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Introduction

Emotions are an indispensable part of foreign language teaching (henceforth FLT) since
the manner in which both students and their teachers handle emotions can have an
impact on the quality of education that students receive, ultimately affecting their social,
emotional, and cognitive growth and development over time. It can be asserted that, for
about forty years, investigations of emotions have predominantly centered on negative
emotions, specifically language learning anxiety, as noted by Daubney, Dewaele, and
Gkonou (2017). Although there exists a plethora of studies focusing on language
learners' emotions, the investigation of particular, distinct emotions felt by teachers, e.g.
enjoyment, anger, or anxiety, has not been extensively studied (Frenzel, 2014). Currently,
there is insufficient research on the stages of emotions that teachers commonly report
experiencing in the course of FLT (Frenzel et al., 2016). There is a common view among
researchers that emotions are an essential aspect of both teaching and being a teacher
(Pekrun & Linnenbrink-Garcia, 2014). In fact, teaching is fundamentally driven by
emotions (Hargreaves, 1998).

Frenzel et al. (2020) stated that the term "teacher emotions" refers to the emotions
teachers go through while carrying out their professional responsibilities. Since teachers
engage with various groups, including students, colleagues, superiors, and parents, their
emotions are socially constructed and personally experienced (Schutz et al., 2006). Wu
and Chen (2018) further demonstrated that teacher emotions are linked to the teachers'
personal characteristics and teaching methods, their relationships with students. Another
contributing factor is out-of-class communication, which enables teachers to observe the
long-term impact of their teaching through ongoing contact with students. This sustained
connection can foster a sense of fulfillment as teachers witness their students' continued
achievements and progress, thereby further enhancing FLTE, which is shaped by context-
specific variables such as institutional requirements, workplace interactions, and policy
revisions. As a consequence, teacher emotions have a prominent impact on
shareholders in the journey of language teaching and learning. Frenzel et al. (2021)
highlighted that despite the significant influence of teacher emotions on both the teachers
themselves and their students, there has been a lack of focus on the specific emotions
experienced by teachers. Therefore, expanding the understanding of emotions felt within
the context of FLT is a valuable endeavor.

The majority of prior research on emotions in the context of FLT has primarily focused
on negative emotions, with less attention given to positive ones (Arnold, 2011). However,
over the past decade, there has been an increased emphasis on examining positive
emotions, specifically enjoyment, which can be defined as "a complex emotion,
capturing interacting dimensions of the challenge and perceived ability that reflects the
human drive for success in the face of difficult tasks" (Deweale & Maclntyre, 2016, p.
216). In other words, it can be interpreted as a positive emotion that assists language
users in overcoming negative emotional responses by enhancing their ability to adapt
and persevere during the language learning process. Following the increase in the
positive movement, known as a "positive renaissance" in psychology and "positive turn"
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(Dewaele & Li, 2018) or "affective turn" (Macintyre & Mercer, 2014) in the EFL field, new
practical dimensions and applications have emerged (Maclntyre, 2016). Among a range
of positive emotions, enjoyment plays a crucial role in academic achievement,
particularly in the foreign language classroom. Despite an increasing focus on
investigating foreign language enjoyment among students in recent years, limited

attention has been paid to this emotion from the perspective of language teachers
(Dewaele et al., 2018; Dewaele et al., 2019; Piechurska-Kuciel, 2017).

Research Aim

It is disappointing that there is limited information about foreign language enjoyment
from the perspective of foreign language teachers, considering their crucial role in the
language learning process. Therefore, this research aims to explore the experience of
foreign language enjoyment among foreign language teachers. Given the recent
increase in interest in this area, investigating enjoyment can provide valuable insights
into the emotions of language teachers, which are an integral part of the system that
affects student emotions, cognition, and behavior (Frenzel et al., 2021) as well as the
quality of the language learning process. Likewise, in response to Mercer's (2016) call
for "a little more of a teacher-centered approach in the field" (p. 214), the current study
was designed.

Accordingly, the following research questions were formulated:

1. What might be the possible sources of FLTE for EFL teachers while teaching English at
different educational stages: primary school, secondary school, high school, and
university?

2. What might be the common possible sources of FLTE regarding teacher-, student-,
and teaching practice-related factors?

Method

Research Design

Qualitative research was chosen for its flexibility and adaptability in exploring FLTE
sources, allowing for a comprehensive understanding through rich data generation
(Cresswell & Cresswell, 2018). Among qualitative research designs, this study employed
focus group interviews as the research method since they enable detailed discussions
among participants with a common interest. This method proved suitable for identifying
perceptions, opinions, and attitudes, providing insights into group dynamics and
interactions (Krueger, 2014). The preference for focus group interviews was also driven
by their cost-effectiveness and interactive nature. The meticulous execution of the focus
group interview followed the recommended steps by Krueger and Casey (2015):
planning, developing questions, recruiting, moderating, and analyzing.

Participants
A multi-stage recruitment procedure using convenience sampling, where participants are
selected based on ease of access and availability, was implemented (Cresswell &
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Cresswell, 2018). In-service English language teachers were recruited from graduates of
the English Language Department at Ondokuz Mayis University, ensuring their familiarity
with one another to facilitate focused group interviews. Nine participants, seven females
and two males, with diverse teaching levels, including primary, secondary, high school,
and university stages, were recruited. Their average age was 29, and their teaching
experience ranged from 3 to 33 years. Participant identities remained confidential,
coded as T1 to T9, to ensure anonymity in the research.

Data Collection Tools

A flexible semi-structured interview format, featuring open-ended questions and follow-
up probes, was employed to gather data in a comfortable and natural manner while
ensuring consistency across interviews (Creswell & Cresswell, 2017). The interview form
was developed in accordance with the research objectives and relevant literature.
Additionally, expert opinions from four field specialists were obtained to ensure the clarity,
relevance, and comprehensiveness of the questions. Based on their feedback, necessary
revisions were made meticulously. The interviewer prepared a list of open-ended
questions but retained the freedom to explore emerging topics during the inferview,
facilitating a deeper exploration of participants' experiences, perspectives, and beliefs
while ensuring coverage of key topics.

Data Collection and Analysis

Participants were briefed about the aim of the research and their consent was taken to
record the online focus group interviews. Demographic questions were answered,
followed by participants sharing enjoyable moments from their Foreign Language
Teaching (FLT) experiences. Semi-structured interview questions were then tailored based
on their responses. Each focus group interview lasted approximately 60 minutes, and
data collection continued until thematic saturation was reached, ensuring that no new
significant themes emerged. The qualitative data, transcribed for analysis, underwent
multiple coding rounds using MAXQDA22 plus software. To ensure consistency, intra-
coder rounds were performed, and another researcher was involved in inter-coder
consistency checks, aligning with recommendations for unbiased results (Mierzwa, 2019;
Revesz, 2011). An inter-coder agreement rate of 88% was achieved, indicating a high
level of reliability. This level aligns with the standards suggested by Miles and Huberman
(1994), who regard 85% and above as strong agreement. Discrepancies were discussed
and resolved through consensus.

Findings
The findings of the study were aligned with the research inquiries.

RQ 1: What might be the possible sources of FLTE for EFL teachers while teaching English
at different educational stages: primary school, secondary school, high school, and
university?¢
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Regarding the first research question, the data extracted from interviews with educators
were coded regarding four different educational stages—primary school, secondary
school, high school, and university—and three sets of variables as teacher-, student-,
and teaching practice-related factors. The analysis revealed that there are both common
and stage-specific sources of FLTE, depending on the educational level at which
participants teach English courses.

To start with the first educational stage, primary school EFL teachers' FLTE was found to

be predicted by sixteen factors present in the teaching process.

Figure 1.
Single Case Model (Code Hierarchy) of Possible FLTE Affecting Factors for Primary School EFL Teachers
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As shown in Figure 1, four were teacher-related, seven were student-related, and the
remaining five were related to teaching practices in EFL classrooms.

An examination of the teacher-related factors revealed that teachers' moods, teachers'
aftitudes towards students, teachers' emotional relationships with students, and lastly,

teachers' readiness to offer EFL courses were identified as key teacher-related sources of
FLTE.

With regard to the student-related factors, the following were identified as determining
sources of FLTE: students' achievements, out-of-class communication, students'
willingness to communicate, students' readiness, students' age group, students' interest,
and lastly, students' proper background knowledge.
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Continuing with the second educational stage, secondary school EFL teachers' FLTE was
found to be predicted by sixteen factors present in the process of teaching.

Figure 2.
Single Case Model (Code Hierarchy) of Possible FLTE Affecting Factors for Secondary School EFL Teachers

SECONDARY SCHOOL POSSIBLE FLTE SOURCES

yd .
e ’ ‘ \\\
4 .
a
/ ™.
-
/ | o
s | .
/ \\\
/ |
/
's ' '
Teacher-related factors i -
e Studentorelated factors Teaching practice-related factors
7l - TN
pysd A N\ /| AN
- ey | \

] e VAN / ‘ \\

- g / / / VN / ,

P 4 /o / / \ \ N

/S S N ara \
o S/ / A / | Y N ;o] N,
& A / ~ / | \ N A VN
A o/ \ 3 ray RN
teachers' wilingness fo o / / ' \ students' proper background / / | A NN
i / teacher recognition ! ¢
communicate P g r students'emoyment ' e tievaments nowldga / /4 \ \\
teachers' readiness having a commaon sense of students' attitudes towards English student's attendance / ,‘i \\\ \
humor with sfudents / \wltuve teachin
having proper materials in ﬂwe’/ | N 4
classroom " ‘ | Vopﬁng a collaborative teaching
approach
familiarity with course subjeu& \

adopling a technology enhanced

flexible curriculum \ »
‘ language teaching approach

out-of-class communication

As presented in Figure 2, four were teacher-related, five were student-related, and the
remaining seven were related to teaching practices in EFL classrooms.

Regarding the teacher-related factors, teachers' willingness to communicate, teachers'
readiness, teacher recognition, and having a common sense of humor with students

were identified as effective factors for FLTE.

The student-related factors included students' enjoyment, students' attitudes towards
English, students' achievements, students' attendance, and lastly, students' proper

background knowledge.

The teaching practice-related factors were identified as follows: having proper materials
in the classroom, familiarity with the course subject, a flexible curriculum, out-of-class
communication, adopting a technology-enhanced language teaching approach,
adopting a collaborative teaching approach, and culture teaching.
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Continuing with the third stage, high school EFL teachers' FLTE was found to be predicted
by seven factors.

Figure 3.

Single Case Model (Code Hierarchy) of Possible FLTE Affecting Factors for High School EFL Teachers

HIGHSCHOOL POSSIBLE FLTE SOURCES
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As presented in Figure 3, two were teacher-related, three were student-related, and the
remaining two were related to teaching practices in EFL classrooms.

Starting with the teacher-related factors, teachers' mood and teachers' readiness were
found to affect FLTE. The student-related factors comprised students' interests, students'
attendance and students' achievements. Lastly, the teaching practice-related factors
included adopting a technology-enhanced language teaching approach and a friendly
classroom atmosphere.

The last educational stage examined in the present study was university.
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Figure 4.
Single Case Model (Code Hierarchy) of Possible FLTE Affecting Factors for University EFL Instructors
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As presented in Figure 4, university EFL instructors' FLTE was found to be predicted by
seven factors: three were teacher-related, two were student-related, and the remaining
two were related to teaching practices in EFL classrooms.

The teacher-related factors included teachers' readiness, teachers' attitudes toward
students, and having a common sense of humor with students. Students' attendance and
students' positive feedback were identified as the student-related factors. Lastly, the
teaching practice-related factors included classroom interaction and a friendly classroom
atmosphere.

Appendix 1 presents a comparison of FLTE sources across educational stages,
categorized by teacher-related, student-related, and teaching practice-related factors.

RQ 2: What might be the common possible sources of FLTE regarding teacher-, student-,
and teaching practice-related factors?
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Figure 5.
Common Teacher-Related Sources of FLTE
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As shown in Figure 5, starting with common teacher-related sources, teacher readiness
was identified as an FLTE-enhancing factor across all educational stages, while having
a common sense of humor was noted in both secondary and university education.
However, teachers' attitudes toward students were common in both primary and
university education. Notably, teacher readiness emerged as a common FLTE-enhancing
factor across all four educational stages.

Figure 6.
Common Student-Related Sources of FLTE
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Analysis of common student-related sources showed that course attendance was a key
determinant of educators' FLTE across all educational stages. Students' interest emerged
as a shared FLTE-enhancing source in primary and high school education, while
students' achievement was found to affect FLTE in primary and secondary education
positively. Furthermore, receiving students' positive feedback was a common FLTE-
enhancing factor for both primary school teachers and university instructors. Another
crucial factor, students' interest, was consistently observed in both primary and high
school settings, emphasizing its significance across different age groups. Additionally,
students' achievement was identified as a factor that positively influenced teaching
enjoyment in primary and secondary education.

Figure 7.
Common Teaching Practice-Related Sources of FLTE

TEACHING PRACTICE -RELATED FACTORS
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Under this category, adopting a technology-enhanced language teaching approach was
revealed as a common source for primary, secondary, and high school teachers.
Moreover, adopting a flexible curriculum was observed as an FLTE-enhancing factor for
both primary and secondary school teachers. Likewise, a friendly classroom atmosphere
was regarded as an FLTE-enhancing factor by high school teachers and university
instructors.

Results and Discussion

The present study discussed the increased focus on positive emotions, particularly
enjoyment, in language teaching and aimed to explore the experience of foreign
language enjoyment among foreign language teachers. A qualitative research
methodology based on a semi-structured focus group interview was used to gain a
thorough understanding of FLTE sources. Three sets of variables were considered,
including teacher-, student-, and teaching practice-related factors. The study identified
both common and distinct sources of FLTE at each educational stage. The data analysis
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and subsequent discussion were carried out by furnishing references from the existing
literature.

Initially, the FLTE sources of primary school teachers were categorized into three groups:
teacher-related, student-related, and teaching practice-related factors. The teacher-
related FLTE factors included teachers' moods, teachers' attitudes, teachers' emotional
relationships with students, and teachers' readiness. Teachers' mood, defined as
teachers' well-being, one of the three constructs of FLTE by Proietti Ergin and Dewaele
(2021), can create a positive and joyful classroom atmosphere that enhances FLTE.
Furthermore, teachers' attitudes were identified as an FLTE-enhancing factor, possibly
because the way teachers approach and interact with their students plays a vital role in
shaping the overall classroom environment and dynamics. Consequently, a positive
atmosphere is expected to emerge, fostering constructive teacher-student relationships.
This, in turn, might contribute to the overall enjoyment experienced by teachers. T2
emphasized that receiving expressions of affection and appreciation from primary school
students brings joy. Such emotional relationships between teachers and students might
foster a sense of belonging and enthusiasm, which positively impacts work engagement
and, ultimately, FLTE. The relationship between work engagement and FLTE was also
highlighted in the research of Fathi and Naderi (2022) and Xiao et al. (2022) on teaching
engagement and teaching enjoyment.

Additionally, teacher readiness emerged as a significant factor influencing FLTE. T1
emphasized the importance of being ready to implement contingency plans when
necessary. This aligns with Wu and Chen's (2018) study, which found that the workplace
environment affects teacher emotions, particularly for those working in village schools,
where access to certain teaching facilities may be limited. Accordingly, it may be
suggested that being ready may enhance teachers' sense of control and reduce anxiety
associated with uncertainties. As a consequence, teachers can focus on offering
instructions to foster a more focused, responsive, and productive learning environment
instead of worrying about potential challenges.

Student-related factors comprised students' achievements, out-of-class communication,
students' willingness to communicate, students' readiness, students' interest, students' age
group and students' proper background knowledge. The emergence of students'
achievement as an FLTE-enhancing factor might be attributed to the satisfaction teachers
experience when witnessing their students' progress. Observing learners successfully
apply acquired knowledge can be deeply rewarding, as it validates the teacher's efforts
and affirms the effectiveness of their teaching. Similarly, Frenzel (2014) also put forward
that the level of enjoyment a teacher experiences in the classroom is influenced by their
evaluation of how well their teaching obijectives align with their students' actions, which
is inferpreted as a sign of student achievement. Another contributing factor is out-of-
class communication, which enables teachers to observe the long-term impact of their
teaching through ongoing contact with students. This sustained connection can foster a
sense of fulfillment as teachers witness their students' continued achievements and
progress, thereby further enhancing FLTE. As supported by Zhang (2023), positive
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teacher-student relationships and supportive classroom environments enhance teachers'
resilience and well-being, which in turn positively affect FLTE.

Regarding teaching practice-related factors, doing hands-on activities, flexible class
hours, flexible curriculum, receiving positive feedback from students, and adopting
technology-enhanced language teaching were highlighted as noteworthy factors that
contribute to FLTE. In light of the fact that positive feedback brings a sense of joy to
teachers and serves as a powerful motivator, students' appreciation of their teachers'
efforts may create a cycle that fuels teachers’ FLTE. Adopting technology-enhanced
teaching approaches was recognized as facilitating FLTE because students' intention to
use technology is expected to enhance the teaching experience.

Continuing with secondary school teachers' FLTE sources, the teacher-related factors
included teachers' willingness to communicate, teachers' readiness, teacher recognition
and having a common sense of humor with students. The willingness of teachers to
communicate openly and engage with their students is likely to foster a positive and
interactive learning atmosphere, which in turn enhances teaching enjoyment. Zhang
(2023) emphasizes that such emotionally supportive environments play a critical role in
strengthening teacher resilience and well-being—two elements that directly contribute to
heightened FLTE. Furthermore, teachers' readiness, marked by thorough planning and
the possession of essential instructional skills, is expected to create a productive and
focused learning context that facilitates effective language acquisition. This aligns with
Zhang's (2023) findings that teacher preparedness is an essential element in promoting
emotional well-being and sustaining enjoyment in language instruction. Additionally, the
recognition of teachers' efforts and professional value has been shown to positively
influence their motivation and satisfaction levels, ultimately improving instructional
quality and reinforcing a sustained sense of fulfillment in the language teaching
profession.

With regard to student-related factors, students' enjoyment, achievements, attendance,
aftitudes towards English, and proper background knowledge were identified.
Correspondingly, it can be observed that students' enjoyment of language learning holds
a notable sway. Students' enthusiasm and active participation contribute to cultivating a
positive and engaging classroom atmosphere, effectively fostering the joy that teachers
derive from their instructional roles. Positive attitudes towards English seem not only to
shape an environment receptive to learning but also play a pivotal role in elevating
teachers' satisfaction with the delivery of language instruction, establishing a mutually
beneficial cycle of positivity within the classroom setting. Furthermore, the achievements
of students in language acquisition serve as a direct influence on teachers' motivation,
with the witnessing of student success acting as a source of fulfillment and reinforcing
the efficacy of the employed teaching methods. Additionally, the regular attendance of
students, indicative of their commitment to the learning process, serves as a tangible
demonstration of engagement, thereby enhancing teachers' overall sense of
accomplishment and contributing to the enjoyment derived from foreign language
teaching.
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In terms of teaching practice-related factors, the following were identified: having proper
materials in the classroom, familiarity with the course subject, flexible curriculum, out-
of-class communication, adopting a technology-enhanced teaching approach, adopting
a collaborative teaching approach, and culture teaching. Thus, the provision of proper
materials in the classroom is crucial for effective communication, enhancing
engagement for both educators and students. Additionally, educators' familiarity with the
course subject empowers them to impart knowledge confidently, fostering a positive
teaching experience. The recognition of a flexible curriculum highlights its contribution
to an enriched teaching environment and heightened enjoyment through adaptability
and personalized approaches. The discussion also emphasizes the significance of out-
of-class communication in expanding opportunities for interaction and enhancing the
overall learning experience holistically. Furthermore, the adoption of technology-
enhanced language teaching methods and collaborative approaches is seen as a
strategic leverage for infusing innovation into lessons, making them dynamic and
enjoyable. Lastly, the integration of culture teaching into the curriculum adds richness
and relevance, further enhancing the overall enjoyment of foreign language teaching.

High school teachers emphasize two main sources of FLTE: teacher-related factors,
including teachers' mood and readiness, and student-related factors, encompassing
students' interests, attendance, and achievement. These factors contribute to a positive
learning atmosphere, fostering curiosity, active participation, and enthusiasm among
students, as noted in the work of Proietti-Ergin and Dewaele (2021). Additionally,
student attendance is identified as an FLTE fostering factor, as initially disinterested or
unmotivated students may become actively engaged through questioning or seeking
clarification, positively impacting the overall enjoyment of the teaching process.
Teaching practice-related factors comprise adopting a technology-enhanced language
teaching approach and a friendly classroom atmosphere. This may stem from the fact
that utilizing tools like smartboards allows teachers to augment the visual and interactive
components of their lessons, aftracting students' attention and enhancing their
engagement in the course. This, in turn, is likely to provide teachers with the feeling of
satisfaction in offering an interactive course. In addition, a friendly classroom
atmosphere emerged as another FLTE-enhancing factor, which was also found as one
of the FLTE constructs by Proietti Ergin and Dewaele (2021). Accordingly, Té indicated
that when students are engaged and interested, it positively impacts their own enjoyment
of the closs.

For university instructors' FLTE sources, teachers' readiness, attitudes toward students,
and having a common sense of humor with students were found as teacher-related
factors; students' attendance and students' positive feedback as student-related factors;
and classroom interaction and friendly classroom atmosphere as teaching practice-
related factors.

In addressing the second research question, common and divergent sources affecting
FLTE across the four different educational stages were compared. Accordingly, it may be
deduced that instructors value student participation even if they make mistakes,
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highlighting that the stage of involvement is more important than the final achievement.
Since the interactive nature of the classroom is expected to enhance the enjoyment of
teaching, it may be safe to state that teachers derive joy from their teaching when
effective classroom interaction takes place. Furthermore, a friendly classroom
atmosphere was found to play a crucial role in FLTE, as put forward by T9, who indicated
students as great determiners of classroom atmosphere, giving examples from two
different groups of students. Based on the findings, it may be deduced that the classroom
atmosphere created by students' positive psychology, motivation, and willingness to
engage significantly impacts the overall enjoyment of teaching. Peers also contribute to
a pleasant classroom environment, as their relationships and interactions enhance the
overall enjoyment of the teaching process.

Regarding common teacher-related factors, teachers' readiness was favored by all
educators as an FLTE-fostering factor. Teachers' attitudes toward students were
emphasized by primary school teachers and university instructors while having a
common sense of humor was supported by secondary school teachers and university
instructors. Interestingly, only secondary school teachers and university instructors
highlighted the importance of a shared sense of humor in the classroom. The lack of
emphasis on this factor among high school teachers may be attributed to differences in
students' learner profiles. This could be related to their developmental stage, where the
ability to understand and appreciate humor contributes to creating a positive classroom
atmosphere. Primary school teachers did not identify a common sense of humor as an
FLTE-fostering factor, possibly due to the ongoing development of humor in younger
students. At the university stage, teacher-student interactions may vary; however,
university instructors who demonstrate respect, understanding, and genuine interest are
recognized as contributing to a positive classroom atmosphere, which is expected to
enhance FLTE.

Considering common student-related factors, students' attendance was considered
important by all educators. Students' interest and students' achievement emerged as
shared factors enhancing FLTE in both primary and high school settings. The consistent
presence of students' interest underscores its significance across diverse age groups.
Additionally, positive feedback from students was identified as a common FLTE factor for
both primary school teachers and university instructors, further highlighting the
importance of student perspectives in fostering teaching enjoyment. The recognition of
students' achievements as a positive influence on teaching enjoyment emphasizes their
impact on FLTE in both primary and secondary education. This might be related to the
fact that, during these educational stages, students are at a critical stage of academic
development where foundational knowledge and skills are established. As teachers
guide and support students in their learning journey, witnessing their academic
achievements becomes particularly more meaningful compared to other stages of
education. Although the nature of feedback may differ between primary school teachers
and university instructors—with primary school students often being more expressive and
openly appreciative of their teachers' efforts, while students tend to be more reserved—
educators of both stages enjoy receiving positive feedback from their students. On the
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one hand, primary school students might influence their teacher's sense of fulfillment
and enjoyment in their role; on the other hand, university instructors might derive
enjoyment from students' feedback reflecting on recognition of their expertise and
teaching effectiveness.

Lastly, among teaching practice-related factors, adopting a technology-enhanced
language teaching approach was favored by primary, secondary, and high school
teachers. This may be aftributed to the fact that younger students in primary and
secondary school may generally be more receptive to technology, often finding it
particularly exciting and motivating, which in turn may enhance FLTE. Furthermore, both
primary and secondary school teachers identified the adoption of a flexible curriculum
as a factor enhancing FLTE. This may be due to the diverse backgrounds of students at
these levels, encompassing varying interests, abilities and learning styles. A flexible
curriculum enables teachers to address the unique requirements of each student,
contributing to a greater sense of satisfaction in their teaching. Finally, high school
teachers and university instructors acknowledged the creation of a friendly classroom
atmosphere as an FLTE-enhancing factor. The emphasis on this factor at these levels
may stem from the unique developmental stages, and traits of students in high school
and university, where promoting positive relationships and social interactions holds
special significance. Consequent to promoting the social aspects of the classroom
environment, the overall enjoyment of foreign language teaching in these settings is
likely to be enhanced.

It can be concluded that both common and distinct sources of FLTE exist across the four
main educational stages, shaped not only by students' profiles but also by teachers'
expectations considering the specific demands of each teaching stage. Accordingly, it
may be suggested that language educators across different educational stages relate
both shared and unique factors with their experience of FLTE throughout their teaching
journey.

Implications

The implications of the present study suggest that recognizing FLTE-enhancing factors
across different educational stages can support stakeholders in understanding the
development of appropriate pedagogical approaches. Especially for primary and
secondary school teachers, creating an engaging and supportive atmosphere that
addresses learners' needs may be especially important, while high school teachers and
university instructors may find that fostering positive relationships and social interactions
plays a more significant role in promoting their FLTE. Regarding implications on
professional development, pre-service language teacher training programs and in-
service professional development courses can implement strategies to enhance FLTE.
Since the present study highlights the significance of adopting a flexible curriculum for
both primary and secondary education, curricullum designers should consider
incorporating elements of flexibility that allow for differentiation and individualization of
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instruction, aiming not only to foster FLTE teachers but also to address the diverse needs
and learning styles of students in primary and secondary school settings.

Limitations and Future Research Suggestions

This study presents certain limitations that should be acknowledged. First, the relatively
small and context-specific sample limits the generalizability of the findings across
different educational and cultural settings. The use of online focus group interviews may
have introduced social desirability bias or restricted the depth of individual responses
due to group dynamics. While inter-coder agreement was achieved at a high level, the
inherently interpretive nature of qualitative analysis may still pose a risk of subjectivity.
Furthermore, the study adopted a cross-sectional design, providing a snapshot of
teachers' experiences with FLTE at a single point in time without capturing changes over
time or across different stages of professional development. Based on these limitations,
future research could expand the sample to include more diverse educational contexts
and larger participant groups. Longitudinal studies are also recommended to explore
how FLTE sources evolve over time and in response to institutional or policy changes.
Additionally, mixed-methods approaches could enrich the findings by combining
qualitative insights with quantitative measures of teaching enjoyment, engagement, and
outcomes. Finally, cross-cultural comparative studies could provide a broader
understanding of how different educational systems and cultural norms influence the
sources and impact of FLTE.
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Genisletilmis Torkge Ozet

Duygular, yabanci dil 6gretiminde egitimin kalitesini ve égrencilerin sosyal, duygusal ve
biligsel gelisimini énemli dlcide etkileyen kritik bir rol oynar. Dil 6§renimindeki olumsuz
duygular, ézellikle de kaygi, detayl bir sekilde incelenmis olmasina ragmen, yabanci dil
dgretimi sirasinda égretmenlerin hissettigi belirli duygulara dair literattrde bir bosluk
bulunmaktadir. Ogretmen duygulari, sosyal olarak yapilandirilmakta ve kisisel olarak
deneyimlenmektedir bu nedenle kisisel dzellikler, 8gretim yéntemleri, 6grenci 6grenimi
ve baglamsal degiskenlerden etkilenir. Bu énemli etkilere ragmen, belirli 6gretmen
duygularinin yeterli dizeyde ilgi gérmedigi gézlemlenmektedir.

Son yillarda dil 8greniminde olumlu duygulara, ézellikle de keyif almaya, daha fazla
odaklaniimaktadir. Keyif, dil kullanicilarina zorluklarin Gstesinden gelmelerine yardimci
olan, uyum saglamalarina katkida bulunan olumlu bir duygu olarak tanimlanmaktadir.
Ancak, dgretmenler arasinda yabanci dilden keyif alma Uzerine yapilan arastirmalar
sinirhidir. Dolayisiyla, bu ¢alisma, yabancr dil 6gretmenlerinin dil 6grenme strecindeki
kilit rollerini géz énunde bulundurarak, yabanci dilden keyif alma deneyimlerini
arastirmayr amacglamaktadir. Arastirma sorulari, farkl egitim kademelerindeki yabanci
dil égretmenleri icin yabanca dil égretiminde keyif almanin olasi kaynaklarini ve
dgretmen, 6grenci ve 6gretim uygulamasi faktérleriyle ilgili ortak kaynaklari belirlemek
Uzere tasarlanmigtir. Boylelikle, bu arastirma, alanda daha 6gretmen merkezli bir
yaklagima yanit vermeyi ve dil 6gretmenlerinin duygulari ile bunlarin dil 6grenme sureci
Uzerindeki etkileri hakkinda bilgiler sunmayr amaglamaktadir.

Arashrmada, hizmet ici ingilizce 6gretmenleri arasinda yabana dil égretiminden keyif
alma kaynaklarini kapsamli bir sekilde arastirmak icin odak grup gérismeleri
kullanilarak nitel bir yaklagim benimsenmistir. Esnekligi ve uyarlanabilirligi ile bilinen bu
yontem, ortak ilgi alanlarina sahip katilimcilar arasinda zengin veri Uretimini ve
derinlemesine tartigmalari kolaylastirmistir. Cok agsamali bir prosedirle ¢calismaya dahil
edilen katilimcilar, kapsamli bir bakig agisi saglamak igin farkli 6gretim kademelerinde
goérev yapmakta olan yedi kadin ve iki erkekten olusmustur. Acik uglu sorularla
karakterize edilen yari yapilandinlmig gérigsme formati, katlimcilarin deneyimlerini
rahatca paylagmalarini tegvik ederek dogal bir veri toplama strecine olanak saglamistir.
Veri analizi, MAXQDA22 plus yazilimi kullanilarak ¢oklu kodlama turlari dizenlenmis,
kodlayici ici ve kodlayicilar arasi kontroller yoluyla tutarlilik saglanmishir. Onerilen
adimlarla uyumlu bu arastirma tasarimi, cesitli egitim kademelerinde yabanca dil
dgretiminden keyif alma deneyimlerinin ¢ok yénl0 dogasina iligkin i¢cgéruleri ortaya
ctkarmayr amaglamustir.

ilk arastirma sorusu, ilkokul, ortaokul, lise ve Universite dahil olmak Gzere cesitli egitim
kademelerindeki ingilizce &gretmenleri icin ‘yabanar dil égretiminden keyif almanin’
potansiyel kaynaklarini ortaya koymayr amaglamistir. ilkégretim kademesinde, ingilizce
dgretmenlerinin yabancr dil 8gretiminde keyif alma durumu, égretmenle ilgili faktérler
(ruh hali, tutum, duygusal iliskiler, hazirbulunusluk) ile 6grenciyle ilgili faktérler (basarilar,
iletisim, iletisim istegi, hazirbulunusluk, derse ilgi, yas gruplari, uygun temel bilgi) ve
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dgretmenlik uygulamalar (etkinlikler, esnek saatler, mufredat esnekligi, 8grenci olumlu
geribildirimi, teknoloji destekli 6gretim) dahil toplamda on alti faktére dayanmaktadir.
Bu cok yanlt unsurlarin, ilkokul ingilizce égretmenleri icin genel yabanai dil égretiminde
keyif alma deneyimine katki sagladigina ulagilmigtr.

Ortadgretim  kademesinde ise &gretmenle ilgili doért  faktér (iletisim istedi,
hazirbulunusluk, taninma, mizah anlayisi) ve égrenciyle ilgili bes faktér (eglenme,
ingilizceye tutum, basari, devamlilik, uygun temel bilgi) ve 6gretim uygulamalari ile ilgili
yedi faktdér (uygun materyallerin kullanimi, ders konusuna hakimiyet, esnek mifredat,
sinif  digi iletisim, teknoloji destekli &gretim, isbirlikci égretim, koltir 6gretimi)
belirlenmistir.

Lise kademesinde ise 6gretmenlerin yabanc dil égretiminden keyif alma durumunun,
oégretmenle ilgili (ruh hali, hazir bulunusluk), 6grenciyle ilgili (ilgi, katihm) ve &gretim
uygulamalarnyla ilgili (teknoloji temelli dil 8gretimi, samimi sinif atmosferi) olarak alh
faktérden etkilendigi ortaya konulmustur.

YUksekégretim kademesinde Universitede gérev yapmakta olan égretim goérevlilerinin
yabanci dil 8gretminde keyif alma durumlar arashrildiginda, alti kilit foktér ortaya
koyulmustur. Ogretmenle ilgili faktérler arasinda hazir bulunusluk, égrencilere karsi
tutum ve mizah anlayisi bulunurken, égrenciyle ilgili faktérler arasinda derse katilim ve
olumlu geri bildirimler yer almaktadir. Ayrica, égretim uygulamalariyla ilgili faktérler
arasinda sinif igi etkilegim ve samimi sinif atmosferi olarak éne gikmigtir.

lkinci arashrma sorusunun amaci dgretmenle ilgili; &grenciyle ilgili ve &gretim
uygulamasiyla ilgili faktérler agisindan cesitli egitim  kademelerinde yabanc dil
dgretiminden  keyif alma'nin  ortak  kaynaklarini  belirlemektir.  Bu  dogrultuda
ogretmenlerle ilgili ortak kaynaoklardan baglamak gerekirse, 6gretmen hazir
bulunuslugu her egitim kademesi icin keyif arthirici faktér olarak bulunurken, ortak bir
mizah anlayisina sahip olmak hem ortaégretimde hem de Universite egitiminde tespit
edilmigtir.  Bununla birlikte, 6gretmenlerin  dgrencilere yonelik tutumlarinin hem
ilkdgretim hem de Universite egitiminde ortak oldugu bulunmustur. Dért egitim
kademesinde de dgretmen hazir bulunuglugunun keyif almayr artiran ortak bir faktér
olarak ortaya ¢ikhigini net bir sekilde ifade etmek icin, 6grencilerle ilgili ortak kaynaklar
incelendiginde, dégrencilerin derslere katiliminin her egitim kademesinde egitimcilerin
keyif alma durumunu belirledigi gérolmustir. Ogrencilerin ilgisi hem ilkégretim hem de
lisede keyif alma durumunu artiran ortak bir kaynak olarak belirlenirken, égrencilerin
basarisi ilkdgretim ve ortadgretim icin keyif alma durumunu olumlu yénde etkileyen bir
faktér olarak tanimlanmighr. Ayrica, égrencilerden olumlu geri bildirim almak hem
ilkokul &gretmenleri hem de Universite dgretim elemanlari icin ortak bir keyif alma
faktérd olarak bulunmugtur. Bir diger dnemli faktér olarak, égrencilerin ilgisinin hem
ilkdgretim hem de lise ortamlarinda ortak oldugu gérilmis ve farkl yas gruplarinda
dgrenci ilgi farkinin dnemi vurgulanmigtir. Ayrica, égrencilerin bagarilari, ilkégretim ve
ortadgretimde dgretimden keyif almayi olumlu ydnde etkileyen bir faktér olarak
belirlenmistir. Ogretim uygulamalari ilgili ise teknoloji temelli bir dil &gretimi
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yaklagiminin benimsenmesi ilkokul, ortaokul ve lise égretmenleri icin ortak bir kaynak
olarak ortaya ¢ikmistir. Ayrica, esnek bir mifredatin benimsenmesi hem ilkokul hem de
ortaokul dgretmenleri icin keyif almayi artirici bir faktér olarak gértlmuUstir. Benzer
sekilde, samimi bir sinif atmosferi lise 6gretmenleri ve Universite égretim elemanlari
tarafindan keyif almayi artirici bir faktér olarak ortaya koyulmustur.

Sonug olarak, dil egitimcilerinin yabancr dil égretiminde keyif alma durumu, sadece
dgrenci profillerini degil, ayni zamanda égretmenlerin 6gretim kademesi gerekliliklerini
ve beklentilerini dikkate alarak belirlenmektedir. Bu baglamda, dért egitim kademesinde
dil egitimi veren dgretmenlerin, 6gretim sureglerinde benzer ve farkh faktérleri yabanci
dil 8gretiminde keyif alma deneyimleriyle iligkilendirdikleri sonucuna varilabilir. Bu
calismanin sonuglari, farkl egitim kademelerinde yabanci dil 8gretmenlerinin keyif alma
durumunu etkileyen faktérlerin anlagiimasinin, pedagojik yaklagimlari gelistirmelerine
yardimer oldugunu géstermektedir. Ozellikle ilkokul ve ortaokul dgretmenleri icin,
dgrencilere uygun bir atmosfer olusturmanin énemli oldugu vurgulanirken, lise ve
Universite 6gretmenleri, olumlu iligkiler ve sosyal etkilesimlerle yabanci dil 6gretiminden
keyif alma durumlarini destekleyebilecekleri ortaya koyulmustur. Bu dogrultuda, mesleki
gelisimde, dil 6gretmeni yetistirme programlari ve hizmet ici egitim kurslari, yabanci dil
dgretiminden keyif almayi artirmak icin strateji 6gretiminde bulunabilir.
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Appendix 1

Comparison of FLTE Sources Across Educational Stages by Teacher-Related, Student-
Related, and Teaching Practice-Related Factors

Teacher-related factors

Student-related factors

Teaching practice-related
factors

Primary Teachers' moods Students' achievements Doing hands-on activities
school EFL Teachers' attitudes towards Out-of-class communication Flexible class hours
Teachers students Students' willingness to Flexible curriculum
Teachers' emotional relationship communicate Receiving positive
with students Students' readiness feedback from students
Teachers' readiness Students' interest Adopting technology-
Students' age group enhanced language
Students' proper background teaching
knowledge
Secondary Teachers' willingness to Students' enjoyment Having proper materials in
school EFL communicate Students' attitudes towards the classroom
Teachers Teachers' readiness English
Teacher recognition Students' achievements Familiarity with the course
Having a common sense of humor  Students' attendance subject
with students Students' proper background
knowledge Flexible curriculum
Out-of-class
communication
Adopting a technology-
enhanced teaching
approach
Adopting a collaborative
teaching approach
Culture teaching
Highschool Teachers' mood Students' interests Adopting a technology-
EFL Teachers enhanced language

Teachers' readiness

Students' attendance

Students' achievements

teaching approach

A friendly classroom
atmosphere

University EFL
Instructors

Teachers' readiness

Teachers' attitudes toward
students

Having a common sense of humor
with students

Students' attendance

Students' positive feedback

Classroom interaction

Friendly classroom
atmosphere
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