and
ignoring them. Teachers reported employing various strategies to address negative
behavior, including having students apologize, issuing warnings either verbally or
through body language, using consequences such as 'no break time,' and raising their
voices when necessary. In some cases, teachers also referred students to the school
counselor or principal's office, or threatened to do so.They also stated that they ignored
the negative behavior and discouraged them from that behavior by trying to understand
if that behavior would repeat itself. T.15 made the following statement:

We ask for the support of school counselor, depending on the severity of violence. Then, if it
continues, we try to punish without hurting the feelings of the child. We try to isolate him/her from the
friends during the lesson for approx. 10 or 5 minutes depending on the incident... He/she will attend the
lesson but understand the objective of and reason for the punishment.... (T.15)
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2.3. Efficiency of Strategies Implemented by Teachers

Strategies implemented by teachers were found to be effective for more than half (f=9),
partially effective for less than half (f=5), and ineffective for a few (f=2) by the teachers.
Teachers stated that the efficiency of their strategy varied depending on the ‘children’
but the prevalence of negative incidents tended to decrease over time.

2.4. Parties in Cooperation with Teachers in Resolving the Behavioral Problems

Teachers emphasized that they were in close cooperation with school counselors.
Moreover, they also stated that they contacted the principal’s office when needed and
that they also informed and cooperated with the family. Colleagues, translators, and
the provincial coordination team of PIKTES are the other parties that teachers reported
cooperating with. T.7, differing from the other teachers, stated that T.7 preferred
cooperating with the peers of students in order to resolve the problem. T.7 made the
following statement;

First, | cooperate with children in my class. Why2 OK, they are little children, 3rd-grade students.
However, they are also individuals. But they all have different worlds. There are 27 worlds. We close the
door of our classroom, and we are a family in that room. The classroom has its own privacy. We do not
convey the inner problems outside of the class. We try to resolve them ourselves first. (T.7)

2.5. Suggestions of Teachers for Resolving the Behavioral Problems of Syrian Students

Examining the suggestions and expectations of participants, there are three sub-themes:
suggestions for colleagues, suggestions for school administrations, and suggestions for
state institutions. Participants recommended their colleagues establish equity and social
justice in educational environment, learn Arabic, conduct family visits, make use of
drama activities, and cooperate with families. Teachers suggested the school
administrations keep the number of Syrian students in classrooms in balance and
impose the required action in cases of negative incidents. Moreover, teachers also
suggested that the state institutions offer preschool language education to Syrian
children, perform school-adaptation trainings, provide education for Syrian students in
separate classrooms, perform cultural adaptation activities, continue PIKTES, and
provide necessary support for Syrian refugees to go back to their homeland. T.13 made
the following statement.

First, they need to learn Turkish language. Any newcomer should attenda Turkish language
course and learn Turkish traditions. They should be taken to such a course and then to the school
environment. There should be a course on Turkish language and Turkish culture..... (T.13)
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Results and Discussion

The present study aimed to determine the behavioral problems, which preschool and
elementary school teachers observed among Syrian children, and the strategies they
used against those problems. Teachers stated that the behavioral problems observed
among Syrian children were the tendency to violence and the social isolation arising
from communication problems due to language problems. Galloway and Jenkins
(2009) emphasized that the most important problem of foreign students in California
and Texas was the language problem. Mercan Uzun and BUtin (2016) emphasized that
Syrian children had communication and adaptation problems since they could not
communicate with their teachers and peers. Saritas, Sahin, and Catalbag (2016)
discussed the tendency to violence, ganging up, aggression, and adaptation problems
among the problems observed with foreign children. Nur Emin (2016) emphasized that
the language problems of children had a significant effect on their adaptation to the
educational environment, peer interaction, and academic achievements. Kocoglu and
Yanpar Yelken (2018) discussed the problems arising from Syrian children’s level of
Turkish language knowledge and the authors emphasized that the most important one
among the problems observed was communication and social problems. Similarly,
Boylu and Isik (2019) emphasized that the cultural difference and the negative
psychological factors arising from war caused a tendency toward violence and
aggressive behaviors. Based on teachers’ opinions, Aydin (2019) determined that Syrian
children had the problematic behaviors of tendency to violence, anxiety, and crying the
most. Ozorug and Dikici Sigirtmac (2022), in their study, reported that refugee children
had communication problems and in-class behavioral problems because of language
barriers during the educational process. Since they begin their educational life without
sufficient knowledge of Turkish, they might have adaptation problems with their peers
and go into their shell, as well as exhibiting aggressive behaviors due to their violent
background and inability to express themselves.

In this research, it was concluded that Syrian children had various problems including
violence, discrimination, and bias due to misunderstandings arising from the
communication problems with Turkish children. The alienation of Syrian children by their
peers is because of cultural differences and personal biases. One of the factors playing
a role in the alienation of Syrian children by their peers might be Syrian children not
obeying the rules but causing disputes in schools (Kiremit, Akpinar, & Tufekci Akcan,
2018). Ergen and Sahin (2019) stated that older Syrian children had problems with
adaptation, that they had conflicts within themselves, that there was the problem of
grouping, and that there was violence in their communications with Turkish children.
Baysal and Cimsir (2020) determined that the most frequent problems that elementary
school students, who have migrated to Turkey, had were violence/pushing/hitting,
followed by humiliation/bad behaviors, harassment, cursing/insulting, hand gestures
(negative)/abuse, and alienation. These problems occurring between children generally
rely on communication problems but the negative image on Syrians presented in the
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media and discussed in families might affect the children and cause such incidents in
schools.

Teachers reported that the effects of these behavioral problems on the educational
process emerged in cases of disinterest in the course, that the progression of the course
was disrupted by these behavioral problems, and that it caused teachers to lose their
concentration frequently. Guder, Alabay, and Giner (2018), in their study on preschool
teachers, stated that problematic behaviors observed among children negatively
offected the educational process. Moreover, it became more difficult to manage the
class and they felt desperate and burnt out.

It was determined that, aiming to prevent behavioral problems, teachers generally
preferred establishing a bond of trust with children through positive communication with
them, as well as social adaptation efforts. In cases of behavioral problems, the main
strategy used was to establish communication with children and to have them apologize.
In parallel with the present study, Kuzu Jafari, Tonga, & Kisla (2018) stated that teachers
made use of social adaptation efforts and tried to establish communication and a bond
of trust with children and they also preferred making less use of punishment and
consolidation efforts. Since some teachers stated that they used negative strategies, it
suggests that they were not qualified for coping with problematic behaviors.

It was concluded that the majority of teachers were in agreement that the strategies they
used were effective or partially effective. Examining the results of the study carried out
by Kiremit, Akpinar, and Tufekci Akcan (2018), it can be seen that, similar to the present
study, adaptation could be achieved partially and over time. Given this finding, it can
be stated that Syrian children adapted to their new school and the new culture over time.
For this reason, teachers should give Syrian children, whorecently came to a class, timeto
adapt to the environment and the social conditions and they should be patient.

In the case of a behavior problem, teachers first prefer resolving the problem but they
try cooperating with the school counselor and family when they can not find a way to
resolve the behavioral problem. Given the literature, it can be stated that there were
studies examining school counselor support and the importance of this service for Syrian
children (Eren, 2019; Ergen & Sahin, 2019; Saritas et al, 2016; Tiryaki & Ogras, 2020;
Unal & Aladag, 2020) and familial support, its importance, and insufficiency (Cetin,
2016; Erdem, Yilmaz and Kaya, 2017; Eren, 2019; Kara, Tigit & Agirman, 2020; Nur
Emin, 2016). For teachers, as a part of the world of education, it is important to seek a
solution for behavioral problems by receiving the support of family. Especially because
the violent behaviors of children with war-weary backgrounds might be because of a
negative familial atmosphere, it is thought that receiving familial support and raising
awareness of family might be an effective way of resolving the behavioral problems. It
can be stated that counseling services are of significant importance, especially for these
children with traumatic backgrounds.
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It was determined that language problems lay the foundation of behavioral problems
and that the children should attend a language education program before school.
Moreover, training such as family and adaptation training is recommended. In this
parallel, given the results reported by Ergen and Sahin (2019), it can be seen that the
authors emphasized the necessity and importance of parent training. Ozorug and Dikici
Sigirtmag (2022) recommended expanding the language education and Turkish
activities conducted by preschool teachers. It can be said that the reason why children
had difficulties in adapting to school and their social environment was that they started
school with insufficient language knowledge.

Recommendations
Based on the results of this study, the following suggestions can be offered:

1. The problems between Turkish and Syrian children should not be waved aside and
any activity or program to increase social adaptation should be supported by school
administration and also by MEB (Ministry of National Education).

2. Families should be cooperation with families and families should pay the required
attention to their cooperation with the school.

3. Teachers might be provided with in-service training in order to inform them about
suspending the negative behaviors.

4. In order for children, who have no sufficient proficiency in Turkish to succeed in
academic and social fields, supportive language courses might be provided or the extent
of PIKTES might be expanded.

5. Preschool education should be promoted in order to accelerate the adaptation of
Syrian children to the Turkish language and culture.

6. The present study was carried out using face-to-face interviews with teachers. Future
studies might be carried out by monitoring the children and teachers in the classroom
environment.

7. The study is limited to one province. The scope of this research, which has expanded
to cover other provinces, regions, or Turkey as a whole, can be dealt with in a broad
way.
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Genisletilmis Torkge Ozet

Turkiye'ye gog¢ etmek zorunda kalan multecilerin sosyal ve toplumsal uyum sorunlari
yasadidi bilinmektedir. Zorunlu gé¢ce maruz kalan kisilerin ev sahibi Glkede entegrasyon
sorunu yasamasi ¢cok dogal olmakla beraber, bu durum okullara, sosyal entegrasyonun
saglanmasi ve kilturel uyumun olugsmasi adina dnemli bir misyon yuklemektedir (Sahin,
2020). Bircok cocuk Ulkelerindeki savas sebebiyle travmalar yasamis, egitimlerine
devam edememis ve yasadiklari yerden géc¢ etmek zorunda kalmig, dolayisiyla bu
cocuklar yasanan zorluklarla bag etmekte sikinti yagamiglardir. Yerlestikleri Glkelerde
egitim sartlari sinirh kalmig ve bu sinirliliklar cocugun egitim strecinde birtakim zorluklar
yasamasina sebep olmustur (Sirin ve Rogers-Sirin, 2015). Ozellikle savas ve
catismalarin yarathgi siddet atmosferine dogrudan ya da dolayli maruz kalan cocuklarin
psikolojik sorunlardan yakindiklari bilinmekte ve bu cocuklarin pasif ya da agresif
davraniglari sebebi ile arkadas iligkilerinin bozuldugu gérilmektedir (Erden ve Gurdil,
2009). Savas magduru cocuklarin  post travmatik stres bozuklugu ile beraber
hiperaktivite, davranig bozukluklari ve dikkat eksikligi gelistirdikleri gézlemlenmistir
(Ozdemir, 2017). Bu davranis problemleri bircok alanda meydana ckhigr gibi,
problemlerin sinif icine de yansidigi gértlmektedir. Tagkin ve Erdemli (2018), sinifinda
Suriyeli cocuklari olan 6gretmenlerle yapmis olduklari ¢calismanin sonuglarina gére ise
dégretmenlerin en ¢ok yakindigi konulardan birisinin de davranig problemleri oldugunu
belirtmiglerdir. Kisilik ve karakter gelisiminin temelini olusturan erken cocukluk
déneminde olan bu ¢ocuklarda gérilen davranig problemlerinin neler oldugunun ve bu
problemler kargisinda 6gretmenlerin hangi stratejileri kullandiklarinin belirlenmesi, bu
cocuklar icin yapilabilecek ileriki ¢calisgmalara yén vereceginden dolayr énem arz
etmektedir. Bu arashrmada okul éncesi ve sinif égretmenlerinin Suriyeli ¢ocuklarda
gozlemledikleri davranig problemleri ve bu davranig problemlerine yénelik kullandiklar
stratejilerin belirlenmesi amaclanmighir. Bu arashrmada, nitel aragtirma yénteminden
olgubilim (fenomenoloji) deseni kullanilmigtir. Bu arastirmada Turkiye'nin Karadeniz
Bolgesi'ndeki buyuksehirlerinden birinde 2020-2021 egitim 6gretim yilinda devlet
okullarinda gérev yapan 16 6gretmen ile calisilmistir. Katilimeailar belirlenirken amagli
ornekleme yoéntemlerinden 6lgiut 6rneklem kullanilmigtir. Bu aragtirma kapsaminda
calisma grubunun belirlenmesinde 3 yilin Gzerinde mesleki kideme sahip olunmasi ve
sinifinda Suriyeli cocuk bulunmasi &lcitleri kullanilmistir. Ogretmenler ile yapilan
goérusmelerde, nitel arastirmalarda en ¢ok kullanilan veri toplama araci olan gérisme
teknigi kullanilmigtir. Veriler yari yapilandirlmig gérigme formu ile toplanmugtir.
Goriusmeler yiz yize yapilmis ve katilimailardan izin alinarak ses kaydi ile veriler kayit
altina alinmistir. Arastirmada elde edilen verilerin analizi icin icerik analiz yéntemi
kullanilmigtir. Gérasmeler bilgisayar ortaminda yaziya dékildUkten sonra aragtirmacilar
tarafindan tartigilarak ve fikir birligi saglanarak kodlama saglanmigtir. Bu kodlar
dogrultusunda temalar belirlenmistir. Arastirma  sonuclar  égretmenlerin - Suriyeli
cocuklarda saldirganlik, bagirma, aglama, kifor/hakaret, yalan séyleme, inatgilik, ice
kapanikhk, cekingenlik, uyum sorunlari, asiri mutsuzluk gibi davranig problemleri
gozlemlediklerini, bu cocuklarin Tork ¢ocuklarla iletisim problemleri, siddet, diglama ve
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én yargi sorunlari yasadiklarini ortaya koymustur. Tirk gocuklar ile Suriyeli cocuklar
arasinda ¢esitli anlagsmazliklar yasanmasina kargin bu durumlar ciddi sorunlar
yaratmamaktadir. Ogretmenler cocuklarda gérilen davranis problemlerinin sinif
dizenini ve ders akisini bozdugunu vurgulamislardir. Ogretmenler bu davranis
problemlerine yénelik cesitli énleme ve midahale stratejileri uyguladiklarini, ancak
cogunlukla cocukla olumlu iletisim kurma ve sosyal uyum calismalarina yer verdiklerini,
kullandiklar stratejilerin genellikle etkili oldugunu ve cocuklarin davranig problemlerini
s6ndirdigund, bu sirecte dzellikle rehber 6gretmenle isbirligi icinde olduklarini ifade
etmiglerdir. Ogretmenler bu sirecte yardim alabilecekleri kisi ve kurumlar aktif sekilde
kullanmaktadirlar. Ayrica Suriyeli cocuklardaki davranig problemlerini dnlemeye yénelik
cesitli éneriler belirterek dzellikle dil egitimi, aile egitimi ve uyum programlari olmasi
gerektigine vurgu yapmuglardir.

Ethics Committee Approval: Approval for this research was received from Ondokuz
Mayis University Social and Human Sciences Research Ethics Committee (Date:

25.12.2020, Session no: 2020/883).

Informed Consent: Informed consent form was obtained from all participants before the
study.

Authors' Contribution: The authors contributed equally.
Conflict of Interests: The authors have no conflict of interest to disclose.

Financial Disclosure: The authors declared that this study has received no financial
support.

Authors Contact

Hatice Ozaslan Ondokuz Mayis University, Faculty of Education,
Turkiye
E-mail: hatice.ozaslan@omu.edu.tr

Musa Galigir Sakarya University, Faculty of Education, Tirkiye
E-mail: mcalisir52@gmail.com

Beyzanur Ok

Sinop University, Faculty of Education, Tirkiye
E-mail: beyznurok@hotmail.com

138



Journal of Qualitative Research in Education
Egitimde Nitel Aragstirmalar Dergisi

E

N

’_
pd

Meta-Thematic Analysis of Studies on Micro

Teaching Techniques for Prospective Teachers

Necmeddin Berk Hamidi**, ismail Kinay***

To cite this article:

*

Hamidi, N. B. & Kinay, I. (2024). Meta-Thematic analysis of studies on micro teaching techniques for
prospective teachers. Journal of Qualitative Research in Education, 37, 139-171, DOI:

10.14689/enad.37.1856
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Introduction

It is expected that all the elements in the teacher training system will be evaluated
continuously, and studies will be carried out to train teachers with the required
qualifications today and in the future. It can be said that it is essential for teachers to
have the required qualifications during the training they receive before taking up their
profession and to perform their duties in the field they belong to in line with this training.
The teacher training system is vital regarding the quality of teaching activities in
educational environments (Atag, 2003, p. 1). In developing countries, one of the critical
questions is how to increase the quality of the teacher training system (Azar, 2011, p.
36). In this context, since the development of the education system is directly related to
teacher training, pre-service teachers are provided with various technical information
about teaching. It is known that teaching techniques are ways of applying the teaching
methods chosen by the teacher. As long as teachers’ knowledge of teaching techniques
is as comprehensive as possible, they can apply them effectively. In this context, it can
be said that it is vital that teachers’ knowledge levels about teaching techniques are
sufficient (Kanadh, 2019, p. 258).

It can be stated that one of the most important of the mentioned techniques is the
microteaching technique. Micro-teaching, which is a small lesson practice carried out
during the training of teachers in order to give education faculty students experience in
teaching, was created as an element of an experimental program in order to increase
the quality of teacher training (Marulcu & Dedetirk, 2014, p. 353). Thanks to the micro-
teaching technique, teacher candidates are offered the opportunity to gain practical
teaching experience. The main goal of microteaching can be explained as providing the
opportunity to practice in a way that will allow prospective teachers to realize the
expected change in their behaviors and develop professionally. In the micro-teaching
technique, educational activities are tried to be used in an artificial context (Ocak, 2017,
p. 321). The micro-teaching technique aims to contribute to teacher training, provide
prospective teachers with the desired qualifications, and develop their research skills
(Oliver, 1993, pp. 77-78; Mellon, 1971, p. 1).

Micro-teaching was first applied by Dwight W. Allen and his friends at Stanford
University in 1960 in the education-teaching process to acquire the professional skills
necessary for teacher candidates to be effective teachers (Allen & Eve, 1968, p. 182). In
addition, it was observed that the use of this technique in teacher education programs
increased rapidly in Europe and many developing countries in the 1970s (Peker, 2009,
p. 355). Micro-teaching was carried out in Europe for the first time in England and
Germany. The first microteaching practices in these countries were done at Stirling
(England) and Tubingen (Germany) universities. Zifreund pioneered European
microteaching studies (Klinzing & Floden, 1991, p. 4). It is seen that microteaching has
become widespread in many countries, such as the following countries outside Europe:
Australia, India, Indonesia, Nigeria, Israel, and Japan (Thew, 1975, p. 18; Perlberg,
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1972, p. 554). In addition, microteaching is used not only in pre-service teacher
education but also in many fields, such as in-service training, counseling training,

training of instructors, psychological counseling, and medicine (Yolcu & Turhan
Torkkan, 2019, p. 72).

In Turkey, the micro-teaching technique has started to be implemented later than in
other countries. Micro-teaching, which first came to the fore in the 1980s, could only be
included in teacher education programs in the 1990s. It can be said that the spread of
micro-teaching in Turkey started with the 2nd Industrial Education Project, which was
put into practice in 1989 and completed in 1996 (YOK, 1997). When the studies on this
subject are examined, it is revealed that the first remarkable practices were carried out
in the Faculty of Technical Education of Firat University. In addition, it was observed that
micro-teaching was expanded in the context of all education faculties within the scope
of the World Bank National Education Development Project carried out by YOK between
1994 and 1998 (YOK, 1999, p. 161). Today, since the 2018-2019 academic year, the
“Micro Teaching Course” has begun to be included in undergraduate programs (Yolcu
& Turhan Torkkan, 2019, p. 72).

The main objectives of the microteaching technique are as follows: to provide pre-
experience and practice opportunities to pre-service teachers, to investigate the effects
of teacher education by providing them with controlled situations, and to offer
experienced teachers a valuable tool in their in-service training (Marulcu & Dedetirk,
2014, p. 357). The micro-teaching technique offers pre-service teachers the opportunity
to develop competencies such as planning the teaching, choosing the achievements that
the student will gain after the lesson, creating an environment of interaction with the
students and ensuring their participation, preparing and using materials, developing
classroom management skills and evaluating teaching (Kilig, 2010, p. 88). In addition,
this technique allows pre-service teachers to identify and correct their mistakes in the
teaching process; it enables them to develop their self-confidence, presentation
performance, and creative, reflective, and critical thinking skills (GUney, 2008, p. 35;
I"'anson, 2003, p. 194; Kpanja, 2001, p. 483; Sen, 2010, p. 78). In the micro-teaching
technique, the following is carried out respectively: first, the pre-service teacher prepares
a 10-15 minute lesson plan on the determined topic, this lesson is recorded with a video
camera while s/he is teaching, and when the lesson is over, the pre-service teacher
watches the video. Then the lesson is evaluated by the teacher and the group members
watching the lesson. Necessary corrections are made, taking into account the criticisms.
The same steps are carried out by re-preparing the teacher candidate. The audience re-

interprets the lecture. Finally, suggestions are presented to the pre-service teacher
(Demirel, 2010, p. 105).

It can be said that microteaching is essential for scientific studies and contributes to
teachers’ professional development in the education system (Kilahgi, 1994, p. 43). With
its emergence, microteaching has found an essential area of use in teacher education
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and has been the subject of various studies in almost every field of education. It has
survived to the present day, significantly influenced by technological developments.
Micro-teaching can be an essential opportunity in any field of education and can provide
an opportunity for faster learning (Spelman & Brooks, 1972, p. 76). It is known that the
micro-teaching technique has started to be widely used in the United States, and with its
widespread use, it has also started to be applied in Europe and other countries (Klinzing
& Floden, 1991, p. 5). Their effectiveness has increased with the support of today’s
microteaching practices with technology. In line with the greater use of technology,
emphasis is placed on using and implementing micro-teaching in our country. This
situation contributes to the increase in professional knowledge and experience of
teacher candidates in their fields (Yolcu & Turhan Torkkan, 2019, p. 72).

The micro-teaching technique also contributes to developing pre-service teachers’
cognitive, affective, and social skills during teaching. For example, the pre-service
teacher is recorded with a video camera during the lecture. Then, the other pre-service
teachers and the course instructor examine the records together and try to identify the
mistakes made during the practice. Thus, it is ensured that teacher candidates can detect
their own mistakes. Afterward, these are discussed, and corrections are made with the
instructor and other students (Madike, 1980, p. 265). Thanks to video recordings, the
micro-teaching technique allows pre-service teachers to increase their skills and improve
their teaching performance (Ocak, 2017, p. 323). The micro-teaching technique is one
of the valuable and practical techniques widely used in teacher candidates’ training
today. Micro-teaching also plays a vital role in helping students gain critical thinking
skills, as pre-service teachers look critically at their own and classmates’ work (Bars &
Kinay, 2019, p. 31).

With the widespread use of microteaching techniques in teacher training in recent years
and the increase in studies on this subject, it is seen that this technique needs to be
examined and evaluated from the perspective of teacher candidates. In order to carry
out these examinations and evaluations, the views of pre-service teachers who apply the
micro-teaching technique should be used. With the current research, it is thought that
meaningful results will be reached about the practice and effectiveness of the
microteaching technique, thanks to examining the studies in which the pre-service
teachers are directly involved as participants.

When the studies in the literature are examined, it is seen that there is a need to re-
evaluate the participants’ views in scientific studies in which the micro-teaching
technique is applied and to examine them using the meta-thematic analysis method. In
addition, it can be said that it is necessary to re-evaluate the views of the participants in
the qualitative studies on the micro-teaching technique, namely the raw data, with a
more holistic approach with meta-thematic analysis.
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Purpose of the Research

This research aims to examine the qualitative studies, which include the opinions of
teacher candidates about the microteaching technique in teacher training, through the
meta-thematic analysis process. In line with this purpose, answers were sought for the
following sub-objectives:

1. According to the studies, what are the cognitive effects of microteaching technique
on pre-service teachers?

2. According to the studies, what are the effects of microteaching technique on the
professional development of pre-service teachers?

3. According to the studies, what are the problems faced by the pre-service teachers
regarding the microteaching technique?

4. According to the studies, what are the suggestions of pre-service teachers on micro-
teaching technique?

Method

Research Design

In this study, meta-thematic analysis, one of the qualitative research types, was used.
Meta-thematic analysis is a research technique that combines more than one qualitative
research data on any subject and obtains comprehensive and qualified findings by
creating themes and codes (Batdi, 2019, p. 11). It is aimed that the themes and codes
expressed in the research are processed on a common point and mentioned again in
the form of themes and codes and make them meaningful (Batdi, 2017, p. 767). Within
the scope of the relevant subject, different themes and codes that have been reached as
a result of the analyzes in qualitative studies are re-interpreted as a result of the re-
evaluation of the researcher from the participant’s perspective. In the meta-thematic
analysis, it is necessary to re-examine the themes and codes reached and the raw data
that have not undergone any processing and make the data understandable (Batdi,
2019, p. 11).

Data Collection

The current study conducted a literature review with a document review to reach the
studies carried out between 1992 and 2020 on microteaching techniques. The studies
included in the research were started in 1992 because when keywords were searched
in databases, the first study published in Turkey and Turkish was carried out that year.
However, this research was not used in the study as it did not meet the criteria for
inclusion in the meta-thematic analysis. Keywords used while collecting research data
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are as follows: “pre-service teachers and micro-teaching,” “pre-service teachers and
micro-teaching technique,” “pre-service teachers and micro-teaching method,” and
“pre-service teachers and micro-teaching practices.” The following databases were
searched to reach the studies conducted in Turkey and published in Turkish: Web of
Science, Google Scholar, YOK National Thesis Center, and TR Index databases.

In this study, 16 out of 357 studies reached from databases were excluded from the
analysis because the same research was accessed from different databases. This is
because these studies are downloaded several times due to being accessed from
different databases. Among the remaining 341 studies, 49 were not included in the
analysis because the unrelated topic titles overlapped with the keywords, and the
contents did not match the research topic of the current study. Then, 180 of the
remaining 292 studies were not included in the analysis as they did not match the study’s
primary purpose. In addition, 59 studies were not considered sufficient in the evaluation
made according to scientific quality and content, as they did not comply with the current
study criteria and therefore were not included in the analysis. As a result, it was preferred
that the studies used in this research were suitable for the existing criteria and sufficient
due to the quality evaluation in terms of scientific and content. The number of studies
used within the scope of meta-thematic analysis following the criteria sought is 53.

Data Analysis

The study’s data were analyzed using the content analysis technique in this research.
Content analysis is a systematic, repeatable process to compress text parts into fewer
content categories based on open coding rules (Krippendorff, 2004, p. 221). In other
words, content analysis can be explained as bringing together data with standard
features at the point of defined concepts and themes and interpreting them in a
meaningful way (Yildinm & Simsek, 2016, p. 242). First, the studies included in the
research were read in detail, and the findings were analyzed. Each of the studies
included in the meta-thematic analysis was named with a code by the researcher.

Validity, Reliability and Ethics

It is said that it may be more logical to use the concept of persuasiveness instead of the
word reliability in qualitative studies (Guba & Lincoln, 1982). Since meta-thematic
analysis is also a type of qualitative research, using the concept of persuasion in the
current study is more appropriate. However, credibility in qualitative research is not as
objective and stable as in quantitative research (Batdi, 2019). Qualitative research is
multifaceted and constantly changing. For this reason, some techniques are used to
strengthen the credibility of the research. One of them is “diversification.” The concept
of diversification states that research using data sources should be conducted using
more than one type of source (article, thesis, report, etc.) (Batdi, 2019). The present
study used the diversification technique; thus, comprehensive data were obtained. In
addition, the following procedures were carried out to affect the credibility of the meta-
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thematic analysis positively: repeated inquiries, re-examining databases, and checking
the existence of new studies at different times. The aforementioned rechecking process
helps eliminate the possibility of overlooking studies or omitting those added later in the
analysis (Batdi, 2019). In addition, direct quotations were made from the data used to
create themes and codes in the meta-thematic analysis. Thus, it contributed to the
reliability of the research. It is known that direct quotations are a raw data source in
gualitative studies (Labuschagne, 2003).

Sutton and Austin (2015) emphasized that themes and codes should be supported by
taking the participants’ views through direct quotations. For this reason, the codes and
themes were coded together with the article and thesis numbers of the studies included
in the research. Codes and themes are shown with the page number from which the
code was taken. For example, “M11-p.48" indicates an excerpt from page 48 of article
11. The reliability formula suggested by Miles and Huberman (1994, p. 64) was used
to calculate the reliability of the coding: Reliability = Consensus / (Agreement +
Disagreement). In this study, intercoder reliability was calculated twice by the researcher
and another researcher. In the first coding, the inter-coder reliability coefficient was
calculated as. 86. A week later, the inter-coder reliability was calculated again, and the
inter-coder reliability coefficient was found to be. 91. According to Miles and Huberman
(1994, p. 64), it can be said that this research is reliable since the rate of consensus
among coders is accepted as at least. 80 in studies.

This study was evaluated by the Dicle University Social and Human Sciences Ethics
Committee and it was found that the study in question was appropriate in terms of
scientific ethics.

Limitations
The limitations determined for the studies included in this research are as follows:

1. In the context of studies on microteaching technique; Studies reached by using the
keywords “pre-service teachers and micro-teaching,” “pre-service teachers and
micro-teaching technique,” “pre-service teachers and micro-teaching method,” “pre-
service teachers and micro-teaching practices,”

2. Studies published only in Turkish,

3. Master’s thesis, doctoral thesis, and articles published in peer-reviewed academic
journals,

4. Studies published between 1992-2020,

5. Studies conducted for teacher candidates,
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6. Studies in which qualitative research methods are used and participant views are
included,

7. Keywords used in the literature review and

8. Databases from which studies included in the study were accessed.

Findings
The Cognitive Effects of Microteaching Technique on Teacher Candidates in Studies

The findings related to the first sub-problem of the study are presented in Table 1.

Table 1.

The Cognitive Effects of Microteaching Technique on Teacher Candidates in Studies

Theme 1: The Cognitive Effects of Microteaching Technique on Teacher Candidates in Studies

Codes Cited Studies

Obtaining new information M5-p.394, M26-p.32

Problem-solving skills M4-p.362, M11-p.48

Learning area M5-p.62

Visualization M5-p.62

Learning by doing M5-p.63, M6-p.50

Giving feedback M5-p.67, M5-p.70, M10-p.109, M10-p.112, M12-
p.954, M13-p.30

The emergence of different ideas M11-p.52, M13-p.31

Associating the course with other courses M13-p.32

Associating the course with daily life M13-p.32, M13-p.33

Ensuring active participation in the class M7-p.309, M13-p.31

Encouraging creativity M7-p.310, M12-p.953

The statements of the pre-service teachers regarding the data categorized under this
theme are presented below.

Obtaining New Information

In the study coded M3-p.394, the participant stated: “I learned a lot during micro-
teaching. | noticed this on my second microteaching attempt. Because things were
improving, | understood this from the perspectives of the lecturer and other candidate
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friends who followed me.” In the study coded M13-p.32, there is a statement: “I
activated the prior knowledge and provided new learnings.”.

Problem-Solving Skills

In the study coded M4-p.362, a participant made a statement supporting the theme
mentioned above with the following sentences: “Although | was extremely anxious at the
beginning, some problems | experienced in terms of classroom management increased
my anxiety about not being able to teach. | had difficulty expressing myself. However, it
was perfect for me to see my mistakes with microteaching. | was very confident in the
beginning. When | saw the problem, | learned how to approach it. | must improve my
classroom management skills and teach the subject effectively.”

Learning Area

In the study coded M5-p.62, one participant said, “After my second presentation, |
started to think that if | started teaching, | could design effective lessons. | used to think
| could design something by myself, but now | realize this: | never knew the importance
of learning area, achievement, level, and application style. However, after learning
these, | realized they were material design’s backbone. The biggest difference between
the first and second presentations is that | understood the learning area and the level of
risk. It was a positive outcome when | engaged with the students on their level, both in
speaking and designing materials tailored to their proficiency”.

Visualization

In the study coded M5-p.62, one of the participants said the following: “When we
associate these images with the text, we learned that if there is something different about
each of them and in each paragraph, there should be some key points specific to that
paragraph in the pictures specific to that paragraph.”.

Learning by Doing-Experiencing

In the study coded M5-p.63, one participant expressed his opinion: “I think the method
we chose to teach this lesson is permanent, and it is very beneficial for us because it
keeps us active. It is also imperative that you tell us about the features the materials
should have before we start creating them and that we pay attention to those features in
the process. We learn better because we can apply the information that is presented to
us. We learn what we can do in different situations by applying our acquired knowledge.
Learning by doing is the most permanent form, as we have learned in our lessons. Since
we apply the learning method by living, the information we learn is much more
permanent. It was terrific in this course that you included and made us learn by doing.”
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Giving Feedback

The following statement found in the study coded M5-p.67 effectively formed this code:
“...this feedback could have worked if our friends had made really objective evaluations,
but... there is the friend’s closeness to a friend and the collusion issue. If | do not criticize
you negatively, you do not criticize us negatively, as if an agreement were made. | do
not think the feedback works because there is no real, objective feedback.” Also, in the
same study, on page 70, a participant stated: “...if you had not given us feedback after
our presentations, we would not have been able to correct our mistakes. We would never
have learned and misused the truth in our future teaching lives. Fortunately, with
feedback, we can prevent future students from having the wrong learning experience.”

The Emergence of Different Ideas

The following statement is included in the study coded M11-p.52: “Different ideas do
not arise in the classroom; everyone already knows the subject; it cannot be thought
differently. There are so many different questions from the children during the lesson in
the classroom that there are times when you are stunned. Even you might be surprised

by this.”
Associating the Course with Other Courses

In the study coded M13-p.32, a pre-service teacher said: “The way | greet the class, my
one-to-one care with the students, and the fact that | associate the subjects of the lesson
with other lessons were found positive.” It was also stated that the same participant made
the following statement: “It was found important that | associate the subjects with other
lessons.” (p.32).

Associating the Course with Daily Life

In the study coded M13-p.32, the following opinion was expressed: “According to the
feedback | received from my microteaching experience, my sincere attitude in the lesson
and my associating the course with daily life were found good.”. In the same study, the
following statement was made: “I thought that the subject of the course was important
for preparation for life, and in this sense, | gave the students the necessary acquisitions.”.
On p.33, there is the following sentence: “I will make as many associations with daily
life as possible.”.

Ensuring Active Participation in the Class

In the study coded M7-p.309, there is a statement as follows: “I have never been this
active in any lesson.” and M13-p.31, there is a sentence as follows: “It was stated that
my microteaching was found positive in terms of getting the ideas of the students,
keeping them active in the lesson, ensuring their readiness and creating a learning
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environment in which the whole class participates with the brainstorming technique
instead of making dry definitions.”.

Encouraging Creativity

The following statement in the work coded M7-p.310 is one of the expressions that led
to the creation of this code: “I realized that | could be very creative and productive when
| forced myself.”. In the study coded M12-p.953, one participant expressed his opinion:
“l use my creativity while preparing the activity. | go beyond the teacher’s guidebook and
prepare and implement activities as the teacher wants. This way, | get good feedback
from my friends and teacher”.

The Effects of Microteaching Technique on The Professional Development of Teacher
Candidates in Studies

The findings related to the second sub-problem of the research are presented in Table
2.

Table 2.

The Effects of Microteaching Technique on The Professional Development of Teacher Candidates in
Studies

Theme 2: The Effects of Microteaching Technique on The Professional Development of Teacher
Candidates in Studies

Codes

Presentation skills

Changing the perspective on teaching
Providing the opportunity to practice
Preparation for the lesson

Planning

Developing classroom management skills

Gaining experience

Using instructional materials in class

Contributing to teaching professional development
Active participation in the lesson

Making an evaluation

In-class activities

Enabling the use of reinforcers

Concretization of course topics

Cited Studies

M4-p.363, M11-s.53

M3-p.394, M6-5.48

M4-p.365, M5-5.63, M6-5.50, M8-5.10
M4-p.361, M13-5.32

M4-p.361, M10-p.111

M4-p.362, M10-p.109,
M13-p.33

M9-p.364, M13-p.33

Mé-p.52, M10-p.107

M5-p.65, M7-p.308, M13-p.33
M5-p.67

Mé6-p.50

M13-p.31, M13-p.33
M13-p.31, M13-p.30, M13-p.32
M11-p.53

M10-p.110,
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The statements of the pre-service teachers regarding the data categorized under this
theme are explained below.

Presentation Skills

The following statements in the work coded M4-p.363 and the work coded M11-p.53
are examples of this code: “After watching my first and second presentations and my
friends’ presentations, | saw what could be done better and what was missing. In my
second presentation, | used different materials and caught students” attention by telling
jokes when they were distracted during the lesson. | had the opportunity to control the
duration of the lesson and make a summary at the end. | did not pay much attention to
them in the first presentations.” “My microteaching experience has helped me figure out
how much of the “light” topic in the curriculum | will teach to sixth graders and how to
present it to them.”.

Changing the Perspective on Teaching

In studies coded M3-p.394 and Mé-p.48, opinions were expressed with the following
sentences: “Micro-teaching allowed me to see how rich the teaching profession is.” and
“Nothing else would have been so permanent. If the course were completely teacher-
centered, it would not be so permanent. We are curious; for example, we listen carefully
to what our friends have done. Since we prepare our lessons, it is more permanent. So
the first reading and writing lesson went well. The stages of the lesson were effective.
Moreover, we became just like teachers. For example, we made presentations in other
lessons, but with microteaching, | felt like a teacher for the first time.”.

Providing the Opportunity to Practice

In the study coded M4-p.365, the following statement was stated: “I had only theoretical
knowledge about microteaching. This technique was good for us. | was happy that
something impressive came out. | want this practice to be done before.” The study coded
M5-p.63 presented the following view: “I really liked microteaching. At the moment, they
all remained in my mind as we did the lesson practically; if you had told us about these
issues, we would have listened there with boredom. That is why it was so nice to handle
it like this.”.

Preparation for the Lesson

In the research coded M4-p.361 and coded M13-p.32, the following was stated by the
pre-service teachers: “Because | thought that | would watch myself and my friends would
watch me, | gave special importance to preparing for the lesson.” and “I learned that it
is necessary to come to the lesson in a planned and prepared manner.”.
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Planning

The following view is presented in the study coded M4-p.361: “l went to the school and
saw the students before. | talked to the head teacher. | planned how | would act.” An
opinion expressed in the research coded M10-p.111 is as follows: “I prepared with this
technique, studied the lesson, made my plans, | did not care much beforehand. Because
we plan and practice every lesson. However, no one filmed us, although they did not
make us watch it in front of everyone.”.

Developing Classroom Management Skills

The following statements are found in the study coded M4-p.362: “I am currently in
contact with a private school. | considered whether | would have problems with students
regarding classroom management in private schools. However, thanks to my
microteaching experience, | feel more comfortable now. Now I believe | will not have any
problems with this. | no longer hesitate to work in primary or high school in terms of
classroom management.” The study coded M13-p.33 presented the following
statements: “I think | can manage the classroom.”.

Gaining Experience

The following views were presented in the study coded M9-p.364: “I gained experience.
| had the opportunity to evaluate myself. | saw my shortcomings. | saw concretely what |
could use and how.”. In the study coded M13-p.33, the following sentence effectively
formed this code: “Microteaching gave me experience and prepared me for teaching. In
this way, | think | will be a good teacher in the future.”.

Using Instructional Materials in Class

In the study coded Mé6-p.52, the opinion of one of the participants is as follows:
“Microteaching should be applied in education faculties. This method is perfect for
teaching literacy. We now know how to use materials in a lesson and how we should
approach students.” In the M10-p.107 coded study, the following statements can be
given as an example for this code: “I was prepared twice as much. | planned how | would
teach the lesson and prepared a cube material for an activity about numbers. Maybe if
there were no video recording, | would not have prepared so much.”

Contributing to Teaching Professional Development

In the study coded M7-p.308, there is a statement: “The micro-teaching method we
applied in the School Experience course made me experience one of the rare moments
that made me realize that | am a teacher.”. In addition, the following sentences in the
M13-p.33 study also effectively created this code: “The concept of teaching became so
clear in my mind for the first time after the application. It was so nice to feel like a
teacher.”
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Active Participation in the Lesson

In the study coded M5-p.67, there is a statement: “As far as | can see, getting feedback
from students enables students to participate actively in the lesson. | think this is a benefit
of microteaching.”.

Making an Evaluation

The following statements found in the study coded as M6-p.50 influenced the
emergence of this code: “I think that if there were no evaluations, those applications
would not be useful. Different students applied different methods and techniques because
many activities have been done in microteaching. It was imperative for us to distinguish
between right and wrong.”

In-Class Activities

In the study, coded M13-S.31, there is a statement: “Telling the story about the subject,
asking questions about the story, and helping the students to empathize were the positive
details mentioned by the evaluators.”. The following statement is also found on p.33 in
the same study: “I performed a successful classroom activity.”.

Enabling the Use of Reinforcers

In the study coded M13-p.31, the following statement is stated: “I was told that | was
friendly, warm-blooded and that | used the reinforcers correctly.”. In the study coded
M13-p.30, the following expression was used: “It was stated that | increased the active
participation of the students in the lesson because | kept the attention of the students
alive and used reinforcers.”.

Concretization of Course Topics

In creating this code, the following statement in the study coded M11-p.53 was taken
as a reference: “I learned that the sixth, seventh, and eighth grades were insufficient in
perceiving abstract information and that we could explain the same subjects by
embodying them.”.

The Problems Faced by Pre-Service Teachers on Microteaching Techniques in Studies

The findings related to the third sub-problem of the study are presented in Table 3.
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Table 3.

The Problems Faced by Pre-Service Teachers on Microteaching Techniques in Studies

Theme 3: The Problems Faced by Pre-Service Teachers on Microteaching Techniques in the Studies

Codes Cited Studies
Insufficient practice time for the technique M12-p.954

The negative impact of camera and video M10-p. 111, M11-p.51
Causing Fear of the teaching profession M7-p.309, M10-p.10
Causing stress M10-p.111

Repeating the same topics M11-p.52

Practicing the technique with other friends in her/his M11-p.52, M12-p.954
class

Lack of pedagogical content knowledge M12-p.953
Lack of methodological and technical knowledge M12-p.954
Lack of material preparation M12-p.954
Lack of qualification of the instructor M12-p.954
Lack of qualification of the practice teacher M12-p.954
Practicing the technique to get a passing grade M12-p.954
Lack of empathy M12-p.954
Lack of planning M12-p.955
Interfering with the presentation M12-p.955
Not using time effectively. M13-p.31, M13-p.33
Lack of qualification of the pre-service teachers M13-p.31

The statements of the pre-service teachers regarding the data categorized under this
theme are explained below.

Insufficient Practice Time of the Technique

The statement in the study coded M12-p.954 is as follows: “The most important problem
| experienced was the time limit. Because the number of learning outcomes is high and
the learning outcomes are related to each other, it causes problems in terms of time. The
students must acquire all of the learning outcomes; our time is limited for this.”. In the
same study (p.954), the following statement was also stated: “When we ask students a
question to encourage exploration, problems arise in classroom practice or time because
our friends do not participate in the lesson and answer the question as adults, and we
adjust the plan according to the level of the student. ”.

Negative Impact of Camera and Video

In the study coded M10-p.111, the following statement was stated: “Students may be
adversely affected because there is a camera in the classroom. These little ones do not
understand much, but for older children, it is possible. Pre-service teachers may have
anxiety caused by the camera. They may be unable to perform activities as comfortably
as they want.”.
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Causing Fear of the Teaching Profession

In the study coded M7-p.309, the following statement is made: “When | watched my
lecture, | realized that | could not be a teacher. The lesson went very badly.” In the study
coded M10-p.10, there is a comment: “I prepared the event. | imagined how | would
implement it. | thought of 30 children around me at once; it was fun but terrifying. |
thought, what if | couldn’t explain the questions they asked in their language?

Causing Stress

The following statement in the study coded M10-p.111 led to the formation of this code:
“Pre-service teachers cannot display a relaxed attitude; they get nervous in front of the
camera.”.

Repeating the Same Topics

The following statement found in the M11-p.52 study was taken as a reference for this
code: “Our classroom gets bored when we do too many activities. If | explain this to a
normal student, a student who does not know will learn the subjects after this lesson and
leave. My friends do not attend the class and get bored because | always repeat the
same things.”.

Practicing the Technique with Other Friends in Her/His Class

There are the following statements in the studies coded M11-p.52 and M12-p.954: “My
friends were a little bored, so | did not know how good | was, how well | could treat them.
You will do things, but you cannot do anything because he is your friend.” and “We do
not know exactly what our instructors want. If they like the application of a technique,

our friends use the same technique in a monotonous way so as not to put themselves at
risk.”.

Lack of Pedagogical Content Knowledge

The following statement in the study was coded M12-p.953: “My biggest problem
stemmed from pedagogical content knowledge. Although the subject was easy, | did not
know where and what to do because my pedagogical knowledge was limited. Since | did
not know the subject well and could not process it in order, | stuck to the teacher’s
guidebook. Our teacher warned me later, saying | gave some wrong information while
teaching the lesson.”

Lack of Methodological and Technical Knowledge

The following statement taken from the article with the code M12-p.954 is taken as a
reference for this code: “I am having trouble writing the methods and techniques | will
use in the lesson. For example, | wanted to make a contrast panel in the classroom; but
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only information was given. Even planning the lesson was a problem because | did not
know how to apply the technique.”

Lack of Material Preparation

In the study coded M12-p.954, there is a statement: “Material is being prepared
according to the course outcomes. For example, | prepared for a very narrow course
outcome in the social studies course. | could not prepare material for this output in any
way. Of course, my assessment was based on that.”

Lack of Qualification of the Instructor

The study coded M12-p.954 states: “Our teachers are insufficient in feedback. They
cannot talk much about the things we do poorly or well during our lectures.”.

Lack of Qualification of the Practice Teacher

In the study coded M12-p.954, a pre-service teacher stated: “It is tough even to have
group work in the school where we go to practice. Children do not know this. Big
problems arise because none of the students’ teachers teach constructivist courses in their
classrooms. Almost none of the teachers go beyond the traditional. In other words, pre-
service teachers act artificially and play games in the faculty.”.

Practicing the Technique to Getting a Passing Grade

There is a statement in the study coded M12-p.954: “Micro-teaching should be to learn
in order to better the pre-service teacher’s profession, but we do it for grades. For this
reason, | think that neither the presentations nor the feedback reach their goals.”. In the
same study, on p.954, the following sentence is stated: “We give lectures, make
presentations to take notes, we do not gain professional experience.”.

Lack of Empathy

The following statement in the study coded M12-p.954 was used to create this code:
“The lack of empathy of people creates problems. For example, we do not listen to a
friend while he is teaching, but we do not think we will be in his position after a few days.
When our friend is micro-teaching, not listening to each other and talking among
themselves causes trouble for his classroom management.”.

Lack of Planning

The study coded M12-p.955 states: “We covered the lesson plan with slides; we did not
practice before. No knowledge is learned without putting it into practice. It would be
better if our teachers first taught us how to plan. When we went to the internship school,
all the teachers said they did not make a lesson plan. Thus, we do not see any practice
regarding the plan”.
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Interfering with the Presentation

In the study coded M12-p.955, the words of a pre-service teacher are as follows: “I do
not think it is right for the teachers to intervene during the presentation. They have to
wait until the end of the time given to us. They are already scoring and taking notes on
the papers before them. When we intervene in the process, we get demoralized. This
causes performance degradation. In addition, feedback can be written because we are
offended when negative feedback is given.”

Not Using Time Effectively

There is a statement in the study coded M13-p.31: “I lowered my anxiety level by thinking
about the feedback our teacher gave in my previous experiences. My teacher told me |
was good at motivating students but had trouble using time efficiently.” In the same
study, on p.33, the following statement is stated: “I could not use my time efficiently.”.

Lack of Qualification of the Pre-Service Teachers

The following statement found in the M13-p.33 study was taken as a reference for this
code: “I was insufficient to attribute student comments to the class.”.

Suggestions of Pre-Service Teachers on Micro-Teaching Techniques in Studies
The findings related to the fourth sub-problem of the research are presented in Table 4.

Table 4.

Suggestions of Pre-Service Teachers on Micro-Teaching Techniques in Studies

Theme 4: Suggestions of Pre-Service Teachers on Micro-Teaching Techniques in the Studies

Codes Cited Studies

Practicing in different courses M3-p.396, M6-p.53

Practicing in real classroom environments M3-p.396, M7-p.309, M3-p.395
Inclusion of microteaching as a course in the M3-p.396

curriculum

Reducing class size M4-p.367, M10-p.113

Getting expert opinions M5-p.69, M6-p.51

Determining the practice time of the technique M10-p.115

The statements of the pre-service teachers regarding the data categorized under this
theme are explained below.

Practicing in Different Courses

In the studies coded M3-p.396 and coded M6-p.53, statements are as follows: “Micro-
teaching practice should also be done in teaching courses such as teaching Turkish,
teaching Mathematics, teaching Science, and teaching Social Studies.” and “I think that
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microteaching technique should be practiced in the classroom. Such micro-teaching
practices are required in many courses. Because it becomes a practice for us. When we
enter the classroom environment, we do not think about how to teach.”

Practicing in Real Classroom Environments

The following statements found in M3-p.396 coded and M7-p.309 coded studies are
referenced for this code: “Micro-teaching should also be practiced in a real classroom
environment.” and “We also gave lectures in special teaching methods lessons. But that
is one thing, teaching real students is another. You understand better what you do in the
real environment.”. In addition, there is a statement in the M3-p.395 coded study: “Every
pre-service teacher must do micro-teaching before starting to practice in the real school
environment.”.

Inclusion of Microteaching as a Course in the Curriculum

In the study coded M3-p.396, the following statement is stated: “Micro-teaching should
be taught as a separate course.”.

Reducing Class Size

The following statement in the study was coded M4-p.367: “We can spend less time. If
this technique is practiced with fewer teacher candidates, we will not get bored.”. In the
study coded M10-p.113, a pre-service teacher said: “It should be applied in a way that
does not take much time of the teacher candidates. For this, the applications made by a
small number of pre-service teachers can be followed.”.

Getting Expert Opinions

In the study coded M5-p.69, a pre-service teacher said: “If we are to compare the
criticisms made by the students with the opinions of an expert, there is a great difference.
Because the student is not an expert in that subject. However, it is different for the expert
to criticize, explain and say it.”. In the study coded M6-p.51, the following statement is
stated: “I did not know what to do at first during the preparation phase. So | thought
about how to teach letters. For example, my subject was the letter “m”. | didn’t know
how to say it, what activity to do. | thought | couldn’t do it and was afraid. After all, we
were already the second group. We watched and listened to the first group. We also
listened to your suggestions. After that, | was not forced.”

Determining the Practice Time of the Technique

In the study coded M10-p.115, the following statement is stated: “In my opinion, the
traditional lesson should be taught first; then extended microteaching should be
practiced. A pre-service teacher should practice with extended micro-teaching in only
one kindergarten for the first and second applications during a semester. All teacher
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candidates should follow the practice, and all should benefit from these practices. All
pre-service teachers should hear evaluations and suggestions.”.

Results and Discussion

The following codes were observed in the findings related to “the cognitive effects of the
microteaching technique on teacher candidates in studies,” which was the first theme
created as a result of the meta-thematic analysis: “obtaining new information, problem-
solving skills, learning area, visualization, learning by doing, giving feedback, the
emergence of different ideas, associating the course with other courses, associating the
course with daily life, ensuring active participation in the class, encouraging creativity.”
It can be said that the micro-teaching technique contributes to pre-service teachers’
acquisition of new knowledge, improves their problem-solving skills, and makes them
aware of the learning area. In addition, it has been revealed that the practice of
microteaching techniques contributes to the cognitive dimension, such as enabling pre-
service teachers to visualize, learn by doing, be effective in giving feedback, provide
different ideas, and make connections with other courses they study thanks to this
technique. On the other hand, pre-service teachers who applied the micro-teaching
technique stated that they could make connections with other lessons, actively
participated in the lesson and showed improvement in creativity. In the findings of
Cakir's (2010, p. 71) study, pre-service teachers stated that the experiences they gained
gave them confidence, developed their creativity, supported their sense of cooperation,
provided peer teaching, and made them realize the value and importance of the
profession. These results are in line with the findings of the present study. In addition, in
the studies of Celiksoy (1994) and Kulahgi (1994), the fact that the micro-teaching
technique, unlike the traditional teaching method, increases the academic success of the
students, supports the findings of this study. In another study by Semerci (2011, p. 23),
pre-service teachers stated that microteaching contributed to increasing class
participation and correcting deficiencies and mistakes, which is similar to the findings
of this study.

It is seen that the following codes emerged in the findings related to the second theme
created in the meta-thematic analysis, “the effects of the microteaching technique on
the professional development of teacher candidates in studies”: “Presentation skills,
changing the perspective on teaching, providing the opportunity to practice, preparation
for the lesson, planning, developing classroom management skills, gaining experience,
using instructional materials in class, contributing to teaching professional development,
active participation in the lesson, making an evaluation, in-class activities, enabling the
use of reinforcers, the concretization of course topics.” It has been revealed that the
practice of micro-teaching techniques improves the presentation skills of pre-service
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teachers, contributes to changing their perspective on teaching, enables them to practice
teaching, helps them prepare for the lesson, and contributes to their planning.

In addition, it has been seen that the micro-teaching technique increases the classroom
management skills of pre-service teachers, allows them to gain experience, improves
their skills in using materials, contributes to their professional development in teaching,
increases their participation in the course, and helps them to evaluate practices.
Furthermore, it has been seen that the micro-teaching technique provides the
opportunity to do in-class activities, enables the use of reinforcement, and contributes
to the concretization of the lesson. Gurses et al. (2005), Fisher & Burrel (2011), Erdem
et al. (2012), Sevim (2013), Gercek & Ozcan (2013), and Karadag & Akkaya (2013)
found the following findings: the Micro-teaching technique helps in making lesson
plans, unit plans and daily plans and contributes to the development of pre-service
teachers’ teaching skills. These findings are in line with the findings of the current study.
In the study of Karadag & Akkaya (2013: 39), pre-service teachers think that
microteaching practice has essential contributions to gaining self-confidence, gaining
knowledge about different methods and techniques, and acquiring teaching profession
knowledge and skills, which is in line with the findings of this research. In the study
conducted by Atav, Kunduz & Secken (2014, p. 1), it can be said that the fact that
microteaching allows pre-service teachers to develop a positive attitude towards the
profession by correcting their faults and deficiencies in terms of teaching skills supports
the findings of this research. In the study of Kartal, Yamak & Kavak (2017: 882), they
stated that the microteaching technique contributed positively to the professional
development of pre-service teachers, which is similar to the findings of this study. In
Guler's (2020: 482) research, pre-service teachers stated that they developed their
teaching skills and competencies related to the teaching profession through
microteaching practices. It can be said that these are similar to the present study’s
findings.

The following codes were created from the findings related to the third theme, “the
problems faced by pre-service teachers on microteaching technique in the studies”:
“Insufficient practice time of the technique, the negative impact of camera and teaching
video, causing fear towards the profession, causing stress, repeating the same topics,
practicing of the technique with other friends in her/his closs, lack of pedagogical
content knowledge, lack of methodological and technical knowledge, lack of material
preparation, lack of qualification of the instructor, lack of qualification of the practice
teacher, practicing the technique to getting a passing grade, lack of empathy, lack of
planning, interfering with the presentation, not using time effectively, lack of
qualification of the pre-service teachers.” It has been observed that the following
problems occur while the pre-service teachers are practicing the micro-teaching
technique: the problems caused by the insufficient practice time of the technique, the
adverse effects of the camera and video, and the fear of the pre-service teachers towards
the teaching profession. In addition, pre-service teachers stated that micro-teaching
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techniques caused stress while being practiced. They stated that repeating the same
topics creates problems, practicing the technique with the students in their class causes
problems, and lacking content knowledge creates some problems.

As seen in the research findings, pre-service teachers stated that they lacked knowledge
on how to practice teaching methods and techniques, their skills in preparing materials
for the lesson were insufficient, the micro-teaching technique of the instructors was
insufficient in practice, and the practice teachers were also inadequate. In addition, pre-
service teachers said that microteaching techniques caused the following problems:
practicing microteaching techniques only to get passing grades, a lack of empathy
causing problems, a lack of planning skills, constant interference by classmates in their
presentations while practicing, not using the time effectively and the personal
inadequacy of the pre-service teacher. In Eksi’s (2012, p. 267) research, the following
finding was reached: Interfering with the presentations of teacher candidates by being
constantly criticized by others causes problems. It can be stated that the findings of this
study are similar to the findings of the current study. In the study of Given, Kahvedi,
Oztirk & Akin (2016, p. 19), the problems experienced in preparing a lesson plan and
using time effectively while practicing the micro-teaching technique are similar to the
findings of this research. It can be said that the problems arising from the unnaturalness
of the classroom environment of the micro-teaching technique and the evaluation of
teacher candidates by their classmates, which are among the findings of Ozcelik’s
(2017, p. 99) study, are similar to the findings of this research. The research of Akbaba
Dag & Dogan Temur (2018, p. 130) stated that the inadequacy of time to practice the
microteaching technique may cause problems. These statements are in line with the
results of the current research. In addition, in the study of Kim & Tan (2011, p. 465),
pre-service teachers stated that they experience problems because they practice
microteaching techniques in the laboratory environment, which is different from the
natural classroom environment, supporting the findings of this research. In the study
conducted by Gillies & Boyle (2010, p. 933), the fact that pre-service teachers stated
that they encountered problems due to the insufficient time given to them while
practicing the micro-teaching technique is similar to the findings of this study. In the
research of Karatas & Cengiz (2016, p. 579), it can be said that the pre-service teachers’
statement that recording with a camera and video while performing micro-teaching
practice causes problems is similar to the findings of this research.

The following codes were created for the fourth theme, “Suggestions of Pre-Service
Teachers on Micro-Teaching Technique in the Studies,” which was created as a result of
the meta-thematic analysis study: “Practicing in different courses, practicing in real
classroom environments, the inclusion of microteaching as a course in the curriculum,
reducing class size, getting expert opinions, determining the practice time of the
technique.” The pre-service teachers who practiced the micro-teaching technique stated
that it should be practiced in different lessons and that it would be more beneficial to
apply it in an actual classroom setting. They also stated that micro-teaching should be
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taught as a course, that the number of classrooms should be reduced while practicing,
that expert opinion would be adequate, and that the time to practice the micro-teaching
technique should be determined before the practice. In the study conducted by Peker
(2009, p. 369), the pre-service teachers who practice the micro-teaching technique
stated that it would be appropriate to reduce the class size, which is in line with the
findings of this study. In addition, in the research conducted by Gillies & Boyle (2010,
p. 933), it can be said that the pre-service teachers’ stated that it would be beneficial to
apply the micro-teaching technique in various courses and at what time the micro-
teaching technique should be given to support the findings of this research. Pre-service
teachers who participated in Cogkun’s (2016, p. 810) research stated that applying the
microteaching technique in natural classroom environments rather than artificial
environments is more effective. These research findings support the findings of the
current study. The fact that Elias stated in his study (2018, p. 205) that the micro-
teaching technique should be a course supports the findings of this research.

Recommendations

In line with the results obtained in the research, the following suggestions can be made:
In addition to the practice of micro-teaching techniques in institutions that train teacher
candidates, each pre-service teacher should be allowed to practice in a natural
classroom environment in kindergarten, primary school, secondary school, and high
school by cooperating with the schools affiliated to the Ministry of Education; providing
appropriately equipped classrooms for micro-teaching technique in institutions that train
teacher candidates; while the micro-teaching technique is being practiced, the classes
are divided into groups and the first practice is done with groups with a small class size,
and the subsequent practices are done with the whole class; conducting studies on
whether micro-teaching technique is an optional or compulsory course in education
faculties.
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Genisletilmis Torkge Ozet

Ogretmen yetistirme sistemindeki botun unsurlarin devamli olarak degerlendiriimesi,
gunimuzde ve gelecekte istenen &zelliklerde 6gretmen yetistirmek amaciyla sikhkla
calismalar yapilmasi beklenmektedir. Ogretmenlerin meslege baslamadan  énce
aldiklari egitimler esnasinda istenen niteliklere sahip olmasi ve almig olduklari egitim
dogrultusunda ait olduklari alanda gérevlerini gergeklestirmesinin dnemli oldugu
séylenebilir.

Ogretmen yetistirme sistemi, egitim ortamlarinda gerceklestirilen égretim faaliyetlerinin
niteligi acisindan énemlidir (Atag, 2003: 1). Gelismeye devam eden Glkelerde 6gretmen
yetistirme sisteminin kalitesinin nasil arttirilabilecegi énemli sorunlardan biri olarak
goriulmektedir (Azar, 2011: 36). Bu baglamda egitim sisteminin gelismesinin 6§retmen
yetistirmeyle dogrudan ilgisi oldugu icin égretmen adaylarina farkli teknik bilgileri
kazandirnlmaktadir. Bu tekniklerden en énemli olanlarindan bir tanesinin de mikro
dgretim teknigi oldugu ifade edilebilir.

Ogretimde deneyim kazandirmak ve égretmen yetistirme ile dgretmen egitimi amaciyla
yapilan kigUk bir ders uygulamasi olan mikro 6gretim, 6gretmen yetistirmenin kalitesini
arttirabilmek amaciyla deneysel bir programin égesi seklinde olusturulmustur (Marulcu
ve Dedetirk, 2014: 353). Mikro 6gretim teknigi uygulanirken égretmen adaylarina etkili
bir tecribe kazanma olanagi sunulmaktadir. Ogretmen adaylarinin davranislarinda
beklenen degisimi ve mesleki gelisimi gerceklestirmesine imkan olusturacak bir sekilde
uygulaoma yapma firsati saglanmasi esas hedef olarak aciklanabilir.  Ogretim
tekniklerinin  6gretmenin  se¢cmis oldugu ydéntemleri uygulama bicimi  oldugu
bilinmektedir.

Bu arastirmada nitel arastirma analiz tirlerinden meta-tematik analiz kullanilmigtir.
Arastirmaya déhil edilen calismalarda 6gretmen adaylarina yénelik yapilmig mikro
dgretim teknigine iligkin calisgmalar meta-tematik analiz kapsaminda incelenmektedir.
Meta-tematik analiz ile mikro égretim teknigiyle ilgili yapilmig aragtirmalar hakkinda
genel sonuclara ulasmak hedeflenmektedir. Meta-tematik analizde dokiman analizi ile
ulagilan verilerden yeni tema ve kodlar olusturulmaktadir. Ulagilan tema ve kodlar
sonucunda yapilan bu arastirmada 6gretmen adaylarina yénelik yapilmig mikro 6gretim
teknigine iligkin calismalar hakkinda daha genel ve kapsamli sonuglar elde edilmeye
calisiimigtir. Ayrica meta-tematik analizde aragtirma yapilan konu hakkinda daha 6nce
yapilmig katilimer gérisglerini iceren nitel kapsamli calismalarin aragtirmayr yapan

bireyin yorumlamasiyla birlikte yeni kod ve temalara ulasilmasi beklenmektedir (Batdi,
2019: 17).

Bu arastirmada nitel arastirma tirlerinden meta-tematik analiz kullanilmigtir. Meta-
tematik analiz herhangi bir konuyla ilgili birden fazla nitel boyutlu aragtirma verilerinin
bir araya getirilmesini saglayan, tema ve kodlar olusturarak kapsamli ve nitelikli
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bulgularin elde edilmesi sirecini icermektedir (Batdi, 2019: 11). Arastirmalarda ifade
edilen tema ve kodlarin ortak bir noktada iglenerek tekrardan tema ve kodlar biciminde
s6z edilmesi ve anlamli kilinmasi amaclanmaktadir (Batdi, 2017: 767). llgili konu
kapsaminda nitel calismalarda analizler sonucunda ulasilmig farkli tema ve kodlarin
arastirmacinin katilimar bakis agisiyla yeniden degerlendirilmesi sonucunda yeniden
yorumlanmasi s6z konusudur. Meta-tematik analizde katilimear gérislerini bulunduran
hicbir isleme ugramamis olan ham verilerin yani sira ulagilan tema ve kodlarin yeniden
incelenmesi ve anlagilabilir kilinmasi gerekmektedir (Batdi, 2019: 11).

Meta-tematik analiz calismasi sonucu olusturulan ilk tema olan “Mikro Ogretim
Teknigine iliskin Yapilan Calismalarin Ogretmen Adaylarinin Bilissel Boyutuna Etkisi”
temas ile ilgili bulgularda “yeni bilgiler edinme, problem ¢ézme becerisi, 6§renme
alani, gorsellestirme, yaparak-yasayarak dgrenme, geri bildirim verme, farkl fikirlerin
ortaya ¢ikmasi, diger derslerle iligkilendirme, ginlUk yasamla iligkilendirme, derse aktif
katilim saglama, yaraticihk” seklinde kodlarin olustugu goérGlmistir. Mikro &gretim
tekniginin uygulanmasinin  6gretmen adaylarinin  yeni bilgiler edinmesine katki
sagladigi, problem ¢dzme becerilerini gelistirdigi, 3grenme alaninin farkina varmalarini
sagladigi séylenebilir.

Meta-tematik analiz calismasi sonucu olusturulan ikinci tema olan “Mikro Ogretim
Teknigine iliskin Yapilan Calismalarin Ogretmen Adaylarinin Mesleki Gelisimine Etkisi”
temasi ile ilgili bulgularda: “sunum yapma becerisi, 6gretmenlige bakis agisini
degistirme, uygulama yapma imkéni saglamasi, derse hazirlk yapilmasi, planlama,
sinif yénetimi becerisini artirmasi, deneyim kazanma, materyal kullanma, égretmenlik
mesleki gelisimine katki sunmasi, derse katilm saglamasi, degerlendirme yapilmasi,
ders ici etkinlikler, pekistire¢ kullanmay saglamasi ve dersin somutlastinimasi” seklinde
kodlarin olustugu goértlmustir. Mikro 6gretim tekniginin uygulanmasinin égretmen
adaylarinin sunum yapma becerisini gelistirdigi, 6gretmenlige bakis agisini degistirmeye
katkisi oldugu, &gretmenlik uygulamasi yapmaya imkén sagladigi, derse hazirhk
yapilmasinin nasil olacagina yardimcr olmasi ve planloma yapabilmesine katki
sagladigr gérilmustor.

Meta-tematik analiz calismasi sonucu olusturulan cinct tema olan “Mikro Ogretim
Teknigine iliskin Yapilan Calismalarda Ogretmen Adaylarinin Karsilashgr Sorunlar”
temasi ile ilgili bulgularda “teknigin uygulanma siresinin vyetersizligi, kamera ve
videonun olumsuz etkisi, meslege yoénelik korku olusturmasi, strese neden olmasi,
sUrekli ayni konularin tekrar edilmesi, kendi sinifindaki égrencilere uygulanmasi, alan
bilgisi eksikligi, yontem-teknik bilgisi eksikligi, materyal hazirlama eksikligi, égretim
elemaninin yetersizligi, uygulama 6gretmeninin yetersizligi, ders gegme notu almak igin
yapiimasi, empati eksikligi, plan yapma eksikligi, sunuma midahale edilmesi, sureyi
etkili kullonamama ve 6gretmen adayinin yetersizligi” seklinde kodlarin olustugu
gorolmustor. Ogretmen adaylari tarafindan mikro égretim teknigi uygulanirken teknigin
uygulanma sUresinin yetersizliginden kaynaoklanan sorunlar, kamera ve videonun
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olumsuz etkisinin olmasi, bazi &gretmen adaylarinin gériglerinde mikro &gretim
tekniginin meslege yonelik korku olusturmasi gibi sorunlarla karsilasildigi gérolmuostor.

Meta-tematik analiz calismasi sonucu olusturulan dérdinci tema olan “Mikro Ogretim
Teknigine iliskin Yapilan Calismalarda Ogretmen Adaylarinin Onerileri” temasi ile ilgili
bulgularda “farkli derslerde uygulanmasi, gercek sinif ortaminda uygulanmasi, mikro
dgretimin ders olmasi, sinif mevcudunun azaltlmasi, uzman gériginin alinmasi ve
teknigin uygulanma zamaninin belirlenmesi” seklinde kodlarin olustugu gértlmustir.
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Introduction

Life science can be defined as a lesson with a content aiming at helping students
acquire the characteristics of intended feature of today's people and current needs at
an early age. According to Tay and Yildirm (2013), the child's spirit is taken into
consideration in life science lessons and it is tried to facilitate the child's adaptation to
the society she lives in. According to Bektas (2007), on the other hand, it provides the
opportunity to carry out the real-life information that children learn in the family in a
formal way through schools.

Life science lesson is applied at the first, second and third grade level in primary school
(MONE, 2018a). The general objectives, learning areas and achievements related to
the content of the course in the life science lesson are specified in the curriculum. Life
science curricula are used to prepare the child for life, reintegrate child in society and
to transfer an instructive content to daily life. According to Gultekin (2015), thanks to
the life science curriculum, students can learn their duties and responsibilities towards
themselves, their family, environment and the state, and thus they can both improve
themselves and contribute more to the society.

One of the basic disciplines that the life science lesson includes mathematics.
Mathematics is a discipline that requires logical thinking, based on counting,
calculating and measuring in order to solve the problems of the human mind in daily
life (Altun, 2013). When the mathematics lesson is considered historically, it can be
said that it is not static, it is lively and system-based, and it progresses cumulatively
(Furinghetti, 2000). Comprehension of mathematical subjects can be possible with the
acquisition of basic mathematical skills (Kammenui & Simons, 1999). Today, features,
such as problem solving, high-level thinking, and transforming mathematical
knowledge are the types of skills that are considered important in terms of
mathematics lessons. An individual who can solve problems can solve many problems
functionally in daily life and owes this ability to the effective use of mathematics.
Therefore, being able to meet skills, such as, mathematical thinking, being
mathematically literate, and problem solving at an early age facilitates students'
adaptation to daily life and develops students. According to Demirel (2009), in
ensuring this development, programs for teaching experiences have an important
place in the activities carried out in schools. Textbooks are also used to convey the
general framework drawn by the curriculum. By preparing the textbooks in accordance
with the program, the general philosophy of the program and the achievements, it is
possible to ensure the integrity of the program-content in a functional way. This is valid
for the life science lessons as well as for all other lessons. In addition, if the
preparation of the books for the next grade level is good, students can transfer their
knowledge to the next level more easily. According to Aktepe, Cepheci, Irmak and
Palaz (2017), concept teaching and methods are frequently used today in order to
place and transfer the knowledge to the mind of the student in the classroom learning-
teaching process. Because concepts have crucial place in shaping knowledge.
According to Tural (2011), the ability of a student to learn a concept related to a
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subject or phenomenon can help him catch the focus of that subject, support teaching
help realization of permanent learning.

Today, the list of concepts is not given in advance in the textbooks, and the concepts
can be reached by analyzing the content of the book. In this study, since the
determination of the mathematical concepts in the third-grade life science textbook
and their association with the mathematics achievements from the third to the eighth
grades were examined, dealing with not only the life science concepts but also the
mathematics lessons and its achievements in detail was found to be convenient.

Purpose of Study

In the study, the mathematical concepts implicitly given in the third-grade life science
textbook were determined and the relationships that could be established with the
achievements in the mathematics curriculum at the third to eighth grade levels were
examined. Thus, it was aimed to present an interdisciplinary study that combines life
science lessons, which provide the child’s adaptation to school and society according
to current needs, and mathematic lessons, which develop skills such as calculation,
problem solving and functional thinking in daily life, in terms of concepts and
achievements. Based on this aim, answers to the following questions were sought:

*  What are the mathematical concepts in the life science textbook?

* In which unit and subject are the mathematical concepts included in the life
science textbook?

» How can the mathematical concepts in the life science textbook be classified?

* In which achievements in the mathematics curriculum have the mathematical
concepts in the life science textbook been identified?

*  How do the mathematical concepts in the life science textbook show continuity
in the achievements in the mathematics curriculum?

Importance

Concept teaching has been very important for all courses in recent years and it is one
of the methods that can be used differently in each course in accordance with the
constructivist philosophy (Tural, 2011). According to Erdogan & Erdogan (2009); the
teaching of concepts is encountered in different acquisitions in curricula from pre-
school to the last periods of primary school. Many different methods can be followed in
teaching concepts. Concept-oriented teaching is frequently used today to develop high-
level skills and the student's ability to know and use the concept well accelerates the
knowledge construction process (Erikson & Lanning, 2014; Fannin, 2017). Therefore, it
is a necessity to define, understand and know the concepts in the teaching process
well.
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Life science lesson is an important lesson that guides children who try to adapt to daily
life in primary school. Therefore, it contributes to the development of cognitive and
affective skills together with many practical information that children use in daily life
(Ozden, 2005; Utkir-Gollohan & Bekiroglu, 2022). Therefore, the taught concepts in
this course play a role in children's ability to transfer knowledge to daily life and to
grow up as individuals meeting the requirements of 21st century skills. Also
mathematics is one of the most effective disciplines that helps to improve the way of
thinking. According to Yildizlar (1999), an individual who can realize mathematical
thinking can approach the problems she encounters in life from a different perspective
and can solve these problems without any difficulty. One of the main purposes of the
life science program is to provide students with real life skills (MONE, 2018). Realistic
mathematics education also relates mathematics to daily life through scenarios. In this
way, students can be enabled to transfer knowledge based on real-life problems in
mathematics education (Gravemeijer, 1994; Zulkardi, 2002). Mathematical theories
that have been kept up-to-date today, such as realistic mathematics education
developed in the 1970s under the leadership of Dutch mathematicion Hans
Freudenthal, have an important place at this point (Witmann, 2005). According to
Cilingir (2015), with realistic mathematics education theory, students can solve
problems related to daily life because they feel the need to solve that question, and
they can find the problem interesting. While solving the problem, they can make sense
of the answer to the question "What good would that do?" thanks to realistic
mathematics education theory. Freudenthal (1991) and Van den Heuvel-Panhuizen
(2003), on the other hand, expects mathematics to be directly related to reality, to have
humanitarian values and to be appropriate for the structure of society. When viewed
from this aspect, it is seen how realistic mathematics education theory can be
intertwined with the life science lessons that meets the needs of society and people.
Therefore, theories such as realistic mathematics education, which seem to be specific
to the mathematics lesson, are actually suitable for interdisciplinary and coordinated
teaching in the life science lesson and can provide a productive learning environment
for the student.

This research tried to determine the concepts related to mathematics in the third-grade
life science textbook and their associations with the achievements in the mathematics
curriculum since the list of concepts is not given in advance as in previous years. Being
able to learn the concepts of two different fields (life science and mathematics)
examined in the study at an early age allows students to use their minds in a versatile
way. Therefore, this study can contribute directly or indirectly to many studies in terms
of addressing these two different fields in a holistic way in primary and middle schools
and determine the relationship between the mathematical concepts in the third-grade
life science textbook (from 3rd to 8th grades) with mathematics achievements.
Identifying and using them in daily life the mathematical concepts and achievements
that can be associated with the Life Science lesson, which aims to provide students with
basic life skills, can help classroom teachers create meaningful learning environments.
At the same time, students may need to learn mathematics with real-life problems.
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Students who can grasp mathematical concepts at a young age, based on the life
science lesson, can also exhibit positive attitudes towards mathematics in the following
levels of education. If students who need to learn mathematics develop positive
attitudes towards the lesson, it will also positively affect mathematics teachers. For all
these reasons, the study is considered to be important. Another importance of the study
is that when the literature is examined, there are not many studies in which life science
and mathematics lessons are synthesized together (Kara, 2021; Bas, Isik-Tertemiz &
Tay, 2021). So this study can contribute to the field in this respect too.

Method

In this part of the study, information about the research model, data collection tool and
data analysis process will be shared. Since the research is a document review study, it
was not considered within the scope of studies requiring ethics committee approval.

Model of the Research

In the research, the findings were obtained through document analysis technique,
which is one of the qualitative research methods. The document analysis technique can
be used to examine the educational fields, program instructions, internal and external
correspondence in schools, meeting records, teacher and student textbooks and plans.
Purpose of document review is to analyze written materials containing information
about events and facts. In the descriptive analysis technique, a summarized version of
the data is presented to reader. In content analysis, following the examinations similar
concepts are transformed into themes and conveyed to the reader through themes
(Yildirm & Simsek, 2008). The reason for using document analysis in this study is due
to the fact that the third-grade life science textbook was examined in terms of various
variables.

Data Collection Tool

Life science lesson is taught in the first, second and third grades of primary school.
More mathematical concepts are used at the third-grade level than at other grade
levels. For this reason, in the research, Pacific Publishing third grade life science
textbook, which is the textbook provided by the Ministry of National Education in 2021,
was examined as a document. This book, written by Atasci (2018), was accepted as a
textbook for 5 years starting from the 2018-2019 academic year, with the decision of
the Board of Education and Discipline of the Ministry of National Education, dated
28.05.2018 and numbered 78. As the other document, the learning outcomes in the
Mathematics Course Curriculum of the MONE (2018b), with which the mathematical
concepts identified in the life science textbook were associated, were used. The reason
for examining the Mathematics Curriculum from Grade 3 to Grade 8 in the study is to
reveal the continuity and integrity of the basic mathematical concepts that children
have learned in the life science course.
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Data Analysis Process

All pages of the book, which was assigned as a third-grade life science textbook in
2021, were examined. As a result of the examinations, concepts related to
mathematics were determined by the consensus of field experts and researchers. One
of these researchers is a field expert who has been working in the Department of
Elementary Education for 11 years. The other researcher is a science expert who has
been working as an Elementary Math teacher in the Ministry of National Education for
12 years. In cases where the two researchers could not reach a consensus, a common
decision was reached by taking the opinion of a classroom teacher with a professional
seniority of more than 20 years. While determining the concepts, answers were sought
for questions such as: “In which unit, in which topic title, what is the page number,
what is the usage area?” The obtained variables were tried to be expressed in a holistic
way through Table 1.

In addition, while applying document analysis, descriptive analysis or content analysis
techniques suitable for the type of sub-purposes were used.

By using the descriptive analysis technique, mathematical concepts in the 3rd grade
Life science textbook was examined in terms of the unit and the subject, and the
continuity of the achievements in the mathematics curriculum at the 3rd to 8th grade
levels.

Content analysis technique was used in the analysis of sub-purposes, such as what the
mathematical concepts in the third grade Life science textbook are, how they are
classified and how they can be related in terms of the achievements in the mathematics
curriculum at the third to eighth grade levels. The mathematical concepts obtained as
a result of the content analysis were grouped using code headings. Then, categories
(usage areas) and themes (most general titles) were obtained to reflect the general
name of the codes. Finally, for the study four themes were determined based on the
results of study.

The mathematical concepts obtained following the document review in the research
are “right”- “left’-“front”"-"back”, and grouped as the first code related to “sketch
drawing”. As the second code, the concepts of "table"-"graph" and "plan" were
determined. For the third code, the concepts of “day”, “month”, “year”, and “hour”
were determined. As the last code, the basic four operations skills and general
mathematical concepts related to mathematical literacy were determined. To this
section, basic concepts (codes) such as “number”, “division”, “surplus”, “budget”,
“attitude”, “investment”, “conscious consumption” were included. The theme of this
section was stated as “basic mathematics”.

In the next stage of the study, categories and themes were created with the help of
codes. It was determined that the mathematical concepts determined separately for all
four themes can be associated with which mathematics achievements in the current
curriculum for grade levels from third to eighth grade. The findings obtained as a
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result of the research were expressed with 2-stage tables. At which grade level the
achievements take place and continuity were other topics examined in the study.

Findings

The findings obtained in the study are presented below in accordance with the sub-
purposes with the help of tables in two stages.

Mathematical concepts in the life science textbook, units and subjects of concepts and
classification of these concepts:

In the research, firstly, the mathematical concepts in the Life Science textbook, the units
and subjects of the concepts and the classification of the concepts into codes and
categories were made. Later, the classifications were associated with mathematics
achievements. The first stage of the findings of the study is expressed in Table 1:

Table 1.

Mathematical concepts, related sub-purposes and categories in the third-grade life science textbook

Unit  Unit Subject Title Page Detected Mathematical Usage Area-
no. no: Concepts- Codes Categories
1 Life in | Draw a Sketch of 20 and Right, Left, Front, Back  Direction and sketch
Our My School and 22 (East, West, North, drawing 1
School Class South).
2 Life in | Know the Address 53 Right, Left, Front, Back  Direction and sketch
Our of My House and | (E, W, N, S). drawing 1
Home Draw a Sketch
2 Life in Spending Table 64 Table and Graph Table and Graph
Our and Chart interpretation 2
Home
2 Life in | am a planned 66 Plan Time units 3
Our person. Hour
Home
2 Life in Event-Time Table 68 Table Table and Graph
Our Plan interpretation 2
Home
Hour
2 Life in Want or Need? 69 Budget Mathematics Literacy
Our Conscious and Four Operations 4
Home consumption Mathematics Literacy
and Four Operations 4
3 Healthy | Eat a Balanced 85 Excess (sorting) Mathematics Literacy
Life Diet-Turkish People and Four Operations 4

Are Getting Obese
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3 Healthy Specific Days and 93 Attitude-investment Mathematics Literacy
Life Weeks - Attitude, and Four Operations 4
Investment and
Turkish goods week

4 Safe Life | take precautions 105 Day, month, year Time units 3
against accidents Expiration date
4 Safe Life | Know What To Do 109 Numbers Mathematics Literacy
In An Emergency 112 Emergency and Four Operations 4
number
5 Life in | Do My Duties For 132 Dividing Mathematics Literacy
Our My Country and Four Operations 4
Country

When the units are evaluated together, it has been determined that there are 19
concepts related to mathematics in the third-grade life science textbook. In the unit
“Life in Our School”, the concepts of “right”-“left”-“front”-“back” and “drawing a
sketch” were included in the topic titled “I Draw a Sketch of My School and
Classroom”. The same concepts took place again in a spiral manner in the "Life in Our
Home" as the sub-topic of the topic “l Know the Address of My Home, | Draw a Sketch"
The identified concepts of "right" - "left" - "front" - "back" and "sketch" were determined
as codes and stated as the theme of "locating and drawing".

In the "Life in Our House" unit, it is seen that the table and graphic concepts (codes)
are included in the "Expenditure Statement and Graph" topic. In the same unit, as an
activity, the "Plan" code was determined for the purpose of creating a planned table
within the title of "Timetable". The second theme, which includes a total of three
concepts, was named "Data Analysis". In the "Life in Our Home" unit, there are also the
concepts of "plan" and "clock" within the title of "l am a planned person'". In this section,
one of the codes (concepts) determined in the "Time calculations" theme is the "clock"
code. On the other hand, in “Wants or Needs2” unit, the concepts of “budget” and
“conscious consumption” were determined. These codes are also an element of the
fourth theme, "Basic Mathematics Knowledge".

The "Excess (Sorting)" code (concept) in the "I Eat a Balanced Diet-Turkish People Are
Getting Obese" topic in the "Healthy Life" unit, which is the third unit, is also included in
the "Basic Mathematics" section, which is the fourth theme. In the "Specific Days and
Weeks" section of the same unit, the concepts of "attitude" and "investment" under the
heading "Attitude, Investment and Turkish goods week" were similarly added to the
fourth theme.

The use of the concepts (codes) of "day", "month", "year" while examining the expire
dates of products in the "l Take Precautions Against Accidents" topic in the fourth unit
"Safe Life" is also a component of the "Time Calculations" chapter in the third unit.
Calling 112 under the heading "l Know What to Do in an Emergency" in the same unit
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is also incorporated in the fourth theme, "Basic Mathematics", within the scope of
recognizing numbers.

In the fifth unit, "Life in Our Country", students are expected to benefit from the basic
division process in order to work in groups of three people under the title of "l Do My
Duties for My Country". The "division" code created in this way was added to the fourth
theme, "Basic Mathematics" section. As a result, the codes, themes and classification of
themes (in terms of unit and topic) were determined by following the fore mentioned
steps and methods.

The steps followed in the second stage and the findings obtained are shared.
|dentification of Themes and Association of Concepts with Mathematics Achievements:

The codes, categories and themes created according to the mathematical concepts in
the third-grade life science textbook given as a whole in Table 1 are discussed.
Mathematical concepts are grouped under four themes. A detailed examination of
associating the grouped themes with the achievements in the mathematics curriculum
from the third to the eighth grade is made in this section.

First theme: Locating and drawing:

The information created for the concepts of "right'-"left"-"front"-"back" and "sketch" is
presented in Image 1, and related achievements associated with mathematics are
presented in Table 2.

Image 1.

Locating and drawing (First theme)

* Right,
left, Direction Locating
front, and sketch and
back drawing Drawing
e Sketch

It is a mathematical association that is directly related to the subject of describing the
place-direction in the fifth grade “M.5.2.1.2. It expresses the position of a point relative
to another point using direction and units (MONE, 2018b) and the reflection-
translation in the 8th grade. The mathematical achievements of the concepts in the
subject of ground-orientation drawing are clearly used in the fifth and eighth grades.
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Table 2.

Mathematics achievements examined according to different grade levels in the mathematics curriculum
for the first theme

Grade Mathematical achievements related to concepts (MONE, 2018b)
Level

“M.3.2.1.3. Draws square, rectangle and triangle using ruler; determines the diagonals
of square and rectangle.”

3 “M.3.3.2. Measurement the Environment”

“M.3.3.3. Area Measurement Gain group”- sketch

4 “M.4.3.2. Measurement the Environment”

M.4.3.3. Field Measurement”-sketch (In some types of questions related to environment
and field measurement,house plans can be given in the form of sketches and various
calculations can be made.)

Location — directions description: “M.5.2.1.2. Expresses the position of a point relative
fo another point using direction and units.

a) Checkered, dotted paper, etc. work is done on it. For example, point A is 3 units to
the right/left of point B; 2 units below/above; Like 2 units up/down 4 units right/left

b) Examples of real-life situations are also included.”

5
Sketch: “M.5.2.3.2. Calculates the perimeters of triangles and quadrilaterals, creates
different shapes with a given perimeter. Studies on estimating the perimeter length are
included.”

“M.5.2.4. Field Measurement” acquisition group

6 “M.6.3.2. Field Measurement” acquisition group-sketch (In some types of questions
related to field measurement, house plans can be given in the form of sketches and
various calculations can be made.)

7 “M.7.3.2.5. Solves field-related problems.”-sketch (In some types of questions related
to field measurement, house plans can be given in the form of sketches and various
calculations can be made.)

Location-direction: “M.8.3.2.1. Draws the images of the point, line segment, and other
shapes as a result of the translation.
c) In the translation, it is noticed that every point on the figure moves in the same

8 direction and that the figure and its image are equal.

“M.8.3.2.2. Creates a reflection image of a point, line segment, and other shape.”
“M.8.3.2.3. It creates the image of polygons resulting from translations and reflections.
a) A maximum of two consecutive translations or reflections are allowed.”

Second Theme: Data Analysis:

The theme related to the concepts of "table - graphics" and "plan" is given in Image 2,
and the mathematical achievements related to the theme are given in Table 3.
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Image 2.

Data analysis (Second theme)

Table-graphic Table and
e graph Data Analysis
Plan interpretation

Plan code can be used in terms of creating tables and planning skills.
Table 3.

Mathematics outcomes examined according to different grade levels in the mathematics curriculum for
the second theme

Grade Mathematical achievements related to concepts (MONE, 2018b)
Level

“M.3.4.1.1. Explains the information shown in the figure and object graphics, makes
3 conversions from the graph to the scoreboard and frequency table and interprets it. They are
asked to comment on the whole data by comparing different parts of the data.”

“M.3.4.1.2. Solves problems that require addition and subtraction by using the information
given in the graphs or by creating graphs.”

“M.3.4.1.3. It reads and interprets simple tables of up to three data groups and organizes
the data obtained from the table.

“M.4.4.1.1. Examines the column chart, makes comments and predictions on the chart.”

“M.4.4.1.2. Creates the column chart. Before the bar chart is created, the data is organized
with the help of an object or shape chart. Scoreboards and frequency tables can also be
used. In the first studies, checkered paper and colored unit squares can be used..”

“M.4.4.1.3. Uses different notations to present its data.

a) Different representations such as horizontal or vertical column chart, figure chart, object
chart, table, tree diagram are used.

h) By making use of different representations of the data, a relationship is established
between savings awareness and financial literacy.”

“M.4.4.1.4. Solve daily life problems using information represented by bar charts, tables,
and other graphs.”

“M.5.3.1.2. Collects data on research questions and displays it with a frequency table and
5 column chart.”

“M.5.3.1.3. Solves problems for interpreting data represented by frequency tables and bar
graphs. (Column charts that lead to misinterpretations are also examined).”

“M.6.4.1.1. It generates research questions that require comparing two sets of data and
obtains appropriate data.”

6 “M.6.4.1.2. It shows the data of the two groups with a binary frequency table and a column
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chart.”

“M.6.4.2.3. It uses arithmetic mean and span to compare and interpret data belonging to
two groups. Studies to interpret arithmetic mean and span in real life situations are included.

“M.7.4.1.1. Creates and interprets line charts for data.
a) Graphic creation studies belonging to two data groups are also included.
7 b) Line charts that lead to misinterpretations are also examined.”

“M.7.4.1.3. Creates and interprets the circle chart for a data group. When creating a circle
graph, interactive information and communication technologies are used when necessary.”

“M.7.4.1.4. It displays the data as a column, circle, or line graph and makes the appropriate
conversions between these representations.”

“M.8.4.1.1. Interprets line and column charts of up to three data groups.”

“M.8.4.1.2. It displays the data as a column, circle, or line graph and makes the appropriate
conversions between these representations.”

8 “The strengths and weaknesses of different representations relative to each other are
emphasized.”

“M.8.2.2.3. Expresses how one of the two variables that have a linear relationship between
them changes depending on the other, with a table and an equation.

a) In the representations made with tables, expressions in the form of ordered pairs are also
included.”

“M.8.2.2.4. Draws graphs of linear equations.”

“M.8.2.2.5. Creates and interprets equations, tables and graphs of real-life situations with
linear relationships.”

“M.8.2.2.6. Explains the slope of a line with models relates linear equations and graphs to
slope.”

Among the mathematical concepts in the third-grade life science textbook, the theme
most related to the mathematics lesson is the title of "tables and graphs". Tables and
graphics are included with different achievements for each grade level in and after the
3rd grade. Although the content and level of the gains vary, there is certain spirality
between the gains.

The second mathematical association of this section, "the ability to create a table by
scheduling", is important in terms of creating and reading the table. Tables and graphs
are tools that support each other in conveying and presenting data. These two skill
types are discussed together in the section (page 64) where tables and graphs are
examined in the third-grade life science textbook. Therefore, in the study, it was
deemed suitable to create a theme by combining the concepts of tables and graphics,
and to progress in a holistic manner in the examination of mathematics teaching
programs at the levels from third to eighth grade.

Third theme: Time calculations: The theme formed by the codes "day", "month",
"vear'and "hour" is presented in Image 3, the section on mathematics achievements is
presented in Table 4:
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Image 3.

Time calculations (Third theme)

e CODE: Month, Year, Hour

sl CATEGORY: time units

= THEME: Time calculations

According to the data in Table 4, knowing that the day is 24 hours (dividing the day
into hours and arranging what to do by dividing it into hours), students can visualize
the concept of time in their minds and plan it by calculating a certain period of time.
This situation is directly related to daily life. This subject, which is covered in the Life
Science lesson, is included in the mathematics curriculum at the same grade level,
“M.3.3.5.1. Says, reads and writes time in minutes and hours.”, “M.3.3.5.2. Explains
the relationship between time measurement units” and “M.3.3.5.3. It compares the
occurrence times of the events (MONE, 2018b)" supports the achievements in a holistic
way.

Table 4.

Mathematics achievements examined according to different grade levels in the mathematics curriculum
for the third theme

Grade Mathematical achievements related to concepts (MONE, 2018b)

Level
“M.3.3.5.1. Tells, reads and writes time in minutes and hours.”
“M.3.3.5.2. Explains the relationship between time measurement units.
a) Explains the relationship between year-week, year-day, minute-second.”
3 “M.3.3.5.3. Compares the occurrence times of events.

a) The measurement and comparison of the tasks, the time between the start and the end of
a particular job or action is made.

b) Examples where different time-measuring instruments such as hourglasses are used are
also included.

“M.3.3.5.4. Solves problems in which time measuring units are used.”

“M.4.3.4.1. Explains the relationship between time measurement units.
a) Conversions between hour-minute, minute-second are made.

b) Conversions between year-month-week, month-week-day are made.
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4 c) Leap year is also mentioned while making the conversion.”
“M.4.3.4.2. Solves the problems in which time measurement units are used.

a) Emphasis is placed on the importance of time management in problems. Problem posing
studies are also included.”

“M.5.2.3.3. Recognizes time measurement units, converts them to each other and solves
5 related problems.

a) Seconds, minutes, hours, days, weeks, months and years are considered.

b) Problems related to time management are addressed.”

6 -

In addition, it can be said that the readiness for the following achievements in the 4th
grade mathematics curriculum has been achieved thanks to the subject of examining
the expiration date of the products taught in the third-grade life science lesson:
“M.4.3.4.1. Explains the relationship between time measurement units.” and
“M.4.3.4.2. Solves the problems in which time measurement units are used (MONE,
2018b).” The ability to accurately read the expiry date of a product as day/month/year
and interpret it according to the present is related to the concepts in the "Time
calculations" theme. These concepts are also within the scope of a basic mathematical
literacy skill. Time calculations and concepts are available in the mathematics
curriculum up to the fifth grade; they do not show continuity for the next grade levels.

Fourth Theme: Basic Mathematic Knowledge: In this section, the general concepts
related to mathematics are determined in two sections. All identified concepts and
outcome associations are presented in Image 4 and Tables 5 and 6.

Image 4.

Basic mathematic knowledge (Fourth theme)

e Budget, attitude, investment, conscious consumption 4-a
e Excess (Gradation), Number, Dividing 4-b-1-2-3-

e Mathematical Literacy and Four Operations

¢ Basic Mathematical Knowledge
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In this section, the codes consist of two parts. The code group, expressed as 4-a,
includes attitude, investment, conscious consumption and budget. As the 4-b code,
associations based on excess (gradation, few-many, quantity and logical reasoning),
overarching based on numbers and division are called 4b-1, 4b-2, 4b-3, respectively.

A- For the code of “budget- afttitude- investment, conscious consumption”: Four
concepts related to mathematics and associations with the achievements in the
mathematics curriculum were determined. The mathematical concepts and their
associations with the achievements are analyzed in Table 5.

The acquisitions directly related to the concepts of "savings" and "aftitude" were
determined at the 3rd and 4th grade levels in the mathematics curriculum. In addition,
the emphasis on frugality is also present in the program. Also questions about the
concepts of "budget- attitude"-investment - conscious consumption" can be asked to
students about percentages at the seventh grade level as an indirect association.
Therefore, these concepts can also be indirectly associated with the subject of
percentages. The concepts in this section do not have continuity for the current
achievements in the mathematics curriculum from the third to the eighth grade.

Table 5.

Examination of the mathematical concepts of attitude, investment, conscious consumption and budget
calculations of the theme 4-a in terms of the achievements in the mathematics curriculum

Grade Mathematical achievements related to concepts (MONE, 2018b)

Level
“M.3.3.4.1. Shows the relationship between the Turkish lira and the penny.
a) For example, 325 pennies is expressed as 3 liras and 25 pennies.

3 “M.3.3.4.2. It solves problems with our coins.
a) Emphasis is placed on the importance of saving in problems.” -attitude

“M.3.4.1.1. Explains the information shown in the figure and object graphics, makes
conversions from the graph to the scoreboard and frequency table and interprets it. They are
asked to comment on the whole data by comparing different parts of the data. For example,
when the graph showing the number of breads sold in a week in a grocery store is
examined, it is noticed that the number of bread sold on the weekend is higher than the
number of bread sold on the other days.”

“M.4.4.1.3. It uses different notations to present the data it obtains.

4 h) By making use of different representations of the data, a relationship is established
between savings awareness and financial literacy.”

5 “M.5.3.1.1. Creates research questions that require data collection.

b) Environmental awareness, frugality, cooperation, avoidance of waste, etc. topics are
covered when creating the research questions.

6 .
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7 M.7.1.5. For attitude, investment, conscious consumption questions with various scenarios in
the percentages achievement group.

8 .

B- For the code of "excess", "number", "division": Three concepts related to mathematics
and associations with the achievements in the mathematics curriculum were
determined. The mathematical concepts and their associations with the achievements
are presented in Table 6.

In order for students to comprehend the b-1, b-2 and b-3 outcomes, their basic
mathematical knowledge or mathematical literacy should be at a sufficient level at
each grade level. B-1 acquisition is based on few-many-(quantity-logical) reasoning
skills; B-2 gain is based on the ability to recognize numbers and to be mathematically
literate at a basic level in daily life; the achievement for B-3 is also based on the basic
operation skill of dividing a number (whatever it is) by 3 in order to be able to group
by three.

Table 6.

An investigation of 4-b theme of mathematical concepts regarding few-many, (quantity and logical)
reasoning, and mathematical literacy at the basic level in terms of acquisitions in the mathematics
curriculum

Grade Level Mathematical achievements related to concepts

3 “Compares up to five natural numbers less than 1000 and ranks them using symbols”.
-Few-many quantity, b-1

4 .

5 -

6 “M.6.4.2.1. Calculates and interprets the range of a data set.” Smallest- Largest
value, quantity, b-1

7 -

8 -

The mathematical gains related to b-1 from the associations are given in Table-6. In
addition, although it is not directly associated with mathematical achievement, the
situation determined for the issue of calling 112 in emergency situations where
numbers are used in daily life was evaluated within the scope of mathematical literacy
(4-b-2). In the lesson, which was taught by a group work, the ability to be a group of
three - division, division, and grouping by counting in threes rhythmically was also
evaluated as mathematical literacy - ability to perform operations (4-b-3).
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Results, Discussion and Recommendations

In this section, the conclusion, discussion and suggestions are shared according to the
order of the sub-purposes.

For the First, Second, and Third Sub-Purposes:

In the study, the results about the mathematical concepts in the third-grade life science
textbook, in which unit and subject distribution these concepts are included, and which
themes can be classified are as follows:

The importance of the theme of “Locating and drawing” in terms of life science and
mathematics; is helping students find their home, school or a point as a reference.
Because students can make sense of directions with these concepts and visualize the
location of an address in their minds. As a result, this situation can help the
development of students' visual spatial and map reading skills. According to Tas
(2008), asking geographical questions such as "what, where, why is it there?"
contributes to the development of observations, perceptions and location determination
in students. Also, according to the results obtained in Kuzey's (2016) study, students
were found to be successful in "determining location and coordinates", "finding and
describing directions". Students' success in this subject improves their directional
literacy. The number of geolocation achievements can be increased in order to
improve directional literacy in the life science lesson. Thanks to directional literacy,
students' knowledge of location finding and directions can be transferred to daily life
more easily. From this point of view, it can be interpreted that the role it plays in
ensuring the transfer of up-to-date information learned in the school environment to
daily life for the life science lesson has been realized in accordance with its purpose.

Another code in the first theme is the concept of sketch. The ability to understand and
draw the sketch can be associated with the environment-area questions in the
mathematics lesson. A limited number of studies have been found in the literature
regarding sketching skills. In Kuzey's (2016) study, it was concluded that students were
unsuccessful in drawing sketches. Based on this result, it may be difficult for students to
understand the perimeter-area questions asked based on the sketch in the
mathematics lesson in the future, and this may reduce the success rate in tests or
exams.

In order to prevent this situation as much as possible, the sketch subject can be
associated with mathematics more and the sketch questions can be made more
concrete for students with the life science lesson. Therefore, this skill should be taught
to students at an early age in the life science lesson by taking precautions to better
understand the sketch subject, and then it should be supported more with mathematic
lessons. In this way, students' success in mathematics can also increase in the future.
Carrying out the sketch drawing skill in the life science lesson with reflective thinking
activities or worksheets included in the mathematics curricullum (which allows

188



ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Arastirmalar Dergisi

associating it with the environment-field topics) can increase the quality of the teaching
of both courses.

When the importance of the concepts in the "Life in Our House" unit is examined in
terms of social studies and mathematics lessons, it is seen that charts and graphics
exist in all areas of life (teaching activities, economy, medicine...). Therefore, it can be
predicted that the acquisition of skills such as reading, understanding and interpreting
charts and graphs in the life science lesson will positively affect the students' further
education life. This contribution, which starts with the life science lesson and continues
with mathematics, covers not only teaching activities but also daily life skills.

The concept of “plan”, on the other hand, regulates what, how and in what time
period students can do from their lesson work to their daily work. In fact, students who
can grasp the efficiency of studying at an early age with a good planning strategy
actually lay the foundations of reflective, critical thinking and meta-cognition. Because
the student who can learn to work with a planned strategy is aware of what subject she
understands or does not understand, she can determine what she has learned, how
much she has learned, the missing points in the learning process or which subject she
needs to work more on. This may contribute to the development of meta-cognition. For
this reason, the fact that the concept of "plan" is well absorbed by the student is a
supportive factor that develops high-level thinking skills beyond being a contribution of
the life science lesson to that student. The concept of "time", on the other hand,
implicitly supports the "plan"b ecause plans can be created by calculating time and
taking time as a reference. In addition, the skills of converting time measures into each
other in the concept of time are directly related to mathematics. The concepts of
“budget” and “conscious consumption” identified in this unit will be concepts that
students will encounter again ot different grade levels in mathematics lessons. The
concept of “budget” enables adults to calculate their income-expenditure. Similarly,
with the concept of "conscious consumption", children realize that they cannot buy
something they need or everything they want. With this aspect, life science lesson
prepares children for life. Basic concepts such as “making a budget”, “saving”,
“conscious consumption”, “looking at the expiration date of products” are concepts
that are not forgotten once learned and experienced. This shows the functionality,
currency and permanence of the basic concepts learned in the life science lesson.

Students who can grasp the "excess" code, among the concepts in the "Healthy Life"
unit, can improve their skills of few-many-quantity-reasoning. The development of
quantity and reasoning skills can also benefit the student in a variety of situations, from
shopping in daily life to animating what is told in an abstract text. Starting from the
pre-school period, students may encounter the concepts of "less-more". However, even
if the student still cannot visualize these concepts in his mind, this situation can be
compensated in primary school through life science and mathematics lessons. The
concepts of "aftitude" and "investment' are similar to the concepts of "savings" and
"conscious consumption", and they are concepts that the student can always use once
they learn without forgetting them.
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For the themes in the "Safe Life" unit, students' knowing, understanding and associating
time calculations with daily life takes place under the guidance of the life science
lesson. Afterwards, the context of the subject continues in relation to the mathematics
lesson in terms of converting and calculating time measures, and it shows continuity.
Likewise, the ability of a primary school student to be mathematically literate to call
112 is an ability to keep up with the times, and thanks to the life science lesson, the
student learns to adapt to the age. A student who understands this subject can save the
life of a relative who was injured in a traffic accident or poisoned due to expired food
by calling 112. Therefore, the subject of “I Know What to Do in an Emergency” is a
topical issue that seems simple but is of vital importance.

The concept of “division” identified in the unit “Life in Our Country” shows that it is a
necessity to be able to do basic math calculations even in a simple instruction directed
to students in daily life.

Except for the sixth unit, it is seen that there is a mathematical concept in every unit.
Mathematical concept continuity can be provided for Unit 6. Considering the nature of
the life science lesson and its relation with other lessons, it is seen that the number of
mathematical concepts identified is low. The number of concepts associated with
mathematics, and hence the number of mathematical achievements, can be increased
because life science and mathematics lessons can be intertwined in many subjects in
daily life. The fact that the subjects and activities in the textbook reflect mathematical
concepts can increase the situations in which students benefit from mathematics in their
daily lives. Thus, topics and activities can be handled more efficiently in an
interdisciplinary way. Students' experience of transferring knowledge can increase and
the situation of associating two courses with each other can become more concrete for
students. This situation can increase students' ability to establish interdisciplinary
relationships and improve their ability to acquire 21st century basic life skills and high-
level thinking skills.

For the Fourth Sub-Purpose: Themes and Outcome Associations:

No study has been found in the literature that deals with life science and mathematics
lessons in an interdisciplinary manner in a detailed and holistic manner. However,
some studies have been found on associating the subjects in social science and
mathematics lessons. Aybek (2001) has a study that found that class teachers for 4th
graders associate social studies-mathematics at the "occasionally" level. Besides,
Sahinkaya and Aladag (2009) have a study in which they examine the association of
social science-mathematics lessons for fourth-seventh grades. In this study, it was
concluded that the number of achievements associated with mathematics decreased as
the grade level increased in the social science curriculum, and it was stated that the
association with the mathematics lesson was not sufficient. According to Yildiz (2019),
mathematics lesson and social science teaching are in the nature of making
associations, and the author also has written a book chapter which examines the
relationship between social science and mathematics lessons in detail. In this study,
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subjects related to social studies and mathematics lessons were grouped into 5 groups.
Three of these 5 groups were created specifically for certain subjects. The first of these
subjects has been comprehensively determined as "the ability to use maps, scales,
tables, graphs, diagrams, figures or spheres". When the relationship between these
topics in terms of life science and mathematics achievements is compared, it is seen
that the scope of the subject in social science-mathematics lessons is wider. The
primary cause of this might be because secondary school students are generally older
and more mentally mature. On the other hand, these topics, which Yildiz (2019) dealt
with by combining, were separated in this study. Due to the content of the life science
lesson, it is seen that there are more basic concepts such as location-direction, position
determination, and sketch drawing, which are not directly related to the map and scale
subjects but are preparatory to these subjects. Assuming that the subjects of location,
direction, and location determination are acquired by the students, it can be
interpreted that they lead to the learning of map and scale skills in the social science
lesson in the future. Additionally, in this study, the table-graphic theme was kept
separately. The subject of tables and graphics were associated with mathematics by
showing continuity towards the content of the life science and social studies lesson both
in primary school and in secondary school. This situation points to the conclusion that
table-graphs have a very important place in teaching activities. It is @ common point in
both studies that table-graphic skills take place at an important level and that they
should be studied more as literature.

In Yildiz's (2019) study, while the subjects of time and chronology skills were discussed
more broadly, in this study, time calculations and time measurements in life science
and mathematics lessons were examined in terms of converting them to each other.
This shows that the two studies examined the same theme from different aspects. In
addition, in the same study, while creating a topic for social science as "position and
coordinate skills", the theme of "locating and drawing" was created in this study. In the
study, these two themes are similar in general terms. The part where the two studies
differ is that after the "point, location" skill, Yildiz (2019) associated with the "coordinate
system" due to the content of the social science lesson (in the middle school
mathematics part), while in this study, "drawing" was used due to the content of the life
science lesson (due to the concept of sketch) is that it is associated with the skill of
continuing.

In the study, the associations of the mathematical concepts in the third-grade life
science textbook with the achievements in the mathematics curriculum (three-eighth
grades) are presented in Tables 2.3.4.5 and 6 above. In this section, how the related
themes and topics can support each other is discussed under separate sub-headings.

First theme: Regarding the theme of locating and drawing:

The concepts of "locating" and "drawing" can be associated with mathematics. Because
the terms used by students while determining location and direction will help to explain
the position of one point relative to another or to carry points in the coordinate system
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in translation-reflection issues in the next grade levels. Also, the functional acquisition
of the geolocation part can increase students' preparation for map teaching and scale
in the social science lesson, which is the next teaching step. This result is supported by
the result that Sénmez (2010) obtained in study that with the increase in the
mathematics achievement scores of the students, their mapping skill levels also
increase. In addition, with the increase in mathematics skills, it will be easier to
comprehend the subjects directly related to life science such as "determining location
and coordinates" and "finding the direction", which are other points that the two studies
support each other. There are a limited number of “Location-direction and position
determination” studies in the literature. In this regard, studies can be conducted to
examine the effect of early directional literacy on visual-spatial intelligence. In addition,
activities that can provide transportation from one point to another, such as location-
direction determination, location and address description can be carried out with
various approaches (game-activity-based...).

Sketch drawings can also be included in the questions of perimeter-field calculations in
the geometry learning field. In the questions in which various parts of a house, room or
garden are shown in the form of sketches, skills related to the ability to calculate
perimeter-field are measured. Students who are familiar with the sketch at an early
age can visually internalize these questions more easily and feel more comfortable at
the point of solution. Because it can be seen that students approach some questions in
a biased way, where visual tools are intense or there are long question tables (Kablan
& Bozkus, 2021). This may trigger negative affective features defined as math anxiety
and fear.

Second theme: Data analysis:

Tables and graphs are used to impart and resent information in many different fields.
Today, because information is rapidly increasing, it is critical to be able to show the
information in terms of time efficiency in reading, understanding, and presenting.
Tables and graphs are a common subject in many courses, as curricula are prepared
by considering these current needs in education. When this situation is examined for
the social studies and mathematics lesson, it can be said that the studies on table
graphics are relatively more than the studies on other themes. Pala and BasibUyUk
(2019) stated in their research that students' mathematical skills explain their ability to
read maps by 39%, read graphics by 43%, and read tables by 40%. Also, in the same
study, 54% of reading skills for these 3 subjects (map, table, and graph) can be
explained holistically with mathematics skills in the social science lesson. From this
point of view, it is probable that a significant improvement in mathematics skills will be
achieved in the secondary school section with the good understanding of the data
analysis theme obtained in this study by the students in primary school. Because “table
and graph” codes are constantly included in the secondary school mathematics
curriculum achievements every year (MONE, 2018b). The studies of Pala and
BasibUyuk (2019) and this study support each other when considered together.
Understanding tables and graphs is not just a subject area of mathematics or life
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science-social science lessons. It is a subject area that is carried out in an
interdisciplinary way and taught in a spiral way with details that support each other. In
addition, according to another study, the effective and appropriate use of graphics is a
factor that increases the success of students in geography lessons (Sahin, Gengturk, &
Budanur, 2007). In her study, Akin-Kése (2011) concluded that teaching with statistics
and graphic use activities improved graphic reading skills in the social science lesson.
Similarly, in Keskin's (2018) study, the students who were taught activity-based graphic
preparation and reading skills in the social science lesson were more successful; their
interest and desire for the lesson increased compared to the students who were taught
with the current program. Tag (2008) stated that it is useful to include tables and
graphics in the teaching process Bekdemir and BagibUytk (2011) also stated that the
ability to read tables and graphics can improve depending on the increase in students'
mathematical skills. Therefore, social science and life science lessons (representing the
younger age group of social science) can gradually support each other in a positive
way at the point of learning the mathematical concepts identified in the study.

In Akgin's (2010) study, it was concluded that students were successful in reading one-
dimensional graphics questions, but the success rate of general graphic reading skills
was below 50% in two-dimensional (column-line) graphics. In addition, in the question
types that require understanding the graph and drawing conclusions, the success of the
students remained below 50%. It can be predicted that students who have problems in
reading the graphic might /would also have difficulties in terms of graphic literacy.
Because graphic literacy includes the skills of establishing relationships between data
and interpreting and transforming data beyond reading and understanding graphics
(Aoyama, 2007; Bursal, 2019; Curcio, 1987; Ozmen, Given & Kurak, 2020).
Moreover, Kranda and Akpinar (2018), conducted a study with seventh grade students
of social science lesson, the level of graphic literacy was found to be moderate
according to the results of the students' achievement test. Because the social science
lesson allows for the creation of many diagrams and concept maps based on visual
elements, not only graphics but also graphic organizers can be used within the scope
of the lesson. The venn diagram is yet another type of graphic organizer. (Dénmez,
Yazic & Sabanci, 2007). With the Venn diagram, students can make classifications,
and this can be beneficial in providing students with a mathematical perspective in
terms of basic math skills, especially on sets.

Table-graph topic is one of the most studied mathematical topics in social studies
literature. In this regard, it can be suggested that more studies should be carried out
for primary school for the life science lesson. Furthermore, within the scope of life
science lesson or in life science-mathematics lessons, with interdisciplinary
associations, studies that will improve the graphic literacy of the students in the primary
school period, which is the early age group, can be done, and more emphasis can be
given to the theme of data analysis.
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Third theme: Time calculations:

The concepts of “day”, “month”, “year” and “hour” in the third grade life science
lesson book are associated with the achievements of time calculations in the
mathematics curriculum. According to the mathematics curriculum, students in grade
three, four and five are expected to learn these concepts and gain the ability to convert
them to one another. Life science lesson is important in acquiring these skills and
concepts. Students who learn these concepts well will be able to convert time measures
to each other more easily in the future. When the literature on the subject is examined,
there is a study by Simsek (2006). In this study, it was concluded that the socio-
economic status of the schools as well as their age-related mental development is a
factor in the students' acquisition of historical time and related chronology knowledge-
skills. In addition, he determined that the students were unsuccessful in the operations
they did for the concepts before and after Christ. Although Simsek's (2006) study is
about time and chronology, the results obtained in this study in terms of life science-
mathematics lessons, it has been discussed from a different perspective as it is for time
calculations. This shows that the two studies touch on different places in terms of time.
Kekec (2018) also used the modeling technique for time and chronology skills in his
study and concluded that the model-base teaching improved the time-chronology skills
of the students.

Fourth theme: Basic mathematics skills:

In this theme, mathematical concepts are formed in two different sections. The
concepts in the first group are “budget”, “attitude”, “investment” and “conscious
consumption”. Learning these concepts at an early age by students in the life science
lesson makes it easier to solve the questions related to these issues in the mathematics
lesson later on. In order to ensure that the concepts are better understood by the
students, it may be beneficial to teach the third-grade mathematics lesson
simultaneously with the life science lesson, and to support one another in an
interdisciplinary manner with a holistic approach. For example, while the concept of
"budget" is taught in the life science lesson, students can create a weekly income-
expense table with their pocket money in the mathematics lesson. In this way, students
can learn and reinforce the same concept in terms of two different lessons in the same
week. Similarly, the concepts of "attitude", "investment" and "conscious consumption”,
which are taught in the life science lesson, can be supported simultaneously with the
mathematics lesson. While the subject of "conscious consumption" is taught in the life
science lesson, questions that mainly involve conscious consumption activities can be
designed in the scenarios of the subject in the curriculum of that week in the
mathematics lesson. This situation can be discussed with the students in the classroom
environment, and students' ideas about the causes and effects of conscious
consumption can be obtained. Thus, a concept that includes both courses can be
processed in an interdisciplinary way.
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“Excess (Gradation)”, “number”, “division” codes were determined as the second
group of the fourth theme. The codes identified in this section are mainly for basic
mathematics skills. The “divide” code is a code formed within the scope of four
operational skills. The four basic processing skills take place in all areas of life; it is
always up to date and students do not need to do any additional work to understand
the four operations after a certain period of time. Before performing the four
operations, the mind determines with the decision-making stages and continues to
make sense in the thinking stage. So, this is a systematic process. Skills such as
recognizing and reading numbers, visualizing the date indicated by the numbers,
knowing the expiration date of products are also skills that are always encountered in
daily life. “Excess” code is also a basic mathematical concept that students should
know in determining extreme values such as few-many, minimum, maximum;
contributes to the formation of quantitative-logic reasoning skills. According to Akgin
(2010), students have difficulty in finding the average of the hottest and coldest months
in the graphs. When this situation is considered in terms of general mathematics skills,
it shows that the concept of "at most" in this section can also be associated with one of
the other codes, table-graphs. In this sense, codes and themes can be associated with
each other and support each other as seen. Learning a concept (code) in a life science
lesson can help to learn another acquisition for the mathematics lesson at next grade
levels, as well as contribute to learning another concept in the life science lesson. From
this point of view, it can be concluded that there is both a vertical and a horizontal
correlation between concepts and achievements. As a result, students' understanding of
the "excess" code can improve their quantitative-logic reasoning skills. This contributes
to both life science and mathematics lessons. Within the scope of realistic mathematics
education theory, life science can serve as a leading course for all these concepts in
general related to mathematics, and the use of mathematical language related to daily
life can be used more in the life science lesson, and in this way, mathematical literacy
can be improved by increasing the general mathematics skills of the students. The
advantage of using up-to-date theories such as realistic mathematics education with
other courses is very important for students, these theories should find more place in
teaching activities, theoretical foundations should be included in the curriculum more
clearly and not implicitly. The curricula of both courses can be restructured to deal with
the subjects in coordination and can be built on experience rather than daily life.

Regarding the Fifth Sub-Purpose:

For the theme of "locating and drawing", the achievements in the mathematics
curriculum from the third to the eighth grade are divided into two. While the
achievements associated with the mathematics lesson for "location determination" are
in the fifth and eighth grades, the environment and area questions to which the sketch
drawing is associated are available from third to seventh grades. Although the two
codes that are separated in themselves do not show continuity, the theme created with
its combined form shows continuity in the curriculum.
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The second theme, "Data analysis", shows continuity in terms of associating the
achievements of the third to eighth grade mathematics curriculum and is the theme
with the most achievements. When viewed interdisciplinary, it is a theme that is carried
out together with other courses.

The third theme, "Time calculations", is included only in the third, fourth and fifth
grades in the mathematics curriculum, and there are no acquisitions of this theme in
the next grade levels.

The codes that make up the fourth theme are divided into two groups as A and B. The
“budget”, “attitude”, “investment” and “conscious consumption” codes related to the
group A are directly applied in the third, fourth and fifth grades; also in the seventh
grade, it can be indirectly associated with the achievements of the mathematics
curriculum within the subject of percentages. Therefore, the concepts in this theme do
not show continuity in terms of mathematics curriculum. Continuity of the program can
be ensured by using these concepts at the sixth and eighth grade levels.

For the group B, there are "excess", "number" and "division" codes. Since the "number"
and "division" codes are general basic concepts, it was not necessary to associate them
with mathematics achievements in the study. However, since the concept of "excess"
includes quantity and reasoning skills, the association of achievements in the
mathematics teaching program was taken into consideration. It was determined that
there are third and sixth grade achievements in the mathematics curriculum related to
the "excess" code. The concepts mentioned as codes above regarding basic
mathematics skills can be given more space in textbooks. The study is limited in that it
only examines the third-grade primary school life sciences textbook.
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Genisletilmis Torkge Ozet

Arastirmada  UguncU  sinif  hayat  bilgisi  ders kitabinda bulunan  matematiksel
kavramlarin belirlenmesi ve bu kavramlarin matematik dersi (3. Siniftan 8.sinifa kadar
olan) kazanimlari agisindan incelenmesi amaglanmugtir.

Calismada incelenen iki farkh alanin (hayat bilgisi ve matematik) kavramlarinin erken
yaslarda &grenilebilmesi, dgrencilerin zihinlerini ¢ok ydénli sekilde kullanmalarina
olanak saglar. Hayat bilgisi dersi ilkokulda ginltk hayata gincel sekilde adapte
olmaya calisan cocuklara yol gésterici niteliginde énemli bir derstir. Dolayisiyla
cocuklarin gUnltk hayatta kullandiklari bircok pratik bilgiyle beraber, biligsel ve
duyussal becerilerinin gelismesine katki saglar (Ozden, 2005). Bu yizden bu derste
islenen kavramlar, cocuklarin bilgiyi ginltk hayata transfer edebilmesinde ve 21.
yUzyil becerilerine uygun bireyler olarak yetismesinde rol oynar. Matematik dersi de
dUsUnme bigimini gelistirmeye yarayan en etkili disiplinlerden biridir. Yildizlar'a (1999)
gére, matematiksel disinmeyi gergeklestirebilen bir birey hayatta karsilashd
problemlere farkli bir bakis acisiyla yaklasabilir, bu problemleri zorlanmadan ¢ézebilir.
Hollandali matematik¢i Hans Freudenthal’in 6nderliginde 1970°li yillarda gelistirilen
gercekci matematik egitimi (Witmann, 2005) gibi ginimuizde gincelligini koruyabilmis
matematiksel kuramlar bu noktada énem tagir. Cunks Cilingir'e (2015) gore gergekgi
matematik egitimi kuramiyla égrenciler, giunlik hayatla iliskisi olan problemleri, o
soruyu ¢dzmeye ihtiyag hissettigi icin ¢ozebilir, problemi ilgi cekici bulabilir. “Bu bizim
ne isimize yarayacak?” sorusunun yanitini problemi ¢ézerken gercek¢i matematik
e§itimi  kurami sayesinde anlamlandirabilir. Freudenthal (1991) ise matematigin
gerceklikle dogrudan iligkili olmasini, insani degerler tagimasini ve toplumun yapisina
uygun olmasini beklemektedir. Bu acidan bakildiginda gercek¢i matematik egitimi
kuraminin toplum ve insanin ihtiyaglarini karsilayan hayat bilgisi dersiyle de ne kadar
ic ice olabilecegi gorilmektedir. Bu yizden matematik dersine 6zgi gibi gérinen
gercekci matematik egitimi gibi kuramlar aslinda hayat bilgisi dersinde de disiplinler
arasi ve koordinasyonel olarak islenmeye musaittir ve 6grenci agisindan verimli bir
dgrenme ortami saglayabilir. Bu yUzden calisma, bu iki farkli alanin ilkokul ve
ortaokulda bitincil sekilde ele alinmasiyla beraber, Gcinct sinif hayat bilgisi ders
kitabinda yer alan matematiksel kavramlarin (3.siniftan sekizinci sinifa kadar olan)
matematik kazanimlariyla iligkisini belirlemesi yéniyle bircok calismaya dogrudan ya
da dolayl katki saglayabilir. Calismanin bu sebeple énem tasidigr dosintlmektedir.
Caligmanin bir diger énemi de literatir incelendiginde hayat bilgisi ve matematik
dersinin birlikte sentezlendigi ¢ok fozla c¢aligmaya rastlanilamamis olmasindan
dolayidir. Calisma, bu yéniUyle de alana katki saglayabilir.

Arastirmada nitel arastirma yéntemlerinden dokUman analizi teknigi kullanilmigtir.
2021 yihinda MEB tarafindan kullanilan Pasifik Yayincilik Gginct simif Hayat bilgisi ders
kitabi incelenmistir. inceleme sonucunda 6ncelikle alan uzmanlar ve arastirmacinin
Uzerinde uyum sagladigi matematik ile ilgili olan kavramlar belirlenmistir. Kavramlar
tespit edilirken, “hangi Unite icerisinde, hangi konu bashginda, sayfa numarasi kag,
kullanim alani nerede?” gibi sorular dUsUnulerek bu degiskenler Tablo 1 aracihiyla
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butincil sekilde ifade edilmeye calisilmigtir. Veri analizinde alt amaglarin niteligine
gore betimsel ve icerik analizi tekniklerinden yararlanilmigtir. 2021 yilinda okullarda
yUrOtilen U¢inct simif Hayat bilgisi ders kitabinda yer alan matematiksel kavramlarin,
hangi Unite ile konu icerisinde yer aldigi ve GgincU siniftan sekizinci sinifa kadar olan
sinif diUzeylerinde matematik 6gretim programinda yer alan kazanimlar agisindan
sureklilik gésterme durumu, betimsel analiz teknigi kullanilarak incelenmistir.

2021 yilinda okullarda yoritilen G¢inct sinif Hayat bilgisi ders kitabinda yer alan
matematiksel kavramlarin neler oldugu, nasil siniflandigi ve Ggincy siniftan sekizinci
sinifa kadar olan sinif diUzeylerinde matematik 6gretim programinda yer alan
kazanimlar agisindan nasil incelenecedi alt amaglarin analizinde ise igerik analizi
teknigi kullanilmigtir. Yapilan icerik analizi sonucu elde edilen matematiksel kavramlar,
kod baghklar altinda gruplanmigtir. Daha sonra kodlarin genel adini yansitacak
kategori (kullanim alanlar) ve temalar (en genel basliklar) elde edilmistir. Calismada 4
tema belirlenmistir. Bu temalar, “konum belirleme ve ¢izim”, “veri analizi”, “zaman
hesaplamalar” ve “temel matematik bilgisi” seklinde ifade edilmistir. Bu temalara
bagh kategoriler ve kategorileri olusturan iligkili matematiksel kavramlar, Unite ve konu
dagilimi agisindan belirlenmistir. Uciinct sinif hayat bilgisi ders kitabinda bulunan
matematiksel kavramlarin Gginct ve sekizinci sinif arasindaki matematik kazanimlar
ile ilgili olanlari kesfedilmeye caligiimisgtir.

“Veri analizi” temasinin en ¢ok matematik kazanimi ile ilgisi olan tema oldugu ve
sarmal sekilde tOm sinif dizeylerinde matematik kazanimi olarak streklilik gésterdigi
gorulmustir.  “Konum belirleme ve c¢izim” temasi da dolayli sekilde sureklilik
gosterirken, “zaman hesaplamalar” ve “temel matematik bilgisi” temalari sireklilik
gostermemektedir. Tom Uniteler icerisinde, ilgili ders kitabinda matematik ile ilgili
toplam 19 kavraminin mevcut oldugu ve altincr Unite harig, her Unitede matematiksel
kavram oldugu goérilmektedir. Arastirmada hayat bilgisi ders kitabinda belirlenen
matematiksel kavramlar ve iligkili matematiksel kazanimlar st dizey disinme
becerileri acisindan yorumlanmigtir.
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Abstract This study aims to reveal effective teaching behaviours in a
village school. The study group of this research consisted of one principal,
one vice principal, two students attending this school and two parents
who had students in this school. Data were collected using interviews and
observation. In the present study, the effective teaching behaviours of an
effective village teacher in their relationships with their colleagues,
parents and students were revealed. The data were analysed using the
content analysis technique. Measures were taken to increase validity and
reliability in data collection, processing and analysis processes. Themes
were formed from the data obtained from the participants. The views of
an effective village teacher on classroom management, students'
academic achievement, and the behaviours they exhibit in their
relationships with parents and colleagues were revealed.
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Introduction

In societies where social inequality is transmitted between generations as a legacy,
individuals belonging to disadvantaged groups cannot fully benefit from the right to
education granted to them both internationally and by the laws of their own states. In
today's modern societies, education plays a crucial role in determining the position of
individuals. Therefore, quality education should be provided to all students in society as
a fundamental human right. Quality education is a very important element in
eliminating social inequalities. To say that there is equality of opportunity in education,
the difference in academic achievement between students should only be due to their
individual and natural abilities and predispositions. Unfortunately, studies have
concluded that the difference in students' academic achievement is mainly due to the
socioeconomic characteristics of the students, the differences in the region where they
live and gender-based discrimination (Dinger & Kolasin, 2009; Kandemir & Kaya,
2010). Education policies should be formulated and implemented in a way to minimise
socioeconomic characteristics, differences in the geographical region they live in and
gender-based discrimination so that each individual can benefit equally from
education. Effective teachers are one of the factors that can create equal opportunities
for students in the education system. It is possible to ensure the students’ success in all
segments of society through qualified and effective teachers (Buchanan, 2012;
Darling-Hammond, 2000; Mendro, 1998; Nye et al., 2004; Wright et al., 1997). This
is especially important for disadvantaged students. Kawell (2008), as a result of his
study on students with a high degree of poverty and low socio-economic level, stated
that these students gained academic success thanks to effective teachers. From this
perspective, teacher effectiveness is one of the factors affecting student achievement
(Rushton et al., 2007; Seidel & Shavelson, 2007).

Therefore, it is crucial to define the qualities of effective teachers conceptually and
determine the positive or negative variables affecting teacher effectiveness. There are
various definitions of the concept depending on the variables used in the process of
evaluating teacher effectiveness. The most important of these variables is student
achievement. In this framework, teacher effectiveness is considered making an effort
for student achievement (Liston et al., 2008) and teacher qualities that shape education
at the classroom level to increase student achievement (Little et al., 2008; Creemers et
al., 2013). On the other hand, teacher effectiveness is also defined as teacher
competencies for organising effective teaching and learning environments in the
context of Bandura's (1977) concept of self-efficacy (Muijs, 2006). Based on these
definitions, teacher effectiveness can be defined as a set of activities carried out by
teachers who have the ability to organise effective teaching and learning environments
to increase student achievement. There is an important search in the literature on what
the basic elements of effective teaching are. In this context, the concept of teacher
effectiveness or effective teaching has attracted the attention of social scientists and
important studies have been conducted on the subject in recent years (Stronge et al.,
2011; Stronge, 2013). In such studies, in addition to student achievement-oriented
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measurements, teacher effectiveness is tried to be measured through various methods
such as student evaluations, principal evaluations, teacher self-evaluation reports and
portfolios. When the studies on teacher effectiveness in Turkey are analysed, teacher
effectiveness according to teacher perceptions, teacher effectiveness according to
student perceptions, and studies in which teacher effectiveness is tried to be determined
by classifying the findings obtained from effectiveness studies draw attention
(Karakelle, 2005). However, to our knowledge, student, class and school-level
variables related to teacher effectiveness have not been analysed, and studies on the
level of effectiveness of these variables have not been conducted so far, which has
been under-researched. This study aimed to reveal effective teaching behaviours in a
village school. In the study, answers to the following questions were sought with the
participation of school stakeholders.

Research Questions:
1- How is the classroom management of an effective village teacher?

2- What does an effective village teacher do for the academic development of
students?

3- What are the personal characteristics of an effective village teacher?
4- What are the relations of an effective teacher with the environment?

5- What are the relations of an effective teacher with his/her colleagues?

Methodology
Research Model

This study, which aims to reveal effective teacher behaviours in a village school, was
designed with a case study design, one of the qualitative research designs. In a case
study, an event, phenomenon or case that occurred at a certain time and place is
analysed comprehensively. The case in question is handled within its own limited
system in the context of a certain time and place (Denzin & Lincoln, 1994). This case is
then examined in depth through detailed analyses (Creswell, 2002). Yin (2011) argued
that all case study research begins with the desire to understand and uncover a single
case or a small number of cases closely or in depth. When a researcher wants to
examine what really happened or how and why it happened about a case, he/she
should prefer a case study design (Yin, 2006). This study aims to examine effective
teaching behaviours in a village school.
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Study Group

The study group of this research was determined by the purposive sampling method
which is generally used in qualitative studies (Maxwell, 2005). In this study, one
principal, one vice principal, two students attending this school and two parents of
students in a village school that the researcher could easily reach participated. This
village school, which had both a primary school and a secondary school, was opened
for education and training in 2005. The school was located 25 kilometers from the
district centre. The school had 52 primary school and 45 secondary school students.
There is one branch from each grade level in the school. There are four classes, one
kindergarten, one mathematics, one science, one religious culture and ethics, one
Turkish, one English, one social studies, one physical education and one information
technology teacher. There is also one principal and two vice principals. The school has
nine classrooms, one computer lab, one science lab, one library, one teacher's room
and a cafeteria for transported students. The population of the village where the school
is located wasless than 1000. The people of the village made their living mostly by
stockbreeding and chauffeuring. The socio-economic level of the village was low.
There were no students whose parents were university graduates. Information about
the participant school administrators is given in Table 1.

Table 1.

Data on School Administrators

.. . Length of Service at
Participants Workplace Seniority this School Gender
. Secondary School-
Principal (PR1) Primary School 16 5 Male
Assistant Principal Secondary School 9 3 Male

(PR2)

As seen in Table 1, one principal and one vice principal participated in this study. The
seniority of the school principal was higher than that of the vice principal. Information
about the students is shown in Table 2.

Table 2.

Data related to Students

Participating Students Class Gender
Student 1 (S1) 7 Female
Student 2 (S2) 8 Male
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One female student and one male student participated in this study. The female
student was in the 7th grade and the male student was in the 8th grade. Information
about the parents is given in Table 3.

Table 3.

Data related to Parents

Participating Parents Age Gender Occupation
Parent 1 (P1) 32 Female Housewife
Parent 2 (P2) 27 Female Housewife

Both of the parents who participated in this study were women and housewives.
Data Collection

In this study, the effective teaching behaviours of teachers working in a village school
were examined in detail. Interview and observation techniques were preferred as data
sources. The data were collected in May and June of the 2021-2022 academic year.
Accordingly, the fieldwork of this research lasted 1.5 months. In total, the school was
visited four times. During these visits, observations were made in the classrooms,
teachers' room and school corridor. With these observations, the boards in the
classrooms and corridors were examined. The behaviour of students and teachers at
school was also observed. Interviews were also conducted on the days of the fieldwork.
Interviews were conducted in the principal's office, the deputy principal's office and the
school library. Interviews with students and parents were conducted after the end of the
school day. For the interviews, interview forms were prepared separately for each
participant group. Firstly, a literature review was conducted to create the interview
forms. A question pool was created based on the literature, and the questions in the
pool were categorised according to the types of participants. After these interview
forms were created, they were sent to two experts who conducted research on effective
teaching in the field. As a result of the feedback given by the experts, necessary
corrections were made and the interview forms were finalised. The date of the
interview, the place of the interview, the duration of the interview and the part where
the demographic information of the participant was asked were added to the interview
forms by considering each participant group. In the interview, the participants were first
asked demographic questions about themselves. In the interview form, questions about
information, questions reflecting ideas and thoughts, questions revealing experiences
and questions about emotions were asked.

Interviews were conducted face to face. Before the interviews, all details about this
research were explained to the participant’s parents and students, especially the school
principal and vice principal. The interviews were conducted by being present at the
places where the interviews would be held at the appointment times and the interviews
lasted 20-30 minutes. Voice recordings were taken during the interviews with the
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consenr of the participants. It was aimed to analyse the views of the participants in
more depth by audio recording the interviews.

Ethical Approval

Before the research data were collected, ethical approval was obtained from the
Kirikkale University Social and Human Sciences Research Ethics Committee. In the
research, interview forms were prepared, and data were collected by observation. On
the main page of the form, the participants were informed about the purpose, scope
and confidentiality of the data, and it was stated that participation was voluntary, and
participation in this research was ensured in line with the consent of the willing
participants.

Data Analyses

In this study, which aims to reveal the effective teacher behaviours exhibited by a
villoge teacher, descriptive analysis using qualitative data analysis techniques was
used. The data collected through observation and interviews was transcribed, and
findings were given and interpreted by making direct quotations. Since generalisations
cannot be made in qualitative research, it is necessary to explain and convey the
situation clearly. In this research, direct quotations were presented in the text, in
quotation marks, in italic font and without any changes. At the beginning of each direct
quotation, explanatory abbreviations showing where and with whom the quotation was
made were included.

Validity and Reliability

It is necessary to ensure the credibility, transferability, consistency and confirmability of
qualitative research (Lincoln & Guba, 1985; Yin, 2003). To ensure the credibility of the
research, the duration of the observation and the duration of the interview were kept
long and the interaction time of the researcher with the situation was increased. The
participant's confirmation was requested in the notes taken as a result of the
observation and interview. For the participant to be comfortable during the interview,
they were given detailed information about this study and no note was taken without
the participant's confirmation.

The interview data were transferred to paper and the participant was allowed to read
them. The participants were asked to express their opinions about the interview and to
indicate if there was anything they wanted to add or remove. In this research, it was
tried to ensure transferability by including detailed descriptions. All details about the
situations and actions in this research were presented for the reader's information by
making descriptions. This detailed description is also included in the method section of
the study. How the participants were selected, how the data were collected, and the
analysis phase were described in detail. In this study, independent researcher opinion
was taken to ensure consistency. An expert who conducted research on the subject in
the field was consulted. To obtain the expert's opinion on this research, firstly, a
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telephone call was made and then this study was sent to him electronically. After
receiving the expert opinion, the necessary arrangements were made, and consistency
was ensured in this way. In the last stage, it was aimed to ensure the confirmability of
this research by applying the expert opinion to the codes and themes created as a
result of the analysis made with the collected data. It was concluded that the codes and
themes formed by the researcher as a result of the analyses were appropriate.

Findings and Interpretation

The findings obtained from the interviews related to the questions determined in the
present research are presented in this section.

In this research, firstly, the question "How is the classroom management of an effective
village teacher?" was sought to be answered, and interviews were conducted. The
findings showed that, an effective village teacher was careful about the students'
compliance with the classroom rules, communicated well with the students, used
materials in the lessons, used the technological devices in the classrooms well, and was
sensitive about the class entry and exit times. On the other hand, it was determined
that they gave appropriate reactions to the positive and negative behaviours exhibited
by the students. The statements of the participant students regarding the classroom
management of an effective village teacher are as follows:

(S1) Our teacher always asks how we and our families are before starting the lesson.
He checks whether we have friends who do not come to class. He usually asks
questions about the previous lesson to check whether we are prepared for the lesson.
This is how he ensures that we repeat the topics we have covered in the lessons. He
never allows us to talk without permission during the lesson. He always warns those
who speak without permission.

(S2) We have smart boards in our classes. In some lessons, we only look at the lectures
related to the subject we will cover and this is not interesting after a while. Some of our
teachers prepare games for us about the subjects in the lessons in a digital
environment. Thanks to these games, | think | learn better and what | have learnt is
permanent.

(PR1) Sometimes, even if the bell rings in the corridor in front of the classrooms, the
noise does not stop. The noise continues until the teacher on duty or the teacher of that
lesson comes and warns them. The students of the noisy class go to their classes at the
next hour when the bell rings without making any noise. Here, the students actually act
according to the teacher of the lesson. In the classrooms where teachers establish
order in the classrooms and maintain order, the students enter their classrooms as
soon as the bell rings and wait for their teachers to be ready for the lesson because
they know the teacher well.
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When the answers to the question of what the behaviors of an effective teacher to
increase the academic achievement of students were examined, the teacher came to
the lessons in a planned manner, assigned homework regularly, followed up on the
students' homework, used different resources, made evaluations about achievements,
and cooperated with other teachers, parents, and school administration. It was stated
that an effective teacher frequently invited students' parents to school, made
evaluations with the school administration and other teachers when there was a
decrease in students' interest in the lessons, and dealt with the students one-on-one.
The participants' statements regarding the behaviors of an effective village teacher to
increase students' academic achievement are as follows: (PR1) Effective teachers follow
up with students very well. In meetings, they give detailed information about the
students' situations and discuss what they can do. When they notice a student who has
decreased interest in the lesson, if they cannot find a solution themselves, they ask for
help from the school administration. We invite the parents to the school and have a
meeting with the teacher. Together we think about how to solve the problem, and
finally, we prepare a plan. Unfortunately, not every teacher shows the same sensitivity
to the same student in the same class. This is also the case with absenteeism. Since our
school is located in a village, sometimes we even go to the houses with our teacher
and call the absent students. However, the number of students is not very high. Under
the leadership of some of our teachers, we started a student coaching system in our
school. We divided our students equally among all our teachers and held monthly
meetings to make evaluations. But again, not all our teachers really do these things.
Effective teachers always think about their students.

(PR2) Effective teachers are especially interested in students who are not economically
well-off and who are diligent. They distribute the auxiliary resource books they collect
from stationery shops and acquaintances to students. If they have difficulties in
obtaining reference books, we also help them. This is not only the case with reference
books. They also show the same sensitivity in adding books to the library. Schools were
suddenly closed during the pandemic. If | am not mistaken, it was the second week
when our teacher called and said that she had prepared worksheets for the students
and wanted to come to the village to distribute them if possible. We took our teacher to
the village and distributed those worksheets to the students one by one with our help.

When the views of the participant school administration were analysed, it was seen that
effective village teachers played a very active role in increasing the academic
achievement of students. Teachers showed close interest in increasing the academic
success of students. In a situation such as the pandemic process, which affects all our
lives, it was seen that effective teachers strived for the academic success of students.
We can interpret this situation as an indication that the low number of students in the
village school where this study was conducted was turned into an opportunity. The low
number of students in the village school might create the opportunity to get to know all
students better. On the other hand, the low socio-economic status of the environment
where the school was located caused students not to participate in distance education,
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especially during the pandemic process, and this situation led teachers to apply
different methods for their students.

(P2) My son is a student in the 5th grade. Since the primary school teacher was the
only one, we were always in contact. When | switched to secondary school, | could not
see that interest in all teachers. Now, there is a teacher who is interested in my son and
is in contact with us. She calls when my son is absent. At school, there is a paper on
which we sign the weekly work of the students. If he does not fulfill the tasks given
there or does them incompletely, that teacher contacts me. He called us to school every
week for a while. Every week, he gave seminars on different topics related to students.
For example, one week he talked about the importance of regular study. One week he
talked about issues related to students' adolescence. One week he explained how
students should study. In short, this teacher does everything to ensure our students do
well in their lessons; she is very caring.

When we look at the views of the participant parents, they stated that effective teachers
were in constant communication with them. Again, based on the opinions in the
statements, we can say that an effective teacher creates a student coaching system for
the academic success of the students. They followed the academic studies of the
students during certain periods and made evaluations. Effective teachers gave
seminars to the parents for the personal development of the students, and in these
seminars, they told the parents what they should do to increase the students’ academic
success.

(S1) When you asked this question, only one teacher came to my mind. He is very
interested in us. She is interested in everything, but she especially works hard to make
sure that our lessons are good. She always talks about how she grew up in the village
and that we should work hard and live our lives in better conditions. She is more like a
big sister than a teacher. She checks the homework one by one, and if we haven't done
it, she pulls us out and talks to us. She is in constant communication with our families.
She calls them to school. He never spends his lessons idle. During the pandemic
period, on a day when schools were open, our teacher had a lesson, but our teacher
did not come to school because he was in contact. The vice principal came to the
classroom from our teacher's class and opened the smart board and connected with
our teacher using Zoom. We were in the classroom, and our teacher did all his lessons
at home that week in this way.

When the views of the participant students were analysed, effective teachers were
active in their lessons, used time efficiently in their lessons, were not absent from
school, and found alternatives to avoid missing lessons even in cases of compulsory
absenteeism. Effective teachers always followed up on the assignments they gave to
students and checked the results. Effective teachers' controlling the assignments and
giving feedback to students minimised learning losses.
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When the findings related to the personal characteristics of effective teachers were
examined, it was seen that the teacher exhibited patient, tolerant, compassionate,
smiling, respectful, polite and understanding behaviours. It was stated by the
participants that the teacher reacted patiently to the negative behaviours of the students
and exhibits friendly behaviours towards fellow teachers, parents and students. Some
findings regarding the personality traits of an effective village teacher are given below.

(PR1) There are students in our school whose economic situation is not good. She
brings the clothes she collects from her neighbourhood to school and distributes them
to the students. We have students with broken families. She takes care of them more
closely and does everything she can to help them succeed. The teacher also takes a
close interest in friends. She organises visits to those who have given birth, had a
wedding or a funeral. He/she gives positive energy to his/her environment.

When we looked at the views of the participant school administrator, an effective
village teacher was closely interested in students and colleagues, was friendly and had
a positive effect on his/her environment. It was also stated in the interviews that he/she
was helpful to students who were not in a good economic situation.

(P1) My daughter did not like to have breakfast in the morning and she used to take
biscuits or bagels to school. One day the teacher called me from the school and
invited me to the school. We talked in the library and she said that my daughter should
definitely have breakfast. We called my daughter and talked to her, too. Since that
day, my daughter has not gone to school without having breakfast.

When the findings of the research on the relations of an effective village teacher with
his/her environment were examined, effective teachers had warm relations with
parents and villoge people;they mostly contacted effective teachers first on school-
related issues; they usually planned their free lessons to meet with parents; these
meetings were usually at the school, but sometimes at the parents' homes. It was stated
by the participants that students who had graduated before often came to the school
and met with the teacher. It was also found that effective teachers had good relations
with their colleagues. It was stated that they were in cooperation with their colleagues.
Some of the participants’ views on the relationship of an effective village teacher with
his/her environment and colleagues are given below.

(PR2) Effective teachers' communication with parents is continuous and does not only
stop with parent-teacher meetings. During free periods, you will either see a parent at
school or he/she will ask permission to go to a parent's house. This communication is
not only with parents; it also includes other people in the village. If there is a funeral,
wedding, etfc., he definitely visits. Sometimes, we ask for help from our teacher if there
is a job to be done by the parents. Every year when spring comes, we offer treats to the
students in the school garden. Last time, we offered pancakes to the students. Our
teacher had arranged for volunteer female parents to make pancakes. The parents
came to the school immediately after our teacher called them.

212



ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Aragtirmalar Dergisi

(PR1) Effective teachers are in constant cooperation with their colleagues. They take the
lead in solving problems related to students at school together. If a teacher has a
special situation and something needs to be done as a school, he/she is always at the
forefront.

When the opinions of the participant school administrators were analysed, it was seen
that effective village teachers helped the school administration, gave importance to
parent meetings, and were sensitive to developments, such as weddings and funerals,
in the village where they worked. This findings suggest that this situation positively
affects their communication with parents and increases their effectiveness with students.

(P1) He talks to us all the time. Sometimes we come across him in the bazaar or
something and we chat immediately. He is very friendly. If there is a funeral in the
village, you can see him at condolence houses. It is as if he is like someone from the
village.

(S2) Sometimes our graduates come to school. They immediately meet with that
teacher. Our teacher still takes care of them. They also visit them ot home and
sometimes | see their photos.

When we look at the views of the participant students, the findings suggest that an
effective village teacher has good relations with the students and continues to meet
with the graduated students. That is why graduate students visit their teachers and
maintain their bilateral relations.

Discussion and Conclusion

The first finding of this study is related to the interview results regarding the classroom
management behaviours exhibited by an effective village teacher. Accordingly, the
findings include that an effective classroom teacher ensures that students comply with
classroom rules, communicates effectively in the classroom, uses technological devices
in teaching activities in the classroom and uses materials in lessons. Similar findings
are consistent with the previous studies in the literature (Bozkus & Tastan, 2016; Bozkus
& Marulcu, 2016; Ozkan & Aslantas, 2013; Sisman, 2020, Toraman, 2019).

Another finding of this study includes the results regarding the behaviours of an
effective village teacher to increase the academic achievement of his/her students.
Accordingly, the findings show that an effective village teacher comes to his/her
lessons in a planned manner, follows the students well, gives homework regularly,
makes use of different resources, and is in constant cooperation with other teachers,
school administration and parents for the academic success of the students. It is seen
that statements similar to this finding are in parallel with some studies in the literature
(Dilekman, 2008; Hanselman, 2014; Ozkan & Arslantag, 2013; Raufelder et al.,
2016; Sosu et al., 2010). This study finding showed that it is important for teachers
working in areas with low socio-economic status to exhibit effective teaching
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behaviours to ensure equal opportunities in education. The teacher knows the
importance of the family in the academic success of children, but considering that the
families living in the villoge have low levels of education, the teacher makes more
effort for the students.

Another study finding includes results related to the behaviours of an effective village
teacher's personality traits. Accordingly, the findings indicate that an effective village
teacher exhibits patient, tolerant, compassionate, friendly, respectful, polite and
understanding behaviours. Statements similar to this finding produced in the research
are in parallel with some studies in the literature (Gourneau, 2005; lsiktas, 2015;
Korthagen, 2004; Lupascu et al., 2014; Ozkan & Aslantag, 2013; Strong, 2011; Telli
et al., 2008). Personality traits, which are the most important factor affecting people's
whole lives, are also important for the teaching profession. In this direction, it is seen
that the participants offer opinions about the moral dimension of the teaching
profession and care about this situation. There are some personality traits expected
from those who will choose or have chosen the teaching profession. In this study, being
understanding, patient, cheerful and smiling is one of the personality traits expected
from a qualified teacher. The responsibility of showing moral values to children, youth
and society and being a role model requires teachers to pay attention to their
behaviours.

Another study finding includes results related to the behaviours of an effective village
teacher regarding his/her relationship with his/her environment and colleagues.
According to the findings of the research, an effective village teacher is sincere with the
parents of the students, is with the people of the village on the days, such as weddings,
engagements and funerals, in the villoge, makes home visits, and makes parent-
teacher meetings in his/her free time at school. In the village, especially with female
parents, the relationship goes beyond the teacher-parent relationship and is more like
a friend-mate relationship. This situation causes the teacher to be valued more by the
parents and more effective on the students. It is seen that statements similar to this
finding produced in the research are in parallel with some studies in the literature
(Ceylan & Akar, 2010; Cayak & Yasar- Ergi, 2015; Ozkan & Aslantas, 2013; Sahin &
Sahin, 2017). This effect of the teacher on parents also plays a positive role in the
school's relationship with the environment. For schools to be successful, it is necessary
to ensure coordination with the environment and establish close relations with it.
Teachers' communication with parents is very important in reflecting the
communication with the environment of the school. Again, it shows that an effective
villoge teacher has good relations with his/her colleagues and is friendly,
understanding, and reliable in the eyes of his/her colleagues. It was concluded that
he/she works in cooperation with his/her colleagues and attaches importance to
cooperation. It is seen that statements similar to this finding produced in the research
are in parallel with some studies in the literature (Bakioglu, 1998; Nathanaili, 2016;
Nias, 1998; Sunbil, 1996; Taskaya, 2012; Kozikoglu & Senemoglu, 2018). It is
important for teachers to be in cooperation to carry out education and training
activities effectively in schools. An effective teacher may need to establish good
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relationships with colleagues, take good examples from them and apply them to help
students achieve the goals of education and training. They may also need to cooperate
with their colleagues to solve the problems they experience with students and overcome
these problems.

Based on the findings obtained in this research, some suggestions for further research
and practices are below.

- Similar studies on the characteristics of effective teachers can be conducted in
environments with higher socio-economic levels.

- Quantitative studies can be performed on the behaviours of effective teachers.
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Genisletilmis Torkge Ozet

Toplumsal esitsizligin - miras olarak nesiller arasinda aktarildigr  toplumlarda
dezavantajli gruplara mensup bireyler kendilerine hem uluslararasi hem de kendi
devletlerinin  yasalariyla  verilmis olan egitim haokkindan tam olarak fayda
saglayamamaktadirlar.  GOnUmiz modern toplumlarda  bireylerin  konumlarini
belirlemede egitim dnemli bir yer edinmektedir. Bu yuzden kaliteli egitim temel bir
insan hakki olarak toplumda bitin égrencilere saglanmalidir. Kaliteli egitim toplumsal
esitsizliklerin giderilmesi igin ¢ok &nemli bir unsurdur. Egitimde firsat esitliginin
oldugunu séylemek igin 6grenciler arasindaki akademik bagar farkinin sadece bireysel
ve dogal yetenek ve yatkinliklarindan kaynaklanmasi gerekmektedir. Toplumun her
kesiminden gelen &grencilerde basariyr nitelikli ve etkili &gretmenler sayesinde
saglamak momkondor. Ogretmen etkililigi, etkili égretme ve dgrenme ortamlarini
organize edebilmeye yoénelik yeteneklere sahip &gretmenlerin 6grenci basarisini
artirmaya dénUk yaptiklari etkinlikler bGtonGdor.

Bir kdy okulunda etkili 6gretmen davraniglarini ortaya c¢ikartmayr amaglayan bu
calisma nitel arostirma desenlerinden durum calismasi deseniyle tasarlanmigtir.
Arastirmada; etkili bir kdy égretmenin sinif yénetimi nasildir; etkili bir kdy égretmeni
dgrencilerin akademik gelisimleri igin neler yapmaktadir; etkili bir kdy &6gretmenin
kisisel 6zellikleri nelerdir; etkili bir 6gretmenin cevreyle olan iligkileri nasildir ve etkili bir
ogretmenin  meslektaslari ile iliskileri nasildir sorularina cevap aranmighr. Bu
arastrmanin  ¢calisma grubu, genellikle nitel ¢alismalarinda  kullanilan  amagh
drnekleme yoéntemiyle belirlenmistir (Maxwell, 2005). Bu arastirmanin ¢alisma grubunu
aragtirmacinin kolay bir sekilde ulagabilecegi bir kéy okulunda gérev yapan 1 mudor,
1 midur yardimasi, bu okulda egitim 6gretime devam eden 2 6grenci ve bu okulda
ogrencisi bulunan 2 veli olusturmaktadir. Caligmada veriler yari yapilandinimig
gérusme formuy ve gdézle yoluyla toplanmistir. Bu calisma da nitel veri analiz
tekniklerinden betimsel analiz kullanilmigtir. Gézlem ve gérisme yapilarak toplanan
veriler yaziya dékilmus, direk alintilar yapilarak bulgular verilmis ve yorumlanmigtr.
Nitel arastirmada genelleme yapilamayacagi icin durumun net bir bicimde agiklanmasi
ve aktariimasi saglanmigtir. Arastirmada dogrudan alintilar, metin iginde verilirken,
tirnak icerisinde, italik yazi karakterinde ve Uzerinde hicbir degisiklik yapiimadan
sunulmustur.

Aragtirma da etkili bir kdy 6gretmenin sinif yénetimi ile ilgili veriler elde edilmigtir. Etkili
bir kdy dgretmeninin dgrencilerin sinif kurallarina uyulmasi konusunda dikkatli oldugu;
dgrencilerle iyi bir iletisim kurdugu, derslerde materyal kullandigi ve siniflarda bulunan
teknolojik aletleri iyi kullandigi ve ders giris ¢ikis sureleri konusunda da hassas
davrandiklar gérilmistir. Diger yandan 6grencilerin sergilemis oldugu olumlu ve
olumsuz davraniglara uygun tepkiler verdigi tespit edilmistir. Arastirma da etkili bir kdy
dgretmenin dégrencilerinin akademik basarisini artirmaya yénelik davraniglarina iligkin
veriler elde edilmigtir. Bu verilerle elde etftigimiz sonuclara goére etkili bir koéy
dgretmenin 6grencilerin akademik basarisini arttirmak igin derslerine planli geldigi,
dgrencileri iyi bir sekilde takip ettigi, duzenli olarak &dev verdigi, farkli kaynaklardan
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yararlandigi, diger égretmenlerle, okul idaresiyle ve velilerle dgrencilerin akademik
basarisi igin strekli i birligi icerisinde oldugu gérulmektedir. Aragtirma da etkili bir kdy
dgretmeninin  sabirli, hosgérolt, sefkatli, guilerytzls, saygih, kibar ve anlayigh
davraniglar sergileyen bir kisilige sahip olduklari sonucuna ulasilmighr. Etkili bir
dgretmenin hem meslektaglariyla hem de velilerle iyi iligkiler kurdugu gérGlmuostir.
Ozellikle 8grenci velileriyle samimi  olmuslar, ev ziyaretleri yapmislar ve veli
gdérugmelerine yer vermislerdir.

Arastirma bulgularina dayanarak sonraki arashrmalara ve uygulamalara yénelik
asagida bazi dnerilerde bulunulmustur.

Etkili 6gretmenlerin dzelliklerine iliskin sosyo-ekonomik dizeyi yuksek olan cevrelerde
de bu calismaya benzer nitel calismalar yapilabilir.

Etkili 6gretmenlerin davraniglarina iliskin nicel calismalar yapilabilir.

Arastirma sonuclarinin daha genellenebilir olmasi igin, arastirma daha genis 6rneklem
Uzerinde gergeklestirilebilir.
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Abstract: This study, which aims to analyze the Teaching Profession Law in

terms of purpose, content, and innovations, according to the opinions of Huiiiie Al
teachers, was designed according to the phenomenology pattern. The Received: 27 Aug. 2022
study was determined by the criterion sampling method. The working group Revised: 22 Jan. 2024

consisted of six workplace representatives of the three education unions
aoffiliated with the Ministry of National Education and three teachers. A
semi-structured interview form consisting of open-ended questions
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develqped by the resgarchers was used. The content opolysis method was Article Type:
used in the analysis of the research data. According to the results, 2 X
esearc

participants find the law insufficient for reasons such as limited content,
insufficient improvement of personal rights, not determining the general
competencies, teachers' lack of access to professional development
programs, not approaching teaching holistically, and not meeting the
needs and demands of teachers. Participants stated that the law did not
meet expectations regarding the selection, training, and on-the-job training
of teachers and that the teaching career steps did not provide teachers with
the motivation to improve themselves. It has been concluded that the issues
of "supervision and guidance system" and "professional ethics" are not
included in the Teaching Profession Law, which is an important deficiency.

Keywords: Teaching profession law, career steps, professional status,
professional development.
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Introduction

It is only possible with a qualified education that societies protect their cultural existence
and transfer it to future generations, develop economically and make scientific
development continuous. Qualified education is directly related to the qualifications of
teachers, which is the most important component of the education system. In this respect,
it is extremely important that teachers, who are entrusted to future generations and who
shape the individual and society, have the equipment required by their age and a good
status in society. Considering the aims and obijectives that are thought to be achieved in
education, ILO/UNESCO (2016) considers that the way to reach these goals and
objectives is to provide the status and dignity that teachers deserve.

Teaching is a profession that is at the centre of both the learning process and the social,
cultural, and economic development of children and young people (MacBeath, 2012).
Teaching includes many features that characterize pedagogical content knowledge,
problem-solving strategies, adapting to diversity, decision-making, perception of
classroom events, sensitivity, and respect for students (Guerriero, 2014). Teachers
prepare new generations to deal with the difficulties they may encounter in the future by
developing them intellectually (Hargreaves, 2009).

According to the st article of the Secondary Education Teachers Law dated March 13,
1924, "Teaching is a profession that takes on the duty of education and training, one of
the public services of the state, and is divided into separate classes and degrees." It was
accepted as a profession for the first ime in accordance with the provision (Akyiz, 2007).
In the National Education Basic Law No. 1739, published in 1973, teaching is a special
profession that takes over the education, training, and related management duties of
the state. Defined as. The idea of improving the personal and financial rights of teachers
by accepting the teaching profession as a career requiring expertise was tried to be
implemented in 2004. In this context, with the amendment made in Article 43 of the
National Education Basic Law No. 1739, “Teaching profession; after the candidacy
period, it is divided into three career steps as teacher, specialist teacher and head
teacher.” Then, based on this article of the law, the Regulation on Advancement in the
Teaching Career Steps was published in 2005, and within the scope of the regulation,
an examination was held for the first time in the same year to select head teachers and
specialist teachers.

The Ministry of National Education announced that it will design graduate-level
professional development programs for teachers in cooperation with universities to
support the professional development of teachers under the title of "Development and
Management of Human Resources" in the 2023 Education Vision, and that they will be
made available to teachers by structuring their career specialization areas. Again, in the
2023 Education Vision, it was stated that the Teaching Profession Law will be prepared
that will reorganize the assignments, promotions, working conditions and personal
rights of teachers (MEB, 2018). President Recep Tayyip Erdogan, in his speech at the
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20th National Education Council on the subject, announced that the Law on the
Teaching Profession will be enacted as soon as possible, and teaching will be accepted
as a career profession and that an increase in the wages of teachers will be provided
(trthaber.com, 2021). A recommendation was made to enact the Profession Law (MEB,
2021). Minister of National Education Mahmut Ozer also stated to the press that
teaching would be defined as a career profession in the Teaching Profession Law; those
rights, duties and responsibilities would be clarified; and that teachers would be
encouraged to pursue graduate education (trthaber.com, 2021). Shortly after these
explanations, the Teaching Profession Law was published in the Official Gazette with
the law number 7354 dated 03/02/2022 and entered into force.

When the Teaching Profession Law (MEB, 2022) is examined, the purpose of the law is
"to regulate the assignment and professional development of teachers in charge of
carrying out education and training services, and their advancement in career steps."
Therefore, it can be said that the law aims to make arrangements in three main areas:
teachers' assignments, professional development and career advancement. In the law,
teaching is defined as a specialization profession, and it is seen that the teaching
profession is divided into three career steps as teacher, specialist teacher and head
teacher after candidate teaching: specialist teacher if they get at least 70 points from
the exam. Those who have at least ten years of service as a specialist teacher can
become a head teacher if they complete the 240-hour head teacher training program
and get at least 70 points in the written exam. According to the relevant article, teachers
who have completed their master's education will be exempted from the specialist
teacher exam, and those who have completed their doctorate education will be
exempted from the head teacher exam. In addition, there is a provision that teachers
will be given a separate degree for specialist teaching and head teacher.

It can be said that the content of the Teaching Profession Law is largely similar to the
Regulation on Promotion in Teaching Career Levels, which entered into force in 2005,
and that both regulations generally regulate the promotion of teachers in career steps.
In this context, the expert teacher exam, which was held for the first time in 2005, has
brought with it ongoing debates in the education community. As stated by Egitim-Bir-
Sen (2010) as a result of lawsuits filed by both teachers and teachers' unions due to
various reasons, the practice is the basis of the regulation with the decision of the
Constitutional Court dated May 21, 2008, main number 2004/83 and numbered
2008/107. Some paragraphs of the law have been canceled (EBS, 2010). After the
annulment decision of the Constitutional Court, discussions on the subject continued
both in academic circles and on various platforms through educational organizations,
but no arrangements were made for a solution. After the expert teacher exam held in
2006, thousands of teachers lost their rights because the regulation was not applied,
the exam was not held again and the teachers who completed their postgraduate
education were not given the title of expert teacher or head teacher. In addition, it can
be said that nearly 100,000 teachers who have passed the expert teacher exam for
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years have been paid additionally and that other teachers cannot benefit from this right,
which damages the sense of justice and equality among teachers.

A lot of research has been done on the subject in the literature; Dagh (2007), in his
study in which he examined the views of primary school teachers on the system of
promotion in the teaching career step, found that teachers adopted the system of
promotion in the career step at a moderate level. Urfali (2008), in his research on the
promotion of teachers in the career step, revealed that while teachers look positively on
seniority and other activities, they do not view exams positively. Gindogdu and Kiziltag
(2008), on the other hand, in their study with expert teachers on the career step system
and examination, stated that teachers are satisfied with the implementation of the career
system, but they think that the system should be brought to more objective criteria. Ozan
and Kaya (2009), in their study examining the views of teachers and administrators on
the system of self-renewal and career advancement, determined that they thought that
the system would not positively affect the quality of education and teachers. Sirin,
Erdogdu, and Milazimoglu (2010) found that physical education teachers did not view
the career system positively in their study, in which they examined the views of physical
education teachers on promotion in the teaching career step. Demir (2011), in his
research evaluating the teaching career steps, revealed that although the practice was
prepared based on fairness and merit, it did not achieve its purpose due to the lack of
continuity. Bakioglu and Banoglu (2013) examined teachers' views on the career step
system through metaphors, and it was concluded that the practice was unplanned and
unstable. Kaplan and Gulcan (2020) concluded that the system will contribute to the
professional development and motivation of teachers in the study of examining the views
on the creation of teacher career steps. The results of the research show that, apart from
very few studies, teachers generally think that the career step system and examination
within the system will not contribute positively to the teaching profession. As can be seen,
the Regulation on Advancement in the Teaching Career Levels, which defines teaching
as a career profession and provides for the professional development of teachers, while
doing this, foreseeing an increase in teachers' salaries, could not meet the expectations.

In the Teaching Profession Law, it is seen that the 6th article, which regulates the
teaching career steps in general, comes to the fore and many other important issues
are not mentioned. However, when the international literature on the subject is
examined, the legal texts related to the teaching profession in many countries are related
to the selection, training, salaries, promotions and assignments of teachers, career
advancement, professional development, duties and responsibilities, selection of
managers and supervisors, additional payments, social rights, retirement, teacher It is
understood that it covers many issues such as autonomy, reward, discipline and
professional ethics (Voisin & Dumay, 2020; Matnuh, 2018). In addition, when the law
on Judges and Prosecutors No. 2802 and the Turkish Armed Forces Personnel Law No.
926 are examined in Turkey, it is seen that the said laws deal with almost every issue
related to the profession, starting from the selection and training of the members of the
profession and their employment, until their retirement. In this context, the Law is related
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to the teaching profession, such as the qualifications and selection of teachers,
contracted and paid teaching, encouragement of teachers working in compulsory
service regions, manager assignment system, rewarding, examination and investigation,
supervision and guidance system, and professional ethics. It can be said that it does not
meet expectations in terms of restructuring the teaching profession by considering many
subjects with a different understanding.

Although the teaching profession is defined as a profession and a career profession in
the relevant legislation, it can be stated that the teaching profession has not achieved
the status it deserves and the desired standards in Turkey. In this respect, it is a matter
of curiosity whether the Law on the Teaching Profession will contribute to both the social
status of the teaching profession and the professional development of teachers. In this
context, the research aims to evaluate the Teaching Profession Law in terms of its
purpose, content and innovations. The sub-objectives of the research are the purpose
of the Teaching Profession Law, the selection, training and on-the-job training of
teachers, the career steps of teaching, the status of the teaching profession and the
contracted and paid teaching system that is not included in the law, the encouragement
of teachers working in compulsory service regions, the administrator assignment system,
rewarding, examination and investigation, supervision and guidance system and
teaching profession ethics. On the other hand, it is thought that the research will
contribute to the field since there is no previous study on the Teaching Profession Law in
the literature.

Method
Research Model

This study, which aims to analyze the Teaching Profession Law in terms of purpose,
content, and innovations it tries to realize, according to the opinions of teachers, was
designed according to the phenomenology pattern, which is one of the qualitative
research methods. Phenomenology studies are the inquiry strategy that the researcher
applies to reveal human experiences about a phenomenon defined by the participants
(Creswell, 2007). In this respect, phenomenology is defined as a research method that

borrows the experiences of individuals to describe and interpret their experiences (Miller,
2003).

Since all kinds of changes in the teaching profession in Turkey, where there are more
than one million teachers and therefore approximately 18 million students, the subject
has emerged as a phenomenon that needs to be examined in depth due to its nature
and the phenomenology design has been used in this study.

Sample Group of the Research

In phenomenological studies aiming to investigate the subject in depth, the number of
participants should be limited to between é and 12 people (Silverman, 2009). Rather
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than working with large groups in qualitative studies, working with the sample that can
obtain the most and qualified data for the purposes of the research will make the
research more realistic (Coyne, 1997). The study group of the research was determined
by the criterion sampling method, one of the purposive sampling methods. In the
purposeful sampling method, the researcher determines the units to be included in the
sampling with his judgment based on the purpose of the research and his previous
knowledge, experience and observations. Since the researcher acts with his judgments
and evaluations, he should have an idea about it. (Ural & Kilig, 2011: 45). Criterion
sampling, on the other hand, is the selection of all situations that meet certain criteria
predetermined by the researcher (Patton, 2014). The participants of the study were
determined according to the criteria list created by the researcher. In this context, the
study group of the research was composed of 6 teachers who work in schools affiliated
with the Ministry of National Education and who are the representatives of the three
education unions that have the highest number of members in Turkey, and 3 teachers
who are representatives of the district. The formation of the working group was based
on volunteerism. The group was formed from representatives who were willing to answer
guestions and could spare enough time for interviews. In the study, the names of the
teachers who participated in the research were coded as "P1, P2, P3... as Participant",
in the findings section, paying attention to the principle of confidentiality.

Data Collection Tool

In the research, the purpose of the Teaching Profession Law is the selection, training
and on-the-job training of teachers, teaching career steps, the status of the teaching
profession and the contracted and paid teaching system that is not included in the law,
encouraging teachers working in compulsory service regions, the manager assignment
system, rewarding, A semi-structured interview form consisting of open-ended questions
was used to determine teachers' views on subjects such as examination and investigation,
supervision and guidance system, and teaching professional ethics. In the interview, it
is aimed at systematically revealing the feelings and thoughts of the people through the
questions prepared by the researcher. During the interview process, the researcher tries
to make sense of and define the subjective feelings and thoughts of the target person
by asking questions. (Kvale 1996). Interviewing is a method of collecting data using the
participants' statements. In the interview, the researcher is not expected to get answers
to the questions he asks or to test his hypotheses, but to try to understand and make
sense of the experiences of the people. The researcher can thus develop an
understanding of how the participants make sense of and interpret their inner world
(Seidman, 2006). Although he asks the questions that he has planned and prepared in
advance, he can ask different questions to the people in line with the flow of the interview
and enable them to detail their answers (Bogdan & Biklen, 2007).

Draft questions, aligned with the research purpose, were presented to the opinions of
an academician who is an expert in research methods and another academician who
is an expert in the field of educational sciences. Afterwards, the prepared questions were
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directed to two teachers who were not among the participants of the research, and a
pilot application was made. The interview form was finalized with the feedback obtained
from the pilot application. Research data were collected between April 15 and May 15,
2022. The participants were asked whether they would participate in the interview by
presenting a directive explaining the purpose of the research, the confidentiality protocol,
and the conditions of participation. The questions in the interview form were asked of
the teachers who wanted to participate. The interview with each participant lasted
approximately 30-35 minutes. To prevent data loss during the interviews, a voice
recorder was used with the consent of the participants. After the interviews were over,
the transcripts were presented to the participants and their approval was obtained that
the statements belonged to them.

Analysis of Data

All the interviews with the participants during the research were recorded with a voice
recorder. In this context, the 270-minute audio recording was deciphered and
transferred to the computer in raw form. The transcript of the obtained data was read
by the researcher and the interviews were written word for word (Merriam, 2009).

The content analysis method was used in the analysis of the research data. Qualitative
content analysis consists of a series of techniques that require the systematic analysis of
the data obtained (Mayring, 2004) and provide the opportunity to identify previously
undetermined themes and different dimensions of the research (Cepni, 2001). In this
context, first, the data obtained from the research was coded; the codes expressing
similar concepts were brought together to form categories and themes were determined
in this direction. Finally, the determined codes and themes were arranged and analyzed
by going through the stages of defining and interpreting the findings. In addition, direct
quotations were included in the study, and the findings obtained because of the content
analysis were strengthened.

Validity and Reliability

In qualitative research, it is emphasized that the concept of plausibility should be used
rather than the concepts of validity and reliability. Persuasiveness is expressed in four
main categories: transferability, reliability, credibility, and confirmability (Guba &
Lincoln, 1982; Houser, 2015). To ensure the credibility of the research, the participants
were given the opportunity to refuse the interview, and interviews were conducted with
the participants who were willing and only wanted to contribute to the research. To
ensure the transferability of the research, detailed information was given about all stages
of the study, such as the location of the study, the number and qualifications of the
participants, data collection methods and duration, and data analysis methods. To
avoid mistakes that could endanger the dependability of the study, a faculty member
specializing in qualitative research methods was asked to evaluate the research in all its
aspects. Confirmability in the study was ensured by comparing the data study after being
analyzed separately by two researchers.
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Results

In this section, the data obtained from the teachers regarding the Teaching Profession
Law, which was accepted in the Parliament with law number 7354 and dated
03.02.2022, is structured under 8 themes, 22 categories and 189 codes.

The theme of opinions about what the teaching profession means for the participants is
presented in Table 1, structured in four categories “society”, “individual”,
“work/profession” and “the sacred one”:

Table 1.
What Does the Teaching Profession Mean?
Category Code
Society Shaping society
Ensuring the healthy continuation of social life
The only profession that raises future generations
Individual Giving personality to individuals
Affecting life positively or negatively
Job/Profession Career profession

Occupation carried out by mutual agreement with the state
Occupation for the maintenance of life
A profession in which education and training services are performed
Childhood dream
The Sacred One Sacred profession
A way of life that cannot be reduced to time and space
A process from the cradle to the grave
Respect, compassion, love, responsibility

In the theme of opinions about what the teaching profession means for the participants,
the category of "sacred (f: 6)" comes to the fore, as do the categories of "society" and
"work/profession".

According to the findings of the study, it is seen that the participants attribute sacredness
to the teaching profession. While some of the participants expressed their thoughts as
"Sacred profession”, "A way of life that cannot be reduced to time and space", P3
considers the teaching profession as " a profession where feelings of dignity, compassion,
love and responsibility come to life." In the "Society" category, the participants evaluated
the teaching profession in terms of its effects on society. Participants expressed this as
"Shaping the society" and "Ensuring the healthy continuation of social life". Pé defines
the teaching profession as “the only profession that raises future generations.”
Participants also consider teaching a “job/profession”.

The theme of the purpose of the Teaching Profession Law and teachers' views on whether
this objective has been achieved is structured in three categories: "purpose of the law",
"partially achieved" and "not achieved" and is presented in Table 2:
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Table 2.

Purpose Of the Teaching Profession Law

Category Code

Purpose of the Law Regulating the teaching profession

Organizing the career step

Editing content related to their professional development
To improve the personal rights and working conditions of teachers

It is trying to get rid of the grievance caused years ago.

A limited and inadequate response to teachers' demands

It is the message of keeping the promise of the political authority

Partially Achieved lts Purpose  The desired goal was achieved in terms of career and merit.

Didn't Achieve lts Purpose It has not achieved its purpose in terms of personal rights.
It did not reach its purpose as it has very limited content.
Since the general competencies of the profession have not been
determined, it has not reached its goal.
Because teachers are not given access to professional development
programs suitable for them.
Because he does not have authority in every subject in the education
process.
As general competencies in professional development are not
determined.
Because it does not handle the profession holistically.
Because teachers' opinions are not taken enough.
Creating a perception in the public that teachers are overpaid
The enacted law did not satisfy anyone.
It lacks in meeting the needs and demands of teachers.
Incomplete and inadequate, far from embracingteachers.

In the theme of the purpose of the Teaching Profession Law and the teachers' opinions
on whether this purpose has been achieved, first, the opinions on what the "purpose of
the law" were compiled, then it was examined whether the purpose of the law was
achieved or not, and it was seen that the category of "not achieved" came to the forefront.

According to the opinions of the teachers, the purpose of the Teaching Profession Law
is expressed as "To regulate the teaching profession”, "To regulate the career step" and
"A limited and inadequate response to the demands of teachers", while P7 on the subject
is evaluated as "To try to eliminate the victimization caused by taking an exam once years
ago and not doing it later."The participants expressed these ideas as follows: "It has not
achieved its purpose because it has very limited content", "It has not achieved its purpose
because the general competencies of the profession have not been determined", "It has
not achieved its purpose because it does not consider and regulate the profession
holistically" and "It is incapable of meeting the needs and demands of teachers", P8: "It
is an incomplete and inadequate law, far from embracing teachers."
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The theme of teachers' views on whether the issues related to the selection of teachers
meet expectations as they are addressed in the Teaching Profession Law is structured
under the category of "did not meet expectations" and presented in Table 3:

Table 3.

Selection of Teachers

Category Code

Did Not Meet Expectations Since the selection criteria are not determined.

Just because it was left in the air on the condition of the written exam.
As it does not measure professional competence and field skills.
Because the pre-service internship process is insufficient.

Because the process of entering the profession is not described.
Because a modern and process-oriented system has not been
established.

Since the criteria for the selection of teachers were not determined.
Because it can negatively affect candidate teachers with interview and
evaluation anxiety.

As there is no objective evaluation system.

Because it's an interview.

It is seen that only the category of "did not meet expectations" is formed in the theme of
teachers' opinions on whether the issues related to the selection of teachers meet
expectations with the way they are handled in the Teaching Profession Law.

According to the findings of the research, all the participants think that the issues related
to the selection of teachers in the Teaching Profession Law do not meet the expectations.
Teachers state that the law does not meet the expectations for reasons such as "Selection
criteria are not determined", "Since it does not measure professional competence and
field skills" and "Because the process of entering the profession is not described". In
addition, P4 says “It does not meet the expectations because a modern and process-
oriented system has not been established.” The issues related to teacher training and
on-the-job training are presented in Table 4, structured in two categories as “partially”
and “did not meet the expectations”, with the theme of teacher opinions on whether it
meets the expectations as it is handled in the Teaching Profession Law:

Table 4.

Training Of Teachers and On-the-job Training

Category Code

Partially Met Expectations Giving seminars and courses to teachers is positive.

Did Not Meet Expectations As it does not support continuing professional development.

It does not include teacher training and on-the-job training.
Because it does not give the teacher an independent view.
This issue has not been addressed.

There is no element that will motivate the teacher to grow up.
As the relevant topics are covered superficially.

Because it was not made according to the requirements of the field.

The law does not innovate in this regard.
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Trainings are daunting, tiring and challenging for teachers.
Because those concerned can improve themselves and do not
appeal to the public.

On the theme of teachers' views on whether the issues related to the training and on-
the-job training of teachers meet the expectations as they are addressed in the Teaching
Profession Law, the participants generally agree that "they have not met the expectations'.
On the other hand, few respondents think that they have "partially met".

The participants express this as "Since it does not support continuous professional
development", "It does not include teacher training and on-the-job training" and "There
is no element that can mobilize the teacher for training". Another participant, Pé, talked
about teacher training and on-the-job training: "The trainings do not meet expectations
because they are daunting, tedious and challenging for teachers."

The theme of teachers' opinions on the level of motivation of teachers for self-
development by the teaching career steps (item 6) is presented in Table 5, structured in
two categories as "provides motivation" and "does not provide motivation":

Table 5.
The Level of Motivation of Teachers For Self-development By Teaching Career Steps
Category Code
Provides Motivation It is a positive development that they develop/train
themselves for a longer period with master's and doctorate degrees.
Does Not Provide Motivation The exam is not a motivational tool.

It does not consider the experience and development of the teacher.
Since the process is long and tiring, it does not provide motivation.
Because it does not allow teachers to career planning.

It is not in a way that reflects professional development and success.
Because the career steps are not built-in relation to duties and

authorities in the education system

Labor peace will be damaged.

Because teachers are evaluated in terms of form rather than efficiency.
Motivation may be adversely affected as it will be driven by economic
concerns.

Missing the exam lowers motivation.

The wage difference will not provide motivation.

Because it will cause discrimination among teachers.

The professional motivation for the exam-oriented teacher decreases.

It does not contribute to improving the quality of education and the

competence of the teacher.

Waiting 20 years for a doctorate teacher to become a head teacher
negatively affects motivation.

It is seen that the category of "does not provide motivation" comes to the fore in the
theme of teachers' opinions on the level of motivation for teachers to improve themselves
and it reflects the general opinion.
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According to the research findings, the participants think that the career step system,
especially the career step process, exam, and professional development, will not provide
teachers with self-development motivation. Teachers mostly state that "Exam is not a
motivational tool", "Work peace will be damaged", "itdoes not take into account the
experience and development of the teacher' and "It is not in a way that reflects
professional development and success". On the other hand, P8 on the subject says, "It
does not contribute to the quality of education and the competence of the teacher." and
“Waiting 20 years for a doctorate teacher to become a head teacher negatively affects
motivation” expressed as an opinion.

The theme of teachers' opinions on the effects of the Teaching Profession Law on the
status of the teaching profession is structured in two categories "no effect' and "positive
effects" and presented in Table 6:

Table 6.

Effects Of the Teaching Profession Law on The Status of The Teaching Profession

Category Code

Positive Effects If the wage increases, the status is positively affected.
It will have an impact on teachers.

No Effect It will not have any effect because it does not bring innovation.
As there is no structural idea in the law, there will be no change in
status

Because a similar app already exists.

Because it is nothing more than a material difference.

Disrespect of the teacher, lack of regulations to prevent verbal and
physical violence.

It does not affect as teacher wages are already low.

The adjectives that come before the title of "teachers" do not affect on
the status of the profession.

Because it will cause discrimination among teachers.

Because the expected times to obtain titles are very high.

The difference in wages does not affect the status.

It has no effect because it's about the value on education.

In the theme of teachers' opinions on the effects of the Teaching Profession Law on the
status of the teaching profession, it has been determined that the views of the
participants as "it has no effect" come to the fore. Some participants expressed their
opinions as “positive effects”.

Teachers argue that the proposed law will not impact the status of the teaching
profession, as they believe it lacks substantial innovation and fails to address teachers'
real problems. Participants expressed concerns such as “discrediting teachers” and “lack
of regulations to prevent verbal and physical violence.” One participant (P4) stated,
“There will be no change in the status because there is no structural idea in the law,"
while another (P8) mentioned, “The difference in wages does not affect the status.”
Conversely, those who anticipate a positive impact on the teaching profession assert, “If
the salary increases, the status will be positively affected”."Contracted and paid teaching
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system", "teachers working in compulsory service regions", administrator assignment
system", "rewarding, examination and investigation system", "supervision and guidance
system" and "professional ethics" which are not included in the Teaching Profession Law
The theme of teachers' opinions on the subject is structured into six categories and

presented in Table 7:

Table 7.

Teachers' views on Subjects Not Included in The Teaching Profession Law

Category

Code

Contract and paid teaching

It show that the professional code is not a problem solver.

It is one of the shortcomings of the law.

This should be included in the law and the rights of all teachers
should be equal.

Teachers working in
compulsory service areas

It is a shortcoming, to encourage teachers to stay there, it is
necessary to support them economically and to improve their
conditions.

It is not a subject that needs to be included in the law.

Administrator assignment system

The lack of new merit-based regulation is a shortcoming of the
law.

The law should provide permanent solutions to fundame ntal
problems.

No arrangement has been made ‘"especially" so that the
government and the supporter union can appoint the person
they want to the place they want, regardless of any merit.

The subject has been ignored.

It may not have been included because it provides the flexibility
of the political authority to act in the direction it wants in this
area.

Award, review and investigation system

The lack of a fair and rewarding award based in concrete
investigation system criteria and the subject of investigation is a
shortcoming.

Failure to address these issues indicates the immaturity of the
law.

No regulation was made for political reasons.

The law is far from responding to needs, demands and
deficiencies.

Supervision and guidance

It is a deficiency that developer, supportive and remedial
supervision and guidance are not included in the law.

For the education process to continue in a healthy way and to
bring about change, it must be in the law.

It is a deficiency; it can be regulated by regulation.

It shows the immaturity of the law.

It is proof that the law is not inclusive, incomplete, insufficient
and will not be permanent.

Professional Ethics

It does not have to be in the professional law.
It will be arranged over time.
Professional ethics should have been enshrined in the law.
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There should be ethical principles binding teachers in the law.
It can be regulated by regulation.

It shows the immaturity of the law.

Occupational law has deficiencies in many titles.

It shows that it was prepared hastily and is not inclusive.

"Contracted and paid teaching system", "teachers working in compulsory service regions",
administrator assignment system", "rewarding, examination and investigation system",
"supervision and guidance system" and "professional ethics" which are not included in
the Teaching Profession Law When the opinions of the teachers on the subject are
examined, it is seen that almost all of the participants emphasized that the law was

insufficient in terms of the subjects expressed.

While the participants expressed that a regulation should be made in the law regarding
the "contracted and paid teaching system", "It is one of the missing parts of the law",
"This should be included in the law and the rights of all teachers should be equalized".
Regarding the teachers working in the compulsory service regions, the participants
stated that “it is necessary to support the teachers economically and to improve their
conditions in order to encourage them to stay there.” P2 said, “It is not an issue that
needs to be included in the law”. The teachers stated that the absence of the
administrator assignment system in the law is a deficiency in terms of the law.

Regarding this issue, “The absence of a fair reward and examination-investigation
subjects based on concrete criteria is a deficiency.” While using the expression P6, “No
particular arrangement has been made for political reasons.” While emphasizing with
the statements P7, “It shows the inefficiency of the law.” According to the participants,
another subject that should be included in the law is "professional ethics".

In this context, teachers emphasized the deficiency in the law with the statements "The
law should have binding ethical principles", "It shows that it was prepared hastily, it is
not inclusive", while P7 expressed it as "It shows that the law is not efficient".

The theme of suggestions for the improvement of the Teaching Profession Law is
“Teacher Employment”, “Professional Development”, “Career Steps”, “Manager
Assignment”, “Personnel Rights”, “Rewarding, Examining, Investigation” and
“Professional Ethics”. It is structured into seven categories and presented in Table 8:

Table 8.

Suggestions For Improving the Law on The Teaching Profession

Category Code

Teacher Employment Contracted and paid teaching should be abolished.

Teachers working in compulsory service areas should be encouraged.
Teacher assignment, transfer and employment model should be
included.

Teacher training should be reconsidered in the law.

Teacher qualifications should be determined.
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Professional development They should be allowed to pursue master's and doctoral studies.

Professional development should be considered holistically.

Starting from the university, a mechanism should be established to follow
the entrance to the profession and their development in the profession.

Giving the teachers who receive service training the chance to progress
in the profession

There should be a developer, supportive and remedial control and
guidance system.

Career Steeps Career steps are based on working hours, not exams.
The time limit for teachers with master's and doctorate degrees should
be reviewed.
Candidate teachers should be removed from the interview.
There should be no nomination commission.

Administrator assignment There should be a merit-based manager assignment system.
The opinions of school personnel should be sought in the
assignment of administrators
Legal and administrative arrangement should be made to prevent
violence against teachers.
The monthly course to be entered must be 15 hours.
Education-Training allowance must be at least one salary.
Teachers should be provided with a rental housing contribution.

Personal Rights Legal and administrative arrangements should be made to prevent
violenceagainst teachers.
The monthly course to be entered must be 15 hours.
Education-Training allowance must be at least one salary.
Teachers should be provided with a rental-housing contribution.
Pension compensation should be equal to the cost of a new 100
square meter flat in metropolitan cities
The monthly course to be entered must be 15 hours.
Education-Training allowance must be at least one salary.
Sanctions should be applied to those who unnecessarily complain
about the teacher.
The basic rights and duties of the teacher should be specified in the law.

Award, review and investigation Rewarding system based on fair, fransparent and concrete criteria.

Professional Ethics Professional ethics principles should be specified in the law.

It is seen that the categories of "teacher employment", "personal rights" and "professional
development" come to the fore in the theme of suggestions for the improvement of the
Teaching Profession Law, and the views of the participants are mostly concentrated in
these areas.

According to the study findings, “teacher employment” emerged as the primary focus
for the participants. Teachers emphasize that numerous issues related to teacher
employment, particularly those concerning contracted and paid teaching, as well as
teachers in compulsory service areas, should be addressed in the law. Statements such
as “Contract and paid teaching should be abolished,” “Teachers working in compulsory
service areas should be encouraged,” “Teacher training should be reconsidered in the

234



E

N

’_
pd
—

Journal of Qualitative Research in Education
Egitimde Nitel Arastirmalar Dergisi

law,” and the opinion of participant P6, “Teacher qualifications should be determined,”
highlight their perspective on the matter. One of the issues that the participants
emphasized on was "personal rights (f:14)". The views of "Legal and administrative
regulations should be made to prevent violence against teachers" and "Sanctions should
be applied to unnecessarily complaining teachers" come to the fore. Participants also
said, “Teachers should be provided with a rental-housing contribution (P6)”, “The
fundamental rights and duties of the teacher should be specified in the law (P7).” Another
suggestion of teachers is about “professional development”. Teachers demand the
development of postgraduate education opportunities, the effective execution of
teachers' vocational training, guidance and supervision activities. They express their
suggestions with the following statements: "It should be possible for them to do master's
and doctorate degrees", "A mechanism should be established starting from the university,
following the entrance to the profession and their development in the profession" and
'"There should be a developmental, supportive and remedial control and guidance
system". P3 is “Professional development should be considered holistically,” emphasizing
his view.

Teachers also put forward suggestions such as "career steps" arrangements should be
'based on working time, not exams", "Time limits for teachers with master's and
doctorate degrees should be reviewed" and ‘interviews should be abolished for
candidate teachers", while P7 says "There should not be a nomination commission".
However, the law states that a merit-based "administrator assignment" system should be
included, and P1 states, "School staff should be consulted for administrator assignments."
In addition, while the participants emphasized that the “rewarding system based on fair,
transparent and concrete criteria”, the examination and investigation system and the
principles of professional ethics should be included in the law, P9 “Professional ethics
principles should be specified in the law.”

Discussion, Conclusion and Recommendations

The research aims to evaluate the Teaching Profession Law in terms of the purpose,
selection, training and on-the-job training of teachers, the career steps of teaching, the
status of the teaching profession and the innovations it tries to realize.

Although the Teaching Profession Law is a first in our education history, it is significantly
similar in content to the Regulation on Advancement in Teaching Career Steps, which
came into force in 2005. In this respect, the results of academic studies on the regulation
in question are frequently included in the research. In this context, regarding the
meaning of the teaching profession for the participants, it is seen that most of the
teachers attribute sacredness to the teaching profession and describe the teaching
profession as a respected profession that builds the society of the future.
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These findings obtained from the research show that teachers generally have a positive
perspective on the profession. In parallel with the findings of the research, Kolesnik
(1970) emphasized that the teacher has an extremely important role in social
development, directing the future of society, apart from being the leader in the
classroom, providing discipline and increasing the student's desire to learn. Ozden
(1999) also stated that teachers, who are the architects of the future, are the foundation
of the education system, and that teachers play the most important role in the
development of society and transferring its cultural values to future generations.

Yurdakul, Gur, Celik, Kurt, and Olcum (2016) stated that most teachers see the teaching
profession as a respectable profession in society, but there has been a decrease in the
rate of participation in the idea that teaching is a respectable profession in recent years.
Contrary to these views, Keskin and YUceer (2017) concluded in their study that people
belonging to the teaching profession trivialize the profession, in parallel with this, society
does not care enough about the teaching profession and the teaching profession is
discredited in various ways. According to the research findings, teachers; believe that
the Teaching Profession Law was enacted to regulate career steps, support the
development of the teaching profession, and improve personal rights. However, all of
the participants complied with the Law; it considers that it has not achieved its purpose
due to reasons such as its limited content, insufficient improvement of personal rights,
failure to determine the general competencies of the profession, lack of access to
professional development programs suitable for teachers, lack of access to professional
development programs suitable for teachers, failure to address the teaching profession
holistically, failure to meet the needs and demands of teachers and insufficient teachers'
opinions during the arrangement phase. Like the results reached in the research, the
Union of Educators Union (2022) stated that the Teaching Profession Law is similar to
Articles 43 and 45 of the Basic Law of National Education No. 1739. He thinks that the
teaching profession is limited only to the candidacy process and career steps and
removed from the identity of a professional law. Demir (2011), in his study on the
Regulation on Promotion in Teaching Career Steps, revealed that although the practice
was prepared based on fairness and merit, it did not achieve its purpose due to the lack
of continuity. Urfali (2008) concluded that teachers approached the exam practice
negatively, which is a prerequisite for advancement in career steps, and that the
regulation would not achieve its purpose in this context. Likewise, Bakioglu and Banoglu
(2013) stated that the examination system is at the centre of criticism and that teachers
develop negative attitudes towards advancement in the career step. On the other hand,
titles such as specialist and head teacher prevent teachers' professional development,
so the regulation does not reach its purpose. As it is known, the Regulation on
Advancement in the Teaching Career Steps was put into effect in 2005 with the claim of
making the teaching profession a career, but it caused serious injustices among teachers
because its continuity could not be ensured for various reasons. In this respect, it can be
said that the Law on the Teaching Profession did not bring any significant innovations
in its current form, and it gave rise to the idea that the Law could not achieve its purpose
in the eyes of teachers who had a negative experience with the regulation in 2005. The

236




E

N

’_
pd
—

Journal of Qualitative Research in Education
Egitimde Nitel Arastirmalar Dergisi

Ministry of National Education should proceed on its way by considering the criticisms
directed at itself in this regard, by taking into account the expectations and wishes of the
teachers, and by eliminating the deficiencies that arise during the application without
causing injustice.

The participants stated that the issues related to the selection, training and on-the-job
training of teachers did not meet expectations with the way they were handled in the
Teaching Profession Law. According to the findings obtained in the research, it was
stated that the qualifications to be sought in teacher candidates and the objective criteria
to be used in the selection of teachers were not determined in the Law, and it was stated
that the professional competence and field skills of the candidates were not measured
in the selection process, and it was emphasized that the interview should be abolished
in the transition from candidate teacher to teacher. In addition, the Law does not meet
the expectations of teachers because it does not make professional development
continuous and does not regulate it according to the requirements of the age. In this
context, the selection, training and teacher competencies of teachers in Turkey have
been discussed for many years in terms of their direct impact on the quality of education
and have been included in many policy documents. "Teacher Competencies" were
determined by the Ministry of National Education in 2002, "General Competencies for
the Teaching Profession" were published in 2006 and entered into force, and the
determined competencies were updated in 2017. Teacher competencies and
professional development are among the targets in the 2015-2019 MEB Strategic Plan
and the “Teacher Strategy Document” dated 2017. As can be seen, it can be said that
the desired goals have not been achieved in practice, although admission to the
profession, professional competences and professional development issues, which are
extremely important for the teaching profession, are kept on the agenda and included
in policy documents. It is thought that by describing the selection, training and on-the-
job training of teachers in detail in the Teaching Profession Law, an important deficiency
of the Law can be eliminated, the Law can become a professional law in real terms with
the regulation, and the teaching profession can be brought to certain standards.

In the research, it was concluded that teaching career steps do not provide teachers with
self-development motivation. Teachers think that the exams and training to be carried
out to rise in the career step will not contribute to their professional development; on the
contrary, they will affect teachers negatively. The opinions of the Turkish Education-Sen
(2022) and the Education and Science Employees' Union (2022) on the effects of the
practice on professional development coincide with the research findings. Kocakaya
(2006), on the other hand, concluded in his study that career steps will provide teachers
with the motivation to improve themselves. On the other hand, the teachers stated that
the teachers who have completed their postgraduate education should wait for 10 or
20 years to receive the ftitles stipulated in the Law, which will negatively affect the
motivation of the teachers. Demir (2011) and Kaplan and Gilcan (2020) think that the
regulation encourages postgraduate education, and this can have a positive impact on
the quality of education. In their current form, teachers who have completed 10 years
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in teaching and 10 years in specialist teaching will participate in a professional
development program for a few months just to pass the exam and may not need to do
any work afterwards. To prevent this problem, continuous professional development of
teachers can be ensured by determining the studies that teachers should participate in
and complete every year. On the other hand, it can be facilitated for teachers to receive
postgraduate education by cooperating with universities. Teachers who have completed
their postgraduate education can be encouraged to take postgraduate education by
shortening the time they have to wait for specialist teaching and head teacher positions.
In addition, it is thought that the regulation should be continuous to contribute to the
professional development of teachers.

Another of the results obtained from the research is the opinion of the participants that
the Teaching Profession Law will not influence the status of the teaching profession.
Teachers argue that the Law will not have any impact on the status of the teaching
profession because it does not bring about a radical change, does not have a serious
improvement in personal rights, and there are no regulations to prevent verbal and
physical violence and discrediting teachers. Supporting these views, Dolton and
Marcenaro-Gutierrez (2013), Odden and Kelly (2001), stated that teachers' rights such
as economic conditions and working conditions are directly related to the status of the
profession; Chen and Astor (2009) stated that the verbal and physical violence that
teachers are exposed to lowers the status of the teacher in society and damages the
reputation of teaching. In parallel with the results of the research, Gindogdu and Kiziltag
(2008) state that the titles to be obtained through career steps will not have any effect
on the status of the teaching profession; Celikten (2008) and Demir (2011) think that
the arrangement of career steps will contribute to the transformation of the teaching
profession into a career profession. In this context, it can be said that making significant
regulations in the Teaching Profession Law against the economic conditions of teachers,
working conditions, personal rights, and prevention of verbal and physical violence will
contribute to the status of the teaching profession.

Participants stated that "contracted and paid teaching system", "teachers working in
compulsory service regions", administrator assignment system, "reward, examination
and investigation system", "supervision and guidance system" and "professional ethics"
are in the Teaching Profession Law. They consider its absence to be an important
deficiency. In addition to these issues, to make the Law better, determining the
conditions of entry to the profession and teacher qualifications, abolishing the interview
in candidate teaching, determining the basic rights and responsibilities of teachers,
restructuring professional development, abolishing exams in career steps, social and
economic rights (salary), rent assistance, retirement, additional payment, etc. should be
taken into consideration with the teacher employment model and provisions that will
protect teachers against physical and verbal violence. In this context, it is seen that the
results of the research overlap with the studies of TEDMEM (2018), Voisin and Dumay
(2020), Matnuh's (2018) and the statements of the Educators Union Union (2022). The

fact that the subjects are not in professional law is considered an important deficiency,
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and it is thought that the inclusion of these important issues related to the profession in
the Law will strengthen the Law and the teaching profession.

It can be said that the Teaching Profession Law has serious deficiencies when compared
to its counterparts in the world, it is quite inadequate as it only deals with some aspects
of teaching, and it draws an image that is far from solving the problems of the teaching
profession. In this context, if the teaching profession is to be brought to high standards
and transformed into a career profession, it must first be reconsidered with all its
dimensions: Entry requirements, qualifications to be sought in teachers and professional
competencies of candidates, teacher basic rights and responsibilities, employment
model, incentives for teachers working in compulsory service regions. It is a requirement
that professional development, assignment and relocation, manager assignment system,
reward and discipline, supervision and guidance, financial and social rights and
professional ethics are included in the Law. There is a separate legal text on the subject,
which from time to time leads to various difficulties and confusion. In this respect, it is
thought that collecting all the legislation related to the teaching profession in the
Teaching Profession Law can provide simplicity and convenience in practice.
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Genisletilmis Torkge Ozet

Ogretmenlik Meslek Kanunu (MEB, 2022) incelendiginde, kanunun amaci “egitim ve
dgretim hizmetlerini yoritmekle gérevli 6gretmenlerin atamalari ve mesleki gelisimleri
ile kariyer basamaklarinda ilerlemelerini diuzenlemektir.” seklinde ifade edilmistir.
Ancak  Ogretmenlik Meslek Kanunu'nda genel olarak  8gretmenlik  kariyer
basamaklarini dizenleyen 6. maddenin én plana ¢iktigi, diger bircok dnemli konuya
deginilmedigi gérilmektedir. Konu ile ilgili uluslararasi literatir incelendiginde Voisin
ve Dumay (2020); Matnuh (2018), bircok Ulkedeki d6gretmenlik meslegdi ile ilgili yasal
metinlerin 6gretmenlerin secimi, yetistirilmeleri, maaglari, terfi ve tayinleri, meslekte
ilerlemeleri, mesleki gelisimleri, gérev ve sorumluluklari, yénetici ve denetcilerin segimi,
ek 6demeleri, sosyal haklari, emeklilikleri, 6gretmen ézerkligi, 6dul, disiplin ve meslek
etigi gibi pek cok konuyu kapsadigi anlagilmaktadir. Ayrica Turkiye’de 2802 sayili
Hékimler ve Savclar Kanunu ile 926 sayili Tork Silahli Kuvvetleri Personel Kanunu
incelendiginde s6z konusu kanunlarin meslek mensuplarinin segilip yetistiriimesi ve ise
alinmasindan baslayarak emekliligine kadar meslek ile ilgili hemen her konuyu ele
aldigr gérilmektedir.

Bu baglamda Kanun’un, &égretmenlerin nitelikleri ve secimi basta olmak Uzere,
soézlesmeli ve Ucretli 6gretmenlik, zorunlu hizmet bolgelerinde gérev yapan
dgretmenlerin tesvik edilmesi, yénetici atama sistemi, 6dillendirme, inceleme ve
sorusturma, denetim ve rehberlik sistemi ve meslek etigi gibi égretmenlik meslegi ile
ilgili bircok konuyu farkli bir anlayisla ele alinarak égretmenlik meslegini yeniden
yapilandirmasi bakimindan beklentileri karsilamadigi séylenebilir. ilgili mevzuatta
ogretmenlik meslegi her ne kadar bir uzmanlik ve kariyer meslegi olarak tanimlansa da
ogretmenlik mesleginin  Turkiye'de hak ettigi  statiye ve istenilen standartlara
kavusturulamadigr ifade edilebilir. Bu bakimdan Ogretmenlik Meslek Kanunu’nun
gerek o&gretmenlik mesleginin toplumsal statisi gerekse 6gretmenlerin mesleki
gelisimine katki saglayip saglamayacagr merak konusudur. Bu baglamda arastirmanin
amaci, Ogretmenlik Meslek Kanunu’nu amag, icerik ve gerceklestirmeye calishgs
yenilikler bakimindan degerlendirmektir. Arastirmanin alt amaglarini ise Ogretmenlik
Meslek Kanunu’'nun amaci, égretmenlerin segimi, yetistirilmesi ve is baginda egitimi,
ogretmenlik kariyer basamaklari, égretmenlik mesleginin statust ile kanunda yer
almayan sézlesmeli ve Gcretli 6gretmenlik sistemi, zorunlu hizmet bélgelerinde gorev
yapan 6gretmenlerin tegvik edilmesi, ydnetici atama sistemi, 6dillendirme, inceleme ve
sorusturma, denetim ve rehberlik sistemi ve &gretmenlik meslek etigi konular
olusturmaktadir. Diger taraftan alan yazinda Ogretmenlik Meslek Kanunu ile ilgili daha
énce yapilan bir calismaya rasttanmamasindan dolayr arastirmanin alana  katki
sunacagi disinilmektedir.

Ogretmenlik Meslek Kanunu'nu amacg, icerik ve gerceklestirmeye calishgi yenilikler
bakimindan 6gretmen gérislerine gére derinlemesine incelenmesini amaclayan bu
calisma, nitel arastirma  yéntemlerinden olgubilim/fenomenoloji desenine gore
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tasarlanmugtir. Miller (2003)’e gére olgubilimin basglangi¢ noktasini, olgularin kendileri
olusturdugu olgubilimde, olgu ile olguyu deneyimleyen bireylerin aralarinda bir iligki
oldugu ifade edilmektedir. Bu bakimdan olgubilim kisilerin deneyimlerini tanimlamak
ve yorumlamak igin bireylerden deneyimlerini 6dUng alan bir arastirma yéntemi olarak
tanimlanmaktadir.  Konunun = derinlemesine arastirilmasini  amaglayan  olgubilim
caligmalarinda katilimer sayisi 6 ile 12 kisi arasinda sinirlandinlmalidir (Silverman,
2009). Nitel arastirmalarda bUyUk gruplarla calismaktan ziyade, arastirmanin amacglar
dogrultusunda en fazla ve nitelikli veri elde edilebilecek 6rneklem ile ¢alisiimasi
arastirmayr daha gergekgi  kilacaktir (Coyne, 1997). Bu baglamda c¢alismanin
katihmailart aragtirmaci tarafindan dnceden olusturulan &lcit listesine gére belirlenmistir.
Bu baglomda arastirmanin calisgma grubu Milli Egitim Bakanhgina bagli okullarda gérev
yapan ve Tirkiye genelinde en fazla Uyeye sahip olan U¢ egitim sendikasinin igyeri
temsilcisi 6 6gretmen ile ilce temsilcisi 3 6gretmenden olusturulmustur. Calismada
gizlilik ilkesine dikkat edilerek bulgular kisminda arastirmaya katilan égretmenlerin
isimleri “K1, K2, K3...”, seklinde kodlanmusgtir.

Arastirmada, Ogrefmenlik Meslek Kanunu’nun amaci, 6gretmenlerin  secimi,
yetistirilmesi ve is baginda egditimi, égretmenlik kariyer basamaklari, égretmenlik
mesleginin statUst ile kanunda yer almayan sézlesmeli ve Ucretli 6§retmenlik sistemi,
zorunlu hizmet boélgelerinde gérev yapan 6gretmenlerin tesvik edilmesi, yénetici atama
sistemi, 6dUllendirme, inceleme ve sorusturma, denetim ve rehberlik sistemi ve
dgretmenlik meslek etigi gibi konulara iligkin 6gretmen gérislerini belirlemek amaciyla
acik uglu sorulardan olugan yari yapilandirlmig muilakat (gérigme) formu kullanimigtir.
Kvale (1996)'e gére gérismede, arastirmaci tarafindan énceden hazirlanmig sorular
vasitasiyla kisilerin duygu ve dusuncelerini sistematik bir sekilde ortaya c¢ikarmak
amaglanmaktadir. Aragtirmaci gérigsme surecinde, hedef kisinin aragtirma konusu ile
ilgili 6znel duygu ve dUsincelerini sorular sorarak anlamlandirmaya ve tanimlamaya
calismaktadir.

Arastirma verilerinin analizinde igerik analizi yéntemi kullanilmistir. Nitel icerik analizi,
elde edilen verilerin sistematik olarak analizini gerektiren bir dizi teknikten olugur
(Mayring, 2004) ve aragtirmanin énceden belirlenmemis olan tema ve farkli boyutlarini
tespit etme imkdani saglar (Cepni, 2001). Bu baglamda éncelikle aragtirmadan elde
edilen veriler kodlanmis, benzer kavramlari ifade eden kodlar bir araya getirilerek
kategoriler olusturulmus ve bu dogrultuda temalar belirlenmistir. Arastirmada dogrudan
ahntlarla bulgular giglendirilmistir.

Arastirma bulgularina gére dgretmenler; Ogretmenlik Meslek Kanunu’nun kariyer
basamaklarini dizenlemek, &gretmenlik mesleginin gelisimini desteklemek, 6zI0k
haklarini iyilestirmek amaciyla ¢ikarnldigini dugstinmektedirler. Ancak katlimeilarin
tamami Kanun'u; kisith icerigi, 6zIuk haklarinin yeterince iyilestirilmemesi, meslegin
genel yeterliklerinin belirlenmemesi, 6gretmenlerin kendilerine uygun mesleki gelisim
programlarina erisiminin  olmamasi, &gretmenlik meslegini butonctl olarak ele
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almamasi, dgretmenlerin ihtiyag ve taleplerini karsilayamamasi ve dizenlemenin
yapilma asamasinda é3retmen goruglerinin yeteri kadar alinmamasi gibi gerekgelerle
amacina ulagsmadigini disinmektedir.

Katilimalar, dgretmenlerin secimi, yetistiriimesi ve is baginda egitimi ile ilgili hususlarin
Ogretmenlik Meslek Kanunu’nda ele alinis bicimiyle beklentileri karsilamadigini ifade
etmiglerdir. Arastirmada elde edilen bulgulara gére Kanun’da, é6gretmen adaylarinda
aranacak nitelikler ile 6gretmenlerin  segiminde kullanilacak objektif  kriterler
belirlenmedigi gibi 6gretmenleri segme sirecinde de adaylarin mesleki yeterligi ve alan
becerilerinin 6lciimedigi ifade edilmis, aday dgretmenlikten dgretmenlige geciste ise
mUlakatin kaldirlmasi gerektigi vurgulanmigtir. Ayrica Kanun mesleki gelisimi strekli
hale getirmedigi ve cagin gereklerine gére dizenlemedigi gerekgeleriyle 6gretmenlerin
beklentilerini kargilamamaktadir.

Arastirmada, 6gretmenlik kariyer basamaklarinin 6gretmenlere kendilerini gelistirme
motivasyonu saglamadigi sonucuna ulagilmistir. Ogretmenler, kariyer basamaklarinda
yUkselmek igin yapilacak olan sinav ve egitimlerin mesleki gelisimleri icin katki
saglamayacagdi, aksine 6gretmenleri olumsuz yénde etkileyecedi disincesindedirler.

Arastirmadan elde edilen sonuclardan bir digeri de katlimailarin, Ogretmenlik Meslek
Kanunu'nun &gretmenlik mesleginin  statUsine etkisinin  olmayacagr yénindeki
dusoncesidir. Ogretmenler, Kanun’un kakli bir degisiklik getirmemesi, 6zlok haklarinda
ciddi bir iyilesme olmamasi, s6zl0 ve fiziksel siddet ile &gretmenlerin
itibarsizlagtirlmasini énleyecek dizenlemelerin olmamasi gibi gerekgelerle 6gretmenlik
mesleginin statUsUne bir etkisi olmayacagini savunmaktadirlar. Ayrica katilimailar,

nou

“sozlegsmeli ve Ucretli 6gretmenlik sistemi”, “zorunlu hizmet boélgelerinde gérev yapan

n o n

dégretmenler”, ydnetici atama sistemi”, “6dillendirme, inceleme ve sorusturma sistemi”,
“denetim ve rehberlik sistemi” ve “meslek etigi” konularinin Ogretmenlik Meslek
Kanunu’nda yer almayigini dnemli bir eksiklik olarak degerlendirmektedirler.
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Introduction

Reading, one of the basic language skills, is defined as the process of recognising words
and making sense of their individual or contextual use (Mesmer & Giriffith, 2005). In
other words, reading is defined as the process of matching visual symbols with sound
units in order to reach meaning (Ziegler & Goswami, 2005). Reading, as a means of
acquiring information, opens the door to a learning process that will last throughout life
(Balci, 2019). Reading skill is a process that starts with picture reading in pre-school and
goes from the letter, which is the smallest structural unit of language after learning to
read and write in primary education, to text reading, which is the last step of the reading
process (GUndUz & Simsek, 2011).

The aim of literacy teaching is to provide individuals with reading and writing skills,
which are among the basic language skills that they will use throughout their lives.
However, these skills should be developed not in a random way, but quickly and
accurately by understanding and criticising in accordance with the conditions of
contemporary life (Parlakyildiz, 2019). Reading and writing skills have an important
place in almost every lesson. The proficient literacy level of an individual affects his/her
success throughout his/her educational life (Akan, 2021). In fact, the main problem
underlying many failures stems from the inability to acquire efficient literacy in primary
education (Oz, 1999). In summary, in order to keep up with an age in which the flow of
information is extremely fast, reading skills should be acquired with the most accurate
teaching method. It makes important and necessary to teach literacy through the right
method.

From the past to the present, various teaching methods have been applied in literacy
teaching. When the literacy methods used in Turkiye until today are considered, it is seen
that the letter method, the word method, the whole language method and, the currently
used, phonics instruction are preferred respectively. Among these methods, the whole
language method was used in Tirkiye for 57 years from 1948 to 2005 and was replaced
by the phonics instruction in 2005. In the whole language method, sentences are first
given as a meaningful whole and then small parts such as words and syllables are given
(Kutluca-Canbulat, 2013). In the phonics instruction, on the contrary to the the whole
language method, the sentence, which is a whole, is reached from small parts such as
letters, words and syllables in the process (Ministry of National Education [MEB], 2009).
The reason why the whole language method is preferred is based on Gestalt Psychology
and it is argued that the child learnsas a whole, and the most appropriate method for
this is the whole language method. One of the most important reasons for preferring
the phonics instruction is that it develops students' skills related to the whole, such as text
formation, since the method starts with sound and follows a path towards text formation
(MEB, 2005). An individual who acquires literacy effectively is expected to have good,
fluent reading skills and to understand the text he/she reads.
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Fluent reading consists of accurate reading, reading speed and prosodic reading skills
(Hasbrouck & Tindal, 2006; Klauda & Guthrie, 2008; Samuels, 1997; Schwanenflugel
et al., 2004). In order for an individual to be able to read by paying attention to prosodic
features, he/she should have acquired accurate and fast reading skills respectively
(Mathson et al., 2006). Therefore, it can be stated that speed reading skills act as a
bridge between accurate and prosodic reading skills. In order to gain these skills in a
good way, it is important that the early reading and writing instruction is carried out with
the most accurate method. However, when we look at the literature, it continues to be a
matter of debates on which method of teaching literacy will make this process more
effective.

The issue of literacy teaching methods has been the focus of many studies with the desire
to achieve effective literacy teaching (Foorman & Santi, 2009). Considering some studies
in the literature, Ortabag-Cevik (2006) concluded that the phonics instruction was not
effective in reading comprehension, interpretation, perceiving the whole and dividing
syllables correctly. On the contrary, as a result of some studies dealing with the phonics
instruction, it was emphasised that it is a more useful method in terms of both reading
mechanics and reading comprehension and reading speed (Krashen, 2002) and that
reading is faster in this method compared to the whole language method (Akinci et al.,
2016; Bayat, 2014). Tok et al. (2008), in their study, stated that both methods have
limitations and that listening skills develop more in individuals who learn reading with
the phonics instruction, less forgetting occurs on holiday returns, and this method is more
suitable for Turkish sound structure. In Gin's (2006) study, it was revealed that teachers
generally had positive opinions about the phonics instruction and believed that the
problems arising from the whole language method could be reduced with this method.
In the national and international literature, it is seen that early literacy teaching methods
are frequently discussed and especially the last two most commonly used methods are
compared. |t can be concluded that both methods have negative aspects as well as
positive aspects.

When the aforementioned studies were examined, it was pointed out that the results
obtained from the studies conducted with the whole language method and phonics
instruction varied. For this reason, it is of great importance to consider the related studies
together and to present the results of those studies in a holistic manner. However, there
is no systematic review study in the literature that deals with both early literacy teaching
methods together. Therefore, it can be stated that this study is the first to present a
general evaluation of the two early literacy teaching methods within the scope of the
literature. This study is thought to contribute to the literature in terms of providing an
overview of the whole language method and phonics instruction, which continue to be
the subject of discussion and the focus of research. From this point of view, the aim of
the study is to systematically synthesise the results obtained in terms of reading skills,
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learning and methodological features from the studies in which the whole language
method and phonics instruction are discussed. In line with this purpose, answers to the
following research questions were sought.

The whole language method and phonics instruction;
1. How was it evaluated in terms of reading skills?
2. How was it evaluated in terms of learning?

3. How was it evaluated in terms of methodological features?

Method

Research Design

This study was conducted with the systematic review method. Systematic review is defined
as the process of critically and systematically identifying, evaluating and interpreting
studies related to a specific research question, subject area or phenomenon (Kitchenham,
2004; Moher, et al., 2009; Mueller, et al., 2014). This method is seen as an independent
research method that allows the investigation of clearly defined questions through
existing studies (Denyer, 2009). In this study, the systematic review method was used
since it was aimed to examine the results obtained from the studies on the whole
language method and phonics instruction in terms of reading skills, learning, and
methodological features.

Data Collection

In the research process, firstly, the keywords “c6zimleme ydntemi (the whole language
method)”, “ses temelli ydntem (phonics instruction)”, “sound-based method”, “sound-
based sentence method”, “phonic-based method”, “phonic instruction”, “whole
language instruction”, “sentence method”, “phonic based instruction” were determined
by experts. In line with the determined keywords, a literature search was conducted in
Web of Science, ERIC, Ulakbim (Tr-Dizin) and Google Scholar databases. The main
reason for searching in these databases is that the majority of the studies conducted in
Turkey are in these databases. As a result of the search, 56 articles containing the
relevant keywords were identified, the abstracts of the studies were first reviewed, and
then the method and findings sections were examined to determine whether they were

appropriate. In addition, the data collection process is shown in Figure 1.
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Figure 1.

Data Collection Process

PROBLEM STATUS

®
' Identifying the topic, keywords,
and research question
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INCLUSION
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3 Determining the studies to be
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In the selection of the studies included in the study, articles that were not suitable for the
scope of the research (n=13), that dealt with the document analysis method (n=2) and
whose teaching method was not clear (n=1) were excluded. As a result, a total of 16
articles were excluded from the study and 40 articles were transferred to MAXQDA
Analytics Pro 2022 for analysis. For the articles included in the study, the inclusion criteria
listed below were taken into consideration and the flow diagram for the inclusion process
of the documents is presented in Figure 2.

Figure 2.
Flow Diagram Showing the Selection of Included Studies

Total number of Exclusion of studies (n=2)
researches accessed dealing with document analysis
from relevant datahases method

Number of publications
review within the scope of
the research

Exclusion of studies (n= 13) Exclusion of the study in which

not suitable for the scope of it was not clear which primary
the research reading and writing teaching
method was discussed (n=1)
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Criteria Used in the Selection of Research

Articles published in the specified years and language: It was ensured that the articles to
be analysed were published in Turkish or English between 2000-2021.

- Containing keywords reflecting the main purpose and research questions of the
research: It was ensured that it contained at least one of the keywords of the research.
- Identified data represent the relevant population (the literature on early literacy in
Turkey): In the articles included in this systematic review study, it was ensured that the
sample was selected only from Turkey.

- Being published in the selected databases: Articles in Web of Science, ERIC, Tr-Dizin
and Google Scholar databases were used.

- The research is clearly and explicitly stated: It was ensured that the purpose, method,
study group, data collection tools, data analysis, findings and results of the research
were clearly and comprehensibly stated.

Data Analysis

In this study, content analysis was used to analyse the documents. Content analysis,
which is frequently used to determine the existence of concepts in the field of social
sciences, is defined as a systematic and repeatable analysis method in which a text is
summarised with smaller categories as a result of certain coding (BUyUkdéztirk et al.,
2019). The most basic step in content analysis is to make sense of the data that you get
by putting together similar phrases within the context of certain ideas and themes in a
way that is clear and easy to understand (Yildinm & Simsek, 2018).Within the scope of
the research questions, content analysis was preferred in order to examine in detail the
findings of the reading, teaching and learning categories of the studies dealing with the
whole language method and phonics instruction.

Firstly, the articles examined for inclusion criteria were read in detail in the MAXQDA
Analytics Pro 2022 programme. Thus, the findings and results of the studies were coded.
The codings obtained were categorised by the researchers at different times and places.
Then, the differences between the categories were determined and the categories were
organised by reaching a consensus. While creating the categories and codes, it was
aimed to reveal the similar and different aspects of the findings and results of the studies
that addressed at least one of the literacy teaching methods. Within the scope of the
determined categories, the relevant parts of the studies were carried out in three stages:
open, axial and selective coding (Neuman, 2012). Within the scope of open coding, the
main outputs, findings and results in the analysed studies were handled separately for
each study with appropriate concepts. In the axial coding stage, the studies were re-read
in depth and new codes were added to the codes obtained in the first stage and similar
codes were combined. Some statements that could not be categorised in the first stage
were classified as a result of re-reading the studies and included in the relevant
categories. In selective coding, a re-reading was carried out to identify new codes that
may be relevant to the previously created codes. Classified codes were reviewed,
identical codes were deleted, and similar codes were merged or revised. The steps
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followed in data analysis are presented in Figure 3. In addition, the code, category, and
theme relationships are given in Appendix 1.

Figure 3.

Data Analysis and Reporting Process

REPORTING
®

Reporting the process and findings 5

The studies analysed within the scope of the research are presented in tables in
accordance with their purpose. The main reason for showing the data in tables is to
provide an idea about the analysed studies at first glance and to facilitate readability by
increasing visuality. In addition, the tables allow the comparison of the codes obtained
as a result of the content analysis on the method axis of the research. In addition, it is
considered important to clearly present from which research the findings are obtained
in order to reveal whether similar results can be reached, if the study is repeated.

The results and findings of 40 studies on literacy teaching in Turkey were analysed
around the axis of the research method. In addition to the research method, the codes
of the articles analysed in the studies and other components used in this study are
presented in Appendix 2. According to these components, the distribution of the codes
in terms of method was analysed and these distributions were presented in tables.
Afterwards, each publication analysed was classified according to the focus and findings
of the study and a general explanation was made for the data obtained.
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Credibility, Transferability, Confirmability and Consistency

In this study, the strategies listed by Yildinm and Simsek (2018) were utilised to ensure
credibility, transferability, confirmability and consistency. The credibility, transferability,
confirmability, and consistency measures taken within the scope of the study are
presented in Table 1.

Table 1.

Implications on the Credibility, Transferability, Consistency and Confirmability of the Research

Strategy Precaution Implementation

Expert view Expert opinion was consulted and evaluated about the subject
of the research and coding. In addition, all stages of the study
were critically reviewed by four experts.

Long-term interaction In order to avoid any errors during coding, the studies were
analysed for three months after they were downloaded from
the databases. For the reliability of the coding, the analyses
were reviewed again in line with the main categories for one
month.

Including direct The results were descriptively presented and direct quotations

quotations were frequently used.

Credibility
(Internal Validity)

Detailed description The purpose and questions of the research were clearly stated.
For the validity of the findings, the data collection method and
inclusion criteria were clearly explained. In addition, detailed
explanations were made about the number of studies included
in the scope of the research and its limitations. The stages of
data analysis and creating common themes were presented in
detail. In addition, all findings obtained from the studies were
conveyed using descriptive expressions. In addition, the articles
included in the study group are given with their identities.

Inter-coder agreement After the coding was carried out, the codes were categorised
by the researchers in different places and times. Then, the
researchers analysed the categories and reached a consensus.
The agreement values of the coding performed by the
researcher at two different times were calculated and the
agreement value was determined to be 90.48% (see Table 2).

Confirmability of the All data obtained, qualitative analyses of the data and all

research documents related to the study were kept by the researcher in
order to verify the findings obtained as a result of the research.
The articles that constitute the study group of the research and
the coding system are shown in the Appendix. In addition, in
the tables in the findings section, it is clearly presented from
which studies the findings were obtained. Thus, the findings
obtained from the studies given in the appendix can be
confirmed by going to the relevant studies.

The selection and number of studies analysed within the scope
of the purpose and the reasons for the exclusion of the studies
are stated.

Transferability
(External validity)

Consistency
(Internal
reliability)

Confirmability
(External reliability)
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In order to ensure the coder reliability of the study, 4 randomly selected publications
(10% of the studies) were coded by the same researcher at two different times. The
reliability of the codings and the level of compatibility with each other were calculated
with the "interrater agreement calculation" formula proposed by Miles and Huberman

(1994):
Reliability=[(Na)/(Na)+(Nd)]x100

As a result of the calculation carried out with the above-mentioned formula, the
agreement between the codings made at different times is expected to be above 90%
(Miles & Huberman, 1994). In this study, the agreement value of the coding performed
by the same researcher at two different times was found to be 90.48%. These agreement
values show that the coding system created for the research is reliable. The values
obtained as a result of the calculations are shown in Table 2.

Tablo 2.

Intrarater Reliablity of the Researcher's Coding at Different Times

Data Set Amount of Match (Na)  Amount of Mismatch (Nd)  Percentage of Match (%)
M1 8 1 88,89

M8 2 - 100

M15 3 - 100

M34 6 1 85,7

Total 19 2 90,48

All data obtained, qualitative analyses of the data and all documents related to the study
were kept by the researcher in order to verify the findings of the research. The articles
that constitute the data source of the research and the coding system are shown in the
Appendix. In addition, the selection, number and reasons for the exclusion of the studies
examined within the scope of the purpose are stated. All measures taken in the study
were presented in a holistic manner (Table 1).

Findings

The findings were obtained on the basis of reading skills, learning and methodological
features in the findings of the studies on the whole language method and phonics
instruction in literacy teaching in Turkey. Each dimension was analysed and presented
in terms of qualitative, quantitative and mixed methods.
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Figure 4.

Examining the Results Obtained in Terms of Reading, Learning, and Methodological Features on the Method Axis
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Considering the codes obtained from the study, the findings obtained from at least two
studies were examined on the axis of research method. As a result of the analyses, it is
seen that the findings related to reading speed are involved in qualitative studies at most
and mixed method studies at least. It is seen that 10 of the studies dealing with the
phonics instruction are qualitative, 4 of them are quantitative, 1 of them is mixed
method; 4 of the studies dealing with the whole language method are qualitative, 4 of
them are quantitative and 1 of them is mixed method. On the other hand, when the
findings on prosodic reading are examined, it is seen that it is mostly the subject of
gualitative studies. In addition, it was determined that sub-codes were addressed less in
guantitative studies compared to qualitative studies and were not addressed in mixed-
method studies. It was determined that all of the studies dealing with the phonics
instruction were qualitative, while the study dealing with the whole language method
was a quantitative study.

When we look at the findings of the reading comprehension category, it is seen that it
is the subject of qualitative studies at most and mixed method studies at least. It was
found that 13 of the studies on the phonics instruction were qualitative, 1 of them were
quantitative and 2 of them were mixed; 4 of the studies on the whole language method
were qualitative, 3 of them were quantitative and 2 of them were mixed-method studies.
On the other hand, when the findings related to accurate reading are analysed, it is
seen that it is the subject of qualitative studies at most and mixed-method studies at
least. It was found that 15 of the studies on phonics instruction were qualitative, 6 of
them were quantitative, 1 of them was mixed method; 1 of the studies on the whole
language method was qualitative, 4 of them were quantitative, 1 of them was mixed
method.

When the methodological feature category is analysed on the method axis, it is seen
that the findings are the subject of quantitative studies at most and mixed method studies
at least. It was also found that 1 of the studies on the phonics instruction was qualitative
and 6 of them were quantitative; 2 of the studies on the whole language method were
qualitative, 2 of them were quantitative and 1 of them was mixed method. On the other
hand, when the findings of the learning category were analysed, it was found that it was
the subject of qualitative studies at most and mixed-method studies at least. It was
pointed out that 20 of the studies on the phonics instruction were qualitative, 15 of them
were quantitative and 4 of them were mixed; 11 of the studies on the whole language
method were qualitative, 1 of them was quantitative and 1 of them was mixed method.

1. Evaluation of the Phonics Instruction and Whole Language Method in terms of
Reading Skills

The phonics instruction and whole language method in the studies on early literacy
teaching in Turkey were analysed in terms of reading skills. The results obtained in terms
of reading speed, prosodic reading and reading skills are presented in Table 3.
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Table 3.
Findings on Reading Speed, Prosodic Reading, and Comprehension
Phonics Instruction Whole Language Method
Qualitative  Quantitative  Mixed Qualitative  Quantitative ~ Mixed
M2, M7,
ge] M9, M10,
 Slowreading  MI11, MI13, ﬁgbmé M37 -
‘g‘) M16, M21, !
2 M22, M36
e]
O
o Speed reading M8 - - M4, M4, M28, M3, M34

M17,M24  M31, M32

Not reading in

. M2, MI0,
accordance with - - -
. M28

ol punctuation
T Not reading in
&  accordance with
~ M4, M9 - - -
2 siress and
§ intonation
& Reading in

accordance with - - - - M32

punctuation

M1, M2,
M5, M6,

c Inability to M9, M10,
2 comprehending M11, M16, M29 mgg' -
& reading M20, M21,
& M22, M23,
3 M36
o
O

M15, M17, M28, M31, M26,
M24, M36  M32 M34

Comprehending

. M4, M8 M18, M30 M40
reading

When we look at the studies in Table 3 that deal with literacy teaching methods and
reading speed skills together; almost all of the studies that deal with the phonics
instruction concluded that individuals who learn to read through this method read
slowly. When the studies on the whole language method are examined, it is mentioned
that the reading speed of individuals who learn to read through this method is at a good
level in all of the studies. In the study coded M3, it was found that "Although the students
were slow in the phonics instruction in speed reading, they were more successful in early
reading.", in the study coded M14, it was found that "With the whole language method,
the children expressed themselves better and their reading speed was high." and in the
study coded M33, it was found that "The reading speed of the students is low, the
students read quite slowly.". Based on these findings, it can be stated that the reading
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speed of individuals who learn to read through the phonics instruction is weak and the
whole language method positively affects the reading speed of individuals.

On the other hand, when the findings related to prosodic reading are examined, it is
seen that the existing studies are mostly related to the prosodic reading skills of
individuals who learn to read through the phonics instruction. In the study coded M10,
which deals with the prosodic reading skills of individuals learning to read through the
phonics instruction, it was stated that "The teachers participating in the study stated that
another problem experienced in teaching with the phonics instruction was that students
had difficulty in learning to use punctuation marks while reading (n=3) and writing."
and in the study coded M9, it was stated that "It was determined that the method ..
caused problems in reading by paying attention to stress and intonation ...". Based on
these quotations and the findings obtained in other studies, it can be stated that
individuals who learn to read through the phonics instruction are weak in terms of
prosodic reading skills.

When the findings of the comprehension category were analysed in general, it was
found that individuals who learnt to read through the phonics instruction could not
comprehend what they read in 16 studies. In addition to this, it was determined that in
the studies on the whole language method, it was concluded that individuals who learnt
to read through this method understood what they read. When the study coded M36 is
examined, the statement "When the themes emerged in the research are examined, it is
concluded that classroom teachers are of the opinion that the whole language method
improves reading comprehension, while the phonics instruction makes reading
comprehension difficult." stands out. It can be stated that most of the studies dealing
with this issue in the study group have reached similar results. Therefore, from this point
of view, when we look at the studies dealing with the comprehension skills of individuals
who learn reading through the whole language method and phonics instruction, it can
be said that individuals who learn reading through the whole language method
understand what they read, while individuals who learn reading through the other
method cannot comprehend what they read.

The findings obtained from reading skills in terms of accurate reading skills were
analysed. The general distribution of the data obtained as a result of the analyses is
presented in Table 4.

Table 4.

Findings on Accurate Reading

Phonics Instruction Whole Language Method
Qualitative Quantitative  Mixed  Qualitative Quantitative ~ Mixed
. . M1, M9, M19, M30,
Misspelling M10. M1 M38 - }
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M22, M23,
M36
Inability to read M2, M5,
fluently M23 M33 - -
Correct spelling - M35 - M32 M36
Inqcc.uro’re M5, M16 M33 _ -
reading
Difficulty in
producing and M5, M15,
combining M39 i i i
sounds
Accurate i M30 M40 M17
pronunciation
Difficulty in
spelling and - - - - M27 M12
letters
Reading quality - - - - M27, M28
Fluent reading - - - - - M40

When Table 4 is analysed, it is seen that in almost all of the studies that include the
spelling skills of individuals who learn to read through the phonics instruction, it is
concluded that individuals who learn to read through this method perform incorrect
spelling. For example, in the study coded M36, it was emphasised that the phonics
instruction caused incorrect spelling in reading with the statement "In line with the
opinions of classroom teachers, it was determined that there was no situation regarding
the incorrect division of syllables in the whole language method, while it was concluded
that the syllables were divided incorrectly in the phonics instruction.". In addition, it was
suggested that individuals who learnt to read through the phonics instruction could not
read fluently. On the contrary, it was emphasised that individuals who learn to read
through the whole language method perform a qualified reading and spell the words
correctly. In addition, it was stated that individuals who learnt to read through the whole
language method had difficulty at the syllable and letter stage, while individuals who
learnt to read through the other method had difficulty in producing and combining
sounds. In addition, only in the study coded M31 was a finding obtained from the
statement, "... teachers state that students who learn reading and writing through the
whole language method acquire the reading skill accurately, meaningfully and quickly."
that individuals who learn reading through the whole language method perform
accurate reading. However, since this finding was coded only once, it was not included
in the table.

2. Evaluation of the Phonics Instruction and Whole Language Method in terms of
Learning

The category of "learning" was analysed in depth within the scope of the studies on
teaching literacy. The findings obtained are presented in Table 5.
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Table 5.
Findings on Learning
Phonics Instruction Whole Language Method

Qualitative Quantitative  Mixed Qualitative Quantitative  Mixed

MT, M4,

M10, M11, M3, M28,

M14, M15, M30, M32, mgg’ -
M22, M24, M35, M38

M36
Preventing MLMIL M3, M2 maa - M31
memorisation M24

Permanent M3, M32,
learning M24 M35 i M17 M31

Inability to

perceive the M1, M22 M19,M30, ;
M35

whole

Enjoyable M1, M11,

learning process M36

IMe‘"?'”gf”' M22, M24 - ) M2

earning

Perceiving the M4, M17,

whole M24

Easy learning M10, M13 - - M17

Late start of M14, M17,
reading ) B - M36 - M40

Early start of
reading

M35 - -

Facilitating
learning and M1, M36 - M34 -
teaching

Active student
participation in
the learning
process
Concrete
learning

Rote learning - - - M1, M24

Sentence and
word formation M1 - M40 .
earlier

- M32 M34 -

- - - M2, M17

According to Table 5, it is noticeable that among the findings of the learning category,
the most frequently coded findings are early reading, preventing memorisation and
permanent learning. However, considering the focus of the study, it was determined that
the findings of preventing memorisation and early reading were confirmed by three
research methods. Therefore, it is seen that these findings are significant. As in many
studies, in the research coded M1, as can be understood from the statements "Teachers
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stated that as the most powerful aspect of the phonics instruction, students started
reading earlier through this method than with the whole language method." and "... one
of the biggest concerns is that students have difficulty in understanding the whole", it is
stated that students who learn to read through the phonics instruction start reading early
but cannot perceive the whole. In addition, in the studies, it was stated that the phonics
instruction makes the learning process enjoyable, prevents memorisation, facilitates
learning-teaching, and allows students to form sentences and words earlier. It was
stated that students who learnt through the other method could perceive the whole as
well as start reading late. In addition, it is suggested that this method leads to concrete
learning and a learning process based on rote memorisation. In the studies analysed,
it was concluded that the whole language method increased vocabulary and in a
different study, it was concluded that fewer words were derived. However, since these
statements were only seen once in 40 studies, they were not involved in the table.

3. Evaluation of the Phonics Instruction and Whole Language Method in terms of
Methodological Features

Within the scope of the studies on teaching literacy, the category of "methodological
features" was analysed in depth. The findings obtained are presented in Table 6.

Table 6.

Findings on Methodological Features

Phonics Instruction Whole Language Method
Qualitative  Quantitative  Mixed  Qualitative Quantitative Mixed

Being suitable for
developmental - - M34 M17, M24 M31
characteristics

Being suitable for

. - - - M17 M31, M32 M12
literacy

Being suitable for

individual - M32, M35 - M17

differences

Developing M18, M30,

creativity i M32 M40 i

Being suitable for
the structure of M14 M32 - -
Turkish language

When Table 6 is examined, it is noticeable that being suitable for developmental
characteristics, being a suitable method for literacy and developing creativity were at
most among the findings of the methodological features category. However, when the
focus of the study is taken into consideration, it is clear that the findings of being a
suitable method for literacy and being a suitable method for developmental
characteristics are confirmed by 3 research methods. Therefore, it is seen that these
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findings are significant. On the other hand, when the studies dealing with the whole
language method are examined, it is concluded that this method is the most appropriate
method in terms of reading and writing processes and the developmental characteristics
of the students, as seen in the statement "Most of the teachers stated that the whole
language method is more effective in teaching literacy thanks to its suitability for the
developmental characteristics and individual differences of the students." in the study
coded M17. In addition, in the study coded M32, teachers are of the opinion that the
phonics instruction “improves the creativity of individuals.... and is suitable for the
Turkish language structure...”. In the studies, there are also statements that the whole
language method makes the literacy teaching process difficult, that it is not suitable for
individual differences, and that the saccades of individuals who learn to read through
this method are fast. In addition, it was also stated that the phonics instruction improves
the ability to plan and conduct literacy teaching easily and develops critical thinking
skills, and that this method is not suitable for student development and is challenging.
However, since these statements were coded only once in 40 studies, they were not
included in the table.

Conclusion, Discussion and Suggestions

This systematic review aimed to reveal the findings obtained in terms of reading,
learning and methodological features in the studies on the phonics instruction and the
whole language method. Within the scope of this purpose, the studies conducted on the
phonics instruction and the whole language method were analysed in depth. As a result
of the analysis, it was found that the findings in the reading and learning category for
the phonics instruction were mostly qualitative, while the data in the methodological
features category were mostly obtained from quantitative studies. In general, when the
subcomponents in the reading category are examined, it is seen that the outputs of
reading speed, comprehension and accurate reading mostly come from qualitative
studies. However, quantitative studies are needed to measure these skills, which are not
qualitative variables, accurately. When prosodic reading skill is analysed, it is
determined that there are very few studies on this skill. It was concluded that the findings
of the methodological features category under this method were predominantly
quantitative and the outcomes of the learning category were predominantly qualitative.
In general, it is seen that the results of the study were obtained from 22 qualitative, 12
quantitative and 6 mixed method studies. Thus, it can be stated that the findings of the
study were mainly obtained from qualitative data. Therefore, it is thought that studies
addressing these skills in terms of literacy teaching methods should be supported by
guantitative and mixed-method studies.

When the findings obtained in the reading category were analysed, it was concluded
that individuals who learn to read through the phonics instruction could not read in
accordance with emphasis, intonation and punctuation marks. In other words, it can be
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stated that individuals who learn to read through this method are not at a sufficient level
in terms of prosodic reading. Kaya and Dogan's (2016) study pointing out that the
prosodic reading skills of students who learn to read through the phonics instruction are
not at a sufficient level also supports this study. Similarly, Baydik and Kudret (2012)
concluded in their study that individuals who learn reading through the phonics
instruction have difficulty in using punctuation marks. However, in Babayigit's (2019)
study conducted with sixth-grade secondary school students, it was emphasised that
students' prosodic reading skills were at an adequate level. Like this study, Yildiz et al.
(2023) compared the prosodic reading skills of undergraduate students learning to read
through the phonics instruction and the whole language method. In this context, it was
found that undergraduate students who learnt to read through the phonics instruction
were at a better level in terms of prosodic reading. Therefore, it is seen that the results
of this study on prosodic reading overlap with the results of some studies, but there are
also studies with contradictory findings in the literature.

When the findings regarding reading speed and comprehension are examined, it has
been concluded that individuals who learn to read through the phonics instruction read
slowly and have problems with comprehension, while individuals who learn to read
through the whole language method read quickly and understand what they read.
Therefore, it can be said that the whole language method is more effective in terms of
reading speed and comprehension than the phonics instruction. When we look at the
studies in the literature, most studies find that individuals who learn to read through the
phonics instruction read slowly and have problems with comprehension, which also
supports the findings of this study (Akman & ilkay, 2012; Erkul & Erdogan, 2009;
Korkmaz, 2006; Yasar & Givey- Aktay, 2015). In GUndiz's (2006) study, similar to this
study, it was stated that the phonics instruction is not a suitable method for speedy and
meaningful reading. In addition, he stated that the reading and writing speed of
individuals who learn to read and write through this method will be low because they
read and write a sentence syllable by syllable. In a different study, it was similarly
revealed that the phonics intruction prevents fluent and speed reading and delays
understanding the text read (Tosunoglu, 2006). However, contrary to the findings of
these studies, Bay (2010) concluded that the reading speed and reading comprehension
levels of individuals who learned to read through the phonics instruction were much
higher. Similarly, Bilir (2005) emphasized that individuals who learned to read through
the phonics instruction acquired fast and meaningful reading skills in a shorter time. In
addition to all these studies, in the document review conducted by Bastug and Erkus
(2016), it was concluded that the phonics instruction positively affects reading speed
and negatively affects reading comprehension. lts findings on reading speed contradict
this study, while its findings regarding comprehension overlap with this study. When the
studies on the whole language method are considered, it is stated that individuals who
learn to read through this method understand what they read and read quickly, similar
to this study (Karadag & Gultekin, 2007; Mavis et al., 2014; Sagirli, 2019a; Tok et al.,
2008; Turan & Akpinar, 2008). Studies conducted with students who learned to read
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and write with different methods revealed that students' reading comprehension skills
did not differ from each other (Kusdemir-Kayiran & Karabay, 2012; Sahin, 2011).
Therefore, it can be stated that some studies in the literature do not coincide with the
findings of this study (Bay, 2010; Bilir, 2005; Kusdemir-Kayiran & Karabay, 2012;
Sahin, 2011).

Considering the findings on accurate reading, it was determined that individuals who
learned to read through the phonics instruction read incorrectly and could not read
fluently. Avar and Sahin (2016), Akman and Askin (2012), Yildiz et al. (2016) and
Tosunoglu et al., (2008) also reached the same conclusion in their studies. Additionally,
it was concluded that individuals who learned to read through the phonics instruction
spelled words incorrectly. In most studies, similar to the findings of this studly, it is stated
that the phonics instruction causes incorrect spelling (Akinci et al., 2016; Bayat, 2014;
Baydik & Kudret, 2012; Bicak & Susar-Kirmizi, 2013; Kayikgi, 2008; Korkmaz, 2006;
Kutluca-Canbulat, 2013; Sahin et al., 2006; Yasar & Givey-Aktay, 2015). However,
unlike these studies, Yalgin and Celik's (2018) study stated that individuals who learned
to read through the phonics instruction correctly separated words into syllables.

In addition, it was also found that it is difficult to articulate and combine sounds in the
phonics instruction. In Aval and Sahin's (2016) study, it was suggested that individuals
who learned to read through the phonics instruction had problems combining two
sounds by reading them separately and combining the sounds. In a different study, it
was stated that there were problems in combining and pronouncing some sounds with
this method (Yurdakul & Kirmizi-Susar, 2013). Both studies support this study. In
addition, it was concluded that there was difficulty in the syllable and letter stages of the
whole language method. Similarly, in Celenk's (2002) study, in his interviews with
teachers, it was stated that during the reading process carried out with the whole
language method, the problem was mostly experienced in the syllable and letter stages.
The same conclusion was reached in the study conducted by Sagirli (2019b). Therefore,
it seems that this study supports the findings of both studies.

On the other hand, according to the findings in the learning category, it was concluded

that individuals who learned to read through the whole language method perceived the
whole, but those who learned to read through the phonics instruction had problems in
perceiving the whole. In addition, it can be said that the phonics instruction provides
permanent learning, actively involves the student in the learning process and facilitates
this process, and the whole language method provides concrete learning. Gines et al.
(2016) stated that the phonics instruction should actively involve the student in the lesson
and increase the permanence of learning. In addition, unlike the other method, it has
been determined that the phonics instruction shortens the time spent reading, prevents
memorization and provides an enjoyable learning process. In Bastug and Erkus (2016),
it is stated that reading and writing are faster in all studies examined using this method.
It is also stated in the Ministry of National Education (2009) program that this method
prevents memorization.
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When we look at the methodological features category, it is concluded that the whole
language method is more suitable for the developmental characteristics of the students
compared to the other method. In addition, based on the research examined, it has
been determined that this method is more suitable for reading and writing. The opinions
of 67% of the teachers in Senel (2004) also support the findings of this study. Likewise,
most of the teachers in Celenk (2002) think that the whole language method is more
effective to teach reading and writing. In addition to these results, it was also pointed
out that the phonics instruction is suitable for the Turkish language structure and
improves the creativity of the students. Similarly, in the primary education program of
the Ministry of Education (2009), it was also stated that the phonics instruction is suitable
for the Turkish sound structure and improves the creativity of students.

When the categories of reading, learning and methodological features are considered
in general, it can be stated that both early literacy teaching methods have their own
advantages and disadvantages. Therefore, it can be said that there is no single and
perfect method (Akyol & Temur, 2014; Senel, 2004). When the methods are examined,
the prominent feature of the phonics instruction is that individuals read quickly.
Therefore, it is believed to hinder individuals from reaching a proficient level in terms of
reading speed, reading comprehension, accurate and prosodic reading skills. Gindiz
(2006) also supports it by stating that this method enables reading faster than the whole
language method, but that it is disadvantageous in terms of effective literacy.

This study is limited to 40 studies on literacy teaching methods in Turkey between 2000-
2021. When the results obtained from the study are looked at from a general
perspective, it can be seen that the research is mainly based on teachers' opinions.
However, in order to measure reading speed and reading comprehension skills
effectively, empirical studies based on objective evidence are required. Therefore, it is
important to conduct more applied research in this field. It can also be concluded that
people who learn to read through the whole language method are at a better level in
terms of reading speed, reading comprehension and accurate reading compared to
those who learn to read through the other method. In addition, it was also found that
individuals who acquired literacy through the phonics instruction did not have a
proficient prosodic reading level. Therefore, further research should be carried out to
develop skills such as accurate reading, reading speed, reading comprehension, and
prosodic reading. Longitudinal studies can also be planned to determine why individuals
who learn to read through the phonics instruction are less proficient in terms of fluent
reading and reading comprehension skills. Furthermore, reading processes can be
examined with eye tracking systems that provide objective data. On the other hand, no
conclusion can be reached since there is only one study investigating the prosodic
reading skills of individuals who learn to read through the whole language method. In
this regard, studies aiming to measure the prosodic reading skills of individuals who are
taught literacy through the whole language method in different institutions outside the
Ministry of Education (such as Public Education Centers) can be carried out.
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Genisletilmis Torkge Ozet

ilk okuma yazma &gretiminin amaci bireye, hayati boyunca kullanacagi temel dil
becerilerinin icerisinde yer alan okuma ve yazma becerilerini kazandirmaktir. Fakat bu
beceriler 6zensiz bir sekilde degil, cagdas yasamin sartlarina uygun hizl, dogru,
anlayarak ve tenkit ederek gelistirilmelidir (Parlakyildiz, 2019). Okuma yazma
becerisinin hemen hemen her derste énemli bir yeri vardir. Bireyin ilk okuma ve yazma
becerisinin iyi dizeyde olmasi 83renim hayat boyunca basarisini olumlu ydénde
etkilemektedir (Akan, 2021). Aslinda bir¢cok basarisizligin altinda yatan temel sorun
ilkégretimde ilk okuma ve yazma becerisinin iyi bir sekilde kazandirnlamamasindan
kaynaklanmaktadir (Oz, 1996). Ozetle, bilgi akisinin son derece hizl oldugu bir caga
ayak vydurabilmek adina okuma kiltironin ve becerisinin en dogru égretim yéntemiyle
edinilmis olmasi gerekmektedir. Bu durum, ilk okuma yazma 6gretim strecinin dogru
yontem ile gergeklestirilmesini dnemli ve gerekli kilmaktadir.

Alan yazinindaki bazi ¢aligmalar ele alindiginda Ortabag-Cevik’in (2006) yaphg:
calismada, ses temelli 6gretim ydénteminin okudugunu anlama, yorumlama, bitioni
algilama ve heceleri dogru bélme konusunda etkili olmadi§i sonucuna varilmigtr.
Bunun aksine ses temelli yontemi ele alan bazi arastirmalar sonucunda hem okuma
mekanigi hem de okudugunu anlama ile okuma hizi (Krashen, 2002) agisindan daha
faydali bir yéntem oldugu ve bu ydntemde diger ydnteme nazaran daha hizli bir sekilde
okumaya gecildigi (Akinc vd., 2016; Bayat, 2014) vurgulanmigtir. Tok vd. (2008),
yaptiklari calismada her iki ydntemin de sinirhliklarinin oldugunu ve ses temelli yontemle
okuma 6grenen bireylerde dinleme becerisinin daha ¢ok gelistigini, tatil dénuglerinde
daha az unutma gergeklestigini ve bu yontemin Tirkce ses yapisina daha uygun
olduguna deginmistir. Gun’Gn (2006) calismasinda ise 6gretmenlerin ses temelli
yontem hakkinda genel olarak olumlu gérisler ortaya koyduklari ve ¢ézimleme
yonteminden kaynaklanan sorunlarin bu yéntemle azaltilabilecegine inandiklari ortaya
koyulmustur. Ulusal ve uluslararasi alan yazininda ilk okuma yazma &6gretim
yontemlerinin sikga tartigildigi ve 6zellikle en cok kullanilan son iki yéntemin kiyaslandigi
gorulmektedir.  Yapilan calismalarda her iki yéntemin de olumlu yénleriyle beraber
olumsuz yénlerinin oldugu sonucuna varilabilir.

Yukarida bahsi gegen arastirmalara bakildiginda ¢ézimleme ve ses temelli 6gretim
yontemleriyle gerceklestirilen arastirmalardan elde edilen sonuclarin gesitlilik gésterdigi
tespit edilmigtir. Bu nedenle ilgili calismalarin birlikte ele alinmasi ve aragtirmalarin
sonuglarini bitoncdl bir sekilde sunulmasi oldukca dnemli gérilmektedir. Ancak alan
yazininda her iki ilk okuma ve yazma &6gretim yéntemini birlikte ele alan herhangi bir
sistematik inceleme calismasina rastlanmamigtir. Dolayisiyla bu aragtirmanin ilk okuma
yazma &gretim yéntemlerinin genel degerlendirmesini alan yazini kapsaminda ortaya
koyan ilk calisma oldugu ifade edilebilir. Bu calisma, tartisma konusu ve aragtirmalarin
odak noktasi olmaya devam eden c¢ézimleme ve ses temelli ilk okuma ve yazma
dgretim yontemlerine genel bir bakis saglamasi agisindan alan yazinina katki
saglayacagd dosintlmektedir.
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Bu ¢alismada ilk okuma yazma &gretim ydntemlerinden ¢ézUmleme ve ses temelli
yontemi konu alan araghrmalardan elde edilen sonuglarin okuma becerileri, 6grenme
ve yoéntemsel o&zellikler agisindan incelenerek sistemli bir sekilde sentezlenmesi
amaglandigindan sistematik inceleme yéntemi kullanilmigtir. Sistematik inceleme belirli
bir arastirma sorusu, konu alani ya da olguyla ilgili calismalarin elestirel ve sistematik
bir sekilde belirlenmesi, degerlendiriimesi ve yorumlanmasi sireci olarak
tanimlanmaktadir (Kitchenham, 2004; Moher, vd., 2009; Mueller, vd., 2014). Bu
yontem, acikca belirlenmis olan sorularin meveut calismalar vasitasiyla arastirilmasina
olanak taniyan bagimsiz bir arastirma yéntemi olarak gérilmektedir (Denyer, 2009).

Arastirma sUrecinde oncelikle “¢ézimleme ydntemi”, “ses temelli yéntem”, “sound-
based method”, “sound-based sentence method”, “phonic based method”, “phonic
instruction”, “whole language instruction”, “sentence method”, “phonic based
instruction” anahtar kelimeleri uzmanlar esliginde belirlenmistir. Belirlenen anahtar
kelimeler dogrultusunda Web of Science, ERIC, Ulakbim (Tr-Dizin) ve Google Scholar
veri tabanlarinda alan yazini taramasi yapilmigtir. Bu veri tabanlarinda arama
yapilmasinin temel sebebi, Turkiye’'de yapilan ¢alismalarin cogunlugunun bu veri
tabanlarinda taranmasidir. Tarama sonucunda ilgili anahtar kelimeleri iceren 56
makale tespit edilmis, calismalarin ilk dnce 6zet bélumleri gézden gecirilmis sonrasinda
yontem ve bulgular bélimo incelenerek uygun olup olmadiklari tespit edilmistir. Bu
dogrultuda hangi égretim ydénteminin konu edinildigi belli olmayan (n=1), dokiman
incelemesi yéntemini ele alan (n= 2) ve aragtirmanin kapsamina uygun olmayan
(n=13) arastirmalar calismada kapsam disi birakilmistir. incelemeler sonucunda
toplam 16 calisma arastirmadan hdrig tutularak belirlenen se¢im 6l¢itlerine uygun 40
makale analiz edilmek Uzere MAXQDA programina aktarilmistir. Nitel veri analiz
programina aktarilan aragtirmalar ayrintili bir sekilde okunarak icerik analizine tabi
tutulmustur. Okumalar sirasinda araghrmalarin bulgulari ve sonuglari belirlenen
arastirma sorulari kapsaminda incelenmistir. Elde edilen veriler tablolar ve sekiller
araciligiyla okuyucuya seffaf bir sekilde sunulmustur.

Arastirmada gergeklestirilen incelemeler sonucunda ses temelli yéntem ile okuma
dégrenen bireylerin vurgu, tonlama ve noktalama isaretlerine uygun bir sekilde okuma
gerceklestiremedikleri sonucuna ulasilmistir. Alan yazinindaki arastirmalarda da ses
temelli yontemle okuma &grenen égrencilerin prozodik okuma becerisinin yetersiz
diUzeyde oldugu sonucu bu calismayi destekler niteliktedir (Bayat, 2014; Kaya & Dogan,
2016). Ancak Babayigit'in (2019) ortaokul altinar sinif égrencileriyle gerceklestirdigi
calismada dgrencilerin  prozodik okuma becerilerinin  yeterli dizeyde oldugu
vurgulanmigtir. Dolayisiyla calismanin prozodik okumaya yénelik sonuclarinin bazi
arastirmalarin sonuclarnyla értistogu ifade edilebilir. Ancak alan yazininda farkl
sonuclara ulasan ¢alismalarin da oldugu gérilmektedir.

Bunun yani sira okuma hizina ve anlamaya iligkin ¢ikhlara bakildiginda, ses temelli
yontemle okuma &grenen bireylerin yavas okuduklari ve anlaoma konusunda sorun
yasadiklari, ¢cézimleme ydntemiyle okuma &grenen bireylerin ise okumalarinin hizli
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oldugu ve okuduklarini anladiklart sonucuna ulagilmigtir. Dolayisiyla ses temelli
yontemden ziyade ¢dzimleme yénteminin okuma hizi ve anlama agisindan daha etkili
bir yéntem oldugu sdylenebilir. Gindiuz'On (2006) ¢alismasinda da bu aragtirmanin
sonuglarina benzer sekilde hizli ve anlamli okuma hususunda ses temelli yéntemin
uygun bir yéntem olmadigi dile getirilmigtir. Ek olarak bu yéntemle okuma yazma
dgrenen bireylerin bir comleyi hece hece okuyup yazdiklari icin okuma yazma hizlarinin
da dUstk olacagini ifade etmigstir. Farkh bir calismada ise benzer sekilde ses temelli
yontemin akici ve hizli okumaya engel oldugu ve okunan metni anlamayi geciktirdigi
ortaya konulmustur (Tosunoglu, 2006). Ancak bu ¢alismalarin sonuglarinin aksine
Bay’in (2010) yapti@ calismada, ses temelli yéntemle okuma égrenen bireylerin okuma
hizlarinin ve okudugunu anlama dizeylerinin ¢ok Uzerinde oldugu sonucuna ulagilmigtir.

Diger taraftan dogru okumaya yénelik gikhlar géz éninde bulunduruldugunda, ses
temelli ydntemle okuma &grenen bireylerin hatali okuduklari ve akici okuyamadiklari
saptanmistir. Avar ve Sahin (2016), Akman ve ilkay (2012), Yildiz vd. (2016) ile
Tosunoglu vd. (2008) de calismalarinda ayni sonuca ulagmistir. Ayrica ses temelli
yontemle okuma 6grenen bireylerin kelimeleri yanlis heceledikleri sonucuna ulagilmustir.
Yapilan ¢ogu calismada da bu aragtirmanin sonuglarina benzer olarak ses temelli
ydntemin yanls hecelemeye neden oldugu ifade edilmektedir (Akinci vd., 2016; Bayat,
2014; Baydik ve Kudret, 2012; Bicak ve Susar-Kirmizi, 2013; Kayik¢i, 2008; Korkmaz,
2006; Kutluca-Canbulat, 2013; Sahin vd., 2006; Yasar ve Givey-Aktay, 2015). Ancak
bu ¢alismalarin aksine Yalgin ve Celik’in (2018) calismasinda ses temelli yontemle
okuma 6grenen bireylerin kelimeleri dogru bir sekilde hecelerine ayirdigi ifade edilmistir.

Ogrenme kategorisindeki ciktilara gére ¢ézomleme ydntemiyle okuma &grenen
bireylerin bitonU algiladiklari fakat ses temelli ydntemle grenenlerin bitint algilama
konusunda sorun yasadiklari sonucuna ulagilmigtir. Bunlara ek olarak ses temelli
yontemin kalici 6grenmeyi sagladigi, 6grenme strecine 6grenciyi etkin bir sekilde kathigi
ve bu slreci kolaylastirdigi ¢ézimleme ydnteminin ise somut égrenmeyi sagladig
sdylenebilir. Gunes vd. (2016) caligmasinda ses temelli yéntemin dgrenciyi derse aktif
bir sekilde katmasini ve égrenmelerin kalicihigini artirmasi gerektigini ifade etmistir.
Ayrica diger yontemin aksine ses temelli yéntemin okumaya c¢ikma siresini kisalthgi,
ezberin énine gectigi ve zevkli bir 6grenme sireci sagladigi saptanmistir. Bastug ve
Erkus’un (2016) arastirmasinda da incelenen tim calismalarda bu yéntemde okuma
yazmaya hizh gectigi ifade edilmektedir. Ayrica bu yéntemin ezberin énine gectigi MEB
(2009) programinda da ifade edilmektedir.

Yéntemsel 6zellikler kategorisine bakildiginda, ¢é6zimleme yénteminin diger yénteme
nazaran dgrencilerin gelisim 6zelliklerine daha uygun oldugu sonucuna varilmgtir.
Ayrica incelenen aragtirmalardan hareketle bu yéntemin okuma yazma icin uygun bir
yontem oldugu belirlenmigtir. Senel’in (2004) calismasinda 6gretmenlerin %67'sinin
gorust de bu calismanin sonucunu destekler niteliktedir. Ayni sekilde Celenk’in (2002)
calismasinda égretmenlerin biyUk bir kismi okuma yazma 6gretimi igin ¢6zimleme
yonteminin uygun bir yéntem oldugunu disinmektedir. Bu sonuglarin yani sira ses
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temelli yéntemin Tirkce dil yapisina uygun oldugu ve &grencilerin yaraticiigini
gelistirdigi saptanmighr. MEB (2009) ilkégretim programinda da ses temelli yéntemin
Turkee ses yapisina uygun oldugu ve égrencilerin yaraticiligini gelistirdigi ifade edilmistir.
Dolayisiyla alan yazininda yapilan calismalarin sonuclari ve  “2009 ilkégretim
Programinin” bu hususta 6rtistogu séylenebilir.

Genel olarak okuma, 86grenme ve ydntemsel ézellik kategorileri ele alindiginda her iki
ilk okuma ve yozma 6gretim yénteminin de kendi icerisinde avantajlari ve dezavantajlari
oldugu ifade edilebilir. Dolayisiyla tek ve mikemmel bir yéntemin varligindan séz
edilemeyecegi soylenebilir (Akyol ve Temur, 2014; Senel, 2004). Yéntemler
incelendiginde bireylerin hizli bir sekilde okumaya ¢ikmasi, ses temelli yéntemin éne
ctkan ézelligini olusturmaktadir. Bu durumun okuma kategorisinde yer alan okuma hizi,
okudugunu anlama, dogru ve prozodik okuma becerileri agisindan bireylerin yeterli
dizeye erisemediklerine sebep oldugu dusintlmektedir. Ginduz'On (2006), bu
yontemin ¢6zOmleme ydntemine nazaran daha hizh bir sekilde okumaya c¢ikardig:
ancak iglevsel bir okuryazarlik hususunda sakincali oldugunu ifade etmesi bu fikri
desteklemektedir.

Bu calisma 2000-2021 yillart arasinda Turkiye’de gerceklestirilen akici okuma ve
okudugunu anlama becerilerini ele alan 40 ¢alisma ile sinirhdir. Calismadan elde
edilen sonucglara genel bir cerceveden bakildiginda arastirmalarin agirlikli olarak
dégretmen goruglerine dayali oldugu goérilmektedir. Ancak akici okuma becerileri ve
okudugunu anlama becerilerinin daha iyi bir sekilde &lcilebilmesi icin goris ve
deneyimlere dayanan arastirma yéntemlerinin étesinde objektif kanitlara dayali amprik
caligmalara ihtiyag oldugu dusintlmektedir. Dolayisiyla bu alanda daha fazla
uygulamaya déntk arastirmalarin yapilmasi énemli gértlmektedir. CézOmleme temelli
yontem ile okuma &6grenen kisilerin diger yontemle 6grenenlere nazaran okuma hizi,
okudugunu anlama ve dogru okuma acgisindan daha iyi seviyede olduklari sonucuna
ulagiimigtir. Ayrica ses temelli ydntemle ilk okuma ve yazma 6grenen bireylerin prozodik
okuma agisindan yeterli dizeyde olmadiklari belirlenmistir. Ses temelli yéntemle okuma
ogrenen &grencilerin ilk okuma yazma surecine iliskin dogru okuma, okuma hiz,
okudugunu anloma ve prozodik okuma gibi becerilerin gelistiriimesine yénelik
calismalar gergeklestiriimelidir. Ayrica ses temelli yontemle okuma &grenen bireylerin
neden akici okuma ve okudugunu anlama becerileri agisindan yetersiz dizeyde
olduklarini tespit etmeye ydnelik boylamsal calismalar planlanabilir.  Ayrica
gerceklestiriimesi énerilen bu arastirmalarda okuma sirecleri, nesnel veri ortaya koyan
g6z izleme sistemleriyle incelenebilir. Diger taraftan ¢6zOmleme temelli ydntemle okuma
dgrenen bireylerin prozodik okuma becerilerini arastiran yalnizca bir arashrma
olmasindan dolayi herhangi bir sonuca ulagilamamaktadir. Dolayisiyla MEB digindaki
farkl kurumlarda (Halk egitim merkezleri gibi) ¢é6zimleme temelli yéntem ile okuma
yazma &gretilen bireylerin prozodik okuma becerilerini 6lgmeyi amaglayan bir aragtirma
gerceklestirilebilir.
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Appendix 2.
Components Related to the Studies Included in the Research
Code Reference Research Sample Data
Method collection
tools
M1 Akina, M., Bekias, S., Gulle, T., Kurt, S. & Qualitative Student/Teacher Observation/
Kurt, Y. (2016). Ses temelli comle yéntemi Interview

ile okuma-yazma egitimi. Bogazigi
Universitesi Egitim Dergisi, 33(2), 97-115.

M2 Akman, E. & Askin, 1. (2012). Ses temelli Qualitative  Teacher Interview
cimle yéntemine elegtirel bir bakig. Gazi
Universitesi Gazi Egitim Fakiltesi Dergisi,
3(1), 1-18.

M3 Aktirk, Y. & Mentis Tas, A. (2011). ilk Quantitative  Teacher Questionnaire
okuma-yazma égretiminde “ses temelli
cumle yéntemi”nin uygulanmasina iligkin
dgretmen gorisleri (Sanhurfa/Virangehir
érnegi). Adnan Menderes Universitesi Egitim
Fakdltesi Egitim Bilimleri Dergisi, 2(1), 27-
37.

M4 Arslantas, H. I. & Cinoglu, M. (2010). Qualitative  Teacher Interview
ilkokuma yazma égretiminde ses temelli
cumle yéntemiyle ¢dzimleme ydnteminin
karsilastinlmasi. inéni Universitesi EGitim
Fakiltesi Dergisi, 11(1), 81-92.

M5 Avci, Y. E. & Sahin, M. (2016). Ses temelli Qualitative  Teacher Observation
okuma-yazma égretiminde sinif /Interview /
dgretmenlerinin karsilagh@r sorunlarin Document
incelenmesi. Sosyal Bilimler Enstitiisi review
Dergisi, (6-7), 59-79.

Mé Aybek, B. & Aslan, S. (2014). Birlegtirilmig Qualitative  Teacher Questionnaire
siniflarda gérev yapan égretmenlerin ses /Interview

temelli cimle yénteminin uygulanmasinda
yasamig olduklar sorunlara ve ¢6zim
dnerilerine yénelik gérislerinin incelenmesi
(Nitel bir aragtirma). Turkish Studies, 9(5),

251-263.
M7 Babayigit, O. & Erkus, B. (2017). llk okuma  Qualitative ~ Teacher Observation/
yazma égretimi sUrecinde sorunlar ve Interview

¢6z0m &nerileri. Erzincan Universitesi Egitim
Fakiiltesi Dergisi, 19 (2), 271-284.

M8 Bay, Y. (2010). Ses temelli cimle yéntemiyle  Qualitative  Student Observation /
ilk okuma yazma 8grenen ilkdgretim Document
birinci sinif 8grencilerinin okuma yazma review

hizlar ve okudugunu anlama  dizeyleri.
Ahi Evran Universitesi Egitim Fakdltesi
Dergisi, 11 (1), 257-277.

M9 Bayat, S. (2014). Sinif 8gretmenlerinin Qualitative  Teacher Inferview
ilkokuma yazma programinin
uygulanmasinda karsilaghklar gicliklere
iliskin gérusleri. ilkégretim Online, 13(3),
759-775.
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M10

Baydik, B. & Kudret, Z. (2012).

Ogretmenlerin ses temelli cimle yéntemini

n

etkilerine ve 6gretim uygulamalarina iligkin
gorusleri. Ankara Universitesi Egitim Bilimleri

Fakdaltesi Dergisi, 45(1), 1-22.

Qualitative

Teacher

Interview

M1

Bigak, E. & Susar Kirmizi, F. (2013).
Ogretmen gérislerine gére ses temelli
cumle yéntemine iliskin uygulamalarda

dgrenci ve velilerin degerlendirilmesi. Abant

Izzet Baysal Universitesi E§itim Fakiltesi
Dergisi, 13(1), 193-210.

Qualitative

Teacher

Interview

M12

Celenk, S. (2002). ilkokuma-yazma
dgretiminde kargilasilan sorunlara iligkin

égretmen gorisleri. ilkégretim Online, 1 (2),

40-47.

Mixed

Teacher

Questionnaire
/ Interview

M13

Celik $en, Y. & Sahin Tagkin, C. (2010).
Yeni ilkégretim programinin getirdigi
degisiklikler: Sinif 8gretmenlerinin

dusonceleri. Yozinco Yil Universitesi, Egitim

Fakdltesi Dergisi, 7(2), 26-51.

Qualitative

Teacher

Interview

M14

Develi, K. (2021). Application of Sentence-
Based Sound Teaching Method for First
Reading and Writing in Education.
Participatory Educational Research, 8 (2),
330-356.

Qualitative

Student

Interview

M15

Duran, E. & Coban, O. (2016). Ses temelli
cimle ydéntemine yénelik d§retmen

gérisleri. Pegem Egitim ve Ogretim Dergisi,

1(3), 17-22.

Qualitative

Teacher

Interview

M16

Erkul, O. & Erdogan, T. (2009). The
problems and suggestions encountered
during the implementation of the sound
based sentence method. Procedia Social
and Behavioral Sciences, 1, 2294-2300.

Qualitative

Teacher

Interview

Mm17

Karadag, R. & Giltekin, M. (2007).

llkokuma yazma égretiminde ¢dzimleme ve

biresim yéntemlerinin etkililigine iligkin
dgretmen gdrusleri. Egitimde Kuram ve
Uygulama, 3(1), 102-121.

Qualitative

Teacher

Interview

Mm18

Karaman, M. K. & Yurduseven, S. (2008).
llk okuma yazma programina iligkin

dgretmen gdrusleri. Usak Universitesi Sosyal

Bilimler Dergisi 1(1), 115-129.

Quantitative

Teacher

Questionnaire

M19

Kayikgi, K. (2008). Ilkégretim mifettigleri ve

dgretmenlerin ses temelli cOmle égretim
yénteminin uygulamasina iligkin gérusleri.
Kuram ve Uygulamada Egitim Yénetimi, 55
(55), 423-457.

Quantitative

Inspector/Teacher

Scale

M20

Kirmizi Susar, F., Bigak, E., Duran, A. &
Batmaz, G. (2012). Teacher views on initia
literacy instruction with the sound based
sentence method. Procedia - Social and
Behavioral Sciences, 46, 3642-3648.

Qualitative

Teacher

Form
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M21

Kog, R. (2012). Okuma yazma &gretimi
yontemleri ve “ses temelli cimle yéntemi”
uygulamasi. Turkish Studies, 7(4), 2259-
2268.

Qualitative

Teacher

Interview

M22

Korkmaz, I. (2006). Yeni ilkégretim birinci
sinif programinin égretmenler tarafindan
degerlendirilmesi. Selcuk Universitesi Sosya
Bilimler Enstitisi Dergisi, (16), 419-431.

I

Qualitative

Teacher

Form

M23

Kutluca-Canbulat, A. N. (2013). Ses temell
cumle yéntemi ile ilk okuma yazma
dgretiminde anlamli okumay: etkileyen

unsurlar. Mediterranean Journal of
Humanities, 3(2), 173-173.

Qualitative

Student/
Parent/
Document

Observation
/Interview /
Document
review

M24

Mavis, F. 0., Ozel, O. & Arslan, M. (2014)

llk okuma yazma égretiminde cimle

¢ézimleme ve ses temelli cimle ydnteminin

dgretmen gorusleri dogrultusunda
kargilastnlmasi (Tokat ili érneklemi). The
Journal of Academic Social Science Studies,
8(28), 481-481.

Qualitative

Teacher

Form

M25

Sagirli, M. & Kadioglu Ates, H. (2016). A

research on reading comprehension levels
of fifth-grade students who learned fo rea
and write for the first time with sound-base

d
d

sentence method. Journal of Education and

Training Studies, 4 (3), 63-71.

Mixed

Student

Achievement
test

M26

Sagirli, M. (2020) Comparison of reading
comprehension levels of literate learners
with different methods, Education 3-13,
48(1), 100-117.

Mixed

Student

Achievement
test

M27

Sagirli, M. (2019). Cimle yénteminin ilk
okuma-yazma égretimi  Gzerindeki
basarisinin 6gretmen agisindan

degerlendirilmesi. Ekev Akademi Dergisi,
(78), 351-370.

Quantitative

Teacher

Questionnaire

M28

Sagirli, M. (2019). Cimle ve ses temelli
cimle yéntemi ile ilk okuma-yazma
dgretiminin mukayeseli degerlendirilmesi.
Turkish Studies - Educational Sciences,

14(5), 2601 - 2621.

Quantitative

Teacher

Questionnaire

M29

Sahin, A. (2010). Kirsal kesimde gérev
yapan dgretmenlerin ilk okuma ve yazma
dgretiminde karsilaghklar problemler.
Education Sciences, 5 (4), 1738-1750.

Quantitative

Teacher

Questionnaire

M30

Sahin, 1., Inci, S., Turan, H. & Apak, O.
(2006). ik okuma dgreitiminde ses temelli
cimle yéntemiyle ¢ézimleme ydnteminin
kargilaghrilmasi. Milli Egitim Dergisi (171),
109-129.

Quantitative

Teacher

Questionnaire

M31

Tok, S. (2001). ilkokuma yazma
dgretiminde kullanilan ydntemlerin
degerlendirilmesi. Kuram ve Uygulamada
Egitim Yénetimi, 7(26), 257-275.

Quantitative

Teacher

Questionnaire
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M32

Tok, S., Tok, T. N. & Mazi, A. (2008).
llkokuma yazma égretiminde ¢dzimleme ve
ses temelli cOmle yéntemlerinin
degerlendirilmesi. Kuram ve Uygulamada
Egitim Yénetimi, (53), 123-144.

Quantitative

Teacher

Questionnaire

M33

Tosunoglu, M., Tosunoglu, N. & Arslan, F.
(2008). 2005 lIkégretim Turkge dersi
dgretim programi’na gére yapilan ilk
okuma ve yozma égretiminin okuma
becerisi acisindan degerlendirilmesi. Ticaret
ve Turizm Egitim Fakdltesi Dergisi, (2), 117-
133.

Quantitative

Student

Document
review

M34

Turan, M. & Akpinar, H. (2008). ilkégretim
Turkee dersi ilkokuma-yazma égretiminde
kullanilan ses temelli cumle ve bitisik-egik
yazi yéntemlerinin degerlendirilmesi. Firat

Universitesi Sosyal Bilimler Dergisi, 18(1),
121-138.

Mixed

Teacher

Questionnaire
/ Interview

M35

Akyol, H. & Temur, T. (2014). Ses temelli
cumle yéntemi ve cimle ydntemi ile okuma
yazma égrenen égrencilerin okuma
becerilerinin 6gretmen goériglerine gére
degerlendirilmesi. Mustafa Kemal

Universitesi Sosyal Bilimler Enstitiisii Dergisi,
5(9), 79-95.

Quantitative

Teacher

Scale

M36

Yasgar, $. & Givey-Aktay, E. (2015). Okuma
becerisi agisindan comle yéntemi ve ses

temelli cOmle yéntemi. Turkish Studies,
10(7), 1-18.

Qualitative

Teacher

Interview

M37

Yildinm, K. (2007). “Yazili program” ve
“uygulanan program” kavramlar agisindan
“ses temelli cimle yéntemi”nin
degerlendirilmesi. Milli Egitim Dergisi, 175,
25-45.

Mixed

Teacher

Questionnaire
/ Interview

M38

Yildiz, B., Uredi, L. & Akbasli, S. (2016). Ses
temelli cimle yénteminin é6gretmen
goriglerine gére degerlendirilmesi. Route

Educational and Social Science Journal,
3(1), 255-269.

Quantitative

Teacher

Questionnaire

M39

Yurdakul, I.H. & Susar Kirmizi, F. (2013).
Views and insights of elemantary teacher
candidates on sound-based sentence
method (case of Pamukkale University).

Procedia - Social and Behavioral Sciences,
106, 3303 — 3311.

Qualitative

Student

Questionnaire

M40

Sahin, I. (2006). Changing Emphasis:
Rethinking Turkey's Early Literacy Instruction.
Online Submission.

Mixed

Teacher /Student

Interview/
Test
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Abstract

This research was conducted in a basic qualitative research design to
examine the advantages, disadvantages and limiting factors of
eTwinning projects. The study group of the research consisted of 15
volunteer teachers from different branches working in public schools in
Konya province in the 2019-2020 academic year, who had experience
in eTwinning projects. The data were obtained through a semi-structured
inferview form prepared by the researchers. A descriptive analysis
technique was used for data analysis. The findings obtained in this study
showed that eTwinning projects had advantages, such as improving
learning/teaching, cultural interaction, self-confidence and language
development. It was also concluded that the projects positively affected
teachers’ professional and personal development. Regarding the
disadvantages of the projects, half of the participant teachers stated that
there were no disadvantages, while half of them stated that the projects
had disadvantages, such as taking too much time and requiring
sacrifice. When the factors limiting the development of eTwinning
projects were examined, the negative aftitudes of the school
administration, time problems and students’ lack of technical
infrastructure drew attention. According to these results, it can be
suggested that school administrators should support eTwinning project
applications and project activities should be disseminated in schools.
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Introduction

As Albert Einstein stated the “Future of a country depends on the education of the people
of that country”; education is the most important element of society. The quality of
education that the people of a society have is the measure that determines the level of
development of that society (Aydin, 2003). Colak (2010) states that education is an
important element that determines the level of development of society as an investment
in human beings. Countries aim to raise a qualified workforce and ensure social
development through education systems (Yilmaz Ozelci, 2020). Thus, education has
been one of the most discussed, criticized and constantly renewed fields from the past to
the present. However, due to the rapid technological transformation, schools need
strategies to balance the education of students with the trends of society (Crisan &
Albulescu, 2018). Because in a rapidly developing and changing world, it is not possible
to consider the concepts of education and technology separately from each other
(Caligkan & Coklar, 2019). With the development of technology, learning environments
have become more dynamic and the roles of teachers and students have changed.
Today, the educational requirements of the age, the differentiated needs of students and
new approaches to personal education impose new professional responsibilities on the
teacher. This situation requires teachers to be experts in their subject area, to plan
education effectively, to create positive learning environments, to be open to innovations
and technology, to have strong communication skills, to work toward the development
of analytical and creative thinking in students and to be individuals who are open to
continuous development (Ministry of National Education [MONE], 2017). In this context,
eTwinning offers a very effective platform for teachers to acquire these skills.

Launched in 2005 as a core activity of the European Commission’s e-learning program,
eTwinning is a platform that provides support tools and services for schools through the
use of “Information and Communication Technologies (ICT)”, leading to collaboration
between schools in Europe and offering continuous online Professional Development
opportunities for educators free of charge. The Central Support Service is managed by
“European Schoolnet”, an international collaboration of 34 European Ministries of
Education. The portal includes news from eTwinning countries, professional
development opportunities, various learning activities, online seminars, professional
development workshops and examples of successful projects (eTwinning, 2020).
Therefore, eTwinning offers unique opportunities for the continuous development of
teachers. The eTwinning platform offers a wide range of opportunities for teachers and

students (YEGITEK, 2019):

e Teachers have “the opportunity to communicate and share professional
experiences with colleagues working in different settings,

e Producing projects with different education and training practices,

e Integrating the use of technology into the education and training process,
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e Provides opportunities to actively benefit from the technical and technological
support provided by the ongoing FATIH (Movement for Increasing Opportunities
and Improving Technology) project launched in Turkey.

e Students will be able to work with their peers in Europe without the obligation of
mobility and improve their foreign language skills,

e |t offers the opportunity to use information and communication technology tools
purposefully and effectively and to experience learning in a more fun and
motivating environment.”

eTwinning is an innovative European project that promotes lifelong learning and whose
main objective is to network schools with the help of new technologies (Galvin et al.,
2007). Manfredini (2007) sees eTwinning as a tangible chance for teachers to improve
their language skills, to learn new things about Europe, and to interact cross-culturally
with colleagues from other countries. By participating in eTwinning projects, students
have the opportunity to share experiences and decide together what steps to take toward
a common goal. They gain experience in international cooperation in authentic learning
environments (Ale€lou, 2019). Furthermore, by participating in eTwinning projects,
students become members of a digital online learning community (Cachia & Punie,
2012; Song, Petrushyna, Cao, & Klamma, 2011). Papadakis (2016) stated that
eTwinning is an open, secure, cost-free educational network that brings together the
entire European educational community (teachers, students, schools) under one roof,
enabling innovation in learning and teaching practices. Gajek and Poszytek (2009)
stated that the eTwinning platform aims to improve the language and intercultural skills
of teachers and students. Erzurum, Demir, Yildiz and Gezer (2023) described eTwinning
as a platform with great potential for educators to collaborate internationally, support
their professional development, and provide students with a global learning experience.

In short, the eTwinning activity aims to create an online environment for teachers,
students and administrators working in participating schools in European countries to
share experiences, collaborate and exchange ideas. For this purpose, the most important
activities of the eTwinning platform are eTwinning projects. Projects strengthen learning
through the use of new technologies. Students and teachers experience innovative
teaching methods and innovative teaching practices (Vlada, Jugureanu, & Istrate, 2009).
In addition, through projects, learning goes beyond the classroom environment and
becomes independent of time and space. Projects are activities where students and
teachers from different schools and different countries generate project ideas together,
work in cooperation, use technology effectively, develop language skills and learn to
respect differences. Therefore, eTwinning projects offer project-based learning
opportunities to teachers and students. Erdem (2002) states that project-based learning
is a powerful approach that can transform an individual into a person who can think
analytically and critically, research, be determined, responsible and work in cooperation.
In addition, teachers who organize very good quality eTwinning projects are rewarded
with a quality label. Quality labels consist of the “National Quality Label (NQL)” and the
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“European Quality Label (EQL). Crisan (2013) stated that the National and European
Quality Label Awards for eTwinning projects are a source of motivation for teachers. It
can be said that quality labels are a document that shows that a project has the specified
qualifications and that the teacher has carried out a quality project process.

Turkey joined the eTwinning platform in 2009. The use of the eTwinning platform is
becoming widespread through introductory seminars, regional and national conferences
organized by the Ministry of National Education, and the number of participants from
Turkey is increasing day by day. The eTwinning Portal aftracts the most interest from
Turkey in the world (See Table 1).

Table 1.

Number of eTwinning Platform Users by Country between January 1, 2017 and October 30, 2019
(YEGITEK, 2019)

Country Number of Users Country Number of Users
1. Turkey 14.696.747 11. Czech Republic 279.138
2. ltaly 1.983.772 12. Lithuania 228.251
3. Spain 1.700.217 13. Serbia 216.706
4. France 1.275.009 14. Bulgaria 214.484
5. Poland 973.221 15. Belgium 200.216
6. Greece 708.494 16. Albania 198.729
7. Germany 582.149 17. Ukraine 189.173
8. Romania 569.458 18. Azerbaijan 188.392
9. Portugal 559.102 19. England 171.032
10. Croatia 321.305 20. Slovakia 170.076

A study on the benefits of eTwinning was conducted by the Turkish National Support
Service in 2013, in which 770 teachers participated. The study found that eTwinning has
a wide range of benefits for teachers and students. Teachers reported that eTwinning
projects increased their ability to use technology, encouraged them to use different
teaching methods, improved their foreign language skills, increased their computer skills,
collaboration skills and motivation, and encouraged them to produce new and creative
projects. In addition, teachers stated that eTwinning enabled their students to be more
active in the lessons, increased cooperation among students, developed students socially,
improved their foreign language skills, their ability to use technology and their critical
thinking skills (€Twinning Turkey, 2020). Acar and Peker (2021) examined the impact of
the eTwinning platform on teachers and concluded that the eTwinning platform is very
useful for teachers, contributes to their professional and personal development and
changes their perspectives on the profession. Akdemir (2017) investigated the
advantages and disadvantages of eTwinning from the perspective of teachers. The
results showed that eTwinning projects offer valuable opportunities for both teachers and
students in terms of improving the teaching process, enabling cross-cultural exchange,
increasing student engagement and developing language skills. On the other hand, it
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was concluded that teachers and students experienced some challenges when
conducting eTwinning projects, such as the technical shortcomings of schools, a lack of
ICT skills, and inconsistencies between eTwinning practices and the curriculum. Crigan
(2013) examined the impact of teachers’ participation in eTwinning on their teaching
practices. Although the teachers who participated in the study acknowledged that
eTwinning had challenges, such as lack of support from the school, difficulty in
establishing collaborations at school, and lack of time for participation, they stated that
the use of eTwinning was motivating and encouraging for both themselves and their
students, and also contributed to their professional development.

As a result of the literature review, it is obvious that eTwinning projects are very beneficial
for teachers and students. However, there are also some disadvantages and factors that
limit the development of the projects. In this context, this study aims to examine teachers’
views on the advantages, disadvantages and limiting factors of eTwinning projects.
Examining the advantages as well as the disadvantages and limiting factors of the
projects in the research reveals both the difference and importance of the research
compared to other studies in the literature. Knowing the disadvantages that teachers will
face in projects and the obstacles in front of their projects will both make an important
contribution to the relevant literature and guide what needs to be done to eliminate these
obstacles. In line with the determined purpose, the problem statement of the research is
stated as “What are the opinions of teachers about the advantages and disadvantages
of eTwinning projects and the factors limiting the projects2¢”. Within the scope of this
main problem, the sub-problems of the research are as follows.

1. What are teachers' views on the advantages of eTwinning projects?
2. What are teachers' views on the disadvantages of eTwinning projects?

3. What are teachers' views on the factors limiting eTwinning projects?

Method

Research Design

In this study, a basic qualitative research approach was adopted to examine the
advantages, disadvantages and limitations of eTwinning projects. Merriam (2009)
defined basic qualitative research design as a type of research that focuses on how
experiences are interpreted by individuals, what meanings are attributed to them and
how they construct them in their inner world. In qualitative research, it is essential to
examine human events and perceptions in depth in their natural environment. Therefore,
qualitative research has a holistic perspective that combines different disciplines
(Merriam & Grenier, 2019). In light of this information, it was decided that it would be
appropriate to use the basic qualitative research design since it was aimed to examine
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the participant teachers’ perceptions of the advantages, disadvantages and limiting
factors of eTwinning projects.

Study Group

In accordance with the purpose of this study, the study group was selected by the criterion
sampling method, which is one of the purposeful sampling methods. The purposive
sampling method is a method in which information-rich situations are selected in
accordance with the purpose of the research to make a detailed examination (Patton,
2014). The basic understanding of the criterion sampling method is to study all situations
that meet a set of predetermined criteria. These criteria can be created by the researcher
or a ready-made list of criteria can be used (Yildinm & Simsek, 2016). In this context,
care was taken to select teachers who volunteered to participate in the study and had
experience in eTwinning projects. The study group of the research consists of 15
volunteer teachers working in public primary, secondary and high schools in Konya
province in the 2019-2020 academic year. For ethical reasons, pseudonyms were used
instead of teachers’ full names. The demographic characteristics of the study group and
the codes given to the teachers are presented in Table 2.

Table 2.

The Demographic Characteristics of the Study Group and the Codes Given to the Teachers

Codes Professional seniority Branch Types of schools Number

of quality
labels

Ayse 11-15 years Preschool Primary schools 1

Emre 16 years or more Classroom Primary schools 29

Esin 11-15 years Classroom Primary schools 20

Ravza 16 years or more Turkish Secondary schools 9

Ibrahim 11-15 years Mathematics, Secondary schools

Sena 6-10 years Social Sciences Secondary schools

Seher 6-10 years Science Secondary schools 3

Mehmet 0-5 years English Secondary schools 20

Efe 6-10 years Visual Arts Secondary schools 2

Aylin 0-5 years Turkish  Language High schools

and Literature

Hakan 6-10 years Mathematics High schools 2

Bayram 11-15 years History High schools 1

Ridvan 6-10 years Chemistry High schools 6

Fatma 16 years or more English High schools 3

Dilek 0-5 years Biology High schools 4

As seen in Table 2, eight (53%) of the participant teachers were female and seven (47%)
were male. When the professional seniority of the teachers is analyzed, three (20%) of
them have 0-5 years, five (33%) of them have 6-10 years, four (27%) of them have 11-
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15 years and three (20%) of them have 16 years or more. When analyzed based on
branches, this study was conducted with teachers from Preschool, Classroom, Turkish,
Mathematics, Social Sciences, Science, English, Visual Arts, Turkish Language and
Literature, History, Chemistry, and Biology branches, thus trying to provide diversity.
When the types of schools where the teachers work are examined, three (20%) of them
work in primary schools, six (40%) in secondary schools and six (40%) in high schools.
In addition, the number of teachers’ quality labels varied between one and 29.

Data Collection Tool and Process

In this study, a semi-structured interview form was used to examine teachers’ views on
eTwinning projects. A semi-structured interview is a data collection tool in which the
questions are flexible, specific information can be obtained from each participant and
there is an interview guide with interview questions (Merriam, 2013). In this study, a
semi-structured interview form was used to examine teachers’ views on eTwinning
projects. The purpose of semi-structured interview forms, which are frequently used in
qualitative research, is to understand the feelings of the interviewees, to help them make
sense of events and concepts, and to obtain information about all dimensions of the

subject (Yildinm & Simsek, 2016).

The study’s data were obtained using a semi-structured interview form developed by the
researchers and consisting of two parts. The first part consisted of five questions to
determine teachers’ personal characteristics and the second part consisted of three
open-ended questions to determine teachers’ views on eTwinning projects. Open-ended
questions were prepared based on a literature review and expert opinion. While
preparing the interview form, the focus was on the advantages and disadvantages of
eTwinning projects and the factors limiting the projects. To ensure the validity of the
research form, the expert opinion of two academicians from the faculty of education of
a state university in Turkey was consulted for the questions in the form. The research
questions were found appropriate by the experts. In addition, the appropriateness of the
language used in the interview form was arranged in line with the opinions of a Turkish
Education expert. Accordingly, the question is, “Are there any advantages of eTwinning
projects? If any, please specify.” was changed to “Are there any advantages of
conducting an eTwinning project? If any, please specify.” Moreover, another question
“Are there any disadvantages of eTwinning projects? If any, please specify.” was
changed to “Are there any disadvantages of conducting an eTwinning project? If any,
please specify.”. Afterward, the questions were asked to two teachers from different
branches to test whether there was a problem in understanding the questions, and the
teachers stated that there was no additional or missing situation. Utilizing all these
opinions, the interview form was finalized.

In the 2019-2020 academic year, teachers working in primary, secondary and high
schools and conducting eTwinning projects were reached and interviews were conducted
in line with the interview form. The teachers in the study group were selected on a
voluntary basis, and the teachers were informed about the study before they started
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filling out the interview form. Since this research was conducted during the pandemic
period, the interview form was first created on Google Forms and the link was sent to
the teachers. It was emphasized in writing at the beginning of the form to achieve the
purpose of the research that the interview form should be filled in sincerely since the
researcher could not be face-to-face during the first answering phase of the questions.
After receiving written opinions from the teachers, interviews were planned with each
teacher using Zoom, as there was a need to examine what was written in detail. The
duration of the interviews with the teachers varied between 30-45 minutes. In these
interviews, the written opinions previously received from the teachers were elaborated
with the Zoom interview.

Credibility and Ethics

The first condition for ensuring validity and reliability in qualitative research is to conduct
the study ethically (Merriam, 2013). To conduct the study in an ethical manner, care was
taken to ensure that the participating teachers volunteered and were informed about this
research. The teachers were informed that their names and the institutions where they
worked would not be disclosed, that the data to be obtained would be used for scientific
purposes, and their consent was obtained to record the interviews. Pseudonyms were
used instead of the teachers’ full names, and the steps followed in this study were
reported in a detailed and clear manner. To ensure the validity and reliability of this
study, Lincoln and Guba's (1985) strategies of credibility, transferability, consistency and
confirmability in qualitative research were utilized.

To ensure credibility in this study, detailed information about the research process and
the characteristics of the participating teachers was provided. In addition, this study was
organized in line with the opinions of an expert experienced in qualitative research. To
ensure transferability, as stated by Lincoln and Guba (1985), each stage and finding of
the study were explained in detail and a comprehensible language was used in the
research. To ensure consistency in the research, the opinions of two independent and
experienced experts in qualitative research were utilized. The coding created by the
experts was compared with the coding created by the researchers and necessary
arrangements were made. The consistency ratio between the coders was calculated
according to Miles and Huberman (1994) formula and found to be .85. Finally, all
stages of the research were computerized and filed for the confirmability of the research.
In addition, approval was obtained from the “Necmettin Erbakan University Social and

Human Sciences Scientific Research Ethics Committee” for this research (Decision dated
November 13, 2020 and numbered 2020/83).

Data Analysis

The data collected in this study were analyzed with the descriptive analysis technique,
one of the qualitative data analysis techniques. According to the descriptive analysis
technique, the data are summarized and interpreted according to predetermined themes
(Yildirm & Simsek, 2016). Before starting this study, the themes were determined as
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advantages of eTwinning projects, disadvantages of eTwinning projects, and factors
limiting the development of eTwinning projects. Necessary adjustments were made by
comparing the coding created by two independent experts with experience in qualitative
research with the coding created by the researchers. For example, while examining the
advantages of eTwinning projects, the advantages stated by the participants within the
scope of foreign language were coded as foreign language by the researchers and then
edited as language development in line with the expert opinions. The consistency ratio
between coders was found to be .85 according to Miles and Huberman (1994) formula.
In the first stage of the analysis, teachers were given a pseudonym. Afterwards, direct
guotations were presented from time to time to convey the views of the teachers in
accordance with the characteristics of descriptive analysis. In the presentation of the data,
the criteria of appropriateness to the theme, clarity and strikingness were considered for
selecting direct quotations (Unver, Bimen, & Basbay, 2010). In the findings section,
pseudonyms were used to indicate which teacher the interview belonged to and the
interview notes were given in quotation marks. Finally, the data were interpreted by
considering the data in the literature.

Researchers Role

After a literature review, a semi-structured interview form was prepared by the
researchers. The questions were finalized by taking expert opinions and making the
necessary changes and corrections by the researchers. During the interviews, the
researcher controlled variables, such as environment and sound to ensure a healthy
interview. After the interviews were completed, the first researcher made the research
data ready for analysis and the analysis was started independently by both researchers.
At the end of the analysis, both researchers discussed the findings in line with the relevant
literature.

Findings

In this section, the codes obtained from the descriptive analysis and the teacher to
whomthese codes belong are presented together. Each of the open-ended questions
prepared as a Google document is presented as a subheading in the findings section.
One-to-one quotations were made from the written forms filled out by the teachers and
the teachers’ opinions were detailed as a result of the Zoom interview. These quotations
were indicated in quotation marks, and the pseudonym given to the teacher before the
guotation was indicated.

Advantages of eTwinning Projects

The first question the research seeks to answer is to explore the advantages of eTwinning
projects. The findings obtained from the interviews conducted with teachers for this
purpose are presented in Table 3.
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Table 3.

Views on the Advantages of eTwinning Projects

Theme Codes Number of Participants

Improve learning/teaching

Professional-Personal development

Self-confidence-Motivation
Advan_fog_es of  Cultural interaction
eTwinning
projects

Language development

Cooperation-Communication

Planned work

NININW[WL | O;h

Technology knowledge

When the teachers’ views on the advantages of eTwinning projects were analyzed; all of
the teachers stated that there were advantages of doing eTwinning projects. It was seen
that the projects “improve learning/teaching”, contribute to teachers’ “professional-
personal development” and improve their “self-confidence-motivation.”

Sena: “It contributes to many Areas, such as professional development and personal development
and saves you from mediocrity and monotony. It makes even the students you don't teach say “do
a project for us too.”

Seher: “Of course, it has professional and personal advantages in every way. My English has also
improved. | call it lifelong learning. | feel privileged at school, | feel proud, | feel happy and useful
because | have improved myself.”

Ridvan: “I feel that | have developed professionally. My motivation increased with the awards |
received. | got to know different cultures and prepared the ground for Erasmus thanks to the good
partners | met in the projects.”

Teachers stated that they developed professionally through eTwinning projects. For
projects to receive a quality label, they need to be integrated into the curriculum. The
interviewed teachers stated that they developed professionally by integrating the projects
into the curriculum and that this contributed to their professional development by
ensuring technology cooperation in the curriculum. In addition, it is seen that they
support their personal development thanks to situations, such as collaborating with
colleagues, working with foreign partners, and using technology effectively.

It was concluded that the projects contributed to “cultural interaction” and positively
affected teachers’ “language development.”
Ravza: “The biggest advantage is that students’ interest in the lesson increases and each partner
learns something from each other. In addition, our foreign language improves with international

projects.”

Efe: “It is very advantageous in getting to know different cultures.”
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As stated in the teacher opinions above, teachers stated that their foreign language skills
improved thanks to the foreign partners they worked with on the projects. Teacher Ravza,
who stated that her English improved, stated that her foreign language level was zero at
the beginning, but thanks to the projects, her speaking and writing skills reached an
intermediate level. It was also stated that different cultures were recognized within the
country and through cooperation with foreign countries.

In addition to these, there were teacher opinions stating that the projects provided
“cooperation-communication” between teachers and students, improved “planned work”
and increased “technology knowledge.”

Ayse: “It contributed to my planned work.”
Esin: “It strengthens planned and colloborative work and communication.”
Hakan: “So to speak, you can be the teacher who is pointed out in the neighborhood of your school.”

Fatma: “I had the opportunity to learn web 2.0 tools and new technologies and to collaborate on
international platforms..”

The teachers expressed that working with partners strengthened cooperation and
communication. In addition, the fact that eTwinning projects are carried out within a
specific plan contributes to teachers’ ability to work in a planned manner. In addition,
for eTwinning projects to receive a quality label, they need to be carried out with
technology. In this context, teachers stated that their technology knowledge increased.
Teacher Fatma stated that she was not familiar with web 2.0 tools before starting the
projects and thanks to the projects she was able to use many web 2.0 tools.

Disadvantages of eTwinning Projects

Arastirmanin  cevap aradigi ikinci soru, eTwinning projelerinin dezavantajlarini
kesfetmektir. Bu amag dogrultusunda égretmenlerle yapilan gérismelerden ulasilan
bulgular Tablo 4'te sunulmustur.

Tablo 4.

Views on the Disadvantages of eTwinning Projects

Theme Codes Number of Participants
None 8
Disqdvqnfages of  Time 4
eTwinning —
projects Sacrifice 2
Low motivation 2

Teachers’ views on the disadvantages of eTwinning projects were analyzed around the
codes “none,” “time,” “sacrifice” and “low motivation.”
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Ravza: “There are no disadvantages.”
Aylin: “No, there are not.”
Ayse: “Being on the phone and computer too much..”

Bayram: “Yes, there is. It takes a lot of time, there is not enough time, you have to take students
from other courses. In the busyness of life, sometimes the work you have to do on the project can
be a burden.”

Eight teachers stated that there were no disadvantages to the projects. Four teachers
stated that projects took too much time and that they spent too much time in front of
computers and phones. The teachers who mentioned the time issue stated that they spent
a lot of time in front of the computer to document each activity in the projects, which was
a disadvantage for the projects, and that a more appropriate solution should be found
for this situation.

There were two teachers who stated that they sacrificed themselves, their families and
their social lives for the projects.

Seher: “l spend more time than anyone else; some nights are spent at the computer. | sacrifice
myself.

Ridvan: “You sacrifice your social and family life..”

In addition, two teachers complained that their projects were not appreciated and that
their motivation decreased because their projects were seen as unnecessary efforts

Sena: “When your work is not appreciated by teachers who are not open to innovation, and when
it is portrayed as unnecessary effort, it leads to low motivation.”

Dilek: “The necessary importance may not be given. Sometimes it is sad not to get the support you
want.”

As a result of the interviews with teachers named Sena and Dilek, these teachers stated
that the fact that teachers and administrators who do not know about eTwinning and are
not open to innovation look at the projects as unnecessary effort and labor decreases
their motivation, and which has a negative impact on the projects.

Factors Limiting the Development of eTwinning Projects

The third question the research seeks to answer is to examine the factors limiting the
development of eTwinning projects. The findings obtained from the interviews conducted
with teachers for this purpose are presented in Table 5.
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Table 5.

Views on the Factors Limiting the Development of eTwinning projects

Theme Codes Number of
Participants

Administration 9

Parents

Time

Factors limiting the development of eTwinning ~ Teacher
projects

Curriculum

N (W |w| Lk O

Lack of technical
infrastructure

None 1

Teachers’ views on the factors limiting the development of eTwinning projects were
examined under the codes “administration,” “parents,” “time,” “teacher,” “curriculum,”
“lack of technical infrastructure” and “none.” Teachers’ opinions are given below.

Emre: “Attitudes of school administrators. Computer and internet usage at home. Family and
educational structures closed to development negatively affect our projects.”

Esin: “Negative perspective of the administration and parents. Parents do not see the benefits we
do for students and always look at us negatively.”

Sena: “Negative and unsupportive administrative attitudes are the biggest problem.”

The majority of teachers cited the negative attitudes of the school administration as a
factor limiting their projects. In addition, six teachers mentioned negative parental
attitudes. It is seen that these attitudes negatively affect their desire to do projects.

Five teachers mentioned time constraints and stated that projects also took up their
extracurricular time. Three teachers mentioned negative teacher attitudes. These
teachers stated that their projects were seen as unnecessary by their colleagues and that
they could not get support from their colleagues in the work that should be done jointly
on behalf of the school and that their enthusiasm was broken.

Mehmet: “It can sometimes be demoralizing when teachers see it as an empty job. Of course, the
lack of technology also limits it. In addition, when not all students participate in the projects, they
have to arrange time outside the classroom, which is not effective. Also, when we do not receive
support from other teachers, especially in the process of getting a label, our enthusiasm can be
broken because we do not get the eTwinning school label.”

Dilek: “It takes a lot of time. | think it should be allowed to open exercises for those who write
eTwinning projects. We find it difficult to find time to train the children. We also have a lot of difficulty
due to the lack of technological infrastructure in our school. There is not enough equipment in our
school. For example, a smart board.”

The teacher Dilek, who mentioned time constraints, suggested opening exercises for
those who write eTwinning projects as a solution to this problem.
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While three teachers stated that the curriculum limited their projects, four teachers saw
the lack of technical infrastructure as a negative factor.

ibrahim: “These projects have an exira workload and are carried out voluntarily. The support and
aftitude of the administration are very important in their work. Weak internet and lack of
technological equipment (e.g., phones, tablets, and smart boards).”

Efe: “Curriculum and time are serious problems; you can only find the time to do projects in the
gaps between classes, so there are problems.”

Bayram: “The biggest problem is time, keeping up with the curriculum and the teachers from whose
classes you take students.”

Although it is a necessity to integrate eTwinning projects into the curriculum, there are
teacher opinions stating that there are some activities outside the curriculum and that
these activities are difficult to do due to the concern of completing the curriculum.

A teacher working at Science and Art Centers (SAC) stated that she had no problems.

Ravza: “l work at Science and Art Centers (SAC). | did not encounter any problems.”

Results and Discussion

This study aims to examine teachers’ views on the advantages and disadvantages of
eTwinning projects and the factors limiting the projects. In line with the purpose of the
study, three themes were identified at the beginning of the research. First, the advantages
of eTwinning projects were analyzed. As a result of the data analysis obtained for this
purpose, all of the teachers stated that doing eTwinning projects had advantages.
Teachers stated that the projects had advantages, such as improving learning/teaching,
cultural interaction and language development. This result is in line with Manfredini's
(2007) views on eTwinning. In projects, teachers and students from different cities and
countries come together and work together. The findings that eTwinning projects provide
cultural interaction are also found in the literature (Akdemir, 2017; Camilleri, 2016;
Manfredini, 2007; Yimaz & Altun Yilmaz, 2012). Thanks to international projects,
teachers can also improve their language skills. The aim of eTwinning is to improve the
language and intercultural skills of teachers and students (Gajek & Poszytek, 2009). In
addition, the findings that eTwinning improves teachers’ language skills are in line with
the literature (Akdemir, 2017; Gulnar & Yatagan, 2014; Manfredini, 2007). Through
eTwinning projects, teachers not only learn new things but also share their knowledge
with both students and colleagues. These projects, being planned activities carried out
in cooperation, have been highlighted by teachers for enhancing collaboration and
communication skills, making valuable contributions to their organized work.A similar
finding was found in the study conducted by Cachia, Ferrari, Ala-Mutka and Punie
(2010). At the same time, Erzurum, Demir, Yildiz and Gezer (2023) stated that eTwinning
projects improved teachers’ communication skills and increased their collaboration and
planning skills. In his study, Alireisoglu (2023) showed that eTwinning projects positively
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affected teachers’ ability to work together. Gindiz Cetin and Gindogdu (2022) also
stated that projects improve communication and collaboration. In this context, the
findings are in line with the literature. In addition, teachers stated that the projects
positively affected their professional development. Similarly, teachers participating in
Crisan’s (2013) study also stated that the use of eTwinning contributed to their
professional development. Akinc (2018) concluded that the eTwinning project
contributed greatly to the professional development of teachers by integrating the
teaching process with technology. Cavus, Balgin and Yilmaz (2021) also concluded in
their study that teachers participate in eTwinning projects to increase their professional
competencies. Therefore, the findings of different studies overlap. Every new information
learned through projects contributes to teachers’ professional development. Teachers
can contribute to their professional development by using the new methods and practices
they learn from their peers in the classroom. Teachers also stated that eTwinning projects
contribute to their personal development. This result coincides with the findings of
Vuorikari, Gilleran and Scimeca’s (2011) study. A similar result was found in Kizilaslan
and Ersin Bagkan’s (2023) study conducted with English teachers. Teachers stated that
the personal development courses on the platform contributed to them. Teachers who
felt that they developed professionally and personally also increased their self-
confidence and motivation with the quality labels they received from the projects. This is
among the advantages to the projects. There are teacher opinions stating that they
increased their knowledge of technology thanks to the projects. The result that projects
increased teachers’ knowledge of technology was also stated by teachers in Uslu Kaplan
and Alkan’s (2023) study. Indeed, the fact that the projects are presented in a virtual
environment requires teachers to use technology effectively. Online meetings are
organized for project partners to meet with each other, banners, posters, slogans,
promotional videos prepared for the projects are prepared with various web 2.0 tools
and technological tools are used to share them on the platform. Therefore, eTwinning
projects enable teachers to increase their technological knowledge. All findings
regarding the advantages of eTwinning projects are in line with the results of the study
conducted by the Turkish National Support Service in 2013 (eTwinning Turkey, 2020).

Secondly, the disadvantages of eTwinning projects were analyzed. Half of the
participating teachers stated that eTwinning projects did not have any disadvantages.
This is a very pleasing situation. Because it was stated by the teachers that eTwinning
projects provide various contributions to teachers in many areas, such as improving
learning/teaching, professional-personal development, self-confidence development,
motivation increase, cultural interaction, language development, cooperation,
communication, planned work and the development of technology knowledge.
Therefore, it is thought that teachers who think that projects do not have disadvantages
will be more interested in them. In addition, there were teacher opinions that projects
took too much time and that they spent too much time in front of computers and phones.
Presenting project activities in a virtual environment and documenting each activity takes
teachers’ time. In addition, teachers doing projects have to allocate time outside of
school hours for their activities. Therefore, teachers stated that they sacrificed themselves,
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their families and their social lives. Some teachers complained that their projects were
not appreciated by their colleagues and the administration and that their motivation
decreased because the projects were seen as unnecessary efforts. In parallel with these
findings, Crisan (2013) stated that eTwinning had difficulties, such as a lack of support
from the school, difficulty in establishing collaborations at school, and a lack of time for
participation. Similarly, in Avc’s (2021) study, participant teachers expressed that they
wanted the projects they created on the eTwinning platform to be registered in the
“Ministry of National Education Information System” and to be supported by both school
management and parents. Unlike this study, the teachers participating in Kizilaslan and
Ersin Bagkan’s (2023) study mentioned the time difference between partner countries
and the difficulties in finding project partners. Among the disadvantages found in the
literature are the limited duration of the projects, the lack of cooperation and
communication between participating teachers, and the small number of activities
(Cavus, Balgin, & Yilmaz, 2021).

Finally, the factors limiting the development of eTwinning projects were analyzed. The
majority of the teachers mentioned the negative attitudes of the school administration as
a factor limiting their projects. Considering the benefits of eTwinning projects for teachers
and students, it is clear that teachers’ voluntary work should be appreciated and
supported by the administration. Therefore, it is thought that school administrations
should be informed about this issue and the importance of the projects should be
emphasized by the District and Provincial Directorates of National Education. In addition
to this, there are teacher opinions stating that some teacher attitudes negatively affect
their projects. These teachers stated that their projects were seen as unnecessary by their
colleagues and that they could not get support from their colleagues in the work that
should be done jointly on behalf of the school and that their enthusiasm was broken. It
is thought that doing projects should be popularized among teachers. For example, the
Konya Provincial Directorate of National Education has started “My eTwinning Project in
Every School.” With this application, it encouraged schools and teachers to start projects
by saying that every school should have a project. In this way, dissemination activities
can be carried out. However, it is thought that it would be more useful to use incentives,
such as certificates of achievement, economic gain, and extra service points, rather than
forcing teachers to do projects. One third of the participating teachers mentioned time
constraints and stated that projects also take up their time outside of class. Similarly,
Alegiou (2019) mentioned the problems encountered in the implementation of a project
due to a lack of time. One of the teachers who talked about time constraints stated that
there could be an exercise for eTwinning project authors so that the projects could be
given the time they need. It is thought that time constraints can be overcome in this way.
At the same time, since the exercises also provide teachers with financial gain, they can
be an incentive for teachers to do projects. There are teacher opinions stating that their
projects are negatively affected by the lack of technical infrastructure. Thanks to the
ongoing FATIH project initiated in our country, the technical infrastructure problem in
schools has been solved to a great extent. In parallel to this, only one teacher stated that
there was no interactive board in his/her school. The other teachers who mentioned the
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problem of technical infrastructure mentioned the technological inadequacies of the
students outside the school or the lack of technological knowledge of the students. This
obstacle encountered in the implementation of the projects coincides with the findings of
previous studies (Akdemir, 2017; Camilleri, 2016; Kampylis et al., 2013). It was also
observed that the curriculum limited the projects. The inconsistencies between eTwinning
projects and the curriculum have also been emphasized in the literature (Akdemir, 2017;
Ale€iou, 2019; Crisan, 2013). Consistent with the findings obtained in this study,
Camilleri (2016) stated that teachers avoid participating in eTwinning projects because
they are not part of the curriculum.

Recommendations
According to the results of the study, the following suggestions were made:

e Among the factors limiting eTwinning projects, the negative attitudes of school
administrators were mentioned by many teachers. In this context, school
administrators can be encouraged to support eTwinning project implementations.

e Among the factors limiting eTwinning projects, teachers stated that the projects
were seen as unnecessary by their colleagues and that they could not get support
from their colleagues in collaborative work. In this context, importance can be
given to popularizing the projects among teachers. For this purpose, the
eTwinning Club, which has recently started to be established in schools, can be
established in all schools and the advisor teacher of this club can be changed
every year so that all teachers can be informed about eTwinning. In addition, in-
service and distance trainings can be organized to overcome the lack of
knowledge of teachers on this subject and these trainings can be attended as
much as possible.

e Among the disadvantages of eTwinning projects, some teachers complained that
their motivation decreased because their projects were not appreciated by their
colleagues and the administration. In this context, teachers who carried out
successful projects can be presented with a certificate of achievement, and plaque,
to show that their work was-- appreciated.

e Among the disadvantages of eTwinning projects, there were teacher opinions that
they had time problems. To prevent this, an exercise can be opened for teachers
who write eTwinning projects and in this way, it can be ensured that the necessary
time is given to the projects.

e Negative parent attitudes were also seen among the factors that limit eTwinning
projects. To prevent these negative attitudes, parents can be informed about the
projects and their contributions to students.

The limitations of this study are that the study group consisted of 15 teachers and the
findings were limited to the answers given by the participant teachers to the questions in
the semi-structured interview form. It is accepted that out-of-control factors that may
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occur due to the researcher, participants and implementation environments may have
an effect on the participants’ responses, even at a low level.
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Genisletilmis Torkge Ozet

GUnumozde, cagin egitim gerekleri, dgrencilerin farklilagan ihtiyaglari ve bireyin egitimi
konusunda ele alinan yeni yaklagimlar, 6§retmene mesleki anlamda yeni sorumluluklar
yUklemektedir. Bu anlayis, 6§retmenin konu alaninda uzman olmasini, egitim égretimi
etkin bir sekilde planlayabilmesini, olumlu 6grenme ortamlari olugturmasini, yeniliklere
ve teknolojiye agik olmasini, guglt bir iletisim becerisine sahip olmasini ve sirekli
gelisime acik bireyler olmasini zorunlu kilmaktadir (Milli Egitim Bakanhigi, 2017). Bu
kapsamda eTwinning, égretmenlerin bu becerileri kazanabilmeleri icin oldukca etkili bir
platform sunmaktadir.

2005 yilinda Avrupa Komisyonu e-63renme programinin temel etkinligi olarak
baslatilan eTwinning, Bilgi ve iletisim Teknolojileri kullanimiyla okullar icin destek, arag
ve hizmetler saglayarak Avrupa’daki okullar arasi ig birligini tegvik eden ve egitimciler
igin Ucretsiz olarak surekli cevrimici Mesleki Geligim firsatlari sunan bir platformdur.
Portalda eTwinning Ulkelerinden haberler, mesleki gelisim firsatlari, cesitli 6grenme
etkinlikleri, cevrimici seminerler, mesleki gelisim calistaylari ve basarili projelerden
ornekler bulunmaktadir (eTwinning, 2020). Dolayisiyla eTwinning, 6gretmenlerin sirekli
geligimi igin essiz firsatlar sunmaktadir.

eTwinning faaliyeti Avrupa Glkelerinin katilimer okullarinda ¢alisan é6gretmen, 6grenci ve
idarecilere yénelik deneyimlerinin  paylasilmasi, is birligi ve fikir aligverisinde
bulunulabilmesi icin ¢evrim i¢i bir ortam olusturmayr amaglamaktadir. Bu amagla
eTwinning platformunun en énemli aktiviteleri eTwinning projeleridir. Projeler farkl
okullar ve farkli Glkelerden &grencilerin ve égretmenlerin bir araya gelip proje fikri
urettigi, is birligi icinde calish@i, teknolojiyi etkin kullandigi ve dil becerilerini gelistirdigi
aktivitelerdir.

Yapilan literatir taramasi sonucunda eTwinning projelerinin é6gretmenler ve égrenciler
igin oldukga faydali oldugu oldugu asikardir. Bunun yani sira projelerin bazi
dezavantaijlari ve projelerin gelisimini sinirlayan etmenler oldugu gértlmektedir. Bu
kapsamda aragtirmanin amaci eTwinning projelerinin avantajlari, dezavantajlar ve
projeleri sinirlayan etmenlere yénelik 6gretmen goruslerini incelemektir. Arastirmada
projelerin avantajlarinin yani sira dezavantajlarinin ve projeleri sinirlayan etmenlerin
incelenmesi hem arastirmanin literatirdeki diger arastirmalardan farkini hem de
énemini ortaya koymaktadir. Boylece projelerde &gretmenlerin  karsilacagi
dezavantajlarin ve projelerinin 6niundeki engellerin bilinmesi hem ilgili alanyazina
énemli bir katki sunacak hem de bu engellerin ortadan kaldirilmasi icin yapilmasi
gerekenlere yol gosterecektir. Belirlenen amag dogrultusunda aragtirmanin problem
cumlesi “eTwinning projelerinin avantajlari, dezavantajlari ve projeleri sinirlayan
etmenlere iliskin 8§retmen gérusleri nelerdir2” seklinde ifade edilmistir.

Bu arastirmada temel nitel arastirma yaklagimi benimsenmistir. Merriam (2009), temel
nitel arastirma desenini, deneyimlerin bireyler tarafindan nasil yorumlandigi, ne
anlamlar yUklendigi ve bunu i¢ dinyalarinda nasil yapilandirdiklarina odaklanan
arastirma t0r0 olarak tanimlamigtir. Nitel arashrmalarda insana iligkin olay ve algilarin,
dogal ortaminda derinlemesine incelenmesi esastir (Merriam ve Grenier, 2019). Bu
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bilgiler 1si§inda arastirmada katilimer 6gretmenlerin eTwinning projelerine yénelik
algilarini incelemek amaglandigindan temel nitel arastirma deseninin kullanilmasinin
uygun olacagina karar verilmistir.

Caligmaya goéndlli olarak katilmak isteyen, eTwinning projeleri konusunda deneyimi
olan dgretmenlerin segilmesine dikkat edilmistir. Arastirmanin ¢alisma grubunu 2019-
2020 egitim dgretim yilinda Konya ilindeki devlet ilkokul, ortaokul ve liselerinde gérev
yapan 15 génilli égretmen olusturmaktadir. Aragtirmada yari yapilandirilmig gérosme
formu kullanilmigtir. Gériogme sorulari literatir taramasi yapilarak ve uzman gérisine
bagvurularak hazirlanmigtir.  Gérigsme formu hazirlanirken  6zellikle  eTwinning
projelerinin avantajlarina, dezavantajlarina  ve projeleri  sinirlayan  etmenlere
odaklanilmigtir. Calisma neticesinde toplanan veriler betimsel analiz teknigi ile analiz
edilmigtir.

eTwinning projelerine yoénelik 6gretmenlerin  goérisleri;  “eTwinning  Projelerinin
Avantaijlar”, “eTwinning Projelerinin  Dezavantajlar’” ve “eTwinning Projelerinin
Gelisimini Sinirlayan Etmenler” olmak Gzere U¢ tema etrafinda toplanmugtir. Arastirmaya
katilan &gretmenlerin tamami eTwinning projesi yapmanin avantajlar oldugunu
belirtmislerdir. Ogretmenler projelerin dgrenmeyi / 6gretmeyi gelistirme, koltorel
etkilesim ve dil gelisimi gibi avantajlari oldugunu belirtmislerdir. Bu sonug Manfredini’n
(2007) eTwinning konusundaki gdruslerini desteklemektedir. Projelerde farkli sehir ve
Ulkelerden 6gretmenler ve 6grenciler bir araya gelmekte ve beraber calismaktadirlar.
Bu ise kulturel etkilesime imkéan saglamaktadir. eTwinning projelerinin kiltorel etkilegimi
sagladigina dair bulgular literatirde de karsimiza ¢ikmaktadir (Akdemir, 2017;
Camilleri, 2016; Manfredini, 2007; Yilmaz ve Altun Yilmaz, 2012). Uluslararasi projeler
sayesinde 6gretmenler dil becerilerini de gelistirebilmektedirler. eTwinning projelerinin
oégretmenlerin  dil becerilerini gelistirdigine dair bulgular literatir ile paralellik
gdstermektedir (Akdemir, 2017; Gulnar ve Yatagan, 2014; Manfredini, 2007). Katilimci
dgretmenler projelerin is birligi ve iletisim becerilerini artirdigini, planh ¢alismalarina
katkida bulundugunu belirtmislerdir. Benzer bir bulguya Cachia, Ferrari, Ala-Mutka ve
Punie (2010) tarafindan yapilan ¢alisma sonucunda ulasilmigtir. Ayrica dgretmenler
projelerin mesleki gelisimlerini olumlu etkiledigini ifade etmislerdir. Benzer sekilde
Crigsan’in (2013) calismasina katilan 6gretmenler de eTwinning kullaniminin mesleki
gelisimlerine katkida bulundugunu belirtmiglerdir. Akinci (201 8) ise eTwinning projesinin
dgretim sirecini teknolojiyle butUnlestirerek 6gretmenin mesleki gelisimine buyuk
katkilarinin - oldugu sonucuna ulasmistir. Dolayisiyla  G¢  c¢aligmanin = bulgular
ortigmektedir. Ayrica égretmenler eTwinning projeleri ile kisisel gelisimlerine katkida
bulunduklarini belirtmiglerdir. Bu sonug¢ Vuorikari, Gilleran ve Scimeca’'nin (2011)
calisma bulgulari ile rttsmektedir. ikinci olarak eTwinning projelerinin dezavantajlari
incelenmigtir. Katilimcillarin yarisi eTwinning projelerinin  herhangi bir dezavantaji
olmadigini belirtmigtir. Bunun yani sira projelerin cok vakit aldigini, bilgisayar ve telefon
basinda ¢ok fazla zaman gegirdiklerini ifade eden 6gretmen gdérisleri mevcuttur. Ayrica
proje yapan égretmenler, yapacadi etkinlikler icin okul saatleri disinda zaman ayirmak
zorunda kalmaktadir. Dolayisiyla 6gretmenler kendisinden, aile ve sosyal hayatlarindan
fedakérlik yaptiklarini belirtmiglerdir. Bazi 6gretmenler ise ortaya ¢ikardiklari projelerinin
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meslektaglar ve idare tarafindan takdir edilmemesinden ve projelere gereksiz ¢aba
olarak bakilmasindan dolayr motivasyonlarinin  digsmesinden yakinmaktadirlar. Bu
bulgulara paralel olarak Crigan (2013) eTwinning’in okuldan destek eksikligi, okulda ig
birlikleri kurma zorlugu, katilim icin zaman eksikligi gibi zorluklari oldugunu belirtmistir.
Son olarak eTwinning projelerinin gelisimini sinirlayan  etmenler incelenmistir.
Ogretmenlerin cogunlugu okul idaresinin olumsuz tutumlarini projelerini sinirlayan bir
etmen olarak belirtmisglerdir. Bunun yani sira bazi égretmen tutumlarinin projelerini
olumsuz etkiledigini belirten 6gretmen gdrugleri mevcuttur. Bu égretmenler yaptiklar
projelerin meslektaglari tarafindan gereksiz géruldigini ve okul adina ortak yapilmasi
gereken islerde meslektaslarindan destek alamadiklarini belirterek sevklerinin kirildigini
ifade etmiglerdir. Katilimci 6gretmenlerin Ugte biri zaman sikintisindan bahsetmis ve
projelerin ders digi zamanlarini da aldigini ifade etmiglerdir. Benzer sekilde Aleiou
(2019) zaman eksikliginden dolayr bir projenin  uygulanmasinda karsilasilan
sorunlardan bahsetmistir. Teknik alt yapi eksikliginden dolayr projelerinin olumsuz
etkiledigini belirten 6gretmen goérisleri mevcuttur. Bu 6gretmenler 6grencilerin okul
digindaki teknolojik yetersizliklerinden ya da 6grencilerin teknolojik bilgi eksikliginden
bahsetmistir. Projelerin uygulanmasinda karsilagilan bu engel daha énce yapilmig
calisma bulgular ile &rtogmektedir (Akdemir, 2017; Camilleri, 2016; Kampylis ve
digerleri, 2013). Ayrica mufredatin projeleri sinirlandirdigi séylenebilir. Literatirde de
yapilan arastirmalarda eTwinning projeleri ile mufredat arasindaki tutarsizhklar
vurgulanmigtir (Akdemir, 2017; Ale&iou, 2019; Camilleri, 2016; Crisan, 2013).
Arastirma  sonuglarina gére okul yéneticilerinin  eTwinning proje uygulamalarini
desteklemeleri, proje calismalarinin okullarda yayginlastirimasi, velilerin projelerin
yararlari konusunda bilgilendirilmesi, 6gretmenlerin bu konudaki ¢calismalarinin takdir
edilmesi ve eTwinning projesi yazan 6gretmenler icin egzersiz agilip bu sekilde projelere
gereken zamanin saglanmasi énerilebilir.
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