Journal of Qualitative Research in Education
Egitimde Nitel Arastirmalar Dergisi

E

Thinking like a nurse: the power of drama on
nursing students’ professional education and

communication skills

Ulviye Ginay', Semiha Dertli?

To cite this article:

Ginay, U. & Dertli, S. (2024). Thinking like a nurse: the power of drama on nursing students’ professional
education and communication skills. Journal of Qualitative Research in Education, 141-159. Doi:

10.14689/enad.39.1968

Abstract

Various educational methods are used in nursing education to develop the
knowledge and skills suitable for the profession. Drama is a teaching technique that
aims for students to acquire knowledge, skills, and understanding about human
relations by using game techniques. This study was conducted to determine the
power of drama on nursing students’ professional education and communication
skills. This study was carried out using a phenomenological method with nursing
students comprising the five focus groups. During focus interviews, 28 students
answered whether through drama-method learning experience and drama has
affected personal development. The content analysis method was used in the
interpretation of the data. As a result of the content analysis conducted in this study,
four main themes and nine subthemes were determined. Themes are; 1. Learning
(effective learning, learning by having fun); 2. Confidence (improvement in self-
confidence, improvement in creativity); 3. Sufficiency (taking responsibility,
collaborating); 4. Communication (empathy, awareness, socialization). This study
showed that education through the drama method improves the learning of nursing
students. Education through the drama method enables nursing students to learn
effectively. This research has provided valuable information on the use of drama
method.
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Introduction

Nursing education requires a curriculum covering the cognitive, affective domain, and
psychomotor learning fields of students (Dikmen et al., 2016; Kilig, 2018). The aim of
nursing education is to train professional members who access can information and use
it for the benefit of the individuals they care for (Fancourt & Finn, 2019). It also aims to
develop empathy and communication, problem-solving, and critical-thinking skills
(Culha, 2019; Fancourt & Finn, 2019).

Various educational methods are used in nursing education to develop the knowledge
and skills suitable for the profession (Akbaba & Ozbicakei, 2021; Culha 2019). Among
the most effective educational methods in developing the cognitive and psychomotor
behaviors of students are interactive methods that enable them to actively participate in
the learning process (Aslan, 2018; Culha 2019). One of these methods is the drama
method. Drama is the portrayal of a concept, behavior, idea, experience, or event in a
play or game by using theater techniques. As a teaching method, drama is an active
way of learning that includes purpose, content, learning process, and assessment
sections (Aydiner, 2014; Hagler, & Morris, 2021).

Drama can provide nursing students a real-life-like clinical setting. Students are involved
in a clinical scenario sometimes as actors and sometimes as the audience. They can gain
a unique experience and empathy by portraying many roles such as patient, caregiver,
and nurse (Jefferies et al., 2021; Saxton & Miller, 2013). Previous studies examining the
experiences of learning with the drama method have reported that students developed
a sense of empathy by playing various roles such as patient, nurse, patient relative
(Arveklev et al., 2018). The studies have demonstrated that drama contributes to self-
learning in nursing students, enables them to explore their lack of knowledge and
develops their critical thinking and communication skills and provide with the role of
professional nursing (Arveklev et al., 2018; Ginay & Kiling, 2018; Lewis et al., 2013;
Molu, 2019; Reams & Bashford, 2011).

In many of the nursing schools in Turkey, nursing education is carried out with "classical
education" method (Ginay & Kiling, 2018). Classical education system is a method
during which the teacher is active and the student is passive (Karadag et al., 2013). The
fact that the classical education system is based on knowledge transfer, it does not
adequately develop students' critical thinking, decision making and problem solving skills
(Kanbay et al., 2017). Active learning methods, on the other hand, will have a positive
impact on the quality of learning by using active learning strategies that guide students
to learn, enable them to take responsibility, develop their thinking skills and motivate
them in the educational process (Filiz & Dikmen, 2017). Nursing educators have difficulty
in finding teaching methods that enable students to understand the connection between
theoretical courses and clinical practice (Crookes et al., 2013). Qualified theoretical
education is the way to send the students to the clinic adequately and equipped
(Gemuhay et al., 2019). Drama enables students to acquire knowledge, skills and
attitudes before they encounter patients and clinical experience (Sayar & Capik, 2021).
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Helps to reduce students' anxiety and increase their sense of confidence. (Buxton, 2011).
The use of the drama method in nursing education may help students to implement
theoretical knowledge in practice (Halabi et al., 2012; Morrison et al., 2013; Lepp et al.,
2011). Drama in nursing education has been studied in different specialties. There is no
evidence examining its effect in Child Health and Disease Nursing education. The aim
of this study was to evaluate its effect on both professional training and communication
skills of students in Child Health and Disease Nursing education.

Method

Research design

This study was carried out using a phenomenological method, a qualitative research
design. Phenomenology is an appropriate method for examining the learning
experiences of nursing students through the drama method. There are a number of
theoretical frameworks that can guide qualitative research in analysing data in line with
the researcher's aims and objectives. One of these is phenomenology. The aim of this
study is to explore students' experiences. Therefore, the study was conducted in a
phenomenological pattern. This study is based on the Consolidated Criteria for
Reporting Qualitative Research, (COREQ) guidelines.

Participants

The study was conducted between February and May 2019, with sixth semester nursing
students who attend the Child Health and Diseases Nursing courses at the nursing faculty
of a university in the east of Turkey. Data were collected through the focus-group
interview technique.

Nursing education process in Turkey is designed to be at least four years with students
completing total 4600 h of theoretical and practical experience. Nursing students take
the pediatric nursing course in the third year, in the sixth semester. The researchers
obtained the names and e-mail addresses of the students taking the pediatric nursing
course from the school administration. An announcement about the study was made to
the students who were taking this course through e-mail. The students were informed of
the purpose and scope of the study. They were asked whether they wanted to take part
in the study or not. The study sample consisted of 32 students who responded to the
announcement. The researchers wrote the names of the voluntary students on a piece of
paper and put them in an envelope. Then, the students were divided into 5 focus groups
by drawing lots (three focus groups consisted of 6 students and two focus groups
consisted of 7 students). During the study, four students withdrew from the study for
personal reasons. As a result, a total of 28 students participated in the study, four in one
focus group and six students each in the other focus groups. Data saturation was reached
with 28 students.
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In qualitative research, data collection continues until satisfactory data are obtained. In
determining the sample size in this study, a sampling approach was used that required
researchers to continue collecting data until sufficient sizes were reached to answer the
research question through repetitive processes (Corbin & Strauss, 1990; Boddy, 2016).

The inclusion criteria;

eSpeaking Turkish,

eTaking the course of Child Health and Disease Nursing nursing.
Drama Practice

For the drama performance, the subjects in the Child Health and Diseases Nursing
curriculum were determined by the researchers. These subjects were: children with Type
1 diabetes and their families, children with chronic renal failure and their families,
children with cancer and their families, child abuse, children living and working on the
streets, and nursing approaches. Each of these subjects was written on a paper and
placed in an opaque envelope. One student from each focus group drew out a paper
from the envelope and determined the subject of his/her group.

The students were asked to write a scenario that would reflect the subject and nursing
care. After determining the subjects to be presented by the students, they had four weeks’
preparation time. Each group was given an average of six hours of counseling by the
researchers. Students were also allowed to call the researchers at any time for counseling.
The focus groups worked for, on average, 30 hours on preparation and play rehearsals.
The researchers evaluated the students' scenarios by reading and watching the
rehearsals before the performance and made suggestions. Drama practices were held
during extracurricular hours and students were not paid for their performances. At each
stage in the drama preparation, the first researcher (UG) advised three of the focus
groups, and the second researcher (SD) advised two of the groups. Researchers have
been trained in qualitative research and have experience in this field. The researchers
ensured that every student played an active role in the drama performance of their group.

The students played their roles amateurishly, and they did not receive help from any
professional (e.g., an actor). The roles played by the students were generally a patient,
nurse, student nurse, child, mother, father, sibling, neighbor, teacher, doctor, or nurse
trainer. The audience consisted of the students in the other focus groups. The focus-
group interviews were held after the performances in the classroom where the
performances were presented. The flowchart of the study is shown in Table 1.
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Table 1. Flow Chart of the Research

1- Focus group meeting with the advisor

¢Giving counselling on access to resources (library, web bases, nongovernmental
organizations, and hospitals etc.) on the identified topics.

eThe advisor’s reporting the size of the topic and his/her expectations about it.
eAnswering the questions of the focus group.

2- Focus group 1* meeting

eThe election of the group leader by the students and division of labor.
eConducting the first studies on the scenario about the topic.

3- Focus group meeting with the advisor

eAnalyzing the written scenarios.

¢Giving the necessary suggestions and corrections.

4- Focus group 2™ meeting

eProvision of equipment and costumes to be used in the drama performance.
ePerforming rehearsals for the drama performance.

eStudents’ sharing feedback and suggestions for drama among themselves.
5- Advisor and focus group meeting

ePreview of the drama performance by the advisor.

eAdvisor’s submission of his/her opinions and suggestions about the preview.
Criticizing the performance with the group.

6- Drama Performance

eFocus group’s performing the drama.

7- Receiving feedback from the audience after the performance

8- Focus group interviews with the group who performed the drama

Data collection

The data were collected through the focus-group interview method and audio recordings.
During the interviews, the nursing students were asked two basic questions “Can you
explain your through drama-method learning experiences?, Can you explain how
drama has affected your personal development?.” to learn about their experiences in
learning through drama and how they felt drama had helped them. Follow-up questions
(such as “could you explain this a little more2” or “what exactly do you mean?”) were
asked to expand on the answers. The interviews lasted for at least 50, and at most 75,
minutes. The interviews were conducted after each play by the researcher responsible
for the group’s preparation. The other researcher participated in the interviews as an
auditor and observer. Researchers avoided using guiding, judgmental attitudes and
statements during the interviews.

Drama rehearsals, drama presentations and focus group interviews were conducted in
the laboratory environment of the faculty of nursing. The laboratory environment has a
capacity of approximately 30 students and there are tables and chairs in a U shape

145




ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Arastirmalar Dergisi

where students can see each other easily. Again in this environment, there are many
materials such as patient beds, models, screens, medical supplies, and blackboards. The
laboratory is located in a bright, sunny and quiet part of the faculty.

Data analysis

The data were evaluated using the qualitative content analysis method in four stages.
Content analysis is a research technique used to obtain reproducible and valid results
related to the content of the data (Graneheim & Lundman, 2004). In the first stage, the
researchers transcribed the audio recordings independently, then transcribed and read
them repeatedly. In the second stage, the researchers independently coded the same,
similar and different statements. In the third stage, the researchers made a session and
compared the statements they had coded. This comparison found the coding study of
both researchers to be the same. In the last stage, the coded data were combined, and
the main themes and subthemes of the research were determined (Corbin & Strauss,
1990; Graneheim & Lundman, 2004). After all the focus interviews were completed, the
transcripts of the interviews were read to the participants and their consents were
obtained.

Reliability

The criteria of verifiability, reliability, transferability and credibility of the research
findings were met (Polit & Beck, 2010). The interviews were conducted by the first author.
To ensure reliability, the interviews were audio-recorded and transcribed verbatim. All
authors contributed to data analysis to ensure internal validity. To ensure verifiability,
data analysis was carried out separately by two researchers and findings were discussed
in regular meetings. In addition, extracts from the participants' speeches were included
in the findings. In order to ensure transferability, the socio-demographic characteristics
of the participants were defined and an attempt was made to explain the method and
the findings in detail.

Ethical considerations

Ethical approval (2019/4-33) from X University, Health Sciences Non-Invasive Clinical
Research Ethics Committee and the permission of the Faculty of Nursing were obtained
before starting the study. The participants were informed about the structure, purpose,
and procedures of the study. In addition, they were told that voice recordings would be
made, and the information collected during the interviews would be used only for
scientific purposes. Verbal and written permission were obtained from the students who
wanted to participate in the study.
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Findings

The average age of the students was 21.2 years old, all were third-year undergraduate
nursing students, and 20 of them were female. As a result of the content analysis
conducted in this study, four main themes and nine subthemes were determined: (1)
Learning: Effective learning, Having fun while learning; (2) Confidence: Improvement in
self-confidence, Improvement in creativity; (3) Sufficiency: Taking responsibility and
Collaborating; (4) Communication: Empathy, Awareness and Socialization (Table 2).

Table 2. The main and sub-themes of the study

Main Themes Sub-Themes

eLearning Effective learning
Having fun while learning

eConfidence Improvement in self-confidence
Improvement in creativity

oSufficiency Taking responsibility
Collaborating

eCommunication Empathy
Awareness

Socialization

Theme 1: Learning

The students stated that the drama method made a positive contribution to the learning
process. They said that, compared to the classical learning method, it allowed them to
be active, learn during the process, and have fun while learning. They also said that their
learning improved and what they learned was more permanent. The subthemes of this
chapter were determined to be effective learning and having fun while learning.

Subtheme 1: Effective learning

The students stated that they conducted more research in order to convey every aspect
of the subject to the audience. They said they reached the related cases and conducted
interviews to learn about the process of the disease and the problems patients
experienced. The students said it was more effective to define the subject through drama.

As one student explained:

“The drama method enabled us to learn in multiple dimensions. We prepared all the
aspects of the subject we presented. We learned extensively about the disease and
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nursing care. We played the role of a sick child or their parents. This method attracts
visual attention and is very permanent.” (Drama group 2, student 4)

Another student said:

“I used to read only the lecture notes before. | used to forget most of what | read after
the exam. While preparing for the drama presentation, we researched a lot of resources
and interviewed the patients. The information became much more permanent and
comprehensive since we got the knowledge through research.” (Drama group 3, student

1)
A third student said:

“As well as learning the subject that | prepared through drama very well, | learned the
subjects that my friends presented very well. | wish all the courses were taught this way.”
(Drama group 2, student 5)

Subtheme 2: Having fun while learning

All the students who participated in the study stated that they had never had such a fun
learning experience. The following are some of the students’ comments:

“We had so much fun during the rehearsals. We laughed a lot about ourselves and our
friends. It was a lot of fun.” (Drama group 3, student 3)

“I never thought | could have so much fun during the stage of preparation. It is both
surprising and fun to see a quiet friend acting.” (Drama group 2, student 4)

Theme 2: Confidence
Subtheme 1: Improvement in self-confidence

Students stated that they improved their assertiveness with the drama method, and it
helped them approach patients in the clinic with more confidence. Their discovery of
their talents and success improved their self-confidence. The following are some of the
students’ comments on this subtheme:

“I couldn’t believe myself. | never thought | would play the role of a man in front of so
many people. But | realized | could act.” (Drama group 3, student 5)

“l can’t talk much in a crowded environment. I'm ashamed. | saw that now | can talk.
Thanks to drama, | have improved my self-confidence.” (Drama group 4, student 3)

“Before the show we were concerned about whether we would succeed or not. But we
saw that we could. Our self-confidence has improved.” (Drama group 2, student 4)

Subtheme 2: Improvement in creativity

148



ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Arastirmalar Dergisi

The students put a lot of effort into making effective presentations. They prepared various
costumes, wrote scripts, and thought about how to make the best presentation. This
contributed to the development of their creativity. One student commented:

“We thought about how to describe leukemia in the best way with our group. Then we
decided to become blood cells. We prepared costumes representing various blood cells.”
(Drama group 1, student 1)

Another student said:

“We thought about how to demonstrate child abuse in relation to each other. We decided
to perform a play in the play.” (Drama group 5, student 1)

Theme 3: Sufficiency

Nursing students stated that participation in this learning process increased responsibility,
cooperation and productivity.

Subtheme 1: Taking responsibility

Students stated that they took responsibility for learning and teaching through drama.
They stated that they tried various scenarios and games in order to convey the subject in
the best way. One student commented:

“The sense of responsibility also develops a lot. To our friends, to ourselves, and to you
Mr./Mrs. Everyone tried to fulfill their responsibilities. For example, everyone gathered
at the time we set for rehearsals.” (Drama group 4, student 1)

Subtheme 2: Collaborating

The students collaborated to present the play in the best way. Some of the students
commented:

“First we got rid of ‘I’ in the group and became ‘we.’ We collaborated. One fulfilled the
lack of the other.” (Drama group 1, student 5)

“We all tried to do our best; everyone did their best for it. While preparing our game,
we tried to reach new resources. We rehearsed during the day, and at night we prepared
educational material for the play.” (Drama group 2, student 7)

Theme 4: Communication

They expressed that the drama method helped them to better understand the feelings of
a sick child and his/her family. In addition, the students stated that their interaction and
communication with each other increased during the drama preparation process.
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Subtheme 1: Empathy

The students were of the opinion that the drama method had a positive contribution to
the development of empathy. In order to better convey the subject, they interviewed and
observed related cases. They tried to understand the feelings of a patient and their family
and the difficulties they encounter. The students played sick children and their families
during the plays. They put themselves into their shoes and understood how they feel.

A student from the group that presented a child with chronic renal failure (CRF) and their
family commented:

“I played the child with CRF through the drama method. | understood what he or she
was feeling, what he or she was going through. From now on, | can communicate more
comfortably with these children. | can take care of them.” (Drama group 2, student 5)

Subtheme 2: Awareness

The students had little knowledge about nongovernmental organizations providing
support for children with chronic illnesses and their families. The students conducted
miscellaneous research on the subjects they were going to present, and their awareness
of nongovernmental organizations and their activities increased.

The opinion of one student:

“I really didn’t know about the Foundation for Children with Leukemia; | didnt even
know that it helps poor families who have children with cancer. However, now | know.”
(Drama group 1, Student 4)

The statement of a student who interviewed children working on the street:

“Now | see a child selling handkerchiefs on the street from a different aspect. He or she
is an abused child.” (Drama group 5, Student 4)

Subtheme 3: Socialization

While preparing for the plays, the students improved their friendships by communicating
and collaborating in groups for all parts of the process. Two students said:

“I know my friends better now. | wasn’t this close with my friends before drama. We got
closer and closer day by day.” (Drama group 2, student 1)

“We had long phone calls, texted each other, communicated constantly to achieve the
best.” (Drama group 1, student 2)
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Results and Discussion

The results of this study show that education through drama contributes to on nursing
students’ professional education and communication skills. The findings of previous

studies on drama’s effect on learning support the findings of this study study (Arveklev
et al., 2018; Sayar & Capik, 2021).

Nursing education through drama provides holistic and experiential learning in contrast
to the classical method (Morrison et al., 2013; Rankin & Brown, 2016). The literature
reports that nursing students often have difficulty in criticizing and applying theoretical
knowledge (Benner et al., 2010; Crookes et al., 2013; Gunay & Kiling, 2018; Riksaasen
Hatlevik, 2012). In learning through drama, students can develop critical-thinking and
problem-solving skills by linking the information they obtain from many different
resources. At the same time, they have the opportunity to implement theoretical
knowledge through role playing, observation, and experience (Aydiner, 2014). In a study,
nursing students stated that drama helped to concretize the theoretical course content,
facilitated learning, and forced students to be active and participate in the learning
process (Arveklev et al., 2015). In a similar study, in a study using enriched learning
methods with active participation, it was found that the self-confidence of nursing
students who took pediatric courses increased and their anxiety decreased (Acar et al.,
2022). The synergic effects of the role of peers and teamwork are another factor in the
development of a positive learning environment through drama. Research has shown
that peer support and teamwork contribute to social learning, empathy, transferring

information to other students, giving feedback, and improving communication skills
(Ramm et al., 2015).

In this study, the nursing students stated that they had fun while learning and did not get
bored during the learning process. In classical education, the instructor is active and the
student is passive, which negatively affects the student’s desire to learn (Karadag et al.,
2013). Students gain more experience from activities they personally participate in and
enjoy. This also gives them the opportunity to express their feelings (Nakiboglu, 2020).

Learning styles are among the factors that affect creativity (Xing et al., 2018). In this
study, students said that drama improved their creativity. Nursing students wrote scripts
for their drama performances and discussed how to present the topic in the most effective
way. They also designed costumes and created various educational materials. All of
these activities are likely to have an impact on the development of their creativity.

Previous studies have also found that drama education has positive effects on critical
thinking and creativity (Culha, 2019; Xing et al., 2018).

In this study, the students stated that drama had a positive effect on their taking
responsibility and cooperating with each other. Through the drama method, students
have the responsibility of both actively learning and transferring what they have learned.
They are also responsible to each other for presenting their performance in the best way
possible. Therefore, it is thought that students develop the skills of taking responsibility
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and cooperating with their group. All of these characteristics of drama can also
contribute to the development of students’ self-confidence and competence. In a study
conducted by Buxton (2011), it was found that drama develops self-confidence in nursing
students.

Empathy is a basic skill for all nurses (Mirzaei et al., 2020; Williams & Stickley, 2010).
Drama provides the opportunity for nursing students to develop empathy and the ability
to communicate with patients (Arveklev et al., 2018; Benner et al., 2010; Crookes et al.,
2013; Morrison et al., 2013). In this study, the nursing students stated that drama helped
them understand the feelings of the patients and their families and establish effective
communication with them. Arveklev et al. (2015) found that the students in their study
learned how to communicate with patients through the dialogue in their plays. The
students in this study also said that their awareness improved by meeting with children
and families with different diagnoses and visiting nongovernmental organizations. This
improved both their empathy and awareness. In the literature, it has been found that
education through drama increases the self-awareness of nursing students and increases

their self-awareness as well as their personal and professional development (Gatgzka &
Trinder, 2018; Jefferies et al., 2021).

Limitation and Strengths

The study is the first drama study in our country that evaluates learning through drama
in Child Health and Disease Nursing education. It is a study that examines both the
professional learning and personal development of students in depth. This study also
has some limitations. In the research, only the experiences of students who performed
drama in focus group studies were included. Viewers' opinions are not reflected.

Conclusion and Recommendations

This study showed that education through the drama method improves the learning of
nursing students. It was found that, with drama, the students’ skills of responsibility,
cooperation and creativity improved. Students also had the opportunity to have a positive
experience before the encounter with the patient by improving empathy and
communication skills owing to the roles they played. The awareness of the students
improved as they interviewed real resources (patient, children living / working on the
street, etc.). Thus, drama is an effective learning method that teaches learning in different
ways and contributes to the preparation of nursing students for the clinic. The use of the
drama method in nursing education should be expanded and supported.

In addition, it can be proposed to be carried out in different subject areas at
undergraduate and postgraduate level. The experiences and ideas of the audience can
also be incorporated into the studies to be carried out.
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Genisletilmis Torkge Ozet

Hemsirelik egitimi, dgrencilerin biligsel, duyussal alan ve psikomotor 6grenme alanlarini
kapsayan bir mifredat gerektirir. Hemsirelik egitiminin amaci, bilgiye ulasabilen ve bunu
bakim verdigi bireylerin yararina kullanabilen meslek Uyeleri yetigtirmektir. Ayrica empati
ve iletisim, problem ¢ézme ve elestirel disinme becerilerini gelistirmeyi amacglar.

Hemsirelik egitiminde meslege uygun bilgi ve becerileri gelistirmek icin cesitli egitim
yontemleri kullanilmaktadir. Bu ydntemlerden biri de drama ydntemidir. Drama,
hemsirelik dgrencilerine gercek hayat benzeri bir klinik ortam saglayabilir. Ogrenciler
klinik bir senaryoya bazen oyuncu bazen de izleyici olarak dahil olurlar. Hasta, bakici,
hemsire gibi bircok rolU canlandirarak benzersiz bir deneyim ve empati kazanabilirler.
Drama yoéntemiyle 6§renme deneyimlerini inceleyen 6nceki ¢alismalar, 6grencilerin
hasta, hemsire, hasta yakini gibi cesitli rolleri oynayarak empati duygusu gelistirdiklerini
bildirmigtir. Dramanin hemsirelik 6grencilerinde kendi kendine 6grenmeye katki
sagladigi, bilgi eksikliklerini kesfetmelerini sagladigi, elestirel disinme ve iletisim
becerilerini gelistirdigi ve profesyonel hemsirelik rolinU kazandirdigi gdsterilmistir.

Turkiye'deki hemsirelik okullarinin bircogunda hemsirelik egitimi “klasik egitim” yéntemi
ile yurUttlmektedir. Klasik egitim sisteminin bilgi aktarimina dayali olmasi, égrencilerin
elestirel dUsinme, karar verme ve problem ¢6zme becerilerini yeterince
gelistirmemektedir. Hemsirelik egitimcileri, 6grencilerin teorik dersler ile klinik uygulama
arasindaki  baglantiyr  anlomalarini  saglayacak  6gretim  yéntemleri  bulmakta
zorlanmaktadir. Ogrencileri klinige yeterli ve donanimli géndermenin yolu nitelikli teorik
egitimden geg¢mektedir. Hemsirelik egitiminde drama ydénteminin  kullaniimasi,
dgrencilerin teorik bilgilerini pratikte uygulamalarina yardimer olabilir. Drama yoluyla
egitim, hemsirelik 6grencilerinin kliniklerde yasadigi sorunlari azaltabilir. Bu ¢aligma,
dramanin hemsirelik 6grencilerinin mesleki egitim ve iletisim becerileri Uzerindeki
gUcinu belirlemek amaciyla yapilmstir.

Bu calisma nitel bir arashrma deseni olan fenomenolojik yéntem kullanilarak
gerceklestirilmistir.  Calisma, Subat-Mayis 2019  tarihleri  arasinda, Turkiye'nin
dogusunda yer alan bir Oniversitenin  hemsirelik fakiltesinde Cocuk Saghgr ve
Haostaliklari  Hemsireligi  dersini  alan altina dénem hemsirelik  6grencileri ile
yOrGtolmuostor. Veriler odak grup gériosmesi teknigi ile toplanmishr. Ogrencilere
calismanin amacar ve kapsami hakkinda bilgi verilerek calismaya katilmak isteyip
istemedikleri sorulmustur. calismaya bir odak grupta dért, diger odak gruplarda alhisar
dgrenci olmak Gzere toplam 28 dgrenci katilmighr.

Drama Uygulamasi icin Cocuk Saghgr ve Hastaliklari Hemsireligi miofredatinda yer alan
konular aragtirmacilar tarafindan belirlenmigtir. Bu konularin her biri bir kagida yazilmig
ve opak bir zarfin icine yerlegtirilmistir. Her odak gruptan bir égrenci zarftan bir kagit
cekerek kendi grubunun konusunu belirlemistir. Ogrencilerden konuyu ve hemsirelik
bakimini yansitacak bir senaryo yazmalari istenmistir.
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Veriler odak grup gérismesi ydntemi ve ses kayitlari yoluyla toplanmighr. Gérigsmeler
sirasinda hemsirelik dgrencilerine drama yoluyla 6grenme deneyimlerini ve dramanin
kendilerine nasil yardimer oldugunu hissettiklerini 6grenmek icin “Drama yéntemiyle
égrenme deneyimlerinizi agiklayabilir misiniz¢, Dramanin kisisel gelisiminizi nasil
etkiledigini agiklayabilir misiniz2” seklinde iki temel soru sorulmustur. Takip sorulari
(“bunu biraz daha agiklayabilir misiniz2” veya “tam olarak ne demek istiyorsunuz2” gibi)
cevaplari genigletmek igin sorulmustur.

Veriler nitel icerik analizi yéntemi kullanilarak dért asamada degerlendirilmistir. ilk
asamada, arastirmacilar ses kayitlarini bagimsiz olarak kopyalamig ve tekrar tekrar
okumuslardir. Ikinci asamada ayni, benzer ve farkl ifadeleri kodlamislardir. Uciinco
asamada aragtirmacilar bir oturum yaparak kodladiklar ifadeleri karsilagtirmiglardir. Bu
karsilastirmada her iki arastirmacinin kodlama calismasinin ayni oldugu goériulmuistur.
Son asamada ise kodlanan veriler birlestirilerek arastrmanin ana temalar ve alt
temalari belirlenmigtir. Tom odak gérigsmeler tamamlandiktan sonra, gérismelerin
transkriptleri katlimcilara okunmusg ve onaylari alinmugtir.

Bu calismada (1)Ogrenme: Etkili dgrenme, Ogrenirken eglenme; (2) Ozgiven:
Ozgivende gelisme, Yaraticilikia gelisme; (3) Yeterlilik: Sorumluluk alma ve Isbirligi
yapma; (4) iletisim: Empati, Farkindalik ve Sosyallesme olmak tizere dért ana tema ve
dokuz alt tema belirlenmistir. Bu ¢calismanin sonuglari, drama yoluyla egitimin hemsirelik
dgrencilerinin  mesleki egitimlerine ve iletisim becerilerine katkida bulundugunu
gostermektedir. Dramanin 6grenme Uzerindeki etkisine iliskin 6nceki ¢alismalarin
bulgulari bu ¢alismanin bulgularini desteklemektedir.

Drama yoluyla hemsirelik egitimi, klasik yéntemin aksine bUtinctl ve deneyimsel
dgrenme saglar. Drama yoluyla 6grenmede o&grenciler bircok farkli kaynaktan
edindikleri bilgileri iliskilendirerek elestirel diginme ve problem ¢6zme becerilerini
gelistirebilirler. Yapilan bir calismada hemsirelik égrencileri dramanin teorik ders
iceriginin somutlagtinlmasina yardima  oldugunu, &grenmeyi kolaylastirdigini  ve
dgrencileri aktif olmaya ve é3renme surecine katlmaya zorladigini belirtmiglerdir.
Benzer bir calismada, aktif katihimli zenginlestirilmis 6grenme ydntemlerinin kullanildig:
bir calismada, pediatri dersi alan hemsirelik 6grencilerinin 6zgivenlerinin arthgr ve
kaygilarinin azaldig tespit edilmistir. Drama ile akranlarin rolt ve ekip ¢alismasinin
sinerjik etkileri de bir diger faktérdir. Aragtirmalar, akran destegi ve ekip calisgmasinin
sosyal 6grenmeye, empati kurmaya, diger dgrencilere bilgi aktarmaya, geri bildirim
vermeye ve iletisim becerilerini gelistirmeye katkida bulundugunu géstermistir.

Bu calismada hemsirelik 6grencileri 6grenirken eglendiklerini ve égrenme sirecinde
sikilmadiklarini belirtmiglerdir. Klasik egitimde egitmen aktif, égrenci pasiftir ve bu
durum &grencinin dgrenme istegini olumsuz etkiler. Ogrenciler kisisel olarak katildiklar:
ve keyif aldiklari etkinliklerden daha fazla deneyim kazanir.

Ogrenme stilleri de yaraticihgi etkileyen faktérler arasindadir. Bu calismada da
dramanin égrencilerin yaraticiliklarini gelistirdigi belirlenmistir. Hemsirelik égrencileri
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drama performanslari icin senaryolar yazmis ve konuyu en etkili sekilde nasil
sunacaklarini tartigmiglardir. Ayrica kostimler tasarlamis ve cesitli egitim materyalleri
olusturmuslardir. Tom bu etkinlikler yaraticiliklarini geligtirmistir.

Calismada égrenciler, dramanin sorumluluk alma ve isbirligi yapma becerileri Gzerinde
olumlu bir etkisi oldugunu belirtmislerdir. Drama yéntemi sayesinde é6grenciler hem aktif
olarak 86grenme hem de égrendiklerini aktarma sorumluluguna sahip olabilir. Ayrica
performanslarini en iyi sekilde sunma konusunda da birbirlerine kargi sorumludurlar.
Dolayisiyla 8grencilerin sorumluluk alma ve gruplariyla isbirligi yapma becerilerini
geligtirdikleri disunulmektedir. Dramanin tim bu 6zellikleri dgrencilerin 6zgiven ve
yeterliliklerinin gelismesine de katki saglayabilir.

Empati, ttm hemsireler icin temel bir beceridir. Drama, hemsirelik 6grencilerine empati
ve hastalarla iletisim kurma becerisi gelistirme firsati sunar. Bu ¢calismada hemsirelik
dgrencileri, dramanin hasta ve ailelerinin duygularini anlamalarina ve onlarla etkili
iletisim kurmalarina yardimer oldugunu belirtmislerdir. Bu ¢calismadaki 6grenciler ayrica
farkl tanilara sahip gocuklar ve ailelerle tanigarak ve sivil toplum kuruluglarini ziyaret
ederek farkindaliklarinin arthgini belirtmislerdir. Bu da hem empatilerini hem de
farkindaliklarini  geligtirmistir.  Literatirde drama  yoluyla  egitimin  hemsirelik
dgrencilerinin 6z farkindaliklarini artirdig, kisisel ve mesleki gelisimlerinin yani sira 6z
farkindaliklarini da artirdigi tespit edilmistir.

Calismamizda sadece odaok gruplarda drama yapan 6grencilerin deneyimlerine yer
verilmigtir. Seyircilerin  goérisgleri  yansitilmamighr. Bu da ¢alismamizin = sinirliligini
olusturmaktadir.

Bu calisma, drama yéntemi ile egitimin hemsirelik &grencilerinin  6grenmelerini
gelistirdigini gdstermistir. Drama ile 6grencilerin sorumluluk, isbirligi ve yaraticilik
becerilerinin gelistigi tespit edilmistir. Ogrenciler ayrica oynadiklari roller sayesinde
empati ve iletisim becerilerini gelistirerek hasta ile karsilasmadan énce olumlu bir
deneyim yasama firsah  bulmuslardir.  Gercek kaynaklarla  (hasta, sokakta
yasayan/calisan cocuklar vb.) gérustikleri icin égrencilerin farkindaliklari gelismistir.
Dolayisiyla drama, 8grenmeyi farkli yollarla 8greten ve hemsirelik égrencilerinin klinige
hazirlanmasina katki saglayan etkili bir 6grenme yéntemidir. Hemsirelik egitiminde
drama yénteminin kullanimi yayginlastinlmali ve desteklenmelidir.
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