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Introduction

The evolution of information and communication technologies, the global climate crisis,
and the issue of migration have led to increased interdependence among countries in
various social, economic, and technological realms. Consequently, these developments
necessitate the implementation of new regulations and updates across all sectors of
society. The capacity of individuals to navigate this phenomenon, commonly referred to
as globalization, demands a willingness to embrace transformation and necessitates

updates in education to cultivate the skills required for the next century (Guo, 2014;
Ozdemir, 2011).

With the conceptualization of the 'butterfly effect,' denoting an event's occurrence at one
end of the world affecting the other, the imperative of mutual communication and
interaction among countries has arisen. Consequently, societies are compelled to
collaborate and take collective action within the framework of global developments. In
the realm of education, initiatives have been implemented to update programs and
curricula, preparing individuals for the skills required in the future. Particularly aligned
with the forces of globalization, the notion of 'global education' has surfaced. This
educational approach aims to nurture global citizens equipped with essential social skills
to appreciate diversity, collaborate effectively with individuals from different
backgrounds (Merryfield & Kasai, 2004), cultivate critical thinking abilities to navigate
through an inundation of information, and share their accrued knowledge. Global
education, as articulated by Dogan (2011, p. 406), is an educational approach that
seeks to cultivate and support 'global individuals’. These individuals are characterized
by their capacity to design, plan, execute, and take responsibility for tasks. Moreover,
they possess a researcher's mindset, engaging in questioning and criticism, contributing
meaningfully, and demonstrating discernment in their preferences, rejections, and
acceptances.

Literature Review

Recent decades have seen the emergence of significant social and environmental
challenges, necessitating the development of an education model that fosters global,
participatory, and critical citizenship. Consequently, global education has gained
prominence as a response to this imperative, aiming to instill respect for human rights,
cultural awareness, interdependence, and the promotion of global ethics. It also seeks
to cultivate critical thinking and nurture individuals into globally responsible citizens by
encouraging active participation for positive change. In this evolving landscape,
educators are urged to embrace the role of global citizen educators. Their responsibilities
include presenting diverse perspectives, modeling respect for differences, and prioritizing
the development of critical thinking skills in shaping individuals' values and beliefs about
the world (Kivistd as cited in Inka & Niina, 2013; Perez, Sdnchez, & Ferndndez, 2020).

Recent studies have highlighted the critical need for an educational paradigm that
addresses current global issues while equipping students with the skills to meet and solve
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future challenges. According to Leite (2022), integrating sustainable development goals
into educational frameworks offers a comprehensive approach to the development of
critical and creative thinking skills, especially those skills that are essential for problem
solving on a global scale. This integration provides a foundation for transformative
education, emphasising the development of knowledge and skills necessary for global
citizenship and sustainable living. Furthermore, the United Nations Educational,
Scientific and Cultural Organisation (UNESCO) has emphasised the importance of
education for sustainable development in ensuring global sustainability, stating that
education systems should develop in a way that prepares individuals for the complexities
and challenges of the contemporary world (UNESCO, 2021).

As agents of change, educators have a responsibility to create an environment that
encourages open-mindedness and critical enquiry. Banks and Banks (2020) argue that
multicultural education as an important component of global education promotes
understanding of different perspectives and combats ethnocentric prejudices. Educators
can incorporate multicultural principles into the curriculum to help students develop a
more nuanced understanding of global interdependence and the ethical implications of
their actions. This approach develops students' cognitive skills and prepares them to be
proactive and responsible global citizens who can contribute to a more just and
sustainable world.

When the literature is examined, many studies (Merryfield, 2000; Dyer, 2005; Ozkan,
2006; Kaya & Kaya, 2012; Kaymakgi, 2012; Agikalin, 2013; Ersoy, 2013; Inka & Niina,
2013; Guo, 2014; Guinel, 2016; Jeong, 2017; Colak, Kabapinar, & Oztirk, 2019;
Perez, Sdnchez, & Ferndndez, 2020; Mitchem, Shatara, Kim, & Gaudelli, 2020; Akhan
& Kaymak, 2021) investigate teachers' or pre-service teachers' perspectives on global
education. In the Turkish context, some studies (Ceylan, 2014; Guzelyurt et al., 2020)
focused on examining preschool teachers' perspectives on global education within the
framework of the concept of world citizenship by addressing different dimensions.

Increasing cultural interactions worldwide and in Turkey necessitate that children are
prepared to easily engage with individuals from diverse cultures. Beyond mere
acceptance and understanding of other cultures, it is crucial for children to acquire the
skills to effectively cooperate with them. In light of this, educational strategies must be
designed to equip children with the necessary skills to recognize, understand, respect,
and collaborate with other cultures, while fostering awareness of global issues. The
integration of these aspects into preschool education and the support provided to
children in developing global citizenship skills constitute critical topics that merit
discussion (Bell, Sigur & Kim, 2015).

The Purpose of the Study

This study aims to explore global education in the preschool period from the perspective
of preschool teachers in all its dimensions. Aligned with this objective, this research seeks
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answers to the following questions, aiming to uncover preschool teachers' perspectives
on global education in the preschool period:

- How do preschool teachers define the relationship between globalization and
education?

- How do preschool teachers conceptualize global education?

- What are preschool teachers' opinions regarding the themes and outcomes related to
global education?

- What are preschool teachers' perspectives on the incorporation of global education
into the preschool education program?

- What are preschool teachers' views on the knowledge, skills, and values that global
education should encompass?

- How do preschool teachers assess their practices related to global education in their
classrooms?

- What are preschool teachers' opinions on the challenges associated with global
education?

- What are preschool teachers' views on the needs related to global education?

Method

This study, investigating global education in the preschool period from the perspective
of preschool teachers, adopted a basic qualitative research design. In basic qualitative
research, scholars emphasize how individuals construct realities and explore the
meanings people ascribe to experiences, the construction of their world, and the
interpretation of their lives (Merriam, 2018).

The Participants

In determining the study group for this research, 36 preschool teachers were recruited
online through convenience sampling. Volunteers from various cities across different
regions of Turkiye, including Adana, Antalya, Burdur, Bursa, Canakkale, Denizli,
Gaziantep, Kitahya, Giresun, Istanbul, Kahramanmaras, Kirikkale, Kirsehir, Malatya,
Sanliurfa, and Yozgat participated in the study. The demographic characteristics of the
study group are detailed in Table 1.

Table.1

Characteristics of the Participants

Categories n %
1-3 years 11 30,6
v f . 4-6 years 3 8,3
ears of service 79 years 3 8.3
9-11 years 6 16,7
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11 - + years 13 36,1
Membership status of a Non-governmental Organisation Yes 6 16,7
(NGO) No 30 83,3
Basic 26 72,2
Foreign language level Middle 70 278
Yes 6 16,7
Previously travelled abroad No 30 833
Less than 1 hour 4 11,1
Int : ratus (dail 2-3 hour 14 38,9
nternet usage status (daily average) 25 hour T4 38.9
6+ hour 4 11,1
1 application 3 8,3
2 application 12 33,3
Status of using social media applications 3 application 19 52,8
4 application 1 2,8
5 application 1 2,8
Yes 11 30,6
Previous participation in an e-Twinning project No 25 69,4

Table 1 reveals key characteristics of the study group. Notably, 36.1% of the teachers
had accumulated eleven or more years of service, while 83.3% were not offiliated with
any non-governmental organization (NGO). Furthermore, 72.2% of the teachers
possessed a basic-level proficiency in a foreign language, and 83.3% had not travelled
abroad before. In terms of internet usage, 38.9% of teachers spentan average of 2-3
hours to 4-5 hours online. Additionally, 52.8% of teachers reported using three different
social media applications. Finally, a substantial 69.4% of the teachers stated that they
had not participated in any e-Twinning project before.

Data Collection Tools

A personal information form and a semi-structured interview form developed by the
researchers were used as data collection tools in this study. The personal information
form, which included questions about teachers' personal information, was prepared
based on the literature and included years of service, non-governmental organization
membership status, foreign language proficiency, foreign travel status, internet usage
status, social media usage status, and participation in e-Twinning projects and it consists
of seven questions. The semi-structured interview form consisted of nine questions
prepared in line with the literature, allowing to reveal the thoughts of preschool teachers
about global education in the preschool period. For validity and reliability of the form, it
was presented to the opinion of two academicians who were experts in qualitative
methods, one who is an expert in global education, and two academics who are experts
in the field of preschool education. After completing the corrections of the form after
expert opinion, the number of questions was increased to ten. To determine the
comprehensibility of the questions in the form, a pilot application was carried out with
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two preschool teachers, and then the questions were edited, and the form was given its
final form. The form primarily comprises inquiries directed at teachers regarding their
perspectives on globalization and global education. It seeks to understand the role of
global education within the preschool education curriculum and the themes that can be
integrated. Additionally, the form addresses the knowledge, skills, values, and
achievements pertinent to global education. It also assesses teachers' self-perceived
competence in implementing global education in their classrooms, as well as their
reflections on the challenges and needs associated with this implementation.

Data Collection Process

To obtain the data for this research, the researchers first contacted the teachers
personally. The scope of this research was explained, and information was given about
the research and data collection process. Online interviews were requested with teachers
who agreed to demonstrate volunteer work. The instructors were based in various
locations across Turkiye. Online meetings were planned with people who requested
online meetings (Zoom or Google Meet) according to the availability of the teacher and
the researcher. Teachers who declined or were unavailable for online interviews were
provided with the option to complete a written questionnaire. Subsequently, the written
questionnaire was delivered to the teachers. Expanding data in writing has some
outstanding aspects and limitations. While collecting written data provides the advantage
of the interviewee's ability to think comprehensively and write it down as parts, giving
better answers, it has a limitation in terms of missing stages or probing questions not
being asked (Yilmaz & Altinkurt, 2011). Therefore, collecting written data from some
research participants is acknowledged as a limitation of this study.

Data analysis

Content analysis was conducted on the data obtained in this research, which aimed to
reveal the thoughts of preschool teachers about global education in the preschool period.
The primary goal of content analysis is to elucidate and interpret the acquired data,
uncovering the inherent meanings within (Yildinm & Simsek, 2018). Content analysis
was conducted using the MAXQDA 2020 software program. MAXQDA is a software
program that helps interpret and evaluate qualitative data. It also provides visual maps
regarding the codes or themes obtained in line with the analyses carried out on the data
(MAXQDA, 2022). In the present research, first of all, online interviews were transcribed.
The researchers carefully examined the raw interview transcripts, identifying and
categorizing recurring themes through coding. Upon reaching a consensus on the codes,
the researchers derived themes from them. In this regard, it can be said that an inductive
approach was used in the analysis of the data obtained.

Validity, Reliability and Ethics

Qualitative research is considered in terms of validity and reliability elements, such as
credibility, transferability, consistency, and confirmability (Lincoln & Guba, 1986). In this
study, to ensure reliability, teachers who voluntarily agreed to participate were informed
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about the audio and video recording procedures, and their consent was obtained.
Additionally, participants were assured that their personal information would remain
confidential and that the collected data would be presented using coded identifiers (T1,
T2, etc.). To collect data in this study regarding consistency, the form prepared based
on the literature was presented to five academicians who were experts in the different
fields, and expert opinions were obtained. In the transferability dimension, the literature
was examined for the conceptual framework and discussion process of this study, and
direct quotes from the interviews with teachers were presented in line with the purposes
of this study. Expert opinions were sought to confirm the validity of data collection forms,
codes, and themes in the research. In this regard, the raw data were read many times
by the researchers and basic codes were determined. Then, it was examined whether
there was a consensus on the data coded by the researchers. The codes for which
consensus was reached were used as they were, and common codes were re-determined
by re-reading the data on codes for which consensus could not be reached. The
expressions used by teachers were classified based on similarities and themes were
reached by naming the classifications (Patton, 2002). At the same time, the expressions
used by teachers were directly included to support the themes. As a result, the findings
were discussed and interpreted in the light of the literature.

Findings

Teacher opinions in this section are presented in alignment with eight distinct sub-
objectives. These sub-objectives encompass the following aspects: the relationship
between globalization and education, the interpretation of global education, themes and
accomplishments associated with global education, the integration of global education
into the preschool education program, knowledge, skills, and values pertinent to global
education, the proficiency of educators in global education, and challenges as well as
needs in global education.

1. Teachers' Perspectives on the Relationship between Globalization and Education:

Figure 1 illustrates teachers' reflections on globalization in education and their
perspectives on the relationship between globalization and education.
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Figure 1.

Views of Teachers on the Relationship between Globalization and Education
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When examining Figure 1, it is evident that teachers hold varied perspectives on the
advantages and disadvantages of the relationship between globalization and education.
Regarding advantages, teachers' opinions were categorized into codes representing rich
educational opportunities, technological innovations, and enhanced educational quality,
respectively, based on frequency.

Examples of teachers' positive perspectives include:

T5: 'In general, | find it positive that it diversifies educational opportunities and creates a
freer environment’.

T4: 'lt contributes to improving the quality of education and making education more
scientific. It contributes to the training of more talented people as a result of the
educational competition of countries’.

Conversely, concerning disadvantages, teachers' opinions frequently highlight concerns
about the 'Negative impact on national character' and 'Easy access to information' in a
negative context. Selected statements from teachers expressing these concerns are as
follows:

T2: 'lt negatively affects the national character of education’.

T32: 'As digital and social media reduce book reading and make it easier to access
information, the form of research is decreasing. | think this situation may cause
educational problems in the future.
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2. Teachers' Perspectives on the Meaning of Global Education:

Figure 2 illustrates the reflections of teachers regarding global education and their
perspectives on the definition of global education.

Figure 2.

Teachers' Perspectives on the Meaning of Global Education
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In Figure 2, teachers' perspectives on the meaning of global education are categorized
into four distinct themes. Consequently, teachers commonly articulate their definition of
global education through concepts, such as 'providing perspective,' 'equal opportunity,'
'preparing children for the world,' ‘conscious education,' and 'fair education’.Selected
statements from teachers illustrating these perspectives are as follows:

T8: 'Global education, in my opinion, means that every individual can receive education
equally, regardless of physical or economic awareness.'

T34: 'Looking at the realities of the world from different perspectives and presenting and
implementing rational and creative ideas.'

T1: To be educated with equal opportunities in terms of knowledge worldwide.'
T3: 'l define it as people being more alert, more conscious, and more fair in education.™
3. Teachers' Perspectives on Themes and Attainments in Global Education:

Figure 3 illustrates teachers' opinions regarding the themes and aftainments they
incorporate into their global education practices, as well as those they believe should be
included in the program.
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Figure 3.

Teachers' Perspectives on Themes and Attainments in Global Education
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When examining Figure 3, teachers articulated their perspectives on the themes deemed
essential in global education, such as human rights, sustainability, and local culture,
emphasizing specific examples from their classroom practices. Selected statements from
teachers exemplifying these views are as follows:

T5: 'We include the topics of equality, rights, justice, and integration with various cultures
in our subjects, sometimes through stories and sometimes through drama.'

T29: 'l address environmental pollution, the deterioration of ecological balance,
protection of resources, and equality between people within the scope of individual
responsibility.'

Upon analyzing teachers' opinions in terms of frequency regarding the attainments that
should be included in global education, Figure 3 illustrates their perspectives across
dimensions, such as awareness of responsibility, similarities, and differences. Within this
context, the codes for 'respect for differences' and 'cultural differences' are evident.
Sample statements from teachers expressing these perspectives are presented below:

T7: 'We discuss how issues that are ordinary in our lives are perceived in different
cultures.'

T20: 'In addressing environmental issues, we conduct activities with awareness of our
responsibilities and what we can do for a greener and more livable world.'
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4. Teachers' Perspectives on the Integration of Global Education into the Preschool
Education Program

Figure 4 delineates teachers' views on how global education should be incorporated into
the preschool education program.

Figure 4.

Teachers' Perspectives on the Integration of Global Education into the Preschool Education Program
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When analyzing Figure 4, the positioning of global education within the preschool
education program is observed to be categorized into three distinct dimensions. In the
learning process dimension, teachers advocate for the foundational integration of global
education at the preschool level, emphasizing the pivotal role of this period in global
education. Additionally, they stressed the importance of children learning through
hands-on experiences and activities. Simultaneously, teachers underscored the necessity
for children to be actively engaged, adapting global education to their developmental
levels and employing diverse methods, techniques, and materials in the teaching process.
[llustrative examples from teacher statements include:

T14: 'l believe it should be at the basic level, especially to raise conscious children.'

T30: 'lt can be expanded by incorporating more trips and observations, with drama and
games also being employed frequently.'

T12: 'l present various visuals and videos, followed by drama studies.'
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5. Teacher Perspectives on the Knowledge, Skills, and Values that Global Education
Should Instill in Preschool Education

Figure 5 illustrates teachers' opinions regarding the knowledge, skills, and values that
should be encompassed by global education during the preschool period.

Figure 5.

Teacher Perspectives on the Knowledge, Skills, and Values that Global Education Should Instill in Preschool
Education
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Teachers emphasized that global education should encompass knowledge, skills, and
values aimed at fostering awareness, sustainability, respect, empathy, and human rights.
Representative opinions from teachers on this matter include:

T2: 'In this context, | expect that, as a result of the education to be given, children will be
more conscious, have the right attitudes, and be fair individuals.'

T8: 'l believe that this education should primarily include situations aimed at making
people aware that every person has equal rights, regardless of religion, language, race,
economic and social level.'

T11: 'lt should include the ability to use technology correctly. It should also instill values
of love and respect.’

6. Preschool Teachers' Self-Assessment of the Implementation of Global Education
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Figure 6 delineates preschool teachers' self- assessment regarding the implementation
of global education in their classrooms.

Figure 6.

Preschool Teachers' Self-Assessment of the Implementation of Global Education

]

Global Education-Teacher Level

'

]

Level of Educator (0)

Medlum Level (12) Not Sufflaent (5)
Basn: Level (14)

Teachers predominantly characterized their proficiency in global education practices as
basic or intermediate. Selected statements from teachers reflecting this self-assessment
include:

T2: 'l perceive myself as inadequate.'

T5: 'l consider my proficiency to be at a very early stage, particularly concerning
environmental and educational opportunities.'

T21: 'While | recognize the need for improvement in terms of systematic methods, | feel
well-equipped in terms of content and teaching methods.'

7. Teachers' Perspectives on Challenges in Implementing Global Education in Preschool

Figure 7 delineates teachers' perspectives on the challenges in implementing global
education in preschools.
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Figure 7.

Teachers' Perspectives on Challenges in Implementing Global Education in Preschool
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In addressing the potential challenges encountered in implementing global education
within preschool settings, teachers underscored various factors. These include challenges
associated with the application, such as 'the small age group, limited social awareness,
insufficient parental support, and time limitations. Additionally, challenges related to the
system were emphasized, such as 'financial constraints, limitations in school facilities,
and difficulties in control,' as indicated in Figure 7. Direct quotations from teachers'
statements further illuminate these challenges:

T2: 'lt may pose challenges if a child witnesses behaviors conflicting with those acquired
at school within their family and environment.'

T8: There may be difficulties in accessing technological materials in the classroom.'

T14: 'Due to the small preschool age group, permanent learning may not be fully
realized."

8. Teachers' Perspectives on Identified Needs in the Implementation of Global Education
in Preschool

This section presents teachers' viewpoints on the anticipated needs that may arise during
the implementation of global education within the realm of preschool education (Figure

8).
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Figure 8.

Teachers' Perspectives on Identified Needs in the Implementation of Global Education in Preschool
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In Figure 8, teachers, reflecting on potential needs for the implementation of global
education in the preschool period, predominantly underscore the necessity for in-service
training on this subject, an increased incorporation of global education into the
preschool education program, and the provision of concrete materials pertaining to this
domain. Several statements from teachers elucidated these perspectives:

T8: 'Although visual and auditory materials associated with global education are
beneficial, the use of concrete materials is more advantageous for children. Hence, |
consider it important and necessary for children to learn about this subject through
tangible materials.'

T16: 'All teachers need to receive in-service training to heighten awareness on this issue.'

T35: The program lacks sufficient space or is almost non-existent for global education.
This issue should be considered during program renewal.'

T36: 'As the initial stage of formal education, we find ourselves in a critical period for
raising awareness about global education when children are most receptive. In-service
training is essential to enhance teachers' competence in this regard."

Figure 9 presents a code cloud summarizing teachers' perspectives on global education.
Upon examination, prominent concepts, such as 'Cultural differences,' 'Key period in
global education,' '‘Basic level,' 'Drama,' 'Play,' 'Perspective provisioning,' and 'Human
rights' emerged in the teachers' statements about global education.

109



~_ ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Arastirmalar Dergisi

Figure 9.

Code Cloud Summarizing Teachers' Perspectives on Global Education
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Discussion

In this study, an exploration of global education in the preschool period is presented
through the lens of preschool teachers. This investigation addresses various dimensions,
including the relationship between globalization and education, the essence of global
education, themes, and attainments associated with global education, the integration of
global education into the preschool education program, and the competencies
encompassed within global education, focusing on knowledge, skills, and values.
Additionally, the educators' proficiency levels, encountered difficulties, needs, and
perspectives were examined, leading to data collection that underwent content analysis.
The analysis adhered to eight distinct sub-objectives, delineating both the challenges
and requirements.

Within the context of the findings, the perspectives of preschool teachers on the
globalization-education relationship were categorized into advantageous and
disadvantageous themes. The advantageous theme comprised codes, such as 'Rich
educational opportunities,’ Technological innovations,’ and 'Qualified education’.
Conversely, the disadvantageous theme featured codes emphasizing the 'Negative
impact on national character' and 'Easy access to information' within a negative context.
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Notably, the findings obtained in this study are consistent with the conclusions drawn
from Ozkan's (2006) research, wherein primary school teachers acknowledged the
positive aspects of global education, such as human rights, equality, and environmental
issues. However, similar to the current study, there was a consensus that limited attention
was given to the unique facets of different beliefs or cultures in the educational discourse.

In consideration of teachers' varied opinions, encompassing both positive and negative
perspectives, it is noteworthy that this dichotomy aligns with existing literature. Bennett's
(1993) developmental model of intercultural sensitivity distinguishes between
ethnocentric and ethnorelative stages. The ethnocentric stage encompasses denial,
defense, and minimization of cultural differences, where individuals may reject, defend,
or downplay cultural distinctions, resulting in an isolationist stance. Conversely, the
ethnorelative stage reflects an openness to diverse cultures, marked by curiosity, the
ability to view the world from different perspectives, and a respectful acknowledgment
of differences.

Within the present study, teachers expressing concerns about the negative impact of
global education on national character appear to align with the ethnocentric stage in
Bennett's model. Preschool teachers' perspectives on global education were further
categorized into four themes: structural, attainmental, educational, and cultural. These
themes encompassed codes, such as 'Providing perspective,’ 'Equal opportunity,
'Preparing children for the world,' 'Conscious education,' and 'Fair education.'

Global citizenship, as described in the literature (Adams & Carfagna, 2006; Carlsson-
Paige & Lantieri, 2005), involves equipping individuals with knowledge, skills, and
attitudes to participate as citizens in a globalized world. Hanvey's (1976) definition of
global education includes perspective consciousness, emphasizing awareness and
appreciation for global elements. The findings suggest that preschool teachers possess
a fundamental awareness and knowledge level concerning the meaning of global
education. Teachers incorporated themes like human rights, sustainability, and local
culture into their global education practices, with corresponding attainments focusing on
awareness of responsibility, similarities, and differences.

In her study, Ceylan (2014) reported that teachers defined world citizenship as the
recognition of equal rights and freedoms for all people, embracing democracy, and
fostering respect, appreciation, acceptance, and tolerance of diverse races and cultures.
Guzelyurt et al. (2020) highlighted the skills targeted by preschool teachers through
world citizenship education, including sensitivity to differences, familiarity with various
cultures and societies, respect for the values of other societies, and the cultivation of
individual responsibility.

The teachers' opinions in this study regarding the themes and achievements of global
education align with existing literature, suggesting a collective awareness and knowledge
about the content of global education. Concerning the integration of global education
into the preschool education program, teachers' perspectives coalesce around three
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main themes. They advocate for its inclusion at the basic level, emphasizing active
learning through practical experiences. Additionally, teachers stress the importance of
adapting global education to children's developmental levels and employing diverse
methods, techniques, and materials in the teaching process.

Ceylan (2004) echoed the sentiment that world citizenship should be part of the
curriculum for preschool teachers, while Guizelyurt et al. (2020) identified various
activities supporting world citizenship education, such as displaying visual cards
depicting characteristics of different cultures and incorporating drama to introduce
diverse cultural themes. Consistent with these findings, it can be inferred that teachers
possess detailed insights into dimensions like the learning process, materials, methods,
and techniques, which shape their expressed opinions.

Regarding the knowledge, skills, and values global education should impart, teachers
emphasized the importance of cultivating awareness, sustainability, respect, empathy,
and human rights. Collins (2008) underscores the significance of introducing world
citizenship concepts to four-six-year-old children, emphasizing the importance of
addressing basic needs, environmental concerns, diverse cultures, human rights,
democracy, and global issues within their educational curriculum. A well-crafted global
education curriculum, as highlighted by Burnouf (2004) and Cabezudo et al. (2012),
imparts knowledge about these critical issues and prioritizes the development of global
skills and competencies, such as interpersonal relations, self-awareness, empathy,
emotional intelligence, cooperation, organizational abilities, and heightened sensitivity
and respect for differences.

In light of this, it is evident that the teachers participating in the research possess a
nuanced understanding of the knowledge, skills, and values expected from global
education across various dimensions. However, their self-evaluation predominantly
places them at basic and intermediate levels in terms of implementing global education
practices.

Contrasting perspectives emerge in studies examining educators' views on global
education. Colak, Kabapinar, and Oztirk (2019) found that social studies teachers
acquired elements of global citizenship or global education primarily through tools like
books and visual resources (TV), lacking direct engagement with foundational sources.
They noted limited information transfer on global education among the participants.
Similarly, Inka and Niina's (2013) study on basic education teachers in Finland revealed
limited knowledge about global education, especially among those who had no
familiarity with global education methods.

Similar to the results in the literature, although there are teachers who stated that they
have limited knowledge in the research, it can be said that the majority of teachers are
at a good level regarding knowledge and awareness. In addition, it is understood from
the teachers' statements that they have deficiencies and limitations in applying their
knowledge systematically in the classroom. Regarding the challenges that may be
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experienced in the implementation of global education in preschool education, teachers
emphasized factors, such as "The small age group, limited social awareness, insufficient
parental support and time limitation" regarding the application and systemic factors,
such as "Financial possibilities, school facilities and difficulty in control.” Inkaa and Niina
(2013), in their study examining the opinions of basic education teachers regarding
global education, stated that the teachers stated that the most important obstacle to the
implementation of global education was time and materials. Similarly, Jeong (2017), in
his study examining the perceptions of teachers in Association of Southeast Asian Nations
(ASEAN) countries about global education, stated that teachers' perceptions of global
education in different countries have changed, especially in countries, such as Cambodia
and Thailand, there are challenges in this regard due to the lack of a national education
budget and the intense workload of teachers. Singapore states that materials and
information regarding global education are supported by the school and government
and therefore they do not experience challenges. In this regard, it can be said that the
teachers' views on the challenges that may be experienced in the implementation of
global education are consistent with the results of the previous studies in the literature.

It was observed that teachers especially stated that the young age group was a difficulty.
In this situation, it can be said that this is due to their limited awareness that global
education can be handled according to age level and that global education given in
early childhood can serve as the basis for subsequent global education (Bell, Jean-Sigur
& Kim, 2015). To be active in making healthy choices and making effective decisions at
various levels, children need to have an awareness and understanding of the global
situation, developments, and trends, and in this regard, it is stated in the literature that
teachers should first make efforts to develop their global awareness (Burnouf, 2004).
Teachers emphasized that they needed in-service training on the possible needs of
implementing global education in the preschool period, that the place of global
education in the preschool education program should be increased, and that concrete
materials were needed on this subject. Similarly, Jeong (2017) touched upon the need
for training in global education for teachers working in ASEAN countries and stated that
teachers need to learn effective and appropriate teaching methods in this regard. He
also emphasized that governments in some ASEAN countries are working on providing
in-service programs on these issues. Similarly, Ceylan (2014) emphasized that preschool
teachers stated that they needed activities, such as meetings, seminars, courses,
congresses, and conferences to prepare children to become world citizens. Within the
scope of this research, it is seen that teachers need training in systematically applying
global education-related practices. In general, the research findings can be interpreted
as preschool teachers having a consciousness and awareness about global education in
the preschool period, but they cannot fully put their awareness and knowledge into
practice in a sufficient, regular, and systematic way.
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Result and Recommendations

The present study aims to explore global education in the preschool period from the
perspectives of preschool teachers. According to the findings obtained in this study,
teachers acknowledge both the advantages and disadvantages of globalization. They
define global education as encompassing concepts, such as 'Providing perspective,
equal opportunity, preparing children for the world, conscious education, and fair
education’. Themes within global education, including 'Human rights, sustainability, and
local culture,' were identified, focusing on achievements emphasizing responsibility
awareness, similarities, and differences.

Regarding the implementation of global education in the preschool period, teachers
underscored the importance of it occurring at a basic level, considering preschool as a
key period for global education. They highlighted the significance of experiential
learning through drama, games, art activities, the use of digital media, and concrete
materials in the teaching process. Teachers predominantly associated global education
with concepts like 'raising awareness, sustainability, respect, empathy, and human
rights.'

Self-assessments from teachers suggest that they perceive themselves as basic and
intermediate in terms of implementing global education practices. Identified challenges
in implementing global education include systemic factors, such as financial resources
and school facilities, along with practical factors, such as the small age group, limited
social awareness, insufficient parental support, and time constraints.

Teachers expressed the need for in-service training on the implementation of global
education, an increased emphasis on global education in the program, and the
requirement for concrete materials. Recognizing the evolving global landscape and the
necessity for individuals to interact with diverse backgrounds, the paragraph concludes
that meeting the knowledge and skill needs of preschool teachers is the first stage in
achieving effective global education in early childhood. Teachers, as influencers in an
institution, play a crucial role in shaping individuals' perspectives on the world and
equipping them with the necessary skills and oftitudes to navigate a globally
interconnected world.

In the light of the research findings, it is advisable to design targeted in-service training
programmes for preschool teachers to enhance their skills in the implementation of
global education. Furthermore, a contribution to the literature can be achieved by
researching and studying the systematic planning of global education in the preschool
period, emphasizing an anti-tourism approach to the process. It is recommended that
sample activity pools be developed and shared digitally or in print for use by teachers
to support them in adapting their practice to the age and developmental characteristics
of preschool children. Finally, to enrich the literature, a longitudinal study of the
outcomes of preschool teachers' training in global education is considered valuable.
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Genisletilmis Torkge Ozet

Son yillarda yasanan ciddi sosyal ve gevresel sorunlar kiresel, katilimer ve elestirel bir
vatandaslik icin yeni bir egitim modeli talep etmektedir. Bu dogrultuda kiresel egitim bu
talebi kargilamak igin 6n plana ckmaktadir. Kiresel egitim, insan haklarina saygiyi,
kilturel farkindahigi, kargilikli bagimliligr ve kiresel etik anlayisi tegvik etmeyi ve bu
dogrultuda dinya ile ilgili elestirel disinmeyi ve degisim icin katilimi tegvik eder ve
amaglar. Bireyleri bu amag dogrultusunda kiresel sorumlu bir vatandas olabilmelerinde
egitmeyi hedefler. Bu baglamda gelecek, egitimcilerin kiresel vatandas egitimcisi
olmasini gerektirmektedir. Kiresel egitim agisindan egitimcilerin gérevi; bireylerde cesitli
ve yeni bakis acilar saglamak, farkliliklara saygiyr model olarak sunmak ve dinyaya
iliskin deger ve inanclan sekillendirmekte elestirel duginme becerisini én planda tutmak
olmalidir (Kivisté’'den aktaran Inka & Niina, 2013; Perez, Sdnchez & Ferndndez, 2020).

Alan yazin incelendiginde kiresel egitim baglaminda 6gretmen veya 6gretmen adayi
gdruslerini inceleyen calismalar (Merryfield, 2000; Dyer, 2005; Ozkan, 2006; Kaya &
Kaya, 2012; Kaymakgi, 2012; Agikalin, 2013; Ersoy, 2013; Inka & Niina, 2013; Guo,
2014; Guinel, 2016; Jeong, 2017; Colak, Kabapinar & Oztirk, 2019; Perez, Sénchez
& Fernédndez, 2020; Mitchem, Shatara, Kim & Gaudelli, 2020; Akhan & Kaymak, 2021)
bulunmaktadir. Tirkiye'de okul 6ncesi 6gretmenlerinin kiresel egitime iliskin gérislerini
dUnya vatandaghgr egitimi kapsaminda farkli boyutlarda inceleyen (Ceylan, 2014;
Guzelyurt vd., 2020) birtakim ¢alhigmalara rastlanmigtir.

DiUnyada ve Turkiye'de gittikce artan kulturel etkilesimler, cocuklarin diger kiltUrlerden
gelen insanlarla kolaylikla etkilesime gegmeye hazir olmalarini gerektirmektedir. Diger
kilturleri kabul etme ve anlamanin tesinde, is birligi yapma becerilerinin kazanilmasi
elzemdir. Bu baglamda egitimin farkli kiltrleri tanima, anlama, saygi duyma ve onlarla
is birligi yapmanin étesinde kiresel konulara yénelik farkindalik kazandirma agisindan
cocuklari gereken becerilerle donatma konusunda dizenlenmesi gerekmektedir. Bu
konularin okul éncesi egitime nasil dahil edilebilecedi ve cocuklarin kiresel vatandaghk
becerileri kazanmalari konusunda nasil  desteklenebilecedi tartigilmasi gereken
konulardandir (Bell, Sigur & Kim, 2015). Bu bilgiler dogrultusunda okul éncesi dénemde
kiresel egitimin nasil olmasi gerektigine yonelik okul 6ncesi 6gretmenlerinin bakig
acilarini  6grenmenin  hem gelecekteki aragtirmalar agisindan hem de egitim
politikalarinin dizenlenmesinde yol gésterici olacagi disinilmektedir. Aragtirmanin
amaci okul dncesi 6gretmenlerinin okul 6ncesi dénemde kiresel egitime yonelik bakig
acilarini ortaya koyabilmektir. Bu amacla hazirlanan arastirmada asagidaki sorulara
yanit aranmugtir:

- Okul 6ncesi 6gretmenleri kiresellesme-egitim iligkisini nasil tanimlamaktadir?
- Okul 6ncesi 6gretmenleri kuresel egitimi nasil tanimlamaktadir?

- Okul éncesi 6gretmenlerinin kiresel egitime iligkin temalar ve kazanimlar hakkindaki
dUsUnceleri nelerdir?
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- Okul 8ncesi 6gretmenlerinin kiresel egitimin okul éncesi egitim programindaki yerine
iligkin dugUnceleri nelerdir?

- Okul 8ncesi 6gretmenlerinin kuresel egitimin icermesi gereken bilgi, beceri ve
degerler hakkindaki disUnceleri nelerdir?

- Okul 8ncesi 6gretmenleri kiresel egitime iligkin siniflarinda yaptiklari uygulamalar
konusunda kendilerini nasil degerlendirmektedir?

- Okul 6ncesi d6gretmenlerinin kuresel egitime iliskin zorluklar hakkindaki duginceleri
nelerdir?

- Okul éncesi 6gretmenlerinin kiresel egitime iliskin ihtiyaclar hakkindaki dugUnceleri
nelerdir?

Arastirma temel nitel arashrma olarak planlanmistir. Temel nitel arastirmada
arastirmacilar, bireylerin gercgekleri nasil insa ettikleri Gzerine odaklanmakta, insanlarin
deneyimlere ne anlam kathgi, dinyalarini nasil inga ettigi ve yasamlarini nasil
yorumladigi ile ilgilenmektedir (Merriam, 2018). Arastrmanin ¢alisma grubunun
belirlenmesinde kolay ulasilabilir durum &rneklemi ile Turkiye'nin farkli bélgelerinde yer
alan sehirlerde gérev yapan génillo katihm gésteren 36 okul 6ncesi 6gretmenine online
ortam kullanilarak ulagilmistir.

Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen kisisel bilgi
formu ve yari yapilandirlmig gérosme formu kullanilmigtir. Okul éncesi 6gretmenlerinin
okul éncesi dénemde kiresel egitime yonelik disuncelerini ortaya ¢ikarmayr amaglayan
arastirmada elde edilen veriler Gzerinde icerik analizi yapilmistir. icerik analizinde amag
elde edilen verilerin tanimlanmasi ve bu verilerin igerisinde var olan anlamlarin ortaya
cikariimasi cabasidir (Yildinm & Simsek, 2018). icerik analizi, bir analiz programi olan
MAXQDA 2020 paket programi ile gerceklestirilmistir.

Arastirma sonuclarina gére okul éncesi 6gretmenleri kiresellesmenin avantajlar ve
dezavantajlari  oldugunu, “Perspektif saglamak, firsat esitligi, cocuklari dinyaya
hazirlamak, bilingli egitim ve adil egitim” olgularini ise kiresel egitimin tanimi olarak
belirtmislerdir. Kiresel egitim kapsaminda ele alinabilecek temalar “insan haklari,
sUrdurdlebilirlik ve yerel koltor” seklinde belirtilirken, kiresel egitimde yer almasi
gereken kazanimlara yénelik ise sorumluluk bilinci, benzerlik ve farkliliklar unsurlarinin
daha 6n plana ¢iktigr gérolmistior. Okul éncesi dénemde kiresel egitimin ne sekilde yer
almasi gerektigine iliskin ise 6gretmenler “Okul 6ncesinde temel dizeyde yer almasi,
okul éncesinin kuresel egitim igin kilit dénem oldugu, kiresel egitim ile ilgili cocuklarin
yaparak-yasayarak 6grenmesinin” énemli oldugunu belirtmis, &gretim sirecinin ise
drama, oyun ve sanat etkinlikleri gibi tekniklerle ve dijital ortam ile somut materyal
kullanimi ile yorutGlmesi gerekliligine dair géruslerini belirtmiglerdir. Kiresel egitimin ne
tor bilgi, beceri ve degerler kazandirmasi gerektigine dair 6gretmen géruslerinde ise
cogunlukla “Farkindalik kazandirma, strdurilebilirlik, saygi, empati ve insan haklari”
kavramlari yer almistir. Ogretmenler siniflarinda kiresel egitimin  uygulanmasi
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noktasinda cogunlukla temel ve orta dizey olarak kendilerini tanimlamiglardir.
Ogretmenler kiresel egitimin uygulanmasi noktasinda yasanabilecek zorluklar olarak
“Maddi olanaklar, okulun olanaklari ve denetim gucligiu” gibi sistemsel etkenlere ve
“Yag grubunun kigUk olmasi, toplum bilincinin sinirhhgi, ebeveyn desteginin yetersizligi
ve zaman sinirlihdi” seklinde uygulamaya iligkin etmenleri vurgulamiglardir. Son olarak
dgretmenler okul dncesi egitimde kiresel egitimin uygulanmasina iligkin dgretmenlerin
hizmet i¢i egitime ihtiyac oldugunu, kiresel egitimin programdaki yerinin artirilmasi
gerektigini ve somut materyallerin gerekli oldugunu ihtiyaglar baglaminda belirtmiglerdir.

Aragtirma sonuclari dogrultusunda kiresel egitimin uygulanmasina iliskin okul éncesi
dgretmenlerine bir hizmet ici egitim planlanmasinin faydali olabilecegi sdylenebilir.
Bunun yani sira alan yazinda okul éncesi dénemde kiresel egitime iliskin sistematik,
planl  ve turizm kargii yaklogim olarak sirece yayllmasi noktasinda nasil
planlanabilecegine iliskin arastirma ve c¢alismalar yapilarak alan  yazina  katki
saglanabilir. Okul 6ncesi dénemde ¢ocuklarin yas ve gelisim 6zelliklerine uygun sekilde
oégretmenlerin  uyarlamalarini  yapabilmeleri amaciyla  &érnek etkinlik  havuzlan
olusturularak dgretmenlerin  kullanimina agik sekilde dijital veya basili olarak
paylagilabilir. Son olarak okul éncesi 6gretmenlerine yénelik okul éncesi dénemde
kiresel egitim ile ilgili bir hizmet igi egitimin ¢iktilarinin uzun vadeli olarak incelenmesinin
alan yazin icin faydali olabilecegi dosintlmektedir.
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