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Introduction

Amid the Covid-19 pandemic process, millions of students and teachers have initiated
the process of distance learning (Aktan Acar et al., 2021). Along with the teaching
process, teachers also need to explore novel methods to evaluate the children’s learning
process. Burgess and Sievertsen (2020) stated that during this educational process,
assessments were carried out with some uncertainties and in various ways, which
contributed to increased complexity in education. Consequently, the contentious digital
and online evaluation techniques for young children have been rigorously scrutinized
during this one-of-a-kind period of early childhood distance education. Early childhood
teachers have been involved in this nascent experience and practice of employing online
assessment methods for young children, lacking adequate training or preparation for
online education. As anticipated, these teachers may have encountered numerous
challenges, issues, and barriers during this unforeseen experiment. Naturally and
predictably, these teachers might have run across numerous challenges, issues, and
barriers during this unforeseen experiment. In a study conducted by Aksin Yavuz (2022),
it was determined that early childhood teachers conducting online live lessons during
distance education mostly did not evaluate the activities they implemented in these live
sessions. The National Association for the Education of Young Children (NAEYC, 2004)
delineates the rationale for assessing young children in educational settings. Education
of children is to make sound decisions for the teaching process, to early intervention be
able to recognize children in need and identify special situations and assist program
development with educational and developmental interventions is to be. The assessment
process is one of the most important components of the learning process, serving as a
pivotal evaluation method within education. The assessment findings can serve as a
reference point to ascertain the achievement of the curriculum's stated learning obijective.
The assessment findings can serve as a reference point to ascertain the achievement of
the curriculum's stated learning objective. In this context, assessment is also used to
measure the extent to which learning objectives have been met. Although each
measurement tool serves a distinct purpose, they all fundamentally aim to support the
child's development in all aspects (Mindes, 2003). Early childhood is a critical period
requiring guidance and direction for self-development, necessitating methods to provide
developmental stimulation to identify relevant evaluations (Widat et al., 2022).

The pandemic posed several challenges for teachers who were inadequately prepared
for remote teaching, including deficiencies in pre- and in-service trainings to meet the
educational needs of young children from a distance, unpreparedness for transitioning
from in-person to remote teaching, and the requirement to colloborate with other
teachers and partners who sometimes lacked the necessary skills to support them
(Chroust et al., 2023). During the pandemic, within the context of distance education,
teaching techniques and the methods employed by teachers to recognize and assess
children underwent significant changes. One of the researches indicates that there is
limited understanding of how teachers evaluate what children already know and can do
with technology and it involves early childhood teachers analyzing how teachers assess
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young children's technological learning. The study demonstrates a widespread lack of
teacher understanding of assessment procedures and assessment data, hindering early
childhood programs’ ability to accurately monitor the technological progress of young
children. The most efficient methods for early childhood teachers to acquire and
evaluate data related to technology are proposed (Ntuli, & Kyei-Blankson, 2012). When
examining the early childhood education stage, it is seen that informal methods are
predominantly utilized in natural settings. Moreover, early childhood teachers employ
an alternative assessment technique that encourages active child participation and
utilizes a variety of tools such play-based or program-based, dynamic, and portfolio
assessments. These asseessment techniques depict the development and learning
processes as encompassing both outcomes and ongoing learning (Riley et al., 2016).
Additionally, one research finding indicates that a majority of teachers frequently employ
observation forms and similar methods and many of early childhood teachers’
competencies in recognizing and assessing children are average or below average
(Banerjee and Luckner, 2013). It was also found that the limited assessment methods
preferred and the lack of knowledge about evaluation were evident in the child
assessment practices of the teachers (Isikoglu Erdogan et al., 2021).

A computerized assessment system has been implemented to track, evaluate, guide, and
foster the development of young children in alignment with the goals and topics outlined
in the Ministry of National Education Vision (MEB, 2018). Therefore, it is acknowledged
that our nation is conducting assessments, monitoring, and providing support tailored
to each child's unique qualities, interests and developmental levels, which are
increasingly crucial in the 21st-century. Furthermore, the use of digital assessment tools
in education as a means of assessment have been highlighted within the context of the
ISTE (International Society for Technology in Education) criteria for 21st-century skills.
Delivering the assessment was challenging, but more importantly, both are necessary
for effective education. In the study conducted by Baloman and Hanbay Tiryaki (2021),
it was observed that teachers faced challenges in assessment during the Covid-19 period
and that there was a need for in-service training programs for teachers. In their specific
investigation of assessment techniques for digital competence in education, Sillat et al.
(2021) found that assessment tools are predominant, yet proper assessment approaches
are not well guided. Due to its frequent quantitative usage, it is now imperative to
investigate the effectiveness of its qualitative application. Therefore, the crucial question
is whether employing online assessment techniques to analyze children’s performance
is as beneficial as using the more traditional forms that educational institutions have long
employed (Beringuela, 2009). Ali and others (2021) state that the implementation of
online assessment has brought several challenges, with a primary concern being the
adaptation to using internet resources that diverge from traditional educational practices.
Another argument is that technology and online tools are being adopted too belatedly,
and had they been utilized earlier, this process would have been modernized and
revolutionized, thereby facilitating their current ease of use. Using digital assessment
tools in early childhood education settings in light of the digitalization trend indicate that
early childhood teachers have difficulty effectively incorporating child-centered
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pedagogy, including digital portfolios and such assessment techniques into their
curricula (Alanko et al., 2019). As a result, it is believed that teachers faced difficulties
in recognizing and assessing children using technological tools during the transition to
distance education in the pandemic period. In the literature, there are many researches
that examine the assessment methods and instruments of early childhood teachers
(Akman et al., 2022; Brown & Rolfe, 2005; Kaya, 2018; Kwi-Ok & Jung-In, 2011; Pretti-
Frontczak et al., 2002; Pyle & DelLuca, 2017; Yimaz Topuz & Erbil Kaya, 2016). In a
related study, data were collected from early childhood teachers through questionnaires.
It was found that the teachers perceived themselves as competent in using child
recognition and assessment methods. They predominantly employed observation and
interview techniques, yet some did not adequately respond to questions on
developmental assessment tests, leaving answers incomplete (Taner, 2005).

A review of the literature reveals studies where teachers have employed authentic
assessment methods, such as observation, interviews, portfolios, play, and checklists,
during face-to-face education. The developmental report and the play are not used as
assessment method in distance education period (Akman et al., 2022). In early
childhood education, documentation is commonly viewed as a tool to improve the
standard of care and instruction as well as a technique to consider the viewpoint of the
child. There are various formats for techniques to recognize and assess the child,
recording and paying attention to the children, assessment and documentation
dilemmas, and increase the children's involvement during the process (Alasuutari et al.,
2014). Providing the teacher and the learning process with the most suitable time,
location, and circumstances is never easy. This is because it should incorporate teaching
and learning principles that cover a wide range of topics, including the choice of
teaching strategies, the learning environment, the instructional materials, and one of
them is assessment (Hartatik, & Fulka Bia’yuni, 2020). These studies have explored
assessment techniques of the teachers in the early childhood period. All these studies
show that early childhood teachers know different assessment techniques, but they
cannot use all these techniques to assess children in the distance education process and
they need to make changes. Recognizing and promoting children's growth requires a
thorough understanding of and assessment of them. Teachers can facilitate the growth
of areas that need support by conducting systematic assessments to determine the
developmental stages, interests, and areas of strength of the children. Through
assessment activities, teachers can examine the success of their plans and methods of
instruction and make appropriate adjustments. Considering this, assessment in the
classroom is crucial in both in-person and virtual learning environments.

During the Covid-19 pandemic, sudden shift to online education and assessment
procedures has introduced new and unexpected situations and challenges to the
educational process and the implementations by the teachers. Under such unforeseen
circumstances, it is imperative to examine the strategies employed by early childhood
teachers to recognize and assess the children in this period. Furthermore, it is of
paramount theoretical importance to understand teachers’ assessment techniques
concerning young children’s online learning during the Covid-19 lockdown, as it
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pertains to innovative educational approaches. Therefore, this unprecedented situation
has provided context for investigating teachers' views and practices regarding the
assessment of children during the period of distance education.

This study aims to address the following research questions;

e What were the children recognizing and assessment techniques of the early
childhood teachers before the pandemic (Before March 2020)2

e What were the children recognizing and assessment techniques of the early
childhood teachers during the pandemic (March 2020-September 2021)2

e  What are the suggestions of early childhood teachers regarding the recognition
and assessment of children during distance education?

Method

Research Design

This study was designed as a basic qualitative research method to determine what were
the child recognizing and assessment techniques of the early childhood teachers used
before and the during the pandemic. Qualitative research involves the process of
realistically and comprehensively portraying events within their natural settings, utilizing
data collection techniques such as interviews, observations, and document analysis

(Creswell, 2013).
Participants

Purposeful sampling method was used to determine the participants, employing criterion
sampling. Criterion sampling is used to identify specific situations, objects, or events that
meet predetermined criteria (Gall et al., 2007). In this context, the criteria for
participation included actively serving as an early childhood teacher both before and
during the pandemic and after the pandemic, as well as conducting distance education
during the pandemic. Based on these criteria, 17 early childhood teachers from
independent kindergartens voluntarily participated in the study. All the teachers
participating in the study are women. While the average age of 17 teachers is 31; the
average professional seniority is around nine years.

Data Collection and Analysis

To gain a deeper knowledge of early childhood teachers' views, and practices throughout
their assessment techniques, as well as teachers' in-practice experiences in early
childhood education settings, all qualitative data are gathered through individual
interviews. Following the literature and gathering opinions two expert from the
department of early childhood education, a semi-structured interview form was
developed. Semi-structured interviewing is a technique where the sequence and structure
of questions asked during the interview can be altered by the interviewer, and details on
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specific topics can be explored (Yildinm & Simsek, 2021). Some of the questions from
the 12-question interview form are as follow:

e  What comes to mind when you think about recognizing and assessing a child?

e What kinds of activities did you conduct to recognize and assess children before
the pandemic?

e What kind of activities did you conduct to recognize and assess children during
the distance education process necessitated the pandemic?

e What alternative methods and techniques could you have employed during the
distance education process?

e Did you collaborate with families in recognizing and assessing children during
the remote education process? If so, how?

Before data collection, two pilot interviews were conducted with teachers and it was seen
that questions were relevant and comprehensible. Following the pilot process, the
interviews were conducted between May and June 2022. All interviews were held face-
to-face in a quiet environment at the teachers' schools by one of the researchers. The
interviews lasted an average of 30 minutes for each teacher. The data were recorded
using a voice recorder. Informed consent was obtained from all participating teachers
prior to data collection.

Descriptive analysis technique was used to analyse the data of the study. The data
obtained from the research were analysed in four different stages. The first stage of the
process is the coding of the data. At this stage, the researchers analysed the data they
collected and divided them into meaningful segments and aimed to determine which
concept each segment represented. The second stage is the determination of categories
and themes. At this stage, the codes were used to identify general themes that could
describe the data set at a broader level and to group the codes under specific categories.
The third stage of the analysis involved organising the data according to the codes,
categories and themes previously identified. In addition, the fourth and final stage of the
analysis involved attributing meaning to the collected data, explaining the relationships
between the findings, establishing cause-effect relationships, drawing conclusions from
the findings and making explanations about the importance of the results obtained.

Ethical Issues and Trusthworthiness

In this study, the researchers followed a series of ethical principles from the beginning to
the end of the study. First, before the collection of the research data, research permission
was obtained from the istanbul Kiltor University Ethics Committee with the decision
numbered 2022/59. Before the interviews were conducted, the purpose and content of
the study were explained to the participants and their verbal and written consents were
obtained separately for both participation in the study and voice recording on a voluntary
basis. Their verbal consent was obtained during the voice recording and their written
consent was obtained through the Informed Consent Form. At the approval stage,
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participants were informed about their rights to ‘freedom of withdrawal’, ‘confidentiality’,
‘anonymity’ and ‘privacy’ (Creswell, 2013).

To increase the credibility of the study, data collection started after the research
permission was obtained. Before the data collection, the researchers conducted a
literature review and created a semi-structured interview form; the interview form was
finalised after expert opinions and pilot applications. After the research data were
collected, the audio recordings were listened to and transcribed without any changes. In
the data analysis phase, the principle of ‘consensus among coders’ was adopted. In this
context, firstly, two transcripts were coded together by two researchers and then
presented to the other researchers for their opinions. After all researchers agreed on the
first two transcripts, two researchers analysed all the transcripts together and the process
was finalised after all researchers gave their opinions on the final version. On the other
hand, the fact that one of the researchers who conducted the first analysis phase of the
research conducted his own master's and doctoral theses with qualitative methodology
and taught qualitative research course at postgraduate level can be considered as the
principle of ‘long-term participation’ from the credibility principles. Finally, another
principle, the principle of ‘rich and intensive description’ enabled the readers to decide
on the transferability.

Findings

The aim of the study is to examine the techniques utilized by early childhood teachers in
recognizing and assessing children during distance education. The findings of the study
are presented under specific themes. The first of these themes is the techniques used by
early childhood teachers to get to recognize and assess the child during face-to-face
education before the pandemic. When examining the techniques employed by teachers
before pandemic during face-to-face education to get to recognize and assess the child,
it is observed that they engage in activities such as observation, developmental
observation forms, developmental reports, warm-up games, drawing, collaboration with
families, anecdotes, sociometry, and portfolio work. When indicated the other theme
during pandemic, teachers interview, conduct post-activity assessment, observation and
teacher cooperation. Considering recognition and assess tehniques, teachers suggest
using different methods and techniques, family interviews and educational regulations
to assess the children. The findings obtained are presented in this section. The data has
been analysed, and it is supported by direct quotations from the participants.

Figure 1. presents the findings regarding the techniques employed by teachers in getting
to recognize and assess the child before and during pandemic.
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Figure 1. The techniques used by early childhood teachers in getting to recognize and assessing the child
before pandemic and during pandemic.

* Observation

* Development Observation Form
* Development Report

* Play

* Drawing

» Family Cooperation

* Anecdote

* Sociometry

» Portfolio

Before Pandemic

* Interview

* Post-Activity Assessment
* Observation

» Teacher Cooperation

During Pandemic

) +Different Method and Techniques
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The Techniques Used in Recognizing and Assessing the Child Before Pandemic

The findings of the study are presented under specific themes. The first of these themes
is the techniques used by early childhood teachers to get to recognize and assess the
child during face-to-face education before the pandemic. When examining the
techniques employed by teachers before pandemicto get to recognize and assess the
child, it is observed that they engage in activities such as observation, development
observation forms, development reports, warm-up games, drawing, collaboration with
families, anecdotes, sociometry, and portfolio work. Examples of raw data related to
these subthemes are provided below.
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Upon examining the expressions regarding the techniques used by teachers to get to
recognize and assess the child during face-to-face education before pandemic, most of
them indicated that they conduct observations. The teacher expressed the following
regarding observation before pandemic:

T14: “.. 1o recognize the child, the first thing that comes to mind is a teacher's capacity
for observation, their observational skills. | can say that the more developed a teacher's
observational skills are, the more effective and in control they are in the classroom. Here,
by utilizing observational skills, teachers can understand the child to what extent,
behaviourally what kind of child they are, what characteristics they possess, and how
they interact with their peers. These are the aspects we focus on during classroom
processes.”’

It can be said that the development of teachers' observation skills is important for
recognizing the children in the classroom and assessing them in a way that aligns with
their developmental needs.

It has been determined that one-fourth of the teachers during face-to-face education
period before pandemic utilize developmental observation forms and developmental
reports in getting to recognize and assess the child. The opinions of teachers T1 and T9
regarding this matter are as follows:

T1: “...moreover, | provide examples on developmental observation forms for each
developmental domain. For instance, at the beginning of the term, | document incidents
such as when my student Poyraz hit his friend, or when irem was initially seen conversing
with an imaginary friend. These instances are recorded on the forms in September,
November, March, and June... | offer these examples to illustrate how our student is
currently integrating well with peers and has evolved into a more sociable individual. |
make a concerted effort to utilize these forms throughout the academic year, as |
genuinely value the assessment process.”’

T9: “When evaluating the developmental reports for the first and second terms, |
categorize their progress based on months and by the end of the term, indicating
whether they can fully perform in certain areas or if they still require support.”

During the face-to-face education period before the pandemic, it was observed that
teachers used developmental observation forms and developmental reports to monitor
children's progress throughout the process.

It has been observed that only a small fraction of teachers utilize play and drawing in
getting to recognize and assess the child before pandemic. T12 and T14 exemplify this
as follows:

T12: “For instance, | engage in activities such as introducing children using puppets.
When they exhibit shy behaviour, | adjust my voice tone accordingly while using puppet
materials to interact with them in a more engaging manner.”
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T14: “One of the most commonly used methods is drawing. Personally, | conduct
individual sessions with the child and utilize drawing activities as a means of analysis.”

It is known that children express themselves through play and drawings. It has been
observed that teachers also used play and drawing to analyze and interact directly with
children before pandemic for recognizing and assessing them. Considering that the
classrooms are crowded, and especially because drawing needs to be implemented
individually with each child, it is thought that this approach was only observed among a
small number of teachers.

During face-to-face education before pandemic, it has been determined that many
teachers collaborate with families by conducting parent meetings, while a minority utilize
letters. T8 and T1 explained these techniques as follows:

T8: “...I generally aim to meet with each parent individually, especially during the first
week of each academic year, to inquire about any special circumstances or ongoing
health issues concerning their child. | make a particular effort to conduct these meetings
face-to-face to gain a deeper understanding of the child.”

T1: “l always make it a point to have parents write a letter describing their child to me.
This proves to be immensely helpful for me because while the parents are writing, |
specifically ask them to provide detailed information rather than surface-level
descriptions such as ‘my child is friendly’. | emphasize the importance of elaboration as
these details are crucial for me.”

It can be stated that family collaboration is important in recognizing and evaluating
children. When teachers collaborate with families in various ways, it is believed that
families feel valued and help ensure the continuity of education in harmony with the
teachers.

It has been observed that only a small percentage of teachers utilize anecdotes,
sociometry, and portfolios to recognize and assess the child before pandemic. T5, T17,
and T4 expressed their use of these techniques as follows:

T5: “We already constantly record anecdotes within the classroom setting.”

T17: “I'm not sure if it's an assessment tool, but | used to conduct small sociometry myself
to measure friendship relationships. It involves determining who is popular among peers
and who may feel isolated, among other aspects.”

T4: “Later, we would observe what the child could accomplish within activities, which
were documented through portfolio work. Portfolios served as our primary documents,
allowing us to assess their progress by reviewing them.”

It is considered important for teachers to use various techniques in the process of
recognizing and assessing the children. However, it has been observed that only a small
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number of teachers utilize such techniques. It can be stated that it is essential for teachers
to receive training on how to implement these techniques.

Techniques Used for Getting to Recognize and Assessing the Child During the Pandemic

Figure 1 indicates that during pandemic through the distance education, teachers utilize
techniques such as interviews, post-activity assessments, observations, and collaboration
with other teachers for getting to recognize and assess the child.

The maijority of teachers have stated that they conduct interviews as part of the process
of getting to recognize and assess the child during distance education. T4 expressed it
as follows:

T4: “We had the most opportunity for interviews. We had the chance for individual
interviews, and we even conducted video calls with families through WhatsApp to get to
meet the child from there.”

During the pandemic, it can be said that family meetings became particularly important
as children spent a lot of time with their families. This way, by engaging in interactive
sharing with families, accurate assessments of the child can be made, and the children
can be supported effectively.

It has been determined that only a small fraction of teachers utilize post-activity
assessments, observation, and collaboration with other teachers as techniques for
getting to recognize and assess the children during distance education. The opinions of
teacher ... regarding this matter are as follows:

T17: “They sometimes self-assess their activities. For instance, when | ask them initially,
‘How do you assess yourself¢ Did you enjoy it2 Did you like it¢’ and so on...”

T10: “In getting to recognize and assessing the children, | attempted to observe and
understand what they told me with the support | received from their families.”

T7: “Sometimes, we encounter very different children. | find myself saying, ‘I've never
seen a child like this before.” There are times when | am unsure of what | should do. Of
course, we consult each other, exchange ideas, and interact with the child in different
ways. So, we communicate.”

Post-activity assessment is considered important for recognizing and assessing children.
This allows teachers to determine whether the intended learning outcomes of an activity
were achieved and what kind of gains were made from the children’s perspective. It can
be noted that observing children during distance education is not very easy. However, it
is believed that it is important for teachers to conduct observations even through screens.
Additionally, due to the limited experience of other teachers with distance education,
collaboration among teachers is crucial, as they can positively support each other during
this process.
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Suggestions of the Early Childhood Teachers to Assess Children in Distance Education

It has been identified that if it is necessary in such a situation early childhood teacher
offer suggestions regarding various methods and techniques to recognize and assess the
children in distance education, including family interviews and educational regulations.
T3, T14, and T10 expressed their thoughts as follows:

T3: “For instance, brainstorming or SCAMPER techniques might be more effective. By
utilizing these methods, we can observe the child's creativity or self-expression. Through
the question-answer technique, we can understand how they express themselves. When
| read a story, | can assess their creativity or language development through these
means.”

T14: “| personally don't believe that a comprehensive assessment of the child can be
made without physically interacting with them, without seeing, touching, or being in the
same environment as the child. If we must, the most crucial key point remains the parents.
Feedback from parents would be decisive. Besides that, | don't think distance education
can be very effective during the preschool period.”

T10: “I believe that efforts should be made to support in-service training or for teachers
to engage in activities aimed at their professional development.”

Using various methods and techniques can better capture children's interests during
distance education. It has been emphasized that in-service training is essential for
teachers to be familiar with these techniques and to conduct distance education
effectively. Furthermore, since children spend a lot of time with their families during the
distance education process, teachers have also noted the importance of conducting
interviews with families.

Results and Discussion

The objective of the study is to examine the techniques employed by early childhood
teachers in the recognition and assessment of children before the pandemic and during
distance education. The study outlines the assessment methods employed by teachers,
with conclusions organized around several themes: those relevant to the periods of face-
to-face education before pandemic and distance education during pandemic, as well as
teachers’ suggestions. In general, the results of the research show that during face-to-
face education before the pandemic, early childhood teachers used different child
recognition and assessment techniques. These are observation, developmental
observation forms, developmental reports, warm-up games, drawing, collaboration with
families, anecdotes, sociometry, and portfolio work. All these types of assessment that
form the focus of this study is authentic assessment. Upon analysing the authentic
assessment techniques employed by the involved teachers, it was noted that face-to-face
education before makes use of observation, plays, portfolios, interviews, and
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developmental reports. The terms performance assessment and authentic assessment
are frequently used in educational research and literature (Palm, 2019). However, during
the pandemic through distance education, teachers' methods of recognising and
assessing the child have been somewhat restricted, and it is seen that they have
continued to use the methods frequently used in early childhood. Through distance
education, teachers utilize techniques such as interviews, post-activity assessments,
observations, and collaboration with other teachers. In cases of sudden changes such as
pandemics, teachers' suggestions regarding their experiences in recognising and
assessing children were examined; it was seen that they mentioned the use of different
techniques to assess the children comprehensively and suggested obtaining
comprehensive assessment data about children by conducting interviews in cooperation
with the family, especially through the education processes continuing from home.
Reconsidering conventional assessment techniques may be necessary to assess
children’s learning in the distance education context. To ensure accurate and reliable
assessments of children’s learning outcomes, institutions should explore alternative
assessment techniques such as competency-based assessments, and authentic
assessments (Donlon et al., 2020). As mentioned in the research, all these long-term
assessment techniquee used to monitor and document children's developmental process
offer the opportunity to provide a comprehensive overview of both children's strengths
and areas of development (Bagnato, 2007). The first theme pertains to the techniques
early childhood teachers employ to recognize and assess children during in-person
instruction. During in-person instruction, teachers employ a variety of techniques to
recognize and evaluate children, including observation, developmental observation
forms, developmental reports, warm-up games, drawing activities, collaboration with
families, anecdotal records, sociometric assessments, and portfolio work. As found in
this research, Doyle and others (2020) emphasise alternative assessment methods
should be explored for accurate and reliable assessment of children's learning outcomes.
Also, teachers utilize portfolios to track the complete developmental progression and
milestones of children. It is noteworthy to highlight that there are various types of
assessments such as standard/authentic formal/informal, prescriptive/descriptive,
criterion/norm referenced (Buldu, 2010).

Teachers use techniques including observations, post-activity assessments, interviews,
along with collaboration with other teachers to recognize and assess the children during
a pandemic through distance education. Before and during the pandemic teacher
mention that observation is one of the common techniques to assess the children.
Authentic assessment also involves observing children in natural learning environments
such as play conducting assessment through meaningful and applicable activities in real-
life situations, hands-on activities, and focusing on vital knowledge and skills. As found
in this research, distance education has led to difficulties in understanding children's
development, because of the restrictions on teachers' one-to-one interaction with
children (Kuhfeld & Tarasawa, 2020). Early childhood education programs place
significant emphasis on child development assessments. It provides early childhood
teachers with a productive means of gathering data on children which makes it possible
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to recognize children who have developmental issues (Vazquez Nuttall et al., 1999).
Authentic assessment tools consist of anecdotes, checklists, rubrics, rating scales,
observations, and portfolios (Akman, 2010; Buldu, 2010) and, it has been revealed that
many teachers utilize observation, post-activity assessments, or collaboration with other
teachers as methods for recognizing and assessing the children during distance learning.
Throughout the pandemic, many educational processes and activities shifted online due
to distance education (Godhe, 2024). While assessing young children, early childhood
teachers encounter a variety of difficulties. Young children are rapidly growing up, and
the distance education process presents numerous challenges. As stated in the teachers’
views, it is possible to modify assessment techniques to be more inclusive and effectively
relevant by having a better understanding of how educational policies, family
involvement, and restrictions affect assessment procedures (OECD, 2013). The learning
levels of the children in distance education are significantly influenced by their
interactions with their peers and teachers (Sher, 2009). To track their development clearly,
the assessment procedures should be repeated frequently and methodically documented.
Meaningful assessments of early childhood development during the pandemic, where
early childhood teachers must conduct a child development assessment to recognize the
child's development and learning during the pandemic using a variety of assessment
methods in accordance with early childhood assessment standards (Rochanah, 2021).

Anecdotal notes and authentic assessment compile significant occurrences pertaining to
children's attitudes and behaviors in various situations. These notes can serve to assess
children's creativity, providing valuable material for ongoing evaluations with the teacher.
The sudden shift to online learning and assessment techniques during distance education
has introduced new and unforeseen circumstances and obstacles in the implementation
of teaching process by teachers. Examining how early childhood education professionals
recognize and assess children during these unforeseen circumstances is essential.
Regarding the limitations of assessment methods, Su and Yang (2024) also noted that
teachers typically rely on a single data collection instrument. Furthermore, as a pivotal
study in exploring novel approaches, it is theoretically crucial to understand teachers'
assessment methodologies concerning young children's online learning during the
distance education. Throughout the distance education process, teachers have identified
several assessment techniques, including interviews, post-activity assessments,
observations, and cooperation among teachers. Observation has been identified as the
most frequently utilized evaluation technique in many studies (Ntuli et al., 2014; Okatan
& Tagay, 2021; Yilmaz Topuz & Kaya, 2016). Nonetheless, despite discussions among
teachers on enhancing children’s learning quality and online assessment, early
childhood teachers particularly emphasized the integration and assessment of children’s
learning and development (Godhe, 2024). However, as outlined in the introduction, in
the Ministry of National Education (MEB) 2024 Early Childhood Education Program, the
mandatory evaluation tools for assessing children include the developmental
observation form, developmental report, and developmental portfolio (MEB, 2024).
Documentation is essential for demonstrating accountability and for evaluating and
organizing the educational programs and other operations of ECE centers. Ultimately,
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child documentation is completed for the benefit of individual children and their families.
It is employed to promote parental involvement in early education and to support the
growth and learning of children in ECE. These broader obijectives for child
documentation typically aim to enhance the quality of ECE through collaboration with
parents and educational initiatives (OECD, 2012). Furthermore, child documentation
can be perceived to deliver personalized early education for each child (Carr & Lee,
2012; Driscoll & Rudge, 2005). Early childhood teachers have been observed to offer
guidance on a range of approaches and techniques, including family interviews and
educational regulations to help recognize and assess the child during the distance
learning. Children's interests can be better addressed during distance education by
employing a variety of strategies. It has been underlined that for teachers to properly
conduct distance education and be conversant with these techniques. Teachers have also
emphasized the value of interviewing families because children spend a lot of time with
them during the process of distance education. In their research, Isikoglu-Erdogan et al.
(2021) found that many early childhood teachers exhibit competencies in child
recognition and assessment that are average or below average. Similarly, study by
Banerjee and Luckner (2013) suggest that teachers often prioritize specific methods such
as developmental observation forms and various observation tools.

Recommendations

Considering the research results on assessment techniques used by early childhood
teachers in both face-to-face education before pandemic and distance learning
environments, several recommendations can be made for researchers and teachers.
These recommendations aim to address the challenges highlighted in the study and to
provide insights into how assessment practices can be improved, particularly in the
context of distance learning process.

Future research should explore innovative techniques for studying children's natural
behaviors during online activities to enhance the adaptation of authentic assessment
techniques in distance education settings. The role of technology in facilitating more valid
and reliable assessment techniques, particularly in light of the increasing shift toward
digital education, warrants detailed investigation. Researchers should examine how tools
such as interactive assessment techniques, digital portfolios, and dynamic data analysis
might contribute to the accuracy of children's assessments in virtual learning
environments. A key focus of future studies should be on understanding how these
technological tools influence teachers' assessment practices and their efficacy in
assessing children's development across various domains.

The involvement of parents in the assessment process is particularly crucial in distance
education process, where teachers face limitations in direct student observation.
Research should explore strategies for effectively engaging parents in this process,
encouraging them to share observations, participate in dialogues about their child’s
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progress, and provide regular feedback on developmental milestones. Moreover, the
use of digital portfolios presents a promising method for documenting children's learning
trajectories in online settings. These portfolios, which can include multimedia elements
such as photographs, videos, audio recordings, and samples of children's work, offer a
more dynamic way to track developmental progress over time. Therefore, research
should also focus on how teachers can maintain continuous feedback loops with both
parents and children to ensure that learning objectives are being met. By systematically
recording children's actions, preferences, and developmental stages, teachers can better
tailor their educational approaches to support each child's individual development.
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Genisletilmis Torkge Ozet

Dijital bir degerlendirme sistemi, Millt Egitim Bakanhgi'nin Egitim Vizyonu (MEB, 2018)
dogrultusunda cocuklarin izlenmesi, degerlendirilmesi, yénlendirilmesi ve geligtirilmesi
amaciyla vygulanmigtir. Bu nedenle, Glkemizin her cocugun benzersiz dzelliklerini, ilgi
alanlarini ve gelisim diUzeylerini gézlemleyerek degerlendirildigi ve destek sagladigi
kabul edilmektedir; bu durum 21. yiOzyilda daha da 6énem kazanmaktadir.
Ogretmenlere ve dgrenme sirecine en uygun zaman, yer ve kosullari saglamak her
zaman c¢aba gerektirmektedir. Bu durumun nedeni, &gretim stratejilerinin secimi,
dgrenme ortaminin dizenlenmesi, égretim materyallerinin kullanimi ve degerlendirme
yontemleri gibi genis bir yelpazeye yayillan &gretme ve dgrenme ilkelerini icermesidir
(Hartatik ve Fulka Bia'yuni, 2020). Bu baglamda yapilan calismalar, ézellikle okul éncesi
oégretmenlerin degerlendirme tekniklerini incelemistir. Pandemi ile birlikte uzaktan egitim
sUrecine ani gegis, cevrimigi 6grenme ve degerlendirme sireglerinde beklenmedik
degisimlere yol agmis ve egitim sureci ile 6gretmenlerin uygulamalarinda yeni ve
6ngorilmemis durumlar ortaya gikarmigtir. Bu tir beklenmedik kosullar altinda, okul
dncesi 6gretmenlerinin bu dénemde cocuklari tanima ve degerlendirme tekniklerinin
incelenmesi gerekliligi ortaya cikmigtir. Ayrica, 6gretmenlerin uzaktan egitim déneminde
cocuklarin cevrimici 6grenmelerine yonelik degerlendirme tekniklerini anlamak, yeni
yontemler agisindan biyUk éneme sahip bir calisma olarak degerlendirilmektedir. Bu
dogrultuda, bu calisma ile okul éncesi 6gretmenlerinin uzaktan egitim éncesi ve uzaktan
e§itim sirecinde cocuklari tanima ve degerlendirme tekniklerinin neler oldugunun
ortaya ¢ikarilmasi amaglanmaktadir.

Nitel arastirma yoéntemiyle yUritilen bu arastirmada, okul éncesi égretmenlerinin
uzaktan egitim sirecinde cocugu tanima ve degerlendirmede kullandigi tekniklerin
belirlenmesi amaciyla gérigsme  tekniginden yararlanilmigstr.  Bu  dogrultuda
arashrmacilar tarafindan gelistirilmis olan yari yapilandirlmis “Ogretmen Gérisme
Formu” kullaniimigtir. Gérigme formu igin uzman goérUslerine bagvurulmus ve son hali
verilmigtir. 17 égretmenin her biriyle yiz yize gérismeler gergeklestirilmis ve gérismeler
ses kayit cihaziyla kaydedilmistir. Arastirmanin amaci ve icerigi, gérigsmeler yapilmadan
6nce katihmcilara agiklanmig ve ses kaydi alinmasi igin katilimcilarin s6zIG ve yazih
onamlari alinmigtir. Onay sitrecinde, katilimcillara aragtirmadan ¢ekilme 6zgirlGgo ve
gizlilik haklar hakkinda bilgilendirme yapilmigtir.  Arastirmada  veriler transkript
edildikten sonra betimsel yéntemle analiz edilmistir. iki arastirmac bagimsiz olarak
analiz etmig, kod ve temalar g¢karmistr. Kod ve temalar belirlendikten sonra
d6gretmenlerin géruslerinden direkt alintilarla desteklenmistir.

Arastirmada, okul éncesi 6gretmenlerinin uzaktan egitim sirecinde cocugu tanima ve
degerlendirmede kullandiklari tekniklerin incelenmesi amaglanmis olup aragtirmanin
bulgular belirli temalar altinda sunulmustur. Okul 6ncesi 6gretmenlerinin yiz yize
egitim strecinde cocuklari tanimlama ve degerlendirme ydéntemleri, bu temalarin ilkini
olusturmaktadir. Ogretmenler, yiz yize egitim sirecinde &grencileri tanimlamak ve
degerlendirmek icin gézlem, gelisim goézlem formlar, gelisim raporlari, oyun, resim,
ailelerle ¢alisma, anekdotlar, sosyometri ve portfolyo calismalari gibi cesitli teknikler
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kullanmaktadir. YUz yUze egitim déneminde ¢ocugu tanima ve degerlendirmede aile ile
is birligi kapsaminda 8gretmenlerin buytk bir cogunlugunun veli gérigsmeleri yaphg:
belirlenmistir. Ogretmenler portfolyo kullanarak cocuklarin tom gelisim dénemlerini ve
kritik gelisimsel asamalarini bitonctl bir bakis acisiyla gérebilmektedir. Cocugu
degerlendirme  siUrecinde  kullandiklari  teknikler  arasinda  standart/6zgin,
formal/informal,  betimleyici/yénlendirici,  8lcit/baginti  referansh  gibi  cesitli
degerlendirme turlerinin mevcut oldugu sdylenebilir (Buldu, 2010). Bu ¢alismanin odak
noktasini olusturan degerlendirme t0r0 ise 6zgin degerlendirmedir. Performans
degerlendirmesi ve 6zgin degerlendirme terimleri, egitim arastirmalari ve literatirde
sikhkla kullanilmaktadir (Palm, 2019). Arastirmada belirtildigi Uzere, cocuklarin geligim
ve dgrenme surecini izlemek ve belgelemek icin kullanilan tOm bu degerlendirme
teknikleri, cocuklarin hem gucli yénlerine hem de gelisim alanlarina iligkin kapsaml
bakis firsat saglamaktadir (Bagnato, 2007). Pandeminin baslamasiyla birlikte uzaktan
egitim surecine gecilmis ve 6gretmenlerin cocuklari degerlendirmek icin kullandiklari
teknikler tamamen degismemekle birlikte sinirli hale gelmistir. Ogretmenlerinin buyik
bir cogunlugu uzaktan egitim sirecinde ¢ocugu tanima ve degerlendirme kapsaminda
goérugsme yaptiklarini belirtmistir. Uzoktan calisan 6gretmenler cocuklari tanima ve
degerlendirme sirecleri icin gézlemler, etkinlik sonrasi degerlendirmeler, gérismeler ve
diger egitimcilerle ig birligi gibi teknikler kullanmaktadir. Okul éncesi 6gretmenlerinin
uzaktan egitimde cocugu tanima ve degerlendirmeye iliskin farkli yéntem ve teknikler
kullanilmasi, aile goérigmeleri ve egitsel dizenlemeler yapilmasi 6nerilerinde
bulunmuslardir.

Okul 6ncesi 6gretmenlerinin hem pandemi 6ncesi yiz yize editimde hem de uzaktan
e§itim surecinde kullandiklari degerlendirme tekniklerine iligkin arastirma sonucglar géz
6éninde bulunduruldugunda, arastirmacilar ve 6gretmenler icin cgesitli 6nerilerde
bulunulabilir. Bu 6neriler, calismada vurgulanan zorluklari ele almayr ve 6&zellikle
uzaktan egitim sureci baglominda ¢ocugu tanima ve degerlendirme tekniklerinin nasil
gelistirilebilecegine odaklanabilir. Arastirmacilar, dijital egitimin artan popularitesini géz
6énunde bulundurarak uzaktan egitim sureglerinde etkilesimli degerlendirme teknikleri ve
dijital portfolyolar gibi araclarla uzaktan egitimde cocuklarin gelisim ve 6grenmelerinin
nasil degerlendirilebilecegini, bu teknolojik araglarin 6gretmenlerin degerlendirme
uygulamalarini nasil etkiledigini ve cocuklarin 8grenme ve farkl gelisim alanlarini
degerlendirmede ne derece etkili oldugunu ortaya ¢ikarmak Gzerine odaklanabilirler.
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