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Abstract

This research was conducted in a basic qualitative research design to
examine the advantages, disadvantages and limiting factors of
eTwinning projects. The study group of the research consisted of 15
volunteer teachers from different branches working in public schools in
Konya province in the 2019-2020 academic year, who had experience
in eTwinning projects. The data were obtained through a semi-structured
inferview form prepared by the researchers. A descriptive analysis
technique was used for data analysis. The findings obtained in this study
showed that eTwinning projects had advantages, such as improving
learning/teaching, cultural interaction, self-confidence and language
development. It was also concluded that the projects positively affected
teachers’ professional and personal development. Regarding the
disadvantages of the projects, half of the participant teachers stated that
there were no disadvantages, while half of them stated that the projects
had disadvantages, such as taking too much time and requiring
sacrifice. When the factors limiting the development of eTwinning
projects were examined, the negative aftitudes of the school
administration, time problems and students’ lack of technical
infrastructure drew attention. According to these results, it can be
suggested that school administrators should support eTwinning project
applications and project activities should be disseminated in schools.

Keywords: eTwinning, project, information and communication
technologies, cooperation, teacher.

About the Article
Received: 27 Nov. 2022
Revised: 21 Jan. 2024
Accepted: 16 Jan. 2024

Article Type:

Research

© 2024 ANI Publishing. All rights reserved.

* Teacher (PhD student), Necmettin Erbakan University, Institute of Education Sciences, Turkiye,

s.acarr94@gmal.com

*ok

Turkiye, bpeker@erbakan.edu.tr

Corresponding Author, Assoc. Dr., Necmettin Erbakan University, Ahmet Kelesoglu Faculty of Education,

Note: A part of this study was presented as an oral presentation at the VII™ International Eurasian Educational

Research (EJER) Congress ONLINE congress held on 10-13 September 2020.

281


https://orcid.org/0000-0002-9989-9612
https://orcid.org/0000-0002-0787-4996

ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Arastirmalar Dergisi

Introduction

As Albert Einstein stated the “Future of a country depends on the education of the people
of that country”; education is the most important element of society. The quality of
education that the people of a society have is the measure that determines the level of
development of that society (Aydin, 2003). Colak (2010) states that education is an
important element that determines the level of development of society as an investment
in human beings. Countries aim to raise a qualified workforce and ensure social
development through education systems (Yilmaz Ozelci, 2020). Thus, education has
been one of the most discussed, criticized and constantly renewed fields from the past to
the present. However, due to the rapid technological transformation, schools need
strategies to balance the education of students with the trends of society (Crisan &
Albulescu, 2018). Because in a rapidly developing and changing world, it is not possible
to consider the concepts of education and technology separately from each other
(Caligkan & Coklar, 2019). With the development of technology, learning environments
have become more dynamic and the roles of teachers and students have changed.
Today, the educational requirements of the age, the differentiated needs of students and
new approaches to personal education impose new professional responsibilities on the
teacher. This situation requires teachers to be experts in their subject area, to plan
education effectively, to create positive learning environments, to be open to innovations
and technology, to have strong communication skills, to work toward the development
of analytical and creative thinking in students and to be individuals who are open to
continuous development (Ministry of National Education [MONE], 2017). In this context,
eTwinning offers a very effective platform for teachers to acquire these skills.

Launched in 2005 as a core activity of the European Commission’s e-learning program,
eTwinning is a platform that provides support tools and services for schools through the
use of “Information and Communication Technologies (ICT)”, leading to collaboration
between schools in Europe and offering continuous online Professional Development
opportunities for educators free of charge. The Central Support Service is managed by
“European Schoolnet”, an international collaboration of 34 European Ministries of
Education. The portal includes news from eTwinning countries, professional
development opportunities, various learning activities, online seminars, professional
development workshops and examples of successful projects (eTwinning, 2020).
Therefore, eTwinning offers unique opportunities for the continuous development of
teachers. The eTwinning platform offers a wide range of opportunities for teachers and

students (YEGITEK, 2019):

e Teachers have “the opportunity to communicate and share professional
experiences with colleagues working in different settings,

e Producing projects with different education and training practices,

e Integrating the use of technology into the education and training process,
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e Provides opportunities to actively benefit from the technical and technological
support provided by the ongoing FATIH (Movement for Increasing Opportunities
and Improving Technology) project launched in Turkey.

e Students will be able to work with their peers in Europe without the obligation of
mobility and improve their foreign language skills,

e |t offers the opportunity to use information and communication technology tools
purposefully and effectively and to experience learning in a more fun and
motivating environment.”

eTwinning is an innovative European project that promotes lifelong learning and whose
main objective is to network schools with the help of new technologies (Galvin et al.,
2007). Manfredini (2007) sees eTwinning as a tangible chance for teachers to improve
their language skills, to learn new things about Europe, and to interact cross-culturally
with colleagues from other countries. By participating in eTwinning projects, students
have the opportunity to share experiences and decide together what steps to take toward
a common goal. They gain experience in international cooperation in authentic learning
environments (Ale€lou, 2019). Furthermore, by participating in eTwinning projects,
students become members of a digital online learning community (Cachia & Punie,
2012; Song, Petrushyna, Cao, & Klamma, 2011). Papadakis (2016) stated that
eTwinning is an open, secure, cost-free educational network that brings together the
entire European educational community (teachers, students, schools) under one roof,
enabling innovation in learning and teaching practices. Gajek and Poszytek (2009)
stated that the eTwinning platform aims to improve the language and intercultural skills
of teachers and students. Erzurum, Demir, Yildiz and Gezer (2023) described eTwinning
as a platform with great potential for educators to collaborate internationally, support
their professional development, and provide students with a global learning experience.

In short, the eTwinning activity aims to create an online environment for teachers,
students and administrators working in participating schools in European countries to
share experiences, collaborate and exchange ideas. For this purpose, the most important
activities of the eTwinning platform are eTwinning projects. Projects strengthen learning
through the use of new technologies. Students and teachers experience innovative
teaching methods and innovative teaching practices (Vlada, Jugureanu, & Istrate, 2009).
In addition, through projects, learning goes beyond the classroom environment and
becomes independent of time and space. Projects are activities where students and
teachers from different schools and different countries generate project ideas together,
work in cooperation, use technology effectively, develop language skills and learn to
respect differences. Therefore, eTwinning projects offer project-based learning
opportunities to teachers and students. Erdem (2002) states that project-based learning
is a powerful approach that can transform an individual into a person who can think
analytically and critically, research, be determined, responsible and work in cooperation.
In addition, teachers who organize very good quality eTwinning projects are rewarded
with a quality label. Quality labels consist of the “National Quality Label (NQL)” and the
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“European Quality Label (EQL). Crisan (2013) stated that the National and European
Quality Label Awards for eTwinning projects are a source of motivation for teachers. It
can be said that quality labels are a document that shows that a project has the specified
qualifications and that the teacher has carried out a quality project process.

Turkey joined the eTwinning platform in 2009. The use of the eTwinning platform is
becoming widespread through introductory seminars, regional and national conferences
organized by the Ministry of National Education, and the number of participants from
Turkey is increasing day by day. The eTwinning Portal aftracts the most interest from
Turkey in the world (See Table 1).

Table 1.

Number of eTwinning Platform Users by Country between January 1, 2017 and October 30, 2019
(YEGITEK, 2019)

Country Number of Users Country Number of Users
1. Turkey 14.696.747 11. Czech Republic 279.138
2. ltaly 1.983.772 12. Lithuania 228.251
3. Spain 1.700.217 13. Serbia 216.706
4. France 1.275.009 14. Bulgaria 214.484
5. Poland 973.221 15. Belgium 200.216
6. Greece 708.494 16. Albania 198.729
7. Germany 582.149 17. Ukraine 189.173
8. Romania 569.458 18. Azerbaijan 188.392
9. Portugal 559.102 19. England 171.032
10. Croatia 321.305 20. Slovakia 170.076

A study on the benefits of eTwinning was conducted by the Turkish National Support
Service in 2013, in which 770 teachers participated. The study found that eTwinning has
a wide range of benefits for teachers and students. Teachers reported that eTwinning
projects increased their ability to use technology, encouraged them to use different
teaching methods, improved their foreign language skills, increased their computer skills,
collaboration skills and motivation, and encouraged them to produce new and creative
projects. In addition, teachers stated that eTwinning enabled their students to be more
active in the lessons, increased cooperation among students, developed students socially,
improved their foreign language skills, their ability to use technology and their critical
thinking skills (€Twinning Turkey, 2020). Acar and Peker (2021) examined the impact of
the eTwinning platform on teachers and concluded that the eTwinning platform is very
useful for teachers, contributes to their professional and personal development and
changes their perspectives on the profession. Akdemir (2017) investigated the
advantages and disadvantages of eTwinning from the perspective of teachers. The
results showed that eTwinning projects offer valuable opportunities for both teachers and
students in terms of improving the teaching process, enabling cross-cultural exchange,
increasing student engagement and developing language skills. On the other hand, it
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was concluded that teachers and students experienced some challenges when
conducting eTwinning projects, such as the technical shortcomings of schools, a lack of
ICT skills, and inconsistencies between eTwinning practices and the curriculum. Crigan
(2013) examined the impact of teachers’ participation in eTwinning on their teaching
practices. Although the teachers who participated in the study acknowledged that
eTwinning had challenges, such as lack of support from the school, difficulty in
establishing collaborations at school, and lack of time for participation, they stated that
the use of eTwinning was motivating and encouraging for both themselves and their
students, and also contributed to their professional development.

As a result of the literature review, it is obvious that eTwinning projects are very beneficial
for teachers and students. However, there are also some disadvantages and factors that
limit the development of the projects. In this context, this study aims to examine teachers’
views on the advantages, disadvantages and limiting factors of eTwinning projects.
Examining the advantages as well as the disadvantages and limiting factors of the
projects in the research reveals both the difference and importance of the research
compared to other studies in the literature. Knowing the disadvantages that teachers will
face in projects and the obstacles in front of their projects will both make an important
contribution to the relevant literature and guide what needs to be done to eliminate these
obstacles. In line with the determined purpose, the problem statement of the research is
stated as “What are the opinions of teachers about the advantages and disadvantages
of eTwinning projects and the factors limiting the projects2¢”. Within the scope of this
main problem, the sub-problems of the research are as follows.

1. What are teachers' views on the advantages of eTwinning projects?
2. What are teachers' views on the disadvantages of eTwinning projects?

3. What are teachers' views on the factors limiting eTwinning projects?

Method

Research Design

In this study, a basic qualitative research approach was adopted to examine the
advantages, disadvantages and limitations of eTwinning projects. Merriam (2009)
defined basic qualitative research design as a type of research that focuses on how
experiences are interpreted by individuals, what meanings are attributed to them and
how they construct them in their inner world. In qualitative research, it is essential to
examine human events and perceptions in depth in their natural environment. Therefore,
qualitative research has a holistic perspective that combines different disciplines
(Merriam & Grenier, 2019). In light of this information, it was decided that it would be
appropriate to use the basic qualitative research design since it was aimed to examine
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the participant teachers’ perceptions of the advantages, disadvantages and limiting
factors of eTwinning projects.

Study Group

In accordance with the purpose of this study, the study group was selected by the criterion
sampling method, which is one of the purposeful sampling methods. The purposive
sampling method is a method in which information-rich situations are selected in
accordance with the purpose of the research to make a detailed examination (Patton,
2014). The basic understanding of the criterion sampling method is to study all situations
that meet a set of predetermined criteria. These criteria can be created by the researcher
or a ready-made list of criteria can be used (Yildinm & Simsek, 2016). In this context,
care was taken to select teachers who volunteered to participate in the study and had
experience in eTwinning projects. The study group of the research consists of 15
volunteer teachers working in public primary, secondary and high schools in Konya
province in the 2019-2020 academic year. For ethical reasons, pseudonyms were used
instead of teachers’ full names. The demographic characteristics of the study group and
the codes given to the teachers are presented in Table 2.

Table 2.

The Demographic Characteristics of the Study Group and the Codes Given to the Teachers

Codes Professional seniority Branch Types of schools Number

of quality
labels

Ayse 11-15 years Preschool Primary schools 1

Emre 16 years or more Classroom Primary schools 29

Esin 11-15 years Classroom Primary schools 20

Ravza 16 years or more Turkish Secondary schools 9

Ibrahim 11-15 years Mathematics, Secondary schools

Sena 6-10 years Social Sciences Secondary schools

Seher 6-10 years Science Secondary schools 3

Mehmet 0-5 years English Secondary schools 20

Efe 6-10 years Visual Arts Secondary schools 2

Aylin 0-5 years Turkish  Language High schools

and Literature

Hakan 6-10 years Mathematics High schools 2

Bayram 11-15 years History High schools 1

Ridvan 6-10 years Chemistry High schools 6

Fatma 16 years or more English High schools 3

Dilek 0-5 years Biology High schools 4

As seen in Table 2, eight (53%) of the participant teachers were female and seven (47%)
were male. When the professional seniority of the teachers is analyzed, three (20%) of
them have 0-5 years, five (33%) of them have 6-10 years, four (27%) of them have 11-
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15 years and three (20%) of them have 16 years or more. When analyzed based on
branches, this study was conducted with teachers from Preschool, Classroom, Turkish,
Mathematics, Social Sciences, Science, English, Visual Arts, Turkish Language and
Literature, History, Chemistry, and Biology branches, thus trying to provide diversity.
When the types of schools where the teachers work are examined, three (20%) of them
work in primary schools, six (40%) in secondary schools and six (40%) in high schools.
In addition, the number of teachers’ quality labels varied between one and 29.

Data Collection Tool and Process

In this study, a semi-structured interview form was used to examine teachers’ views on
eTwinning projects. A semi-structured interview is a data collection tool in which the
questions are flexible, specific information can be obtained from each participant and
there is an interview guide with interview questions (Merriam, 2013). In this study, a
semi-structured interview form was used to examine teachers’ views on eTwinning
projects. The purpose of semi-structured interview forms, which are frequently used in
qualitative research, is to understand the feelings of the interviewees, to help them make
sense of events and concepts, and to obtain information about all dimensions of the

subject (Yildinm & Simsek, 2016).

The study’s data were obtained using a semi-structured interview form developed by the
researchers and consisting of two parts. The first part consisted of five questions to
determine teachers’ personal characteristics and the second part consisted of three
open-ended questions to determine teachers’ views on eTwinning projects. Open-ended
questions were prepared based on a literature review and expert opinion. While
preparing the interview form, the focus was on the advantages and disadvantages of
eTwinning projects and the factors limiting the projects. To ensure the validity of the
research form, the expert opinion of two academicians from the faculty of education of
a state university in Turkey was consulted for the questions in the form. The research
questions were found appropriate by the experts. In addition, the appropriateness of the
language used in the interview form was arranged in line with the opinions of a Turkish
Education expert. Accordingly, the question is, “Are there any advantages of eTwinning
projects? If any, please specify.” was changed to “Are there any advantages of
conducting an eTwinning project? If any, please specify.” Moreover, another question
“Are there any disadvantages of eTwinning projects? If any, please specify.” was
changed to “Are there any disadvantages of conducting an eTwinning project? If any,
please specify.”. Afterward, the questions were asked to two teachers from different
branches to test whether there was a problem in understanding the questions, and the
teachers stated that there was no additional or missing situation. Utilizing all these
opinions, the interview form was finalized.

In the 2019-2020 academic year, teachers working in primary, secondary and high
schools and conducting eTwinning projects were reached and interviews were conducted
in line with the interview form. The teachers in the study group were selected on a
voluntary basis, and the teachers were informed about the study before they started
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filling out the interview form. Since this research was conducted during the pandemic
period, the interview form was first created on Google Forms and the link was sent to
the teachers. It was emphasized in writing at the beginning of the form to achieve the
purpose of the research that the interview form should be filled in sincerely since the
researcher could not be face-to-face during the first answering phase of the questions.
After receiving written opinions from the teachers, interviews were planned with each
teacher using Zoom, as there was a need to examine what was written in detail. The
duration of the interviews with the teachers varied between 30-45 minutes. In these
interviews, the written opinions previously received from the teachers were elaborated
with the Zoom interview.

Credibility and Ethics

The first condition for ensuring validity and reliability in qualitative research is to conduct
the study ethically (Merriam, 2013). To conduct the study in an ethical manner, care was
taken to ensure that the participating teachers volunteered and were informed about this
research. The teachers were informed that their names and the institutions where they
worked would not be disclosed, that the data to be obtained would be used for scientific
purposes, and their consent was obtained to record the interviews. Pseudonyms were
used instead of the teachers’ full names, and the steps followed in this study were
reported in a detailed and clear manner. To ensure the validity and reliability of this
study, Lincoln and Guba's (1985) strategies of credibility, transferability, consistency and
confirmability in qualitative research were utilized.

To ensure credibility in this study, detailed information about the research process and
the characteristics of the participating teachers was provided. In addition, this study was
organized in line with the opinions of an expert experienced in qualitative research. To
ensure transferability, as stated by Lincoln and Guba (1985), each stage and finding of
the study were explained in detail and a comprehensible language was used in the
research. To ensure consistency in the research, the opinions of two independent and
experienced experts in qualitative research were utilized. The coding created by the
experts was compared with the coding created by the researchers and necessary
arrangements were made. The consistency ratio between the coders was calculated
according to Miles and Huberman (1994) formula and found to be .85. Finally, all
stages of the research were computerized and filed for the confirmability of the research.
In addition, approval was obtained from the “Necmettin Erbakan University Social and

Human Sciences Scientific Research Ethics Committee” for this research (Decision dated
November 13, 2020 and numbered 2020/83).

Data Analysis

The data collected in this study were analyzed with the descriptive analysis technique,
one of the qualitative data analysis techniques. According to the descriptive analysis
technique, the data are summarized and interpreted according to predetermined themes
(Yildirm & Simsek, 2016). Before starting this study, the themes were determined as
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advantages of eTwinning projects, disadvantages of eTwinning projects, and factors
limiting the development of eTwinning projects. Necessary adjustments were made by
comparing the coding created by two independent experts with experience in qualitative
research with the coding created by the researchers. For example, while examining the
advantages of eTwinning projects, the advantages stated by the participants within the
scope of foreign language were coded as foreign language by the researchers and then
edited as language development in line with the expert opinions. The consistency ratio
between coders was found to be .85 according to Miles and Huberman (1994) formula.
In the first stage of the analysis, teachers were given a pseudonym. Afterwards, direct
guotations were presented from time to time to convey the views of the teachers in
accordance with the characteristics of descriptive analysis. In the presentation of the data,
the criteria of appropriateness to the theme, clarity and strikingness were considered for
selecting direct quotations (Unver, Bimen, & Basbay, 2010). In the findings section,
pseudonyms were used to indicate which teacher the interview belonged to and the
interview notes were given in quotation marks. Finally, the data were interpreted by
considering the data in the literature.

Researchers Role

After a literature review, a semi-structured interview form was prepared by the
researchers. The questions were finalized by taking expert opinions and making the
necessary changes and corrections by the researchers. During the interviews, the
researcher controlled variables, such as environment and sound to ensure a healthy
interview. After the interviews were completed, the first researcher made the research
data ready for analysis and the analysis was started independently by both researchers.
At the end of the analysis, both researchers discussed the findings in line with the relevant
literature.

Findings

In this section, the codes obtained from the descriptive analysis and the teacher to
whomthese codes belong are presented together. Each of the open-ended questions
prepared as a Google document is presented as a subheading in the findings section.
One-to-one quotations were made from the written forms filled out by the teachers and
the teachers’ opinions were detailed as a result of the Zoom interview. These quotations
were indicated in quotation marks, and the pseudonym given to the teacher before the
guotation was indicated.

Advantages of eTwinning Projects

The first question the research seeks to answer is to explore the advantages of eTwinning
projects. The findings obtained from the interviews conducted with teachers for this
purpose are presented in Table 3.
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Table 3.

Views on the Advantages of eTwinning Projects

Theme Codes Number of Participants

Improve learning/teaching

Professional-Personal development

Self-confidence-Motivation
Advan_fog_es of  Cultural interaction
eTwinning
projects

Language development

Cooperation-Communication

Planned work

NININW[WL | O;h

Technology knowledge

When the teachers’ views on the advantages of eTwinning projects were analyzed; all of
the teachers stated that there were advantages of doing eTwinning projects. It was seen
that the projects “improve learning/teaching”, contribute to teachers’ “professional-
personal development” and improve their “self-confidence-motivation.”

Sena: “It contributes to many Areas, such as professional development and personal development
and saves you from mediocrity and monotony. It makes even the students you don't teach say “do
a project for us too.”

Seher: “Of course, it has professional and personal advantages in every way. My English has also
improved. | call it lifelong learning. | feel privileged at school, | feel proud, | feel happy and useful
because | have improved myself.”

Ridvan: “I feel that | have developed professionally. My motivation increased with the awards |
received. | got to know different cultures and prepared the ground for Erasmus thanks to the good
partners | met in the projects.”

Teachers stated that they developed professionally through eTwinning projects. For
projects to receive a quality label, they need to be integrated into the curriculum. The
interviewed teachers stated that they developed professionally by integrating the projects
into the curriculum and that this contributed to their professional development by
ensuring technology cooperation in the curriculum. In addition, it is seen that they
support their personal development thanks to situations, such as collaborating with
colleagues, working with foreign partners, and using technology effectively.

It was concluded that the projects contributed to “cultural interaction” and positively
affected teachers’ “language development.”
Ravza: “The biggest advantage is that students’ interest in the lesson increases and each partner
learns something from each other. In addition, our foreign language improves with international

projects.”

Efe: “It is very advantageous in getting to know different cultures.”
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As stated in the teacher opinions above, teachers stated that their foreign language skills
improved thanks to the foreign partners they worked with on the projects. Teacher Ravza,
who stated that her English improved, stated that her foreign language level was zero at
the beginning, but thanks to the projects, her speaking and writing skills reached an
intermediate level. It was also stated that different cultures were recognized within the
country and through cooperation with foreign countries.

In addition to these, there were teacher opinions stating that the projects provided
“cooperation-communication” between teachers and students, improved “planned work”
and increased “technology knowledge.”

Ayse: “It contributed to my planned work.”
Esin: “It strengthens planned and colloborative work and communication.”
Hakan: “So to speak, you can be the teacher who is pointed out in the neighborhood of your school.”

Fatma: “I had the opportunity to learn web 2.0 tools and new technologies and to collaborate on
international platforms..”

The teachers expressed that working with partners strengthened cooperation and
communication. In addition, the fact that eTwinning projects are carried out within a
specific plan contributes to teachers’ ability to work in a planned manner. In addition,
for eTwinning projects to receive a quality label, they need to be carried out with
technology. In this context, teachers stated that their technology knowledge increased.
Teacher Fatma stated that she was not familiar with web 2.0 tools before starting the
projects and thanks to the projects she was able to use many web 2.0 tools.

Disadvantages of eTwinning Projects

Arastirmanin  cevap aradigi ikinci soru, eTwinning projelerinin dezavantajlarini
kesfetmektir. Bu amag dogrultusunda égretmenlerle yapilan gérismelerden ulasilan
bulgular Tablo 4'te sunulmustur.

Tablo 4.

Views on the Disadvantages of eTwinning Projects

Theme Codes Number of Participants
None 8
Disqdvqnfages of  Time 4
eTwinning —
projects Sacrifice 2
Low motivation 2

Teachers’ views on the disadvantages of eTwinning projects were analyzed around the
codes “none,” “time,” “sacrifice” and “low motivation.”
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Ravza: “There are no disadvantages.”
Aylin: “No, there are not.”
Ayse: “Being on the phone and computer too much..”

Bayram: “Yes, there is. It takes a lot of time, there is not enough time, you have to take students
from other courses. In the busyness of life, sometimes the work you have to do on the project can
be a burden.”

Eight teachers stated that there were no disadvantages to the projects. Four teachers
stated that projects took too much time and that they spent too much time in front of
computers and phones. The teachers who mentioned the time issue stated that they spent
a lot of time in front of the computer to document each activity in the projects, which was
a disadvantage for the projects, and that a more appropriate solution should be found
for this situation.

There were two teachers who stated that they sacrificed themselves, their families and
their social lives for the projects.

Seher: “l spend more time than anyone else; some nights are spent at the computer. | sacrifice
myself.

Ridvan: “You sacrifice your social and family life..”

In addition, two teachers complained that their projects were not appreciated and that
their motivation decreased because their projects were seen as unnecessary efforts

Sena: “When your work is not appreciated by teachers who are not open to innovation, and when
it is portrayed as unnecessary effort, it leads to low motivation.”

Dilek: “The necessary importance may not be given. Sometimes it is sad not to get the support you
want.”

As a result of the interviews with teachers named Sena and Dilek, these teachers stated
that the fact that teachers and administrators who do not know about eTwinning and are
not open to innovation look at the projects as unnecessary effort and labor decreases
their motivation, and which has a negative impact on the projects.

Factors Limiting the Development of eTwinning Projects

The third question the research seeks to answer is to examine the factors limiting the
development of eTwinning projects. The findings obtained from the interviews conducted
with teachers for this purpose are presented in Table 5.
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Table 5.

Views on the Factors Limiting the Development of eTwinning projects

Theme Codes Number of
Participants

Administration 9

Parents

Time

Factors limiting the development of eTwinning ~ Teacher
projects

Curriculum

N (W |w| Lk O

Lack of technical
infrastructure

None 1

Teachers’ views on the factors limiting the development of eTwinning projects were
examined under the codes “administration,” “parents,” “time,” “teacher,” “curriculum,”
“lack of technical infrastructure” and “none.” Teachers’ opinions are given below.

Emre: “Attitudes of school administrators. Computer and internet usage at home. Family and
educational structures closed to development negatively affect our projects.”

Esin: “Negative perspective of the administration and parents. Parents do not see the benefits we
do for students and always look at us negatively.”

Sena: “Negative and unsupportive administrative attitudes are the biggest problem.”

The majority of teachers cited the negative attitudes of the school administration as a
factor limiting their projects. In addition, six teachers mentioned negative parental
attitudes. It is seen that these attitudes negatively affect their desire to do projects.

Five teachers mentioned time constraints and stated that projects also took up their
extracurricular time. Three teachers mentioned negative teacher attitudes. These
teachers stated that their projects were seen as unnecessary by their colleagues and that
they could not get support from their colleagues in the work that should be done jointly
on behalf of the school and that their enthusiasm was broken.

Mehmet: “It can sometimes be demoralizing when teachers see it as an empty job. Of course, the
lack of technology also limits it. In addition, when not all students participate in the projects, they
have to arrange time outside the classroom, which is not effective. Also, when we do not receive
support from other teachers, especially in the process of getting a label, our enthusiasm can be
broken because we do not get the eTwinning school label.”

Dilek: “It takes a lot of time. | think it should be allowed to open exercises for those who write
eTwinning projects. We find it difficult to find time to train the children. We also have a lot of difficulty
due to the lack of technological infrastructure in our school. There is not enough equipment in our
school. For example, a smart board.”

The teacher Dilek, who mentioned time constraints, suggested opening exercises for
those who write eTwinning projects as a solution to this problem.
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While three teachers stated that the curriculum limited their projects, four teachers saw
the lack of technical infrastructure as a negative factor.

ibrahim: “These projects have an exira workload and are carried out voluntarily. The support and
aftitude of the administration are very important in their work. Weak internet and lack of
technological equipment (e.g., phones, tablets, and smart boards).”

Efe: “Curriculum and time are serious problems; you can only find the time to do projects in the
gaps between classes, so there are problems.”

Bayram: “The biggest problem is time, keeping up with the curriculum and the teachers from whose
classes you take students.”

Although it is a necessity to integrate eTwinning projects into the curriculum, there are
teacher opinions stating that there are some activities outside the curriculum and that
these activities are difficult to do due to the concern of completing the curriculum.

A teacher working at Science and Art Centers (SAC) stated that she had no problems.

Ravza: “l work at Science and Art Centers (SAC). | did not encounter any problems.”

Results and Discussion

This study aims to examine teachers’ views on the advantages and disadvantages of
eTwinning projects and the factors limiting the projects. In line with the purpose of the
study, three themes were identified at the beginning of the research. First, the advantages
of eTwinning projects were analyzed. As a result of the data analysis obtained for this
purpose, all of the teachers stated that doing eTwinning projects had advantages.
Teachers stated that the projects had advantages, such as improving learning/teaching,
cultural interaction and language development. This result is in line with Manfredini's
(2007) views on eTwinning. In projects, teachers and students from different cities and
countries come together and work together. The findings that eTwinning projects provide
cultural interaction are also found in the literature (Akdemir, 2017; Camilleri, 2016;
Manfredini, 2007; Yimaz & Altun Yilmaz, 2012). Thanks to international projects,
teachers can also improve their language skills. The aim of eTwinning is to improve the
language and intercultural skills of teachers and students (Gajek & Poszytek, 2009). In
addition, the findings that eTwinning improves teachers’ language skills are in line with
the literature (Akdemir, 2017; Gulnar & Yatagan, 2014; Manfredini, 2007). Through
eTwinning projects, teachers not only learn new things but also share their knowledge
with both students and colleagues. These projects, being planned activities carried out
in cooperation, have been highlighted by teachers for enhancing collaboration and
communication skills, making valuable contributions to their organized work.A similar
finding was found in the study conducted by Cachia, Ferrari, Ala-Mutka and Punie
(2010). At the same time, Erzurum, Demir, Yildiz and Gezer (2023) stated that eTwinning
projects improved teachers’ communication skills and increased their collaboration and
planning skills. In his study, Alireisoglu (2023) showed that eTwinning projects positively
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affected teachers’ ability to work together. Gindiz Cetin and Gindogdu (2022) also
stated that projects improve communication and collaboration. In this context, the
findings are in line with the literature. In addition, teachers stated that the projects
positively affected their professional development. Similarly, teachers participating in
Crisan’s (2013) study also stated that the use of eTwinning contributed to their
professional development. Akinc (2018) concluded that the eTwinning project
contributed greatly to the professional development of teachers by integrating the
teaching process with technology. Cavus, Balgin and Yilmaz (2021) also concluded in
their study that teachers participate in eTwinning projects to increase their professional
competencies. Therefore, the findings of different studies overlap. Every new information
learned through projects contributes to teachers’ professional development. Teachers
can contribute to their professional development by using the new methods and practices
they learn from their peers in the classroom. Teachers also stated that eTwinning projects
contribute to their personal development. This result coincides with the findings of
Vuorikari, Gilleran and Scimeca’s (2011) study. A similar result was found in Kizilaslan
and Ersin Bagkan’s (2023) study conducted with English teachers. Teachers stated that
the personal development courses on the platform contributed to them. Teachers who
felt that they developed professionally and personally also increased their self-
confidence and motivation with the quality labels they received from the projects. This is
among the advantages to the projects. There are teacher opinions stating that they
increased their knowledge of technology thanks to the projects. The result that projects
increased teachers’ knowledge of technology was also stated by teachers in Uslu Kaplan
and Alkan’s (2023) study. Indeed, the fact that the projects are presented in a virtual
environment requires teachers to use technology effectively. Online meetings are
organized for project partners to meet with each other, banners, posters, slogans,
promotional videos prepared for the projects are prepared with various web 2.0 tools
and technological tools are used to share them on the platform. Therefore, eTwinning
projects enable teachers to increase their technological knowledge. All findings
regarding the advantages of eTwinning projects are in line with the results of the study
conducted by the Turkish National Support Service in 2013 (eTwinning Turkey, 2020).

Secondly, the disadvantages of eTwinning projects were analyzed. Half of the
participating teachers stated that eTwinning projects did not have any disadvantages.
This is a very pleasing situation. Because it was stated by the teachers that eTwinning
projects provide various contributions to teachers in many areas, such as improving
learning/teaching, professional-personal development, self-confidence development,
motivation increase, cultural interaction, language development, cooperation,
communication, planned work and the development of technology knowledge.
Therefore, it is thought that teachers who think that projects do not have disadvantages
will be more interested in them. In addition, there were teacher opinions that projects
took too much time and that they spent too much time in front of computers and phones.
Presenting project activities in a virtual environment and documenting each activity takes
teachers’ time. In addition, teachers doing projects have to allocate time outside of
school hours for their activities. Therefore, teachers stated that they sacrificed themselves,
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their families and their social lives. Some teachers complained that their projects were
not appreciated by their colleagues and the administration and that their motivation
decreased because the projects were seen as unnecessary efforts. In parallel with these
findings, Crisan (2013) stated that eTwinning had difficulties, such as a lack of support
from the school, difficulty in establishing collaborations at school, and a lack of time for
participation. Similarly, in Avc’s (2021) study, participant teachers expressed that they
wanted the projects they created on the eTwinning platform to be registered in the
“Ministry of National Education Information System” and to be supported by both school
management and parents. Unlike this study, the teachers participating in Kizilaslan and
Ersin Bagkan’s (2023) study mentioned the time difference between partner countries
and the difficulties in finding project partners. Among the disadvantages found in the
literature are the limited duration of the projects, the lack of cooperation and
communication between participating teachers, and the small number of activities
(Cavus, Balgin, & Yilmaz, 2021).

Finally, the factors limiting the development of eTwinning projects were analyzed. The
majority of the teachers mentioned the negative attitudes of the school administration as
a factor limiting their projects. Considering the benefits of eTwinning projects for teachers
and students, it is clear that teachers’ voluntary work should be appreciated and
supported by the administration. Therefore, it is thought that school administrations
should be informed about this issue and the importance of the projects should be
emphasized by the District and Provincial Directorates of National Education. In addition
to this, there are teacher opinions stating that some teacher attitudes negatively affect
their projects. These teachers stated that their projects were seen as unnecessary by their
colleagues and that they could not get support from their colleagues in the work that
should be done jointly on behalf of the school and that their enthusiasm was broken. It
is thought that doing projects should be popularized among teachers. For example, the
Konya Provincial Directorate of National Education has started “My eTwinning Project in
Every School.” With this application, it encouraged schools and teachers to start projects
by saying that every school should have a project. In this way, dissemination activities
can be carried out. However, it is thought that it would be more useful to use incentives,
such as certificates of achievement, economic gain, and extra service points, rather than
forcing teachers to do projects. One third of the participating teachers mentioned time
constraints and stated that projects also take up their time outside of class. Similarly,
Alegiou (2019) mentioned the problems encountered in the implementation of a project
due to a lack of time. One of the teachers who talked about time constraints stated that
there could be an exercise for eTwinning project authors so that the projects could be
given the time they need. It is thought that time constraints can be overcome in this way.
At the same time, since the exercises also provide teachers with financial gain, they can
be an incentive for teachers to do projects. There are teacher opinions stating that their
projects are negatively affected by the lack of technical infrastructure. Thanks to the
ongoing FATIH project initiated in our country, the technical infrastructure problem in
schools has been solved to a great extent. In parallel to this, only one teacher stated that
there was no interactive board in his/her school. The other teachers who mentioned the
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problem of technical infrastructure mentioned the technological inadequacies of the
students outside the school or the lack of technological knowledge of the students. This
obstacle encountered in the implementation of the projects coincides with the findings of
previous studies (Akdemir, 2017; Camilleri, 2016; Kampylis et al., 2013). It was also
observed that the curriculum limited the projects. The inconsistencies between eTwinning
projects and the curriculum have also been emphasized in the literature (Akdemir, 2017;
Ale€iou, 2019; Crisan, 2013). Consistent with the findings obtained in this study,
Camilleri (2016) stated that teachers avoid participating in eTwinning projects because
they are not part of the curriculum.

Recommendations
According to the results of the study, the following suggestions were made:

e Among the factors limiting eTwinning projects, the negative attitudes of school
administrators were mentioned by many teachers. In this context, school
administrators can be encouraged to support eTwinning project implementations.

e Among the factors limiting eTwinning projects, teachers stated that the projects
were seen as unnecessary by their colleagues and that they could not get support
from their colleagues in collaborative work. In this context, importance can be
given to popularizing the projects among teachers. For this purpose, the
eTwinning Club, which has recently started to be established in schools, can be
established in all schools and the advisor teacher of this club can be changed
every year so that all teachers can be informed about eTwinning. In addition, in-
service and distance trainings can be organized to overcome the lack of
knowledge of teachers on this subject and these trainings can be attended as
much as possible.

e Among the disadvantages of eTwinning projects, some teachers complained that
their motivation decreased because their projects were not appreciated by their
colleagues and the administration. In this context, teachers who carried out
successful projects can be presented with a certificate of achievement, and plaque,
to show that their work was-- appreciated.

e Among the disadvantages of eTwinning projects, there were teacher opinions that
they had time problems. To prevent this, an exercise can be opened for teachers
who write eTwinning projects and in this way, it can be ensured that the necessary
time is given to the projects.

e Negative parent attitudes were also seen among the factors that limit eTwinning
projects. To prevent these negative attitudes, parents can be informed about the
projects and their contributions to students.

The limitations of this study are that the study group consisted of 15 teachers and the
findings were limited to the answers given by the participant teachers to the questions in
the semi-structured interview form. It is accepted that out-of-control factors that may
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occur due to the researcher, participants and implementation environments may have
an effect on the participants’ responses, even at a low level.
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Genisletilmis Torkge Ozet

GUnumozde, cagin egitim gerekleri, dgrencilerin farklilagan ihtiyaglari ve bireyin egitimi
konusunda ele alinan yeni yaklagimlar, 6§retmene mesleki anlamda yeni sorumluluklar
yUklemektedir. Bu anlayis, 6§retmenin konu alaninda uzman olmasini, egitim égretimi
etkin bir sekilde planlayabilmesini, olumlu 6grenme ortamlari olugturmasini, yeniliklere
ve teknolojiye agik olmasini, guglt bir iletisim becerisine sahip olmasini ve sirekli
gelisime acik bireyler olmasini zorunlu kilmaktadir (Milli Egitim Bakanhigi, 2017). Bu
kapsamda eTwinning, égretmenlerin bu becerileri kazanabilmeleri icin oldukca etkili bir
platform sunmaktadir.

2005 yilinda Avrupa Komisyonu e-63renme programinin temel etkinligi olarak
baslatilan eTwinning, Bilgi ve iletisim Teknolojileri kullanimiyla okullar icin destek, arag
ve hizmetler saglayarak Avrupa’daki okullar arasi ig birligini tegvik eden ve egitimciler
igin Ucretsiz olarak surekli cevrimici Mesleki Geligim firsatlari sunan bir platformdur.
Portalda eTwinning Ulkelerinden haberler, mesleki gelisim firsatlari, cesitli 6grenme
etkinlikleri, cevrimici seminerler, mesleki gelisim calistaylari ve basarili projelerden
ornekler bulunmaktadir (eTwinning, 2020). Dolayisiyla eTwinning, 6gretmenlerin sirekli
geligimi igin essiz firsatlar sunmaktadir.

eTwinning faaliyeti Avrupa Glkelerinin katilimer okullarinda ¢alisan é6gretmen, 6grenci ve
idarecilere yénelik deneyimlerinin  paylasilmasi, is birligi ve fikir aligverisinde
bulunulabilmesi icin ¢evrim i¢i bir ortam olusturmayr amaglamaktadir. Bu amagla
eTwinning platformunun en énemli aktiviteleri eTwinning projeleridir. Projeler farkl
okullar ve farkli Glkelerden &grencilerin ve égretmenlerin bir araya gelip proje fikri
urettigi, is birligi icinde calish@i, teknolojiyi etkin kullandigi ve dil becerilerini gelistirdigi
aktivitelerdir.

Yapilan literatir taramasi sonucunda eTwinning projelerinin é6gretmenler ve égrenciler
igin oldukga faydali oldugu oldugu asikardir. Bunun yani sira projelerin bazi
dezavantaijlari ve projelerin gelisimini sinirlayan etmenler oldugu gértlmektedir. Bu
kapsamda aragtirmanin amaci eTwinning projelerinin avantajlari, dezavantajlar ve
projeleri sinirlayan etmenlere yénelik 6gretmen goruslerini incelemektir. Arastirmada
projelerin avantajlarinin yani sira dezavantajlarinin ve projeleri sinirlayan etmenlerin
incelenmesi hem arastirmanin literatirdeki diger arastirmalardan farkini hem de
énemini ortaya koymaktadir. Boylece projelerde &gretmenlerin  karsilacagi
dezavantajlarin ve projelerinin 6niundeki engellerin bilinmesi hem ilgili alanyazina
énemli bir katki sunacak hem de bu engellerin ortadan kaldirilmasi icin yapilmasi
gerekenlere yol gosterecektir. Belirlenen amag dogrultusunda aragtirmanin problem
cumlesi “eTwinning projelerinin avantajlari, dezavantajlari ve projeleri sinirlayan
etmenlere iliskin 8§retmen gérusleri nelerdir2” seklinde ifade edilmistir.

Bu arastirmada temel nitel arastirma yaklagimi benimsenmistir. Merriam (2009), temel
nitel arastirma desenini, deneyimlerin bireyler tarafindan nasil yorumlandigi, ne
anlamlar yUklendigi ve bunu i¢ dinyalarinda nasil yapilandirdiklarina odaklanan
arastirma t0r0 olarak tanimlamigtir. Nitel arashrmalarda insana iligkin olay ve algilarin,
dogal ortaminda derinlemesine incelenmesi esastir (Merriam ve Grenier, 2019). Bu
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bilgiler 1si§inda arastirmada katilimer 6gretmenlerin eTwinning projelerine yénelik
algilarini incelemek amaglandigindan temel nitel arastirma deseninin kullanilmasinin
uygun olacagina karar verilmistir.

Caligmaya goéndlli olarak katilmak isteyen, eTwinning projeleri konusunda deneyimi
olan dgretmenlerin segilmesine dikkat edilmistir. Arastirmanin ¢alisma grubunu 2019-
2020 egitim dgretim yilinda Konya ilindeki devlet ilkokul, ortaokul ve liselerinde gérev
yapan 15 génilli égretmen olusturmaktadir. Aragtirmada yari yapilandirilmig gérosme
formu kullanilmigtir. Gériogme sorulari literatir taramasi yapilarak ve uzman gérisine
bagvurularak hazirlanmigtir.  Gérigsme formu hazirlanirken  6zellikle  eTwinning
projelerinin avantajlarina, dezavantajlarina  ve projeleri  sinirlayan  etmenlere
odaklanilmigtir. Calisma neticesinde toplanan veriler betimsel analiz teknigi ile analiz
edilmigtir.

eTwinning projelerine yoénelik 6gretmenlerin  goérisleri;  “eTwinning  Projelerinin
Avantaijlar”, “eTwinning Projelerinin  Dezavantajlar’” ve “eTwinning Projelerinin
Gelisimini Sinirlayan Etmenler” olmak Gzere U¢ tema etrafinda toplanmugtir. Arastirmaya
katilan &gretmenlerin tamami eTwinning projesi yapmanin avantajlar oldugunu
belirtmislerdir. Ogretmenler projelerin dgrenmeyi / 6gretmeyi gelistirme, koltorel
etkilesim ve dil gelisimi gibi avantajlari oldugunu belirtmislerdir. Bu sonug Manfredini’n
(2007) eTwinning konusundaki gdruslerini desteklemektedir. Projelerde farkli sehir ve
Ulkelerden 6gretmenler ve 6grenciler bir araya gelmekte ve beraber calismaktadirlar.
Bu ise kulturel etkilesime imkéan saglamaktadir. eTwinning projelerinin kiltorel etkilegimi
sagladigina dair bulgular literatirde de karsimiza ¢ikmaktadir (Akdemir, 2017;
Camilleri, 2016; Manfredini, 2007; Yilmaz ve Altun Yilmaz, 2012). Uluslararasi projeler
sayesinde 6gretmenler dil becerilerini de gelistirebilmektedirler. eTwinning projelerinin
oégretmenlerin  dil becerilerini gelistirdigine dair bulgular literatir ile paralellik
gdstermektedir (Akdemir, 2017; Gulnar ve Yatagan, 2014; Manfredini, 2007). Katilimci
dgretmenler projelerin is birligi ve iletisim becerilerini artirdigini, planh ¢alismalarina
katkida bulundugunu belirtmislerdir. Benzer bir bulguya Cachia, Ferrari, Ala-Mutka ve
Punie (2010) tarafindan yapilan ¢alisma sonucunda ulasilmigtir. Ayrica dgretmenler
projelerin mesleki gelisimlerini olumlu etkiledigini ifade etmislerdir. Benzer sekilde
Crigsan’in (2013) calismasina katilan 6gretmenler de eTwinning kullaniminin mesleki
gelisimlerine katkida bulundugunu belirtmiglerdir. Akinci (201 8) ise eTwinning projesinin
dgretim sirecini teknolojiyle butUnlestirerek 6gretmenin mesleki gelisimine buyuk
katkilarinin - oldugu sonucuna ulasmistir. Dolayisiyla  G¢  c¢aligmanin = bulgular
ortigmektedir. Ayrica égretmenler eTwinning projeleri ile kisisel gelisimlerine katkida
bulunduklarini belirtmiglerdir. Bu sonug¢ Vuorikari, Gilleran ve Scimeca’'nin (2011)
calisma bulgulari ile rttsmektedir. ikinci olarak eTwinning projelerinin dezavantajlari
incelenmigtir. Katilimcillarin yarisi eTwinning projelerinin  herhangi bir dezavantaji
olmadigini belirtmigtir. Bunun yani sira projelerin cok vakit aldigini, bilgisayar ve telefon
basinda ¢ok fazla zaman gegirdiklerini ifade eden 6gretmen gdérisleri mevcuttur. Ayrica
proje yapan égretmenler, yapacadi etkinlikler icin okul saatleri disinda zaman ayirmak
zorunda kalmaktadir. Dolayisiyla 6gretmenler kendisinden, aile ve sosyal hayatlarindan
fedakérlik yaptiklarini belirtmiglerdir. Bazi 6gretmenler ise ortaya ¢ikardiklari projelerinin
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meslektaglar ve idare tarafindan takdir edilmemesinden ve projelere gereksiz ¢aba
olarak bakilmasindan dolayr motivasyonlarinin  digsmesinden yakinmaktadirlar. Bu
bulgulara paralel olarak Crigan (2013) eTwinning’in okuldan destek eksikligi, okulda ig
birlikleri kurma zorlugu, katilim icin zaman eksikligi gibi zorluklari oldugunu belirtmistir.
Son olarak eTwinning projelerinin gelisimini sinirlayan  etmenler incelenmistir.
Ogretmenlerin cogunlugu okul idaresinin olumsuz tutumlarini projelerini sinirlayan bir
etmen olarak belirtmisglerdir. Bunun yani sira bazi égretmen tutumlarinin projelerini
olumsuz etkiledigini belirten 6gretmen gdrugleri mevcuttur. Bu égretmenler yaptiklar
projelerin meslektaglari tarafindan gereksiz géruldigini ve okul adina ortak yapilmasi
gereken islerde meslektaslarindan destek alamadiklarini belirterek sevklerinin kirildigini
ifade etmiglerdir. Katilimci 6gretmenlerin Ugte biri zaman sikintisindan bahsetmis ve
projelerin ders digi zamanlarini da aldigini ifade etmiglerdir. Benzer sekilde Aleiou
(2019) zaman eksikliginden dolayr bir projenin  uygulanmasinda karsilasilan
sorunlardan bahsetmistir. Teknik alt yapi eksikliginden dolayr projelerinin olumsuz
etkiledigini belirten 6gretmen goérisleri mevcuttur. Bu 6gretmenler 6grencilerin okul
digindaki teknolojik yetersizliklerinden ya da 6grencilerin teknolojik bilgi eksikliginden
bahsetmistir. Projelerin uygulanmasinda karsilagilan bu engel daha énce yapilmig
calisma bulgular ile &rtogmektedir (Akdemir, 2017; Camilleri, 2016; Kampylis ve
digerleri, 2013). Ayrica mufredatin projeleri sinirlandirdigi séylenebilir. Literatirde de
yapilan arastirmalarda eTwinning projeleri ile mufredat arasindaki tutarsizhklar
vurgulanmigtir (Akdemir, 2017; Ale&iou, 2019; Camilleri, 2016; Crisan, 2013).
Arastirma  sonuglarina gére okul yéneticilerinin  eTwinning proje uygulamalarini
desteklemeleri, proje calismalarinin okullarda yayginlastirimasi, velilerin projelerin
yararlari konusunda bilgilendirilmesi, 6gretmenlerin bu konudaki ¢calismalarinin takdir
edilmesi ve eTwinning projesi yazan 6gretmenler icin egzersiz agilip bu sekilde projelere
gereken zamanin saglanmasi énerilebilir.
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