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Introduction

Since March 2020, the world has faced unprecedented challenges in education and all
related sectors - as a result of the COVID-19 pandemic. Similiarly to the experiences of
other countries, the closing of the schools on March 16™ for two weeks was considered
a short-term precaution that was to end in a short time in Turkey. The second long-term
extension given by the Ministry of National Education (MoNE) and the probable
repercussions of the pandemic put pressure on teachers, administrators, students,
andparents and opened a period of uncertainty in terms of school closures and
education.

At the time of this crisis, which was felt all over the world, teachers had to reconfigure
their courses, reshape, and redesign their teaching practices in a very short time span.
During this time, instruction was generally delivered through EBA, Google Teams, and
Zoom as the major digital platforms for instruction. Additionally, to those platforms, the
public broadcasting TV channels provided asynchronous courses for students with a lack
of digital equipment and/or experiencing network or technical problems. In this respect,
as reported in the literature, variations in the means of instruction included synchronous
and asynchronous teaching and learning activities (Yi & Jang, 2020; Rap et al., 2020).

ERT, defined as “a temporary shift of instructional delivery to an alternate delivery mode
at the time of crises” (Hodges et al. 2020, para. 14), started a new phase in education.
In contrast to online teaching and learning, which is built upon diligent instructional
design and planning from the beginning, ERT, in most cases, lacks a design process and
mostly aims to provide quick access to instruction during emergent circumstances
(Hodges et al. 2020). Accompanied by its challenges and complexities, ERT could better
be understood from the perspective of the central stakeholders in education: teachers
and learners. In this respect, the literature, although in its infancy in terms of ERT,
provides a good number of studies regarding the experiences of teachers. First, the
literature suggests that teachers experienced challenges using educational technologies.
Different studies indicate that the challenges experienced were mainly due to poor or
limited internet access (Bakioglu & Cevik, 2020; Sari & Nayir, 2020; Wilder, 2020), poor
or lack of infrastructure (Bayburtlu, 2020; Sari & Nayir) and technical difficulties (Joshi
et al., 2020), particularly in developing countries. Besides, lack of technological support,
lack of sufficient knowledge and experience in distance education (Sari & Nayir, 2020;
Van der Spoel et al., 2020), and needs for additional knowledge about technological
tools and technological pedagogical content knowledge specific to the subject areas
(Rap et al., 2020) appear to be the most prominent reasons paving the way for
challenges encountered by teachers. According to Van der Spoel et al. (2020), a
teacher’s perception of technology is also a crucial indicator for teacher
professionalizationn in incorporating technology effectively. In other words, the state of
teachers’ perceptions of technology is claimed to be an important variable that might
lead to challenges undermining the process of ERT. The other factors mentioned as
impairing teachers’ professionalizationin adopting technology were insufficient training
focusing on teaching practices (Baran 2014; Hadar et al. 2020), limited time for gaining
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familiarity with the technology,and a lack of knowledge and skills to support learning
with the use of ICT (Van der Spoel et al., 2020).

On behalf of the challenges for students, on the other hand, the studies report that
teachers also had to cope with student behaviors, issues of classroom management (Sari
& Nayir, 2020), student engagement and participation, and achieving direct contact with
students (Rap et al., 2020). Another aspect of the account of probable challenges for
students was referring to the probable academic integrity breaches in assessment (Nasr,
2020), which can be mitigatedon the digital platform and cause unfair judgments about
the students’ achievement. Last but not least, other concerns raised by scholars were
about students with limited or no support and training, highly anxious and lonely students,
distracted focus, and students worried about the unpredictability of the closing academic
year (Maclntyre et al., 2020). Also, as found out by Mailizar et al. (2020), students with
e-learning barriers, including financial problems, insufficient e-learning skills, isolation
from peers, motivation, assessment,affection, andsocial domain, establish other aspects
of their concerns. Apart from concerns related to students, Petrie et al. (2020), as cited
by Maclntyre et al. (2020), noted that teachers were also faced with parents who were
overwhelmed and unprepared to help their children with technological educational
practices and digital tools. As a result, teachers had to bear the burden of maintaining
and balancing “a positive student-teacher-parent rapport,” and they acted as catalysts
among those players in education. On the other hand, under the threatening
circumstances of the pandemic, the American Psychological Association (APA) (2020)
emphasized and warned against the potential trauma of isolation, possible post-
traumatic stress disorders, the feeling of loneliness, depression, and anxiety. In the
blurred areas of work and home life, teachers also had concerns about the health of
themselves and other family members, as well as students, and encountered
psychological challenges due to the invisible boundaries of the physical, temporal,
and/or psychological areas of home and school (Maclntyre et al., 2020). Moreover,
according to the Department of Mental Health at the World Health Organization (2020),
during the experience of a crisis, children observe and look up to adults for cues in
managing emotions and situations, which is also known as teachers’ resilience (Wong
& Moorhouse, 2020). In this respect, the behaviors of teachers and the coping strategies
adopted by them gain a more pronounced value on behalf of nurturing the well-being
of the students.

Apart from the personal-technical, student-based, parent-based, and psychological
challenges experienced, what might have been more painful and difficult was to transfer
and apply teachers’ teaching and pedagogical practices. As a new concept, ERT (Code
et al., 2020) forced teachers to leave what they knew about teaching until then and enter
into a phase of transformation about “how to teach”. Relevant to this fact, Darling-
Hammond and Hyler (2020) noted that while making up for the students’ academic loss
and alleviating their social-emotional needs, the educators, in a broad sense, needed to
get prepared and supported to navigate teaching and learning processes during and
beyond the pandemic.
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In 2020, as an era of change and transformation, the rationale of this study evolved
around the informal conversations with the teachers who were in close contact with the
researcher due to their working conditions. The impromptu and complicated reactions
of the teachers about ERT as a result of informal conversations observed by the
researcher in the context of COVID-19 provided the basis for the decision to conduct this
study. Therefore, based on the felt need for teachers to share their experiences about
ERT in the pandemic, the researcher decided to conduct this study to explore and
understand the complexities and challenges experienced by teachers as they appeared
in their consciousness from their perspective. In this respect, the purpose of this study is
to explore the phenomenon of ERT from the perspective of public high school teachers’
personal experiences through their teaching practices. The research questions serving to
achieve the purpose of this study were as follows:

From the perspective of public high school teachers;

1. As compared to face-to-face teaching practices before the outbreak of the COVID-
19 pandemic, based on teacher experiences, how are the teaching practices
described during ERT?

1.1.  What is the meaning of ERT in terms of far-reaching consequences for
public high school teachers?

Method

Research Design

This study as a phenomenology design pattern (Patton, 1990) in the qualitative
paradigm aims to study the structures and the phenomenon of ERT as experienced by
public high school teachers and to explore the patterns as they appear to the teachers
from the first-person point of view.

As is suggested by the article by Van Manen (2017), to check whether the study indeed
takes a phenomenological stance, three areas were checked: whether the research
questions in this sense were phenomenological; whether it looked like phenomenology;
and whether the results of the study were ordinary phenomenological insights and
understandings (pp. 775-776). In a scholarly sense, this study, in the scope of its
research questions, was satisfyingly in line with the phenomenological method.
Moreover, as the intention was truly to derive phenomenological insights and
understandings from the teachers’ experiences and their foresights about the far-end
results relevant with ERT, it can be said that the design of the study was to a good extent
checked against the threats to the phenomenological stance. As Husserl (1970)
described, “what we know best, what is always taken for granted in all human life, is
always familiar to us in its typology through experience” (pp. 123-124); phenomenology
is like a door opening to the world of lives. Accordingly, my aim in this study was to enter
theworld of the teachers, reveal and describe the structures of meaning in those lived
experiences in the ERT process, and ultimately reach a deeper understanding of the
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meaning of the natural flow of the phenomenon of ERT through the consciousness of the
public high school teachers.

Context

In the qualitative research paradigm, digging into the reality of the phenomenon under
interest requires diligent and careful investigation. Besides, as phenomenology urges us
to reveal the way things appear to us, the duration of the experience might have had an
impact on the phenomenon’s crystallization in teachers’ minds more vividly. To reach a
more vivid and holistic picture of the phenomenon, the end of a year of ERT practice was
thought to be more appropriate as teachers would have experienced the phenomenon
in all aspects. Therefore, the study was conducted in April 2021. Up until this time,
teachers had been experiencing the phenomenon of ERT for almost a year. The school
the participants worked at was a vocational and technical Anatolian high school with
400-600 students. Under the tense and threatening atmosphere of the pandemic, the
teachers conducted ERT using their own technical equipment and mostly preparing their
own materials for instruction.

During the times of data collection, like it was the case in every other city in Turkey, in
Sakarya as well, country-wide lockdowns between the hours of 7 p.m.-5 a.m. during the
weekdays and thorough weekend lockdowns starting at 7 p.m. on Friday until 5 a.m. on
Monday were still in effect. Besides, the rules of social distancing, hygiene, and using
face masks were still in force.

Research Participants

In-depth, individual, semi-structured interviews were conducted with five (n=5) teachers.
The participants were selected through criteria and convenient sampling methods. While
the school from which the participants were selected was convenient to the researcher,
the selection of the participants was based on some pre-specified criteria. The criteria
used for the teachers were identified as “having experienced ERT for a certain period of
time during the pandemic,” “having experienced ERT working at the same school during
the pandemic,” and “teaching either a vocational or a cultural course.”

The participants were selected in two phases. While the identified criteria acting as a
funnel were used to identify the participants in the first phase, a convenient sampling
method was put into action to identify teachers in the second phase depending on their
willingness to participate and having time to spare for contributing to research. The
second level of identification of the participants was conducted through short phone
calls. As a result, five teachers participated in the study, including a graphic design
vocational course teacher, a child development education vocational course teacher, a
literature teacher (cultural course teacher), a mathematics teacher (cultural course
teacher), and an English teacher (cultural course teacher).

Research Instruments and Data Collection Procedures
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An individual, semi-structured interview form was employed for collecting the data. The
interview schedule was prepared by the researcher. After consulting with the expert, the
final form was piloted to assure clarity and accuracy.

The conditions of the teachers, the heavy workload they were going through, and the
accompanying household responsibilities were identified as important factors that would
impact the quality of the data.. Accounting for those concerns, the interviews were
arranged and conducted considering the sensitivities of the teachers and the privacy
conditions. As a result, five in-depth interviews were conducted through phone calls due
to the precautions of social distancing. The duration of interviews ranged from 45
minutes to 75 minutes.. Each interview was recorded using the audio recorder software
on the computer and transcribed through the software application dictation.io.

Data analysis

Following the transcriptions of the interviews, the data were analyzed through content
analysis. Data analysis is an iterative and continuous comparative process that requires
reducing and retrieving large amounts of data in qualitative research. By coding, the
analytic processes of “fracturing,” “conceptualizing,” and “integrating” theory are
facilitated (Fraenkel, Wallen & Hyun, 2012). In this respect, following the inductive
coding of the data, the emerging patterns were fractured and then integrated, creating
categories, and ultimately themes. This iterative and continuous comparative analysis
process was conducted following the framework developed by Yildirim and Simsek
(2016). The abbreviations used in the results part were Vi1 and Vi2 for vocational
teachers, whereas M, L, and E were used to refer to mathematics, literature, and English
teachers, respectively.

Trustworthiness and Ethics

Regarding the credibility of the study, which is about the believability, accuracy, and
appropriateness of the research account, the purpose and method of this study and data
collection procedures were given in detail to provide the readers with a consistent frame
of reference for the findings and the probable future replications. In this respect, member
checking and referential adequacy (Lincoln and Guba, 1985) techniques were
employed. In this study, member checking was employed at the level of data collection
and interpretation. Regarding referential adequacy, a portion of the data was archived
without conducting any analysis. Preliminary findings were developed by conducting an
analysis of the remaining data. To verify and test the credibility of the preliminary
findings, the archived data were analyzed afterward.

On the other hand, the transferability of the study, which is about the applicability of the
study in different contexts, was established through purposeful sampling and thick
description. In this respect, a good account of information was provided about the
context, method, participants, and data collection procedures of the study, and both data
gathering and data analysis processes were continueduntil no new insights were
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observed. In other words, to assure rich data with thick descriptions and support
emergent claims, data saturation was utilized in both data collection and analysis.

To establish full compliance with the ethical principles in research, following the
preparation of data collection instruments, approval of the METU Scientific Research and
Publication Ethics Committee was saught.

All the participants were fully informed about the purpose of this study, the data collection
procedures, and the conditions for disseminating the study results. Besides, the written
consent of the participants was obtained. Before starting to record the interviews,
teachers were also informed about data confidentiality, and their permission was taken
to record the interviews for transcription and data analysis purposes to avoid any
probable losses.

To assure confidentiality, the researcher arranged interview dates based truly on
participants’ wishes for their comfort, conducted each interview in full privacy, coded the
names of the participants unmatched with participants’ personal information, and kept
the files under security programs in digital files.

Findings

To provide a systematic flow, the findings gained as a result of the analyses of the data
obtained from the semi-structured interviews belonging to vocational course teachers
and cultural course teachers were presented, respectively. Also, the emerging patterns
of commonalities and disparities were presented in an embedded pattern to provide a
holistic point of view regarding ERT in the teachers’ consciousness.

According to the interview analysis, the emerging codes and categories created the
themes of “shifting practices,” “pearls and pitfalls of ERT,” and “most challenging aspects
of ERT experiences.”

In response to the first research question, the patterns of the analysis revealed that the
shifting practices were described mainly through changes in planning, teaching, and
learning processes (phases of learning; materials and equipment; strategies and
methods; feedback and correction; assessment and evaluation); rapport; and
metacognition of ERT, as presented in Table 1, representing the overall related categories
with the themes. The analysis of the interview data of vocational course teachers
indicated that, different from face-to-face education, during ERT theuse of printed
materials for planning was replaced with searching for software materials, such as
videos, animations, and useful links containing visual and audio content for the topic.
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Table 1.

Themes and Categories

Themes Categories

Shifting practices Planning
Teaching and learning processes
Rapport
Metacognition of ERT

Pearls and pitfalls of ERT Technical problems

ERT execution decisions

Socio-economic problems

Students’ individual problems

Silver lining of ERT
Most challenging aspects of ERT Lack of communication in teaching and learning processes
experiences Teaching strategies/methods/techniques

Materials and equipment

Physical, psychological and social long-term effects

On the other hand, according to the analysis of the teacher responses, teaching and
learning processes seem to have been affected remarkably in terms of the
complementary effect of theory and practice in the context of vocational courses. The
analysis indicated that before the pandemic, phases of learning included stimulation of
prior knowledge using short revisions of previously learned topics, presenting the new
information, including the theoretical part of the topic, followed by demonstrating.
Before the pandemic, demonstrating was established through providing guidance to
learners and eliciting performance. In comparison to this case, during the pandemic,
demonstrating was followed by allowing time for rehearsal to support internalization and
partial application of new information instead of providing direct guidance. Due to the
changing mode of instructional means, learning context, and “cameras turned off” policy
followed by MoNE, teachers were not able to provide instant feedback and guidance to
learners. Instead, elicitation of the performance was judged through pictures of the end
products of students, which was reported to be impractical and ineffective.

First of all, | myself turn on my camera, show how the application is done step by step, and give
students 2-3 hours of time to apply what | taught. ... Nothing comes out of these efforts. When it is
face-to-face, | walk into the class, observe, and help students who experience difficulty right on time.
In this way (ERT), to what extent a student can see or understand is too questionable! [Vi2]

The analysis revealed that before the pandemic, vocational teachers mostly made use of
demonstration and giving examples in the graphic design course, while for the child
development and education department, demonstration, drama, and role play were the
most commonly employed inventory strategies and methods/techniques, which were
described by teachers as the heart of their courses yet were all impracticable during ERT.
As was described by teachers, not being able to make use of these strategies and
methods/techniques was a remarkable hindrance in teaching-learning processes during
all this time of experience with ERT.

We have a course named “nematic activities,” which is thoroughly based on applied skills. We
constantly make students do rhythm practices and organize plays. | am not able to cover this course
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remotely. Drama means learning by doing and supporting students’ creativity. It is impossible to
teach learners using computers in live courses, neither now nor in the future. [Vi2]

Another emerging aspect of teaching and learning processes was the use of materials
and equipment. The main instructional platforms utilized by vocational teachers were
EBA and Zoom, while the digital instructional materials were reported as videos, PPTs,
animations, films, and useful links. As a prominent finding, the descriptions of the
teachers purported that the teachers were not using the digital materials and equipment
embedded in instruction but in a complementary fashion for revising the topic. The in-
law case of digital materials and equipment indicated that digital materials were
recognised and articulated as valuable yet not adopted, adapted, or utilized naturally
and directly for instruction.

After a while (during the pandemic), | started searching for videos about what | teach and made
them watch them.Also, we use it to fill in time. They may not listen to me, but they may learn
something from the video or animation to compensate for their missing knowledge. [Vi2]

Apart from materials and equipment, another remarkable pattern in teaching and
learning processes emerged regarding feedback and correction. The analysis revealed
that while teachers were able to give and receive feedback instantly during the phases
of learning on student products and made use of individual and group feedback before
the pandemic, during the pandemic, the means for providing feedback changed in the
digital learning environment due to the “turned off cameras policy.” The impromptu
direct individual and group feedback was substituted with interval individual feedback.
That is, as the teachers provided students with rehearsal time for applying theoretical
knowledge and there was no direct intervention of teachers during the time of learners’
applying the knowledge, the feedback encountered a lapse of time and became an
interval during ERT.

...and after they send me the screenshots, | put them on the screen and explain where they went
right or wrong. It is not like it is the case in our real classrooms; we cannot go for observing what
and how they are applying and providing help individually; therefore, by listening to my
explanations, at best 50% is understood and corrected. [Vi1]

Under the category of teaching and learning processes, the effect of assessment and
evaluation emerged as a persistent pattern. The flow of news in the media about
postponing or applying for exams was understood to have created a postponed learning
endeavor effect on students. In other words, parallel to the changing decisions about
applying exams by MoNE, the rate of attendance and attempts at learning fluctuated.

When we say, “The exams will be applied”, the attendance rates increase, and they start to present
their excuses explaining why they did not attend previously and try to participate. These back-and-
forth decision processes influenced learners a lot. [Vi2]

On the other hand, the descriptions of teachers depicted that, due to a lack of knowledge
about the conditions and learning environment of the learners, lack of knowledge about
students’ progress, errors, or omissions in student learning during ERT, teachers
staggered under the weight of conscientious responsibility for fair judgment of student
learning. It was indicated that the circumstances under which students attended the

9
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courses or not were unknown, and as the cameras were turned off, observing the clues
as signs of learning was no longer an option. Therefore, assessment and evaluation
emerged as an area vulnerable to making false decisions, which could be remarkably
controversial during ERT.

...as the exams were postponed to the second term, the number of students decreased again.
Grades will be given in the second term but depending on what! What if the students could not
attend? What would be the grade for someone who did not learn anything? That is, it is a pretty
disturbing and conscientious situation! [Vt1]

The data analysis belonging to cultural course teachers (literature, mathematics, and
English) working at the same school referred to similar findings with slight differences,
which seemed to stem from the peculiarities of the subjects themselves. According to the
analysis, the teachers defined planning as a reflex developed over time that was reported
to be a natural result of gaining experience. Similarly, in the case of vocational teachers,
during the pandemic in planning, using already developed plans was replaced with
searching for software materials. On the contrary, the teaching and learning processes
had been remarkably undermined as a result of the “cameras turned off” policy for
secondary education teachers and learners, which inhibited effective communication.
While in face-to-face education times, teachers were following the phases of learning,
starting with icebreakers, stimulating recall of prior knowledge through revisions,
summaries, presenting new information, and eliciting performance; during the
pandemic, this routine seemed to be damaged evocatively in the case of vocational
teachers. Due to the barriers to effective communication, all three teachers were not able
to use icebreakers or initiate small talks before embarking on presenting new
information, providing direct guidance, or eliciting performance. Instead, they only
made use of a reduced stimulation recall of prior knowledge, presented new information,
and allowed time for internalization of new knowledge, which overall was defined by
teachers as “teaching for heading nowhere.”

Now (during the pandemic), we do not see students’ faces. For example, | say, “Hello, how are
you?” Silence! Maybe one or two students will respond. | present the topic through a PDF file, give
them time to write the equations, and solve related questions for internalization...but you reach
nowhere and nothing! [M]

Similarly to the experiences of vocational teachers, compared to face-to-face education
before the pandemic, cultural course teachers were also negatively influenced in using
their regular and most productive strategies and methods/techniques during ERT. Yet,
the analysis yielded that, due to the peculiarities of the subjects, the use of
strategies/methods/techniques was influenced in different ways for each course. For
instance, in mathematics, teachers needed to analyze students’ analytical skills and
understanding of concepts through practice. However, as was described by the teacher,
in ERT, the leg of practice-based applications of the instructional methods, in a sense,
was amputated. Therefore, teachers benefited more from teacher-based instructional
methods/techniques, such as lecturing, giving examples, or reducing the value of
instructional strategies/methods/techniques to different levels. For instance, the
question-and-answer technique was reduced to a question only with no response during

10
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ERT due to the one-way flow of communication. That is, lecturing and textbook-based
teaching inescapably seem to have dominated the instruction in ERT.

My way of teaching has now turned into a monotonous routine. | am using the textbook and PDF
files. In the past (before the pandemic), we had variety, group 11ctivities, individual activities, and
so forth. ... Now (during the pandemic), | ask a question, but | just ask! No answer! [M]

In the literature course, on the other hand, the most commonly consulted and defined
as productive inventory strategies/methods/ techniques were question and answer,
reading aloud, Socratic inquiry, and discussion, which were replaced with the method of
lecturing and the question only with no response technique in ERT.

I made them read the text or the book aloud to track their reading skills before, which is impossible
now. They are unwilling; even the students | knew from previous grades do not want to read. In this
case, | read the text myself and also interpret it on my own! [L]

Based on vivid descriptions, it is understood that cooperative learning and instruction
based on peer interactions, which were the most consulted methods before the
pandemic, were substituted with task-based activities reduced to a level of “individual
only” and question-only with no response technique in ERT.

Now (during ERT), | assign tasks to students, but | cannot say it works well. Tasks are mostly not not
completed due to technical or other problems. Communication is a must in our course. Before,
tasks were meaningful because they were done in groups or pairs. [E]

As for the use of materials and equipment, the analysis indicated that utilizing individually
prepared archives, printed resources, and photocopies of tests, the smart board and
whiteboard were substituted with PDF documents, z-books, screenshots of varied
instructional and digital materials, tablets, and tablet pens. Compared to the findings of
vocational teachers, it can be said that the use of materials by the cultural course teachers
presented a more embedded approach. In other words, the descriptions of cultural
course teachers revealed that the use of digital materials was slightly more concentric
and meaningful.

Similar to the findings of vocational teachers, the cultural course teachers shared
common experiences with slight differences concerning feedback and correction
procedures. The analysis revealed that, regardless of subjects and department
peculiarities, challenges were experienced due to -communication breaks as the
students’ cameras were turned off, which resulted in a lack of observation for providing
hints, feedback, and correction to students. From the perspective of the literature teacher,
the camera policy and communication break also meant failure in the identification of
learners with low reading skills, despite the teachers’ intensive efforts to hear students’
voices.

You cannot judge whether students understand or not. You know, as a teacher, when you look into
their eyes, you mostly understand if they understand or not, but here (ERT), there is no chance...
when you ask a question, you no longer expect a response, and in a minute or two, you answer the
question-yourself as a teacher. [L]

11
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As a common point revealed in terms of the effect of assessment and evaluation, the
consequence of unstable decisions of execution about whether to apply exams or not by
MoNE led to a postponed learning endeavor effect on students. Different from the
findings of vocational teachers, the analysis of the cultural course teachers’ responses
indicated that their concerns focused on the applicability of assessment and evaluation
practices during ERT. Another concern emphasized the aftereffects of the absence of
assessment and evaluation practices for almost a year, concentrating more on near-
and-ong-term future effects. Regarding the applicability of assessment and evaluation
procedures, the findings referred to the uneven balance among the components of
teaching and learning processes. That is, teachers found it meaningless to conduct in-
class pen-and-paper tests during ERT, during which the rest of the processes were
conducted online. Also, a lack of knowledge of students’ progress, knowledge, learning
environment, and familial conditions and the difficulty level of the questions prepared
for exams stood as disturbing uncertainties. These entities emerged as gaps, disturbing
teachers’ conscientious responsibility against the possibility of an unfair judgment of
student learning.

In response to the sub-research question, the meaning of ERT as far end consequences
emerged in the patterns of the aftereffects in the absence of assessment and evaluation
practices during ERT. In this respect, COVID-19 learning loss, gradual long-term loss of
students due to learning loss, and postponed curriculum were concerns referring to near-
future effects, which underlined the probable situations and/or issues that teachers would
encounter in the second term and coming academic years.

If students pass to the next grade with missing knowledge, it will increase incrementally. If the
students do not have prior (baseline) knowledge, they will not be able to understand the next topic
either. ...Therefore, we will cover the missing parts and the new ones will be postponed to the next!
It seems like this is a year of loss. No, it is a lifelong loss. [M]

As for long-term aoftereffects, irreversible negative effects on the educational lives of
students, the unemployment probability, and social injustice were the emerging concerns
as a result of the analysis of teacher responses. In other words, the gap between learners
with better conditions and those faced with learning loss due to any reason during ERT
was thought to breed unequal opportunities for learners in the long run.

The students with better conditions can compensate for the loss by being tutored, attending private
courses, and so forth. In a way, at least, they can have better lives. While a part of society will move
towards unemployment, the other part will be graduates of the university and work at better-paid
jobs. [M]

According to the analysis of the overall interview data, regardless of the departments
and subject areas of the teachers, rapport emerged as an essential requirement that
glued the whole teaching and learning process to the theme of “shifting practices.” The
teachers were not able to see students due to the “cameras turned off” policy, which
worsened the teaching and learning practices. This situation created a domino effect in
the absence of rapport among ERT entities. The failure to establish rapport seemed to
have shaped the overall ERT practices. Phases of learning can be said to have lost most
of their aftributes, particularly those that depend on communication, the give-and-take
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transmission of ideas and knowledge, providing and receiving feedback, and correction.
As a natural result, the strategies and methods/techniques that proved to be effective in
face-to-face education turned out to be impracticable. Finally, the irresponsive
communication attempts of the teachers and teaching practices devoid of any
assessment practices emerged as havingleft the teachers with no clues about student
learning and/or reaching the standards in the curriculum.

| asked even casual questions just to initiate conversations, understand their problems, etc. No
answer! Thus, we are not even sure they are on the other side of the screen. Suppose that they are;
it is not evident whether they listen to the lesson or not, either. How can | understand if they learned
or not¢ [V12]

Reflecting on teachers’ own critical awareness, metacognition of the overall experience
of ERT was represented with the definition of ERT teaching and learning processes; the
definition of the overall experience of ERT; definition of teaching; the role of the teacher
during ERT, and ERT as a phenomenon. In this respect, the findings indicated that the
teachers tried their best and put a lot of effort into their job. Yet, the execution decisions
taken for enacting ERT might have led teachers to define ERT teaching and learning
processes as a deadlock, which appeared to be attributed to a lack of communication
during the teaching and learning processes. The findings revealed that what was
unforeseen was the shattered rapport with students, which was described as vital for the
teaching processes yet could not be established due to the reasons of cameras turned
off, non-compulsory attendance, and no assessment policies during ERT. The patterns
appearing in the findings showed that the overall experience of ERT was described as a
sense of paralysis, isolation, feeling trapped, and loneliness, as expressed “I feel like |
am talking to myself, all alone. No one hears me. Sometimes, | ask a question ten times.
| yell, “Is there anybody out there2” ...| feel exhausted.” [Vi2]

All in a nutshell, teaching during ERT was described as mechanical vs. meaningful,
monologue teaching and a one-way street; being a teacher as a knowledge transmitter;
and the phenomenon of ERT as fragmentary, which was identified as half without the
wing of pedagogy.

“Pearls and Pitfalls of ERT” and “Most Challenging Aspects of ERT”

The descriptions of teachers revealed that ERT was depicted as a phenomenon in which
the bad sides surpassed the good sides. In this regard, the pearls and pitfalls of ERT were
represented through technical problems, ERT execution decisions, students’ individual
problems, socio-economic problems, and the silver lining of ERT.

According to the analysis of the teacher responses, technical problems, such as a lack of
internet infrastructure, particularly in rural areas, a poor internet connection, a lack of
equipment (i.e., tablets, computers, and mobile phones), and an unfriendly digital
learning environment, were found to be major factors creating a digital divide. According
to the teachers, even connectingvia a mobile phone with a quite small screen compared
to a computer could influence students’ learning negatively. However, the broader
picture told us that the socio-economic problems of students’ families could be accounted
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for as a deeper and more serious factor having an impact on students’ learning. The
emerging patterns in the analysis revealed that low-income families and parents with
many children were not able to afford the necessary equipment for their children.

| call the parents and | tell them, “Your kid is not attending the lessons!” They say, “We have four
children! Who should we put first2 | cannot even afford the internet.” At that point, there is nothing
you can do as a teacher! [M]

ERT execution could also be an indicator, providing bases for reasons accounted for in
some of the individual problems. That is, the cameras turned off and non-compulsory
attendance decisions by MoNE may have led some students to misuse and take
advantage of the real problems the other students experienced.

We have students who live in villages with no infernet infrastructure. Their parents are poor and
cannot afford the internet or computers. Yet some others, on purpose, do not attend the lessons.
Even though they have everything, they do not attend; they say, “It is not compulsory, attendance is
not accounted for.” [Vi1]

The students’ individual problems, on the other hand, emerged as low self-confidence in
skills and abilities, low motivation, nonchalance, loss of passion for learning, loss of
attention, and isolation. The analysis of teachers’ responses referred to the possibilitythat
those problems might have evolved as pseudo-individual problems in the shadow of the
socio-economic problems and the executive decisions of ERT. Supported by a quote from
a teacher, “students connect to lessons in turn with their siblings. They do not have
privacy. How can | just say they have lost their passion for learning? Under such
circumstances, everyone would feel helpless.” [Vct2], those problems were revealed to
be related more to a lack of equipment and internet, trying to connect to lessons in the
same environment with other family members, and communication breaks with the
teachers. However, although quite rare examples were encountered, for some students,
enhanced learning occurred, which was defined as the silver lining of ERT in this study.
The analysis of teacher responses supported the idea that for some students, the
classroom environment might have included too many distractions, causing them to lose
their attention easily. Although it was quite a small number, for some students, the digital
learning environment under ideal circumstances was described as appropriate.

They do not waste time commuting to school...of course, it cannot substitute face-to-face education,
but there is a good variety of instructors, learning platforms, and learning materials. If they discipline
themselves, they will turn it to their benefit. [E]

Also, another discrete finding with a silver lining was about materials. Z-books were
found to be a contribution that was described as more functional, environmentally
friendly, and cost-effective. Using them reduced the waste of disposable materials, such
as papers and ink, and saved teachers’ time spared for copying the materials. As was
expressed by one of the teachers, “particularly, solving tests using z-books is better and
more practical compared to photocopied materials. Waiting for the copy machine, using
papers! | wish | had discovered the use of z-books before.” [L]

On the other hand, during ERT, one of the most challenging aspects for teachers was
not being able to make use of learner-centered instructional methods, which were
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described as exhaustive and time-consuming and emerged as a result of communication
breaks. Another challenge was- the organization of the materials and equipment,
referring to difficulties in organizing the digital learning environment and arranging
equipment and activities that heavily required the psycho-motor skills of the learners.

| try to adjust the angle of the phone or tablet and experience great difficulty preparing the
environment. We are not people who have broadcasted a live lesson before. We have tablets, but
as a teacher, you have to show the work and the product to students one by one. [Vi1]

Also, as an answer to the sub-research question, another finding established that the
long hours spent in front of the screen with limited interaction could mean physical and
psychological disorders and have social long-term effects in the long run, both for
students and teachers. According to the findings, students’ living a life in the virtual world
would influence their perception of reality and cause psychological disorders such as
internet addiction. The reduced physical activity may lead to health problems. Moreover,
assignments given to students on EBA extended the time spent much more compared to
teachers, which might lead to limited physical activity and intense feelings of isolation.

[ think students’ spending so manyhours in front of the screen is not healthy, neither for their eyesight
nor for their psychological situation. They are isolated from the social environment and stay all
alone in a room during the day. [E]

Finally, the findings depicted the lack of netiquette training among the learners as a
challenge that emerged as an ignored yet vitally significant gap in ERT. The findings
indicated that students crossed the borderline of respect in communication on social
media platforms, which damaged peer relationships and furthermore would breed
digital delinquency and legal sanctions in the future on behalf of students. In response
to the sub-research question, ERT, far-end consequences go, is susceptible to bearing
physical, psychological, and social long-term effects and challenges in the long run.

There was a case once. Two students started to quarrel and insult each other on WhatsApp. They
think that the others do not see or read what they type. | also had to talk to the parents and the
students. | told them that each word spelled on the digital platforms can be used as evidence against
them and this could cause much legal harm in the future. [E]

In sum, the most challenging aspects throughout ERT emerged as dealing with digital
materials and equipment; motivating and engaging students; inappropriate language
use of learners in the digital platforms with each other; and isolation as a result of not
being able to achieve direct contact with learners.

Conclusion, Discussion, and Implications

In this study, through a phenomenological perspective, it was aimed to discover the
meaning and patterns of the phenomenon of ERT as it appeared in the definitions and
descriptions of public high school teachers’ minds. To achieve the purpose of the study,
five teachers were interviewed using a semi-structured interview form. Delving into the
data for - answers with respect to teachers’ descriptions of teaching practices and the
meanings of far-end consequences with respect to ERT, it was found out that the structure
through which the elements of teaching occurred has been deeply influenced.
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The literature in ERT established sound grounds for the discussion of the findings.
According to Wilder (2020), the loss of a brick-and-mortar classroom is a factor that
forced lectures and textbook heavy instruction, inhibiting students’ sense-making. In
comparison to the findings of this study, - the unfriendly digital learning environment
with quite limited communication and interaction with students led teachers to define
their teaching as mechanical versus meaningful, devoid of concretizing and actualizing
the information. Assuming the fact that the execution of ERT in each country may present
exceptional situations, the way ERT was executed might have paved the way for
mechanical teaching at the level of secondary education in Turkey. As both teachers and
students were not allowed to turn on their cameras, the possibility of building a good
rapport with students, establishing more learner-based teaching,and making informed
decisions about students’ learning progress might have been reduced (Clay, 2020;
Bayburtlu, 2020). Studies have emphasised that to establish a good rapport with
learners, - “immediacy behaviors” are required, which include both verbal and
nonverbal acts that communicate concerns, interests, encouragement, and caring
(Wilson et al., 2010; Lammers & Gillaspy Jr., 2013). Yet, the impossibility of seeing
students’ faces due to the cameras turned off policy can be said to have undermined
communicating effectively, responsiveness, supporting and monitoring, sharing, and
bonding (Murphy & Rodriguez-Manzanares, 2012). As it was suggested by Hargreaves
(2020), the unfriendly digital learning environment leads to a “tenuous student-teacher
relationship.” Students not being able to see each other as well as their teachers on the
screen “depersonalizes the classroom environment” (Jones& Kessler, 2020).

On the other hand, as suggested by Zheng et al. (2020), in developing countries, the
challenge of digital learning is considered a result of the limited scope of internet services
and equipment needed by learners. Lack of equipment, such as computers, tablets, or
mobile phones; and poor/lack of internet infrastructure (Sari & Nayir, 2020; Bayburtlu,
2020), particularly for students living in rural areas, might have been other reasons
undermining teachers’ instruction. Furthermore, no assessment policy during ERT for
almost an entire academic year was seen by teachers as a reason for the plummeting
attendance rates. In other words, the results showed that the assessed curriculum exerted
its impact on teaching and learning practices in parallel to the unstable announcements
related to exam procedures. Except for those indigenous results about Turkey, the
literature suggests that there might be several other reasons. On the one hand, teachers’
definitions of ERT experiences as a sense of paralysis, loneliness, and exhaustion might
be related to teacher e-learning barriers, such as the confidence, knowledge, belief, and
experience of teachers, as described by Mailizar et al. (2020), or insufficient knowledge
and experience related to ERT, as - noted by Sari and Nayir (2020). More specifically,
for instance, according to Van der Spoel et al. (2020), teachers’ perceptions of
technology are an important indicator, and the use of smart boards and PPTs identified
as technology used by most teachers are “traditional pedagogical technologies, as is the
case in this study. Furthermore, alongside “teachers’ technological knowledge,” which is
about the use of different technological tools, “teachers’ technological pedagogical
content knowledge” (Rap et al., 2020) presents importance referring to the production
and provision of the teaching materials for each subject per se.

16




Journal of Qualitative Research in Education ONLINE ///

On the other hand, the far-end consequences of ERT mainly emerged as social injustice,
the probability of unemployment, digital delinquency, health problems, and
psychological disorders. As uttered by Pini (2020), the (dis)connection is a new
dimension of inequality that became more prominent during the pandemic and created
a digital divide that emerges “when a group’s access to digital technologies and
resources differs based on a group's race, socioeconomic status, or national identity”
(McLaughlin & Resta, 2020). In this study, the socioeconomic status of students’ emerged
as a prominent factor to be considered. Therefore, first of all, based on the evidence
derived from studies in the literature compared to the findings, the technical problems
explored in this study, such as poor/lack of internet infrastructure and a lack of personal
equipment, such as computers and tablets, should be optimized, as this is the minimum
prerequisite for the execution of ERT. Secondly, the execution decisions of ERT at the
ministerial level should be reconsidered, reevaluated, and adjusted in terms of cameras
turned off policy and noncompulsory attendance to prevent arbitrary attendance and
thereby diagnose learners who are indeed in need of help in terms of complementary
back-up teaching practices. As is underlined by Doepke (2020), we must consider that
learning is a cumulative act and “learning losses, once incurred, are difficult or
impossible to compensate for later on” (p. 32). Thirdly, teachers should be given
technical support and guided when needed. Additionally, as suggested by Rap et al.
(2020), high-quality teacher professional development should be provided to teachers,
including technological pedagogical content knowledge (Van der Spoel et al., 2020),
adaptive expertise, and praxis-based applications to boost teachers’” motivation and
belief in themselves and gain experience in the methodological integration of ICT.

As a significant finding to be discussed, the effect of assessment and evaluation bears
noticeable aspects to be considered. The results indicated that assessment and
evaluation practices could be mentioned as playing a distinctive role in giving direction
to the implementation of teaching practices as well as shaping learners’ actings. That
is, the results revealed that due to a lack of assessment practices, teachers were not able
to make informed decisions about students’ progress, nor could they re-plan future
topics, which could turn the later teaching practices into a vicious circle. In this respect,
what is to be considered is focusing our perspective on the alternative assessment
methods. Instead of drawing students’ attention to summative results, which focus on the
ends of learning, adjusting the assessment approaches (Chen et al., 2020), and making
use of performance-based assessment tools and procedures can be a solution for low
attendance and motivation. As noted by Nasr (2020), during the uncertainties of the
COVID-19 pandemic, a performance-based assessment that teachers would monitor
flexibly would be much more supportive, nurture growth in learning holistically, and
provide human-first approach to assessment. Additionally, a multimodal assessment,
which requires the assessment of multiple modes (i.e., written words, visual images, or
moving digital images) (Ross, Curwood & Bell, 2020), focusing on the growth of learners
and assigning different tasks to learners, could be suggested as a solution for assessment
based on human-centered instruction.
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Another point to be discussed is the result of the pseudo-individual problems of the
vocational high school learners, which could actually be related to technical issues,
execution decisions, psychological problems, and the socio-economic problems of
students’ families. That is, the findings revealed that at the first level, following the lessons
on the small screen of a mobile phone or not being able to connect to the lesson due to
internet problems, together with the impossibility of financing these resources in the
families, might be related to students’ loss of motivation for learning. At the second level,
due to financial problems, students mostly share the same room with other family
members, yet this situation would create distractions that would inhibit the learning
process. Finally, the psychological crisis of adolescence combined with the lack of peer
support might be one of the reasons resulting in unwillingness and nonchalance among
learners. Assuming that the technical and ERT execution decisions were optimized,
students’ perceived social support should be established, which identifies the support
received from other surroundings (Yildirim, 2008), boosting both physical and mental
health (Zheng et al., 2020). In cognitive behavior theory, it is noted that a lack of social
support pushes learners to spend much more time on mobile and become cyber-
addicted (Zheng et al., 2020; Pini, 2020). As it emerged in this study, teachers were
aware of the dangers of jeopardizing the well-being of students. They were engaged in
actions to maintain a good rapport among parents, students, peers, and themselves. In
this respect, the literature suggests that teachers should prioritize the well-being of
students over their academic achievements during the pandemic and beware that
teacher resilience in coping with problems nurtures students’ well-being (Wong and
Moorhouse, 2020). Additionally, as cited by Zheng et al. (2020), teachers should provide
instant support and information when needed, backup their internet self-efficacy to
reduce the tendency of dropouts, and provide timely, practical, and multipronged
pedagogical support (Tam, 2020). In this respect, peers can also be grouped to help
each other promote participation in the lesson. Also, the length of time spent in front of
the screen should be reconsidered and shortened by the decision-makers, as it is too
long to keep learners’ and teachers’ physical and mental health stabilized under the
circumstances of the pandemic. As a last point, netiquette training for the learners, which
encompasses boundaries of respect in communication on digital or social media
platforms, can be recommended to be considered by decision-makers to maintain peer
relationships and prevent possible digital delinquency.

This study is limited in that the participants were selected from a limited scope of subjects
taught at school and therefore might have missing parts that have not been explored
yet. Although the sample of teachers included a variety of subjects, including both
vocational and cultural courses, the study still lacked the perspective of other subject
teachers. Although phenomenology as a design aims to reveal the shared perspective
and a common understanding of the consciousness of human beings in terms of the
phenomenon of ERT, the results of the study cannot be generalized to all teachers
working in public high schools.

Regarding future implications, as the method of this study has been described clearly, it
can be replicated. Without understanding how the phenomenon was understood by the
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major implementers, it would be unstable to take further decisions. Therefore, more
studies are needed to gain a more vivid and detailed picture of the phenomenon of ERT.
Also, as the aspect of learning was reflected through the lens of teachers in this study,
another phenomenology can be conducted with a group of learners to gain supportive
data or to have a comparative point of view, which may produce a counter-comparative
perspective.

Practically, this study can act as a means of self-awareness and self-regulation for
teachers due to the phenomenology design, which requires thinking and reflecting on
one’s own ways of thinking, consciousness, and experiences. As was verbally expressed,
sharing, and thinking about their own actions and thoughts was a “release and relief of
thoughts” for the participants who volunteered to contribute to this study. Personal gains
aside, this study can provide decision-makers with insights for considering the
effectiveness of the execution of ERT and using the results to improve the status of ERT
practices during the pandemic and similar future emergent cases.
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