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Abstract: This study aims to understand the effect of inequality patterns on
students' transition to university on the axis of social class positions and the role
of universities in perpetuating these inequalities. The conceptual framework is
discussed within the economic and cultural capital framework, which forms the
center of Pierre Bourdieu's "reproduction theory". The single-case embedded
design, which is a type of qualitative research method, was used in the study.
The study consisted of 38 students studying engineering, social sciences, and
language at Ankara Yildinm Beyazit and Bilkent Universities during the 2020-
2021 academic year. The research data were collected through in-depth
inferviews using a semi-structured interview form. Data were analyzed using
MAXQDA 2018 Analytics Pro qualitative analysis program with descriptive
structural analysis and visualized with two case models. The results obtained in
the study are as follows: Parents' income level, education level, occupation and
educational values affect students' transition to university. Students' cultural
capital shapes their preparation process for university, their choice of
department/university, and results in unequal positions in their placement at
the university. While the majority of AYBU students see university education as
an activity that will enable them to work in the public sector and earn a regular
income, the majority of Bilkent students see university education as an
investment that will enable them to work in the private sector and earn a high
income and prestige in the future. As a result of the study, it was suggested that
the dependence on the central exam be reviewed to lessen the effect of social
and economic factors on the fransition to higher education.
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Introduction

In order for a student to enter higher education in Turkey, he/she must first receive a
score that differs from his/her competitors as a result of the central exams conducted by
the Student Selection and Placement Center (OSYM) in 1974 (Tekeli, 2010, p. 173).
After the results of the central exam are announced, the preferences of the department
(program) and the school (institution) must be met (Yuksek Ogretim Kurulu [YOK],
2021). Since the number of students applying to the university is much higher than the
university quotas, the university entrance exam has a secret function in the reproduction
or maintenance of social inequalities, contrary to the doctrine of equal opportunities
itself.

More than 2.4 million people in Turkey applied for the 2020 transition to higher
education exam, of which only 431,000 received a place. In this context, only 17.7% of
candidates applying to higher education can settle in any undergraduate program (YOK,
2022). The fact that the number of candidates who take the exam but are unable to be
placed in any program exceeds the higher education population exempted from open
education demonstrates that the necessary need cannot be met and that the supply-
demand relationship in the transition to higher education is quite unbalanced (Celik,
2020, pp. 529-530; Celik vd., 2020, pp. 69-74).

According to the data of 2019, Turkey differs considerably from other OECD countries
in the process between the end of high school education and the beginning of higher
education. Although the rate of those who enter higher education for the first time is
considerably higher than the OECD average (17%) with 48% in associate degree
programs, the rate of students who start their undergraduate level is considerably lower
than the OECD average (76%) with 50% (Organisation for Economic Co-operation and
Development [OECD], 2021: p. 197). This imbalance between supply and demand in
Turkey's transition to higher education causes aggressive competition among students.
When prestigious universities and departments are taken into consideration, it is clear
that opportunities for higher education are limited, and that one's socioeconomic status
plays a significant role in the process of making the transition to higher education (Suna
et al., 2020). Inequalities in access to higher education on this axis should be resolved
in terms of inequalities between social classes and supply-demand practices, such as
managing distribution or expanding the number of programs (Kilic, 2014).

Studies conducted in Turkey in recent years reveal that various elements of the class
position related to the economic, cultural and social dimensions significantly affect the
inequalities experienced in the transition to higher education. In these studies, the focus
is on the effect of characteristics related to class position, such as parents' income level
(Buyruk, 2008; Bulbul, 2021; Ekinci, 2011; Kilic, 2014; Suna et al., 2020; Tunc, 2011),
parents' education level (Buyruk, 2008; Bulbul, 2021; Ekinci, 2011; Suna et al., 2020;
Tunc, 2011), and parents' occupation (Buyruk, 2008; Bulbul, 2021; Tunc, 2011).
However, there are few qualitative studies on how social status affects the transition to
university based on students' experiences (Buyruk, 2008; Bulbul, 2021). Buyruk's (2008)
study, for example, focused on the unequal situations of students in different departments
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rather than the position of universities. The unequal positions of students in different
departments of a university were examined from a similar perspective in Bulbul's study
(2021). It can be seen that the studies are mainly consistent with the field of study and
social class. However, it has not been examined to what extent the positions of
universities coincide with the social class positions of students. However, this similarity is
also the simplest indicator of the practical consequences of equal opportunity policies in
education in terms of maintaining social mobility. This is because education is one of the
key areas in which these practices are implemented. Universities are the last link to break
the cycles of inequality transmitted within the family cycle.

The originality of this study is that it uses a single nested case study of the qualitative
research method to evaluate the social class positions of students in similar or the same
departments but at two different institutions. Thus, on the other hand, the objective is to
highlight the relationship between universities, which are positioned in an unequal
structure in terms of educational opportunities and prestige, and the social positions of
students. Consequently, the increased participation and unequal representation of
particular social strata in higher education opportunities is one of the most significant
challenges to democratic higher education. This study is significant for investigating
educational inequalities and drawing aftention to social inequalities in terms of
transforming universities into more egalitarian institutions because it examines
educational inequalities and draws attention to social inequalities.

Conceptual Framework

According to Yin, the use of a theoretical background is not common in qualitative
studies because it may distort the researcher's approach to the social phenomenon. In
case studies, however, the aim is to examine the case in reality. Previous studies and
theories play an important role in case study design because case studies can be
misleading if there is no evidence to support them (Yin, 2003, p. 28). Accordingly, the
mechanisms of inequality that lead to students being positioned in different institutions
and programmes of study at the university are discussed within the framework of theories
of social reproduction.

Social class position, educational inequality and transition to higher education

Over the last 50 years, global demand for and participation in higher education has
increased substantially. The transformation of the policies implemented by the countries
from elitist education to mass education has been effective in increasing the participation
rates. In 1970, there were 32 million students in higher education worldwide, 159 million
in 2008, (UNESCO, 2010, p. 12) and more than 222 million in 2020 (World Bank,
2020, p. 1). The demand for higher education in Turkey has also increased rapidly over
the years. In 1985, the number of students in higher education was 449,414 (YOK,
1997, p. 18) and the population of Turkey was 50,664,458 (TUIK, 2015). This shows
that the ratio between the number of university students and the total population was
0.88% in 1985. By the year 2020, the number of students enrolled in higher education
(including those participating in open education programs) reached 8.240.997 (YOK,
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2022), while the population had increased to 83.614.362. This resulted in a ratio of
9.8% between the number of students enrolled in higher education (TUIK, 2021) and the
total population. However, despite the rapid spread and expansion of higher education
around the world and in Turkey, studies show that different social groups are not able
to benefit equally from higher education opportunities (Boliver, 2011; Bulbul, 2021;
Ekinci, 2011; Konstantinovskiy, 2017). In this context, who has access to higher
education is important and how students from different social strata benefit from the
higher education level (Bourdieu & Passeron, 2014, p. 16).

Bourdieu's studies, which focus on inequalities in the higher education system, show that
students positioned in different departments and schools within higher education come
from different social classes and are trapped in unequal professional opportunities. He
examines educational inequalities in the context of social classes, but unlike other
reproduction theorists such as Bowles and Gintis (2011) and Althusser (2006), he also
focuses on cultural and economic elements (Giroux, 2014, pp. 117-119).

Bourdieu conceptualizes valuable resources as capital, unequally distributed among
students, paving the way for the formation of their disposition (Bourdieu, 1986).
According to him, the capital that students have inherited from their families is crucial
for their academic success and professional opportunities. Given that Bourdieu defines
social class in the context of capital type (Swartz, 2011, pp. 216-264), it is critical to
examine the type and amount of capital that parents and students possess in order to
understand the impact of student social class status on the transition to university.

The effect of parents' capital type and volumes on the transition to higher education

According to Bourdieu, there are three types of capital: economic, cultural and social
(Bourdieu, 1986). Economic capital is the possession of products and services and has
the power to manifest its effects more quickly than other forms of capital (Bourdieu,
1986, p. 16). Based on this definition, the parents' economic capital is discussed in the
study in the context of income level. Parents' income levels are one of the valuable
resources that enable students to purchase goods and services for better education and
thus increase their chances of success (Bourdieu & Passeron, 2014, p. 30; Swartz,

2011, pp. 252-253).

Another central concept in Bourdieu's theory of reproduction is the concept of cultural
capital, which is the basis for social classes and shows the qualitative differences between
them (Atli, 2022). In the study, the parents' cultural capital was first discussed within the
framework of the parents’ education level and profession. In reality, Bourdieu's empirical
investigation revealed that parents' superior education level and occupation, which
correspond to cultural capital, boosted children's chances of gaining entry to higher
education (Bourdieu & Passeron, 2014, pp. 16-25). The value the family places on
education in terms of their educational attainment and occupation also shapes the
career expectations of their children (Bourdieu, 1974) and their participation in the
university. From this point of view, the second element of the family's cultural capital in
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the research is the parents' values regarding education, including beliefs, opinions and
expectations about higher education (Bourdieu & Passeron, 2014, pp. 76-87).

Students inherit their parents' assets and dispositions and develop them into their cultural
capital (Bourdieu, 2017, p. 129). By transforming the capital that students have inherited
from their families into cultural capital, they differentiate themselves from their
competitors in the educational system, which positively affects their academic
performance, and place themselves in unequal positions. In the research, the following
title describes in full the features of the students' cultural capital.

The effect of students' cultural capital on the transition to university

The cultural competencies that the school system requires of pupils and transmits to them
are remarkably similar to the ruling social class's cultural capital. Therefore, children
from the middle and upper classes outperform their peers academically by exerting less
effort at school due to the cultural capital they have acquired (Bourdieu & Passeron,
2014, p. 46). Thus, the education system eliminates pupils from the lowest classes from
schooling by means of cultural capital (Harker, 1990, pp. 91-92).

According to Bourdieu, cultural capital emerges in three forms: embodied; objectified
and finally institutionalized cultural capital (Bourdieu, 1986: p. 17). Embodied cultural
capital is the disposition that develops when a culture is internalized for an extended
period of time and settles in the body and mind. In the research, embodied cultural
capital was considered a cultural competence corresponding to students' knowledge
about higher education. In addition, according to Bourdieu, since ethos -that is, values,
beliefs, and convictions pertaining to education- is related to the professions that students
will perform in the future and their university preferences (Bourdieu & Passeron, 2014,
p. 98), the values pertaining to education are cultural values embodied in the research.
It has been treated as a capital asset (Bourdieu, 1974, pp. 20-22; Bourdieu & Passeron,
2014, pp. 76-87). Within the framework of educational values and ethical provisions
and values that students inherit from their class position (Bourdieu, 2018, pp. 159-160),
they identify with certain schools and departments, avoid others, eliminate themselves
from the education system, and reproduce their class positions (Bourdieu & Passeron,
2015, p. 76). Obijectified cultural capital is defined as the consumption of cultural assets
(Bourdieu, 1986, p. 19). What is important for Bourdieu here is that goods and services
provide a benefit to people with a specific purpose (Bourdieu, 1986, p. 20). Therefore,
it is possible for students to increase their academic achievement by utilizing a variety of
goods and services linked to their education and to separate themselves from others on
the academic journey through their objectified cultural capital related to education
(Byun et al., 2012; Xu & Hampden-Thompson, 2012). Institutionalized cultural capital is
the recognition of academic qualifications at the institutional level (Bourdieu, 1986, p.
20). Students are awarded or punished with this type of capital based on their past
academic qualifications and performances. The institutionalized cultural capital of
students during the transition to university was investigated by taking the type of high
school into account.
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As shown in Figure 1, the effects of parental capital types and students' cultural capital
on the transition to university are investigated in two dimensions.

Figure 1.

Research Model

Social Class Position

D/ \D

Parents' Economic Capital Parents' Cultural Capital

&

Parents' Income Levels Parents’ Education Levels Parents' Values
~ i . .
T~ and Professions™ Regarding Education
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Reflection of Parents' Capital Type and Volume
on Students' Cultural Capital

PN

Students' Embodied Students' Objectified Students' Institutionalized
Cultural Capital Cultural Capital Cultural Capital

The Effect of Students' Social Class Positions
on the Transition to University

The Purpose of the Research

The research aims to understand the effect of students' social class positions on the

transition to university. The following questions were addressed in the study to achieve
this goal:

1. How does parents' economic and cultural capital affect students' transition to
university?¢

2. How does the embodied, objectified, and institutionalized cultural capital of students
influence their transition to university?
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3. What role do higher education institutions play in the transfer of class status from the
family to the child along the axis of these capitals?

Method

Research Design

This study, which examines the effects of students' social class positions on their transition
to university, was designed with a single-case embedded design, one of the qualitative
research methods (Yin, 2003, p. 39). According to Yin (2003, p. 13), a case study is the
evaluation of a phenomenon in the setting of real life in situations in which the
boundaries between the phenomenon and the context are unclear. The aim here is to
understand how and why the current phenomenon takes place in this way. For this, it is
important to determine the context and choose the people to be interviewed (Merriam,
2018, pp. 40-44). According to Yin, the only intertwined case study is that a common
situation includes various analysis units and is examined within its own context (Yin,
2003, pp. 40-45). In this study, the fact that students are in uneven circumstances during
the transition to college was viewed as a single, universal phenomenon. Since the two
analysis units of this situation are Bilkent and Ankara Yildirim Beyazit Universities, the
single-case embedded design was adopted in the research. In this context, the research
focuses on the unequal access that students from different schools and departments have
to university departments and programs. Instead of studying students in a single
institution of higher education, this study studied the uneven status of students in two
institutions that differ in terms of academic achievement score during the transition to
university. Thus, it was examined in depth how the social class positions of the students
in different higher education institutions and departments and actively experienced this
shaped the transition process to university.

Participants of the Study

The theoretical sampling technique was used to select two universities in the study.
According to Silverman, theoretical sampling in case studies is the creation of study
groups in line with the criteria and antecedents that are suitable for the purpose and
theory of the research (Silverman, 2018, pp. 88-89). The theoretical premise of this study
is that social position has an impact on academic achievement. Based on this premise,
the social class positions of the students in higher education institutions with academic
achievement differences also differ from each other. Therefore, the aim of the research
was selected in Ihsan Dogramaci Bilkent University (Bilkent) and Ankara Yildirim Beyazit
University (AYBU), two higher education institutions with very different achievement
scores at university entrance in relation to their theoretical framework and the single-
case embedded design. Bilkent University was chosen because the departments' base
achievement score was relatively high. As another higher education institution, Ankara
Yildinm Beyazit University was preferred because the score of most of the departments
in it was lower than Bilkent University. On the other hand, the reason for choosing these
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two universities in Ankara is that the researchers can easily reach the students in these
universities. Therefore, the topic of the research was more essential than the province
when selecting these two universities, and it was noted that their achievement score were
different.

On the other hand, because Bilkent University is a foundation university, attention was
paid to selecting scholarship and 50% scholarship students from the fields of social
sciences, numerical and language to increase student diversity. In this context, a total of
twelve students, three 100% and nine 50%, are studying in scholarship programs. In
addition, the achievement score of the majority of the students studying in paid programs

at Bilkent University is higher than the achievement score of the related programs in the
AYBU (Annex, Table 2).

In order to make a comparison in the study, the same department portfolio was tried to
be preferred in two universities. In this context, departments in  numerical field (math
and science), equal weight field (Turkish and Math) and language were determined.
Engineering departments were preferred because of their higher scores in the numerical
(math and scince) field compared to other departments and because they were seen as
a more reputable profession. In the field of numerical, interviews were conducted with a
total of 10 students, 6 from Bilkent and 4 from AYBU. The departments of students in
the field of numerical consist of industry, electrical-electronics, computer, machine,
metallurgy and material engineering.

The departments selected within the field of equal weight (Turkish and Math) are law,
political science and public administration, international relations, sociology, economics
and interior architecture and environmental design. In this field, a total of 20 students
were interviewed, 11 in Bilkent and 9 in the AYBU. Finally, in the language field, a total
of 8 students were interviewed, including four students from the English Translation and
Interpretation departments at the AYBU and four from the English Language and
Literature departments at Bilkent.

Since the same department/program was not included in both universities in the
language field, the departments in the portfolio close to each other were selected. In the
verbal field, this field was not included in the study group because there were no identical
or similar programs from both universities. After the departments were determined, the
key participants were first interviewed in determining the students to be interviewed in
the research. The snowball sampling method was used using their opinions. Accordingly,
the study group formed within the scope of the research consists of a total of 38 students
who are actively studying in the 2020-2021academic year. The characteristics of the
participants of the study group are presented in Table 2 of the annex.

Data Collection Tool and Process

In this study, data were obtained through in-depth interviews, and a semi-structured
interview form was utilized to allow for flexibility in the questionnaire and to ask
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participants probing questions. With the approval of the Ethics Committee of the Senate
of Hacettepe University, data were collected in April and May 2021.

The interviews were conducted with students from Bilkent and AYBU who were actively
studying. Due to the coronavirus outbreak, some interviews were conducted using the
Zoom application, which permits video and audio interviews, and others were conducted
in-person. Before starting the interviews, information was given about the research and
prior permission was requested for the recording. Interviews were held with the
participants who wanted to participate in the research voluntarily. Questions of any kind
that could potentially identify the identities of the participants were avoided.

The semi-structured interview form consists of 3 sections based on the conceptual and
theoretical framework in order to reveal the inequalities experienced by the students
during the transition to the university. The first section included questions concerning the
students' personal information. This section consists of four personal questions that
include students' demographic information and information about the university exam
result. The second part consists of five questions related to the evaluation of the effects
of the type and volume of capital owned by the parents on the transition to university.
The final section focuses on the relationship between students' cultural capital and their
transition to university. In this section, four questions were asked to assess the impact of
students' embodied, obijectified, and institutionalised forms of cultural capital on the
transition process to university, particularly on preferences for school and department.

Validity and Reliability

Validity in qualitative research is the representation of the accuracy of a social
phenomenon using different strategies (Silverman, 2018: p. 126). Construct validity in
a case study is the creation of accurate operational measurements for the concepts
studied (Yin, 2003, p. 34). Reliability, on the other hand, is related to the reproducibility
of the findings from the collected data, in other words, their repeatability (Merriam,
2018). Based on these definitions, a number of measures were taken in the research to
increase (i) validity, (ii) construct validity and (iii) reliability.

(i) In order to strengthen the validity of the research, a comprehensive literature review
was carried out prior to the design of the semi-structured interview form. As a result,
questions regarding the mechanisms that cause inequity in the transition to university
were revealed. In the literature review, questions were created by using the conceptual
framework and Bourdieu's theoretical framework. The questions created as a draft were
presented for the opinion of an expert who has studied the subject in the literature and
has experience. After receiving the criticism and feedback of the expert, some questions
were changed and some were completely removed from the questionnaire. Thus, the
content validity of the questions was tried to be ensured. On the other hand, the
interviews were conducted in an environment where students could comfortably express
themselves. In the interviews, the purpose of the research was mentioned to ensure that
participants were sincere and honest in their responses to the questions posed, and a
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conversational and dialogic environment was created during the interview process. Thus,
it is aimed to increase the internal validity.

(i) In order to increase the construct validity in this case study, the mechanisms that cause
education inequality were determined and then operational definitions were created. The
operational definitions of the concepts are given in a theoretical framework and the
relationship between the concepts is presented in Figure 1. Thus, what exactly the
concepts try to measure (Yin, 2003, p. 34) has been associated with literature review.

(iii) A strategy was developed to increase reliability by keeping the number of students at
both universities high and stopping interviews after reaching saturation point. In order
to increase the coding reliability, two independent coding processes were carried out by
the researchers. The two different codings obtained were compared with each other, and
inter-coder reliability analysis was used (Miles & Huberman, 1994).
Reliability=[Consensus / (Consensus + Disagreement)] X 100 formula was used for the
process of this analysis. Based on this formula, the reliability between coders was initially
78%. According to Miles and Huberman (1994), the reliability analysis between coders
should be at a minimum level of 80%. Therefore, the researchers repeated the coding
process and the reliability was calculated as 89% after the necessary corrections were
made.

Data Analysis

Within the scope of the research, the audio recordings obtained with the semi-structured
interview form were transcribed, and the data obtained were analyzed using the
MAXQDA 2018 Analytics Pro qualitative analysis program by explanatory structure
analysis, which is one of the forms of analysis of the case study. According to Yin (2003),
after a theoretical statement or proposition is created based on the explanatory structure
analysis literature in case studies, the first findings are compared with this statement or
proposition. Then, the theoretical statement or proposition is revised and the current
situation is expressed again as a result of this revision (Yin, 2003, pp. 121-122). From
this point of view, all dimensions of the phenomenon discussed in the research before
starting the analysis process were formed within the conceptual and theoretical
framework as a result of a comprehensive literature review. In light of this, the results of
past research as well as the recommendations provided by the theoretical framework
were considered before beginning the process of analyzing the themes and categories.

In the study, sociological factors that cause inequality during the transition to university
were determined within the framework of previous studies on educational inequality and
associated with Bourdieu's reproduction theory. As a result of this process, it was seen
that the economic and cultural capital assets inherited from families played a critical role
in the transformation of students into cultural capital. In the study, cultural capital was
discussed in three categories as an inequality factor that students have in the transition
to university. These are embodied, objectified and institutionalized forms of cultural
capital. These categories were defined operationally and related questions were created.
The data obtained from the students were examined in detail, and codes that were
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similar and different from each other were associated with categories. Thus, a connection
was established between the literature and the data obtained in the research. As a result
of the new codes, the coding scheme created at the beginning was revised.

In the study, the transition processes to the university were analyzed by comparing them
with each other based on the statements of Bilkent and AYBU students. In this direction,
two-case models were used in the MAXQDA program to compare the findings of both
university students. By comparing the two case models, it became clear which codes were
used in common by the two university groups and which codes occurred in different
ways. Thus, the similarities and differences in the coding between the two groups became
evident. In order to understand the inequalities in the process of transition to university,
the connections between codes, categories and themes are schematized. Thus, rather
than a single element that causes inequality, the relationship of the elements with each
other is visualized. Table T provides explanations concerning visual shapes and symbols.

Table 1.

Explanations of Shapes and Symbols Used for Data Visualization in the Research

As a result of the coding and
@l categorizi d he visual
gorizing procedures, the visua
Theme  represents the overall meaning. —

The visual expresses the link (weak)
between the code or categories.

=) It is a visual that expresses a The analysis of the two case models
meaningful structure by combining shows that the visual points to different

Categor . L
9% more than one code. higher education institutions.

It is a visual created from the
] expressions of the participants and
Code expresses summarizing, striking,
and meaningful data.

Ihsan Dogramaci Bilkent University

The visual expresses the connection
(strong)  between code and
categories.

Ankara Yildirm Beyazit University

AYBU

Note: The table was prepared using the work of Zayimoglu Ozturk et al. (2020).

Findings

In this section, the findings obtained from the study are presented under two headings
according to the structure of the research model and the sub-objective questions of the
study. The first title includes findings obtained from the cultural capital of the parents of
the students, while the second title includes findings obtained from the students' cultural
capital.
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1. Findings Regarding the Capital of the Parents of the Students During the Transition to
the University

1.1. Findings related to the economic capital of the parents of the students

Under this heading, students were asked the following questions. Firstly, students were
asked, "What is your parents' average monthly income level in 20202" and secondly,
"What are your opinions on your parents' financial income during the university
admission process?". These questions sought parents' opinions about the impact of their
economic capital on students' educational lives and, in particular, on their transition to
university.

Figure 2.

Students' Views on the Monthly Average Income of their Parents

The Monthly Average Income Level of Parents
(TL) (38)

C4
13.000

@y ©4
14.000 3.000

@ \1 8 000 @3
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0M0N 7B”kent en \ G / Q \5.500

(o] \1 5.000 / 1. @
50.000 / 6.000

(| 16.000 @4
80.000 9.000

In Figure 2, it is evident from the responses of the students that the parental income
levels of Bilkent and AYBU students are significantly different. It is seen that parents with
Bilkent have an average monthly income between 8,000 and 80,000 TL and parents
with AYBU have an average monthly income between 3,000 and 16,000 TL.
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Figure 3.

Students' Views on the Economic Capital of their Parents during the Transition to University

Students' Views on the Economic Capital of their

ydunm e— lw\

u( ‘*

Bilkent (35) /AYBU (25)\
cl / N ] e &

High standard "Blank check" opportunity Livelihood The obligation to
of living (16) for university preference (7) shortage (12) work while studying (3)
@l ] ]
Planned budget allocated Restriction on staying in the same  University preference depending
for education (12) city in university preference (7) on scholarship opportunities (3)

As can be seen in Figure 3, a significant number of Bilkent students reported that they
had a high standard of living during the transition to university thanks to their parents'
economic capital. The answer of S1, who is among the first 150 people in the university
exam, is as follows:

“My father lives on his capital investment and real estate gains for about a year. In general,
the work he did in the last 10-15 years was on dollars and rials. That's why the exchange
rate was so different. But right now | can say about 15 liras. Before my father left, he could
find 8-10 thousand dollars especially in Ramadan. [...] Therefore, | can say that we live a
comfortable life ” (ST, Law, Bilkent), [High standard of living].

The high income levels of the families of Bilkent students significantly affect their
children's educational lives. It is seen that families allocate a planned budget for their
children's education in line with their economic capital. S13 expresses the situation as
follows:

“My family has always supported me so far. Psychologically and financially. Up until this
point, they have sent me to a variety of different training classes, and each time they have
told me, "This is your training." lt's more important than anything, so even if you fail or you
don't feel like it, we'll always give you that support . As they say, there is always a money
allocated for my education in the corner ” (S13, Political Science and Public Administration,
Bilkent), [Planned budget allocated for education].

It was observed that some of the bilkent parents used a high budget for education. S1
stated that their parents kept their economic resources available for university
preferences and gave them "blank checks" for preferences. In this context, the term "blank
check" refers to various facilities, such as the possibility for students to study abroad or
to study abroad because they receive broad financial support from their parents for their
education:
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“He (my parents) gave me a blank check so that | could always get a quality education. They
even thought of sending it fto Germany " (S1, Law, Bilkent), ["blank check" opportunity for
university preference].

Unlike Bilkent parents, it is understood from the answers of the students that the
economic capital volumes of the parents with AYBU are more limited. It is understood
that a certain part of the students have difficulty in earning a living. S31 expressed this
situation as follows:

“| can say that we are poor in this period. [...] My father has a pension. My father also does
extra work. Even though he's retired, he tries to make furniture and kitchens. This happens
once or twice a year. This is about three to four thousand Turkish liras. There are such things.
He doesn't have a permenent job. That's where it comes from. Therefore, there are periods
when we have some difficulty in living ” (S31, Sociology, AYBU), [Livelihood shortagel].

This shortage of livelihood experienced by some AYBU students negatively affects their
transition to university. $24 stated that his parents had a diddifculty on staying in the city
where they entered the university due to their low economic resources:

“My preferences were universities in Ankara or nearby Ankara. Actually, | wanted to study
out of my home town. [...] You can't say that you will go (out of town). There is an economic
return on this. Being a student is already very difficult economically. It would be an extra
burden if you were out of town. When | got a place at the university here, | did not go” (524,
Law, AYBU), [Restriction on staying in the same city in university preference].

The limited economic resources caused some AYBU students to prefer the university
depending on the scholarship opportunities provided by the state. S30 expresses this
situation as follows:

“I'm getting a KYK (Accomodation) scholarship. There was a difficult process for my family
in the 12th grade before | entered university. My father is unemployed, and my mother earns
a little by tutoring. My admission to university was dependent on my financial situation at the
time. | thought the KYK scholarship would be provided by the state, therefore | chose it. "If
the scholarship hadn't come out, | might have dropped out." (S30, International Relations,
AYBU), [University preference depending on scholarship opportunities].

Some AYBU students state that they have to work while studying due to lack of economic
capital as follows:

It's hard. You are always in debt, but you always end up paying off the bill the next month.
You work somewhere for 3-5 days. You earn 100-200 liras by working in different paces;
and been getting by. Occasionally, there will be a job at labor market, potatoes will be
transported, onions will be transported. You go to the market, because I'm from Kars, the
marketers are familiar. | say brother, I've no money, they say come and work here. You're
going to restaurants as an extra. But there is no such continuous work because there is a
school and you cannot work” (S32, Sociology, AYBU), [The obligation to work while studying].

High and middle income parents strategically deploy and invest in their economic capital
by providing planned resources for their children's education to accumulate cultural
capital. While families with high income levels can effectively realize this investment,
families at the lower socioeconomic level can postpone their education expenditures by
considering their basic needs.
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1.2. Findings related to the cultural capital of the parents of the students

The theme related to the cultural capital of the parents of the students consists of two
categories. The first category includes "education level and profession of parents" and
the second category includes "education-related values of parents'. In this context,
regarding the first category, students were asked "What is the education level and
profession of your parents?". Bilkent and AYBU students' responses about their mothers
are shown in Figure 4.

Figure 3.
Education Level and Occupation of the Mother
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As seen in Figure 4, the education level and professions of the mothers of the students differ
significantly among the students in different higher education institutions. While it is seen that
most of the Bilkent mothers are university graduates, the education level of AYBU mothers is
more diverse and lower. When the occupations are compared, it is clear that the majority of
Bilkent mothers perform reputable career professions. It is understood that the majority of
mothers from AYBU are housewives.

231



ONLINE ///
Journal of Qualitative Research in Education

Egitimde Nitel Aragtirmalar Dergisi

Figure 4.
Father's Education Level and Occupation
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In Figure 5, the answers of the students regarding the education level and profession of
their fathers are presented. While it is seen that the majority of Bilkent fathers are
university graduates, and most of them have reputable professions. On the other hand,
most AYBU fathers are university graduates but have less prestigious occupations.

Within the scope of the research, regarding the second category of parents' cultural
capital, the question "What are your parents' thoughts and expectations about university
education?" has been posed. Thus, the study examined how parents' value judgments
about education affect students' transition process to university. Students' views on their
parents are presented in Figure 6.

Figure 5.
Statements of the Students Regarding the University Education of their Parents

Statements of the Students Regarding the
University Education of their Parents (67)
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During the transition to university, the opinions of Bilkent and AYBU parents about
education differ significantly from each other. The maijority of parents of Bilkent students
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believe that a respectable university education will give their children dignity/prestige.
S4 expresses his/her parents' thoughts as follows:

"When | told them | wanted to be a lawyer, they responded, 'lf you want to be a lawyer, you
have to graduate from a well-known university.' In order for it to be a university that knows
language and has an internationally valid diploma, you need to choose Bilkent University ’
(S4, Law, Bilkent), [Consideration of reputation/prestige].

In addition, some Bilkent students' parents expect that their children will be employed in
the private sector and earn high profits thanks to university education. The statement of
S7 is as follows:

(My parents') expectations are to graduate with a good degree and start my own business or
take a job with a good income in a high-level place" (S7, industrial engineering, Bilkent),
[High income expectation].

On the other hand, some parents' emphasis on entrepreneurship and creativity draws
attention with the private sector's expectation regarding university education. S17
expresses his/her parents' thoughts and expectations as follows:

"My mother was also involved to some extent. She continually reminds me that | should be
open to new ideas and creative. | don't know how true this is, but according to my mother, if
| study politics, my field of work will be limited only to the state, and if | study international
relations, private companies and abroad will come into play more. International relations
were more like having him elected because he had more foreign legs and more private
company areas ” (S17, International Relations, Bilkent), [Private sector expectation. Emphasis
on entrepreneurship and creativity].

The thoughts and expectations of AYBU parents about their children's university
education are quite different from those of Bilkent. Most of the students from AYBU stated
that their parents turned to professions that assure them in the future. S28 expresses
his/her parents' thoughts as follows.

“They (my parents) always wanted us to choose professions in which we would not have
problems while advancing our lives. Although they did not specifically specify a profession,
they would want me to continue in this way. [...] When we look at the profession, my father
is an organized person in general, he would say that getting 8 liras every month will lead
you to a more stable life instead of getting 10 liras every three months. They say that the
profession you will have should be a profession that will sustain your life continuously " (528,
Industrial Engineering, AYBU), [Guiding to secured professions].

Contrary to the private sector emphasis of Bilkent parents, it is understood that AYBU
parents expect to be employed in the public sector. Therefore, they want their children
to work in the public sector by directing them to secured professions. S33 expresses the
situation as follows:

“[My parents] always thought that it does not matter if you have a job, a regular life, a
government or a fixed salary. Have job assurance than what | do, get on your own feet, they
talk as if what you do is now up to you ” (S33, International Relations, AYBU), [Public sector
expectation].

Some AYBU students believe that because their parents did not obtain appropriate
education in their previous life, they mobilized their resources for their university
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education under the assumption that "l couldn't study, you study." S36's opinion on this
issue is as follows:

"My father's cultural background stems from the fact that he always wanted to, but couldn't
get to a point like university due to some circumstances and inadequacies. He always said
he wanted to go to university. At that time, he could not go beyond high school because he
lost his father and continued his education in the village. Due to the nature of the society at
that time, he/she did not go to university due to concerns such as getting married and getting
involved in life as soon as possible. My father kept telling, | couldn't attend university. "You
go to university." He tries to offer us these opportunities when he can ”(S36, English
Translation and Interpreting, AYBU), [“l couldn't go to university, you go: University education

II]‘
In summary, the values and expectations of the families of the students in different
universities and departments in higher education differ significantly from each other
based on their social class position.

2. Findings Regarding the Cultural Capital of Students During the Transition to
University

2.1. Findings related to the embodied cultural capital of the students

The theme related to the cultural capital of the parents of the students consists of two
categories. As the first category of embodied cultural capital, the students were asked,
"How did your process of choosing a university and a department change over time?2"
This question sought to elucidate students' familiarity with higher education by focusing
on how they selected a higher education institution and how they were familiar with its
knowledge. The analysis of the opinions of the students is presented in Figure 7.

Figure 7.
Students' Opinions on University Preferences
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When the opinions of the students are examined, it is seen that there are significant
differences between the participants from Bilkent and AYBU. It is assumed that Bilkent
students have thorough knowledge of higher education before enrolling at the university.
S1's statement about the situation of different universities is as follows:
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"Students who rank in the top 600-700 students are eligible for admission to Ankara Faculty
of Law. That's an extraordinary number. lt's not possible. There is no obligation to attend
such an education there, the finals are annual. At the end of the first semester, they take an
exam, at the end of the second semester, they take an exam and they are evaluated
according to these grades. It was not possible for me to prefer such a thing ” (S1, Law,
Bilkent), [Knowledge about school and department].

Some of the students from Bilkent stated that they negotiated universities, departments
and professions with their families. The fact that families have professional occupations
enables their children to direct their education routes. The following is the statement of

S3:

“Before | entered the faculty for the first time, my father and | had already talked for a long
time, about the quality of the department's education, about what to expect when | start my
education. When | entered, we mostly exchanged ideas about what | should do, what I could
do better, or how | could proceed here because my father is a lawyer, and what could be
better for me" (S3, Hukuk, Bilkent), [Negotiating the profession, faculty, and departments with
family].

It is understood from the statements of the participants that a significant number of
Bilkent students made departmental preferences in accordance with the profession they
want to perform in the future. Moreover, it is seen that this situation becomes evident in
some students at the high school or pre-school education level. The statement of S7 is
as follows:

"(This faculty and the department) | choose in order of scholarship, semi- scholarship, paid.
I've had such an experience. [...] | only choose industrial engineering. | decided what | would
be starting from high school, | was interested in the field of engineering in general and
industry in particular ” (S7, Industrial Engineering, Bilkent), [The preference of the department
suitable for the profession they want to perform. Deciding the profession in high school or
before].

Some students from AYBUemphasized that they preferred higher education due to the
score limitation. In addition, students' lack of knowledge about the university and
department they are in accompanies this situation. The statement of $28 is as follows:

“ didn't really want to be an industrial engineer. I'm more interested in computers and
software. In fact, my last choice is this school and this department. And my score was enough
for what | wanted. But since the ranking was very different from the score, industrial
engineering came. But again, it's okay, I'm still working on the software. Industrial
engineering covers a very wide area. | did not write this department very fondly, it was just a
place where | wrote it so that it wouldn't come out anyway."” (S28, Industrial Engineering,
AYBU), [Higher education preference due to point limitation, Not having knowledge about
the school and the department].

Some AYBU students' lack of knowledge about the department is closely related to
ambiguous professional ideals. S38 expresses the situation he/she has experienced as
follows:

“At first, | thought of being a lawyer. Then | gave up on choosing the law. | had my mind set

on interpreting, but | didn't even know what the interpreter was doing. | thought it was just
the part for me because it pushed the boundaries of human English. | did not know exactly
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what this profession was doing until | moved to university ” (S38, English Translation and
Interpreting, AYBU), [Uncertain profession future].

Within the scope of the research, values related to education are discussed as the second
category of embodied cultural capital. In this direction, students were asked "What are
your thoughts and expectations about university education?2". The analysis of the opinions
of the students is given in Figure 8.

Figure 8.

Students' Thoughts and Expectations about University Education
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Bilkent students from the middle and upper social classes see university education as an
investment that can help them to work in the private sector in the future and achieve high
earnings.

“When | started law school, | was always going to be a lawyer. | don't like the civil service
discipline in the judge and prosecutor's office that | saw from my father. | want to be a lawyer
with the idea that my free earnings are a little more open-ended and | can increase my
earnings when | graduate from a good university. [...] My expectation is to be able to work
as a lawyer in an international company ” (S4, Hukuk, Bilkent), [Expectation to work in the
private sector. Expectation of high earnings].

In addition, some students stated that university education is a necessary investment both
to create a career oriented towards purpose and achievement and to go beyond
traditional working norms:

“After graduating from school, working in a world-renowned factory in China for 3-5 years,
returning to a good place in Turkey and carrying it to my father's company” (S7, Industrial
Engineering, Bilkent), [Purpose and success-oriented career].

“| am unable to bear up under difficulties." More comfort. Comfort is very important to me
and | would like it to be a little more comfortable. | want what | do to be a good job. Let me
choose my own working hours according to work intensity ” (S15, Political Science and Public
Administration, Bilkent), [Resistance to traditional working norms].
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Students with ABU from the lower social class see university education as an activity that
allows them to work in the public sector. The statement of S22 is as follows:

“l want to work in a position especially in the Ministry of Foreign Affairs. | would particularly
like to be a legal advisor to the Ministry of Foreign Affairs. [...] I'm in financial trouble. | don't
know if | can do this comfortably in private. It seems to me that the state will provide that
convenience better ” (S22, Law, AYBU), [Public sector expectation].

The public sector expectation turns into regular earnings expectation for some AYBU
students at a later stage. S36 states the importance of making regular earnings as
follows:
“One of the special areas of interest to me is working under the title of translator and
interpreter in Ministries. As | said, it would be good to have a stable salary with difficult job
opportunities ” (S36, English Translation and Interpreting, AYBU), [Regular earnings
expectation].
In summary, it is understood that social class position has a differentiating effect on how
university preferences are realized and on the expectation of university education.

2.2. Findings related to the objectified cultural capital of the students

Within the scope of the research, students were asked "Can you give information about
the home environment, the courses you have attended and the cultural/sports/musical
activities you have participated in your university preparation process?". Thus, the
research examined the working environment, cultural and educational resources that
students benefit from during the transition to university. The analysis of the data obtained
as a result of the opinions of the students is presented in Figure 9.

Figure 9.

Findings related to the objectified cultural capital of the students during the transition to university
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In the transition to university, the majority of students in both groups indicate that their
study environment is adequate. However, those who indicate that the work environment
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is not appropriate are only AYBU students. Some of the opinions of these students are
as follows:

“When | was getting ready for college, | was living with my grandparents. My brother and |
share a room, my grandparents share a room, my parents share a room, and the living
room is empty. There is constant noise in the house. There are old people, and my mother
has to make her voice heard by those old people. There was no study environment at home"
(S32, Sociology, AYBU), [Study environment is not suitable].

“My home environment was never good, it is not good at the moment. | don't have a table
in my room. We have a situation where our house is crowded right now. My sister got married
and divorced, and now they live with us, and we live in my room. Everything was put on the
table except for courses-lessons. There are two young girls in the room. It's a makeup bag or
something. | mean, | couldn't study. | do everything in bed, | sit in bed. The internet in the
other rooms is not very good, and | don't want to sit there. My nephew makes a lot of noise.
I'm locking this room, when | am studying. [...] | go to class, | say, | have a class. | take
classes (online) up to 4 days a week. My nephew comes and takes a toy out of here, knocks
on the door if | don't open it. My mother inviting me for the breakfast. So when | turn on the
microphone, | check and turn it on 10 times. They argue, or the music, or anything, or my
nephew's cartoon noises. Living in such a way that you can study it is impossible. [...] It was
hard in high school, too. | had a nephew in high school when | was studying for the exam.
At that time, we were having family problems, there was not a very healthy environment at
home, but | could work at school ” (S37, English Translation and Interpreting, AYBU), [Study
environment is not suitable].

The students' answers to the category of university preparatory courses regarding this
theme are quite different from each other. Almost all of the students from Bilkent stated
that they went to the private courses not only during the university preparation process,
but also throughout their education life:

“I went to primary school. 4. 5. | must have gone to class. | must have been to all 4-5-6-7-
8. Then I didn't go to 9th grade in high school. | went to a boutique classroom in high school
10-11" (S16, International Relations, Bilkent), [Preparatory courses for university: Private
teaching institution].

The majority of students with AYBU stated that they only benefited from the private
courses during the transition to university. Some of the students emphasized that Bilkent
students should convince their families to go to the prepatory courses, unlike their family
supports:

“| went to the prepatory course. | only went for a year. 12. | started at the beginning of the
class. Even 11th grade In the summer of the classroom, August, September and so on, the
prep cpurses starts at that time. Honestly, it was kind of hard for me to go to the school, but
| went anyway. | had to convince my parents that | had to go to the school. They know it, but
they don't know it. | mean, they saw from the people around us, but they didn't realize that |
had to go or prepare for a certain period of time. | struggled a lot ” (S31, Sociology, AYBU),
[Preparatory courses for university: Private teaching institution].

One of the most striking findings related to this theme is the students' taking private
lessons. It is understood that a significant part of the students from Bilkent have taken
private lessons from various courses for many years:

“At that time, | was taking a private lesson, but after a while, we were finishing a private
lesson question-bank and then we were skimming the book and closing it. We weren't leaving
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any unsolved questions in that book. After that, after a week or two, we were choosing a
book and meeting in a cafe. We were just picking out a book and analyzing it. For a while,
| was also taking literature in addition to Mathematics. Since it was a verbal lesson, a person
with a certain reading culture, at least until Tanzimat, | had mastered the period. Apart from
that, | had special teachers from physics, chemistry, biology and mathematics lessons just for
problem solving ” (S1, Law, Bilkent), [University preparation courses: Tutor].

Students from AYBU also stated that they took private lessons. It is thought, however, that the
number and duration of private classes they take are more limited:

"l took math course , | took it at 12th Grade. | took a total of 3 months with 3-4 months left
for the exam, it was a short time" (S30, International Relations, AYBU), [University preparation
courses: Tutor].

“| have taken private math lessons twice. Because | still didn't know Cos 60 three months
before the exam. | still don't know, actually, | learned for the exam ” (S23, Law, AYBU),
[University preparation courses: Tutor].

It is understood that some AYBU students who cannot attend private courses and dormitories
benefit from the courses provided free of charge at school. The statement of S27 is as follows:

“I didn't go to any private courses. The state has courses, it is called support / suplementary
courses. We prepared with them, we attended this course ” (S27, Mechanical Engineering,
AYBU), [University preparation courses: School course].

The last category related to this theme is the participation of students in cultural, sportive
and musical activities. The students stated that they did these activities by taking private
lessons, attending courses or in line with their interests. The analysis of the data obtained
from the interviews with the students is presented in Figure 10.

Figure 10.

Students' Opinions on Participation in Cultural, Sportive and Musical Activities
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As seen in Figure 10, it is seen that students’ participation in cultural, sportive and
musical activities is generally different. On the left side of the figure, various activities of
Bilkent students are seen and it is understood that they have differentiated
predispositions:

“I went to the ballet course. | went to a basketball course. | like to paint, | like to paint oil
paintings, so | went to a special course, but | also painted paintings with my art teacher in
secondary school. Then | played the violin with a special teacher. Then | played guitar and
electric guitar for a very long time, | think from grade 2nd grade to 8th grade. | played chess
for a while, went to swimming lessons in elementary school. My mother is good at it and tries
to send me to everything. | played badminton in a club in high school and was licensed for
a semester. | had the opportunity to improve myself on many subjects ” (S19, English
Language and Literature, Bilkent).

Activities that are common among students are shown in the middle of figure 11. On
the right side of the figure are activities carried out by students from AYBU. It is
understood that the activities of AYBU students are quite simple and "ordinary" compared
to Bilkent students.

2.3. Findings on institutionalized cultural capital of students

Within the scope of the research, students were asked "What are your thoughts about
your high school?". Thus, the quality of the students' high school education was discussed
and its effect on university entrance was examined. The analysis of the data obtained
from the opinions of the students is presented in Figure 11.

Figure 11.

Students' Views on the High School They Graduated
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Bllkent (13) AYBU (8)
]
Studymg in Disbelief in official Negative education quality
elite high schools (7)  high schools (6) of Anatolian high schools (8)

There are significant differences between the types of high schools where students
graduated before higher education. It is seen that most students from Bilkent graduated
from private high schools and the majority from AYBU graduated from Anatolian high
schools (Annex, Table 2). In the study, some Bilkent students stated that they studied in
very elite high schools by getting a high score from the transition exam to secondary
education.
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“Of course, | continued to read constantly. | got into Science High School. It was already one
of the top 20 to 21 science high schools opened. In this exam, | was actually in the first 1
percentile. When you opened the list, whether private or public high schools in Turkey, the
number of schools that | could not prefer was numbered with fingers ” (S1, Law, Bilkent),
[Studying in elite high schools].

Some of the students from Bilkent stated that they prefer private high schools although
they have a very high score in the transition to high school. It is understood that the fact
that the parents consider the quality of education of public high schools as low is effective
in these preferences of the students and that they do not trust the education given in
these public high schools:

“When | entered high school, | completed the TEOG process well. | got 488 points and now
| was in the process of choosing. But at this point, my mother was the most influential. My
mother influenced my opinion and decision. | wanted to go to Atatirk Anatolian High School
(High school in Ankara). My mother said, "My turst in public schools was broken." [...] That's
why she thought | should go to private school. And | thought what she said made sense.
Because even though it was one of the best high schools in Turkey, it was like my mother
said. That's why we started visiting private schools. There was an environment that | created
in the classroom that | called A.... There were teachers | got along with very well. They called
us and we talked there. | started my education there ” (S8, Electrical Electronics Engineering,
Bilkent), [Disbelief in official high schools].

Although the majority of students with AYBU study in Anatolian high schools, it is seen
that some students consider the educational quality of this type of school as negative:

“| graduated from Anatolian high school. [...] It was close to home and there were no other
high schools to go to. | didn't really want to go there because high school had a terrible
reputation. Because its students were filthy. Some of the students were constantly trying to
influence me and my friends. There were things going on at school that shouldn't have
happened. For example, fighting becomes fighting, obscene situations... Fighting was a lot
between male students because teachers were afraid of students. Also, the authority of the
school was low, they could not manage the school well. The school was under the students'
control, so | assume the principal wasn't doing a very good job. Very dirty things were heard”
(S37, English Translation and Interpreting, AYBU), [Negative education quality of Anatolian
high schools].

Conclusion and Discussion

In the study, the effect of students' social class positions on the transition to university was
examined. The results obtained in the study were compared and evaluated under two
headings with the results of previous national and international studies.

Conclusion and Discussion on the Capital of Students' Midwives

Under this heading, the economic capital of the parents was examined within the scope
of the first theme. When the parents' income levels of the students participating in the
study were compared, it was seen that the parents of the Bilkent students allocated their
economic resources more to educational expenditures because the students with AYBU
had much more income than their parents. The economic capital of parents is an
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important source of inequality that separates Bilkent and AYBU students from each other
and causes them to be pushed into unequal positions in higher education. This finding
supports the findings of studies on economic capital differences in the transition to higher
education (Buyruk, 2008; Bulbul, 2021; Ekinci, 2011; Suna et al., 2020; Tunc, 2011).
In addition, the current findings obtained in this study support the researches
emphasizing the findings that the need for daily "survival" for families with limited
economic capital comes before the desire for higher education, children from these
families spend less time in their education and academic work due to their part-time
jobs, and compete with other students on unequal terms (Blanden & Machin, 2004;
Lynch & O'Riordan, 1998), parents cannot meet their housing costs due to insufficient
income levels, and students are limited to prefer universities in the city where their
families live (Kara, 2009).

Under this heading, the parents' cultural capital was examined within the scope of the
second theme. When the education level and professions of the parents of the students
from Bilkent and AYBU were compared, it was revealed that the separation and
inequality were experienced intensively. It is understood that most of the parents of the
students from Bilkent are university graduates, while the parents from AYBU are in more
diverse and lower level education stages. While this makes it easier for Bilkent students
to become familiar with university education in the family, it causes AYBU students to get
less knowledge and experience about university education from their parents. This
finding is consistent with and supported by the results of other studies in which the
education level of parents increased and students benefited more from higher education
(Buyruk, 2008; Bulbul, 2021; Ekinci, 2011; Kilic, 2014; Suna et al., 2020; Tunc, 2011).
In addition, in various reports examining educational inequality (Egitim Reformu Girisimi
[ERG], 2014; Ferreira ve Gignoux, 2010), at the secondary education level in Turkey , it
is seen that there is a close relationship between the education level and profession of
parents and the academic achievement of students. In the reports published by the
Ministry of National Education regarding the secondary education transition exams in
2020 and 2021, there is a difference of 120 points or more between those whose
parents' education level is primary school and those who have a postgraduate degree
(MEB, 2020, pp. 27-28; MEB, 2021, pp. 25-26). The formation of such a high score
difference separates students into different high schools and causes them to be in
unequal positions in higher education in the future.

Another topic within this theme's scope is their parents' values regarding education. In
the study, it was seen that the values and expectations of Bilkent and AYBU parents
regarding education differed considerably from each other and affected the transition
of their children to university. For some Bilkent parents, university education is an activity
that provides dignity/prestige. Parents see the university as the key to working in the
private sector and earning high earnings. University is an area for them to be
entrepreneurial and creative. On the other hand, for some parents of AYBU, university
education is a diploma that enables their children to reach secured professions. These
secured professions are a job guarantee, hence work in the public sector. For this reason,
it is understood that parents expect their children to work in the public sector for university
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education. Therefore, while the parents of Bilkent students want new bourgeois to be
raised, some parents of AYBU want their children to be civil servants who will raise and
guarantee their social class positions.

Conclusion and Discussion on the Cultural Capital of Students

Under this heading, the cultural capital of the students participating in the research was
evaluated under three themes. These are (1) embodied, (2) objectified, and (3)
institutionalized cultural capital.

(1) Within the scope of embodied cultural capital, it is seen that some students from
Bilkent have a qualified knowledge about universities, programs and professions and
their familiarity with higher education not only during the transition process to higher
education, but also during a period based on pre-secondary education, they gained by
negotiating in detail with their families and made very determined program preferences
for the professions they want to perform in the future. On the other hand, some AYBU
students reported that they made higher education preferences in accordance with the
score they got from the university exam, that they were in an uncertain career planning,
and that they did not have clear information about the departments and programs.
Therefore, while career and professional images for Bilkent people come before the
score they get from the university exam, for AYBU people, the score they get from the
university exam ensures the formation of career and professional images. There are
studies in the literature revealing these differences between secondary school students.
In the study conducted by Coskun (2019, p. 208) on private basic high schools and
students studying in public high schools and their parents, inequalities in secondary
education were examined. As a result of the research, it was determined that middle
class parents established an effective and constructive communication with their children
and negotiated their career planning over a long period of time. The results of the study
conducted by Akcelik (2019) also support this situation. It has been determined that
career planning of children from upper social class families who perform professional
professions is quite prominent and parents play an important role in this situation. On
the contrary, while lower class parents wanted their children to go to university, they were
found to be less supportive in their school and department preferences.

Values play a central role in shaping individuals' and groups' actions, goals and
expectations (Ulusoy, 2020, p. 17). On this axis, students' preferences as they move from
high school to college are strongly linked to the cultural values they bring with them from
their class positions. It was determined that the education-related values of the majority
of the students participating in the study and the education-related values of their parents
were compatible and related to each other. On the other hand, it was observed that the
expectations from education differed significantly between Bilkent and AYBU students. A
great majority of Bilkent students expect to work in the private sector. This is
accompanied by goal- and achievement-oriented career expectations, high earnings
expectations and resistance to traditional working norms. It is understood that some of
the AYBU students expect to work in the public sector and earn regular earnings. In the
study of Buyruk (2008, p. 104), it was revealed that students from middle-class families
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who are similar to Bilkentian students have high ideals and "sense of self-confidence",
while students from the lower class experience "fear of the future" and lack of self-
confidence. Unlike the study of Buyruk, this study emphasizes that students with AYBU
will gain regular earnings in the future rather than lack of self-confidence and are in the
expectation of the public sector. As in Bulbul's (2021, p. 320) study, this result is closely
related to the sub-social class position of the families of students' motivations to find work
in the public sector. Similarly, in the study of Troiano and Elias (2014), it was determined
that working class children kept risk to a minimum during university preference and
chose the programs that they would secure themselves in the future. Therefore, with the
emphasis of Bourdievu, it is seen that the subjective expectation of the students and their

objective class positions are extremely in harmony in the transition to higher education
(Bourdieu and Passeron, 2015, p. 200).

(2) Within the scope of objectified cultural capital, it was observed that the home
environment in the transition to the university, the special education courses/courses
taken and the cultural, sportive and musical activities attended by the students were
differentiated. It is understood that some of the students with AYBU are preparing for the
exams under inappropriate conditions due to the high number of people in the house
and lack of their own rooms. Since the parents have more financial resources for
education, most of the students from Bilkent benefit much more from the private courses
and private teachers. Moreover, this situation is not only experienced in the transition to
higher education, it is understood that students go to private lessons and classrooms for
a long period of their education life. Fewer of the students from AYBU are preparing for
university by taking private lessons and benefiting from private courses.

The fact that the number of students applying to higher education is well above the
current quotas has given more qualification and selection to the central exams. This
situation has led to an overflow of competition between students in the transition to
higher education and an increase in the sector of preparing students for university
entrance exams such as extra classes, private lessons, courses and additional education
(TED, 2005, p. 6). Therefore, the importance of class position in students' competition is
gradually increasing.

(3) Within the scope of institutionalized cultural capital, it has been observed that the
disintegration and inequalities experienced by the students in the transition to university
are closely related to the previous education level, secondary education. In the study, it
was concluded that the majority of Bilkent students graduated from science or prestigious
private high schools, and the majority of AYBU students graduated from Anatolian high
schools. Therefore, it is understood that the students' dissociation into certain high
schools during the transition to secondary education and the secondary education
achievement scores they obtained during the high school process affect their transition
to higher education by institutionalizing over time. The striking result of the research is
that some Bilkentian students prefer paid private education institutions while they have
the right to free education in public high schools with their high scores. Students and
parents evaluate the educational quality of public high schools negatively and stay away
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from public high schools consciously thanks to the opportunity provided by economic
capital.

As a result, a student's position in higher education will provide important clues in terms
of his position in the social hierarchy in the future. Although the departments in the
university are the same or similar, it is a fundamental fact that graduation from Bilkent
and AYBU is not equal. Therefore, there are various studies showing that the expansion
of higher education and over-centralized transition systems to higher education lead to
greater inequalities between universities (Carnoy, 2011; Liu et al., 2016; Lynch and
O'Riordan, 1998). This shows that economic, cultural and social resources are a serious
element of inequality even if individual rights and opportunities are provided in terms of
social justice (Barry, 2017, p. 32).

Recommendations

In order to reduce the impact of factors such as courses, private lessons and classes that
overflow outside the school during the transition to higher education, the economic and
cultural capital of the families should be taken into consideration and policies should be
developed on the basis of equity in this direction. For this purpose, rather than increasing
the higher education quotas, it can be considered to reduce the centrality of the higher
education transition exams, review and reconstruct the exams, and take into account the
students' abilities. Otherwise, the higher education exams in which the right of entry is
provided to all students will continue to maintain the elimination and selection
mechanisms invisibly under the principle of "formal equality" and to realize social
reproduction.

At the secondary education level, opportunities should be increased to ensure that
students' abilities and potentials are objectively recognized.

It is among the researches that should be examined who benefits from higher education
scholarships and whether the scholarship systems are inclusive in terms of social justice.

In the future, comparative studies of universities can be done to examine the inequalities
experienced during the transition to higher education.
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Genisletilmis Torkge Ozet

Turkiye'de 2020 yilinda yUksekdgretime gecis icin sinava bagvuranlarin sayisi 2,4
milyonun Uzerindedir ve bu sayi icinden lisansa yerlesenler sadece 431 bin civarindadir.
Bu baglamda yUksekdgretime bagvuran adaylarin ancak %17,7'si herhangi bir lisans
programina yerlesebilmektedir (YOK, 2022). Sinava giren fakat herhangi bir programa
yerlesemeyen adaylarin sayisinin  acgtk égretimden muaf tutulmus yUksekégretim
nUfusundan fazla olmasi, gerekli ihtiyacin kargilanamadigini ve yUksekégretime geciste
arz-talep arasindaki iligkinin oldukga dengesiz oldugunu géstermektedir (Celik, 2020,
ss. 529-530; Celik vd., 2020, ss. 69-74).

Prestijli Universite ve bdlumler géz 6nine alindiginda ise yUksekdgretim firsatlarinin
giderek daraldigi ve yUksekdgretime gecis Uzerinde toplumsal sinif konumunun énemli
bir rol oynadigi gérilmektedir (Suna vd., 2020). Bu eksende yiksekégretime erigimdeki
esitsizlikler, dagitimin yoénetilmesi ya da program sayilarinin genisletilmesi gibi arz ve
talep arasindaki iliskiye yénelik uygulamalarin yani sira toplumsal sinif esitsizlikleri
agisindan ¢é6zOmlenmelidir (Kilig, 2014).

Bu arastirmanin 6zgin yani, nitel arastrma ydénteminden i¢ ice gegmis tek durum
calismasi benimsenerek Universiteye geciste benzer ya da ayni bdlumlerde bulunan
ancak farkh iki kurumda yer alan &grencilerin, toplumsal sinif konumlarinin
karsilagtinlarak incelenmesidir. Boylelikle &grencilerin  toplumsal simif  konumlari
ekseninde esitsizlik 6rintilerinin Universiteye gecisteki etkisini ve Universitelerin bu
esitsizlikleri  sUrdirmedeki  rolunt  anlamak amacglanmaktadir.  Sonug  olarak,
yUksekégretim firsatlarindan toplumun belirli katmanlarinin daha fazla yararlanmasi ve
esitsiz  bicimde temsil edilmeleri, demokratik yuUksekdgretimin  énindeki ciddi
engellerden birini olusturmaktadir. Bu ¢alisma, Universitelerin daha esitlik¢gi kurumlara
doénustirtlmesi konusunda egitim esitsizliklerini incelemesi ve toplumsal esitsizliklere
dikkat cekmesi bakimindan &énem arz etmektedir. Kavramsal cerceve, Pierre
Bourdieu’'nin “yeniden Uretim kurami”nin merkezini olusturan ekonomik ve kultirel
sermaye cercevesinde ele alinmighir.
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Toplumsal Sinif Konumu

[ L]

Ebeveynlerin Ekonomik Sermayesi Ebeveynlerin Kiltiirel Sermayesi

O
Ebeveynlerin
Gelir Diizeyleri—_

Ebeveynlerin Egitim Ebeveynlerin Egitime
Duzeyi ve Meslegi—  iliskin Degerleri

Y-

Ebeveynlerin Sermaye Tiirl ve Hacimlerinin
Ogrencilerin Kiiltiirel Sermayesine Yansimasi

Ogrencilerin Bedenlesmis Ogrencilerin Nesnelesmis Ogrencilerin Kurumsallasmis
Kiilttirel Sermayeleri Kultirel Sermayeleri Kultirel Sermayeleri

Ogrencilerin Toplumsal Sinif Konumunun
Universiteye Gegisteki Etkisi

Ogrencilerin toplumsal sinif konumlarinin Gniversiteye gecisteki etkilerini inceleyen bu
arastirma, nitel arashrma yoéntemlerinden i¢ ice gegmis tek durum deseni ile
desenlenmistir (Yin, 2003, s. 39). Bu durumun iki analiz birimi ise Bilkent ve Ankara
Yildirim Beyazit Universiteleridir. Arastirmanin katilimailarini 2020-2021 egitim-égretim
yihinda Ankara Yildinm Beyazit ve Bilkent Universitelerinde muhendislik, sosyal bilimler
ve dil alaninda 6grenim géren toplamda 38 6grenci olusturmaktadir. Aragtirma verileri
yari yapilandinlmig gérogsme formu kullanilarak derinlemesine gérigsmeler ile
toplanmugtir. Veriler agiklayici yapi analizi ile ¢gzimlenmis, MAXQDA 2018 Analytics Pro
nitel analiz programi kullanilarak iki vaka modeli ile gérsellestirilmistir.

Arastirmaya katilan  6grencilerin  ebeveynlerinin  gelir dizeyleri kargilaghrldiginda
Bilkentli &grencilerin ebeveynlerinin, AYBU'lilere gére cok daha fazla gelire sahip
olmalari dolayisiyla ekonomik kaynaklarini egitim harcamalarina daha fazla ayirdiklar:
gorolmustor. Ebeveynlerin ekonomik sermayeleri Bilkentli ve AYBU'IG dgrencilerin
birbirinden ayrigtiran ve yUksekdgretimde esitsiz konumlara itilmelerine neden olan
énemli bir esitsizlik kaynagidir. Bu bulgu ytksekégretime geciste ekonomik sermaye
farkhliklarini konu alan ¢alismalardaki bulgulari desteklemektedir (Buyruk, 2008;
Bulbol, 2021; Ekinci, 2011; Suna vd., 2020; Tung, 2011). Ayrica bu arastirmada elde
edilen mevcut bulgular; kisith ekonomik sermayeye sahip aileler igin gundelik “hayatta
kalma” ihtiyacinin yiksekdgretim isteginden 6nce geldigi, bu ailelerden gelen ¢ocuklarin
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yart zamanl islerde calismalarindan dolayr egitimlerine ve akademik ¢alismalarina
daha az vakit ayirdigi ve diger égrencilerle esit olmayan sartlarda rekabet ettigi (Blanden
& Machin, 2004; Lynch & O'riordan, 1998), ebeveynlerin gelir dizeylerinin yetersiz
olmasindan dolayr barinma maliyetlerini kargilayamadigi ve dgrencilerin ailelerinin
yasadigi sehirdeki Universiteleri tercih etme kisithhigi icinde bulundugu (Kara, 2009),
bulgularini vurgulayan arastirmalari desteklemektedir.

Arastrmada Bilkentli ve AYBU'IG ebeveynlerinin egitime iliskin deger ve beklentilerinin
de birbirinden oldukca farklilik gésterdigi ve cocuklarinin Universiteye gecisini etkiledigi
g6rulmustur. Bilkentli bazi ebeveynler icin Gniversite egitimi sayginhk/prestij saglayan bir
faaliyettir. Ebeveynler Universiteyi 6zel sektérde calismanin ve yUksek kazang elde
etmenin anahtari olarak gérmektedir. Universite onlar icin girisimci ve yaraticiliklaring
gerceklestirebilecekleri bir alandir. Ote yandan AYBU'lu bazi ebeveynler icin Universite
e§itimi, cocuklarinin givenceli mesleklere ulagsmasini saglayan bir diplomadir. Bu
gUvenceli meslekler is garantisi, dolayisiyla kamuda ¢alisma anlamina gelmektedir. Bu
nedenle ebeveynlerin Universite egitimi icin cocuklarindan kamuda calisma beklentisi
icinde olduklari anlagilmaktadir. Dolayisiyla Bilkentli dégrencilerin ebeveynleri yeni
burjuvalarin yetismesini istemekteyken, AYBU'l bazi ebeveynler ise cocuklarindan kendi
toplumsal sinif konumlarini yikseltecek ve garantiye alacak devlet memuru olmalarini
istemektedir.

Bu dogrultuda arastirmaya katilan égrencilerin cogunlugunun egitime iliskin degerleri
ile ebeveynlerinin egitime iligkin degerlerinin birbiriyle uyumlu ve iliskili oldugu tespit
edilmistir. Diger yandan Bilkentli ve AYBU'l égrenciler arasinda egitimden beklentiler
ise birbirinden oldukca farkhlaghgr gérilmustir. Bilkentli égrencilerin cok biyUk bir
bolimu 6zel sektdrde calisma beklentisi icindedir. Bu duruma amag ve basari yénelimli
kariyer beklentileri, yuksek kazang beklentileri ve geleneksel calisma normlarina direng
eslik etmektedir. AYBU'IG 6grencilerin bir bdliminin ise kamu sektérinde calisma ve
dizenli kazang elde etme beklentisi icinde olduklari anlagilmaktadir.

Ogrencilerin  Universiteye gecisteki ev ortaminin, almis  oldugu 6zel egitim
kurslari/derslerinin  ve kahldigi koltirel, sportif, mozikal faaliyetlerinin  ayrighg
gorolmustor. AYBU'IG égrencilerin bir bélamo, evdeki kisi sayisinin fazla olmasindan ve
kendilerine ait odalarn bulunmadigindan dolayr uygun olmayan kosullarda sinavlara
hazirlandiklart anlagiimaktadir. Ebeveynlerinin egitim icin daha fazla maddi kaynaga
sahip olmasindan dolayr Bilkentli égrencilerin biytk bir bdlimU dershane ve 6zel
égretmenlerden cok daha fazla faydalanmaktadir. Ustelik bu durum sadece
yUksekdégretime geciste yasanmamakta, egitim hayatlarinin uzun bir dénemi boyunca
égrencilerin 6zel ders ve dershanelere gittikleri anlagilmaktadir. AYBU'l égrencilerin ise
doha oz 6zel ders alarak ve dershanelerden faydalanarak Gniversiteye
hazirlanmaktadir.

Ogrencilerin Universiteye geciste yasadigi ayrisma ve esitsizliklerin bir énceki egitim
kademesi olan ortaégretim ile yakindan iligkili oldugu gérilmustir. Aragtirmada Bilkentli
dgrencilerin cogunlugunun fen ya da itibarli 6zel liselerden, AYBU'l dgrencilerin boyik
bir b&lGmUnUn ise Anadolu liselerinden mezun oldugu sonucuna ulasilmigtir. Dolayisiyla
dgrencilerin ortadgretime geciste belirli liselere ayrismasi ve lise strecinde elde ettikleri
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ortadgretim basari puanlari zamanla kurumsallogsarak yiUksekdégretime gegislerini
etkiledigi anlagilmaktadir. Arastirmada carpici olan sonug, Bilkentli bazi égrencinin
sahip olduklar yuksek puanlar ile devlet liselerinde Ucretsiz 6grenim gérme haklar
bulunmaktayken Gcretli 5zel egitim kurumlarini tercih etmeleridir. Ogrenci ve ebeveynler
itibarli devlet liselerinin egitim niteligini olumsuz olarak degerlendirmekte ve ekonomik
sermayelerin  saglamig oldugu imkén sayesinde kendilerini bilingli olarak devlet
liselerinden uzak tutmaktadirlar.

Sonug olarak, bir 6grencinin yiksekdgretimdeki konumu gelecekte sosyal hiyerarsideki
konumu agisindan énemli ipuclari verecektir. Her ne kadar Universitedeki bélimler ayni
ya da benzer olsa bile Bilkent ve AYBU’den mezun olma durumunun esit olmadigi temel
bir gercektir. YUksekoégretimin geniglemesinin ve asir merkeziyetci yUksekdgretime gecis
sistemlerinin Universiteler arasinda daha bUyik esitsizliklere yol ach@ina dair cesitli
aragtirmalar bulunmaktadir (Carnoy, 2011; Liu vd., 2016; Lynch ve O’riordan, 1998).
Bu durum sosyal adalet agisindan (Barry, 2017, s. 32), Gniversiteye gegiste bireysel hak
ve firsatlarin saglanmig olsa bile ekonomik, kultirel ve sosyal kaynaklarin ciddi bir
esitsizlik unsuru oldugunu gostermektedir. Calisma sonucunda yiksekégretime geciste
sosyoekonomik kosullarin etkisinin azaltilmasi icin merkezi sinava olan bagimlihgn
gbzden gecirilmesi d6nerilmektedir.
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Table 2.

Information of the Interviewees

. . Monthly
. . Success Scholarship  Type of High .
Code Gender University Department: Ranking Status School Average Family
Income
S1 Male Bilkent Law 150 Scholarship  >cence High 45 500
School
. . Private High
S2 Male Bilkent Law 2.000 Fee-paying School 20.000
. . Private High
S3 Male Bilkent Law 5.000 Fee-paying School 30.000
. . Private High
5S4 Male Bilkent Law 12.000 Fee-paying School 20.000
S5  Female Bilkent Industrial Eng. 6.000 50% Private High 13.000
School
S6  Female Bilkent Industrial Eng. 9,000 50% Science High 14.000
School
S7 Male Bilkent Industrial Eng. 19.000 Fee-paying Science High 20.000
School
S8 Male Bilkent Electrical and 3.000 50% Private High 8.000
Electronics Eng. School
. Electrical and . Anatolian
S9 Female  Bilkent Elecironics Eng. 20.000 Fee-paying High School 20.000
Private
S10 Female  Bilkent Computer Eng. 29.000 Fee-paying Anatolian 30.000
High S.
Private
S11 Male Bilkent Economics 300 Scholarship Anatolian 10.000
High S.
. . Private
12 Female Bilkent mierior Architecture and 54 5, 50% Anatolian 12.000
Environmental Design .
High S.
. Political Science and o Private High
S13  Female Bilkent Public Administration 140.000 50% School 80.000
. Political Science and . Private High
S14  Female Bilkent Public Administration 290.000 Fee-paying School 20.000
. Political Science and . Prlvcf'e
S15 Male Bilkent . - . 500.000 Fee-paying Anatolian 50.000
Public Administration .
High S.
S16 Male Bilkent International Relations 70,000 50% Anofollon 10.000
High School
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Private
S17  Female Bilkent International Relations ~ 110.000 Fee-paying Anatolian 17.000
High S.
$18  Female Bilkent Cnglishlonguageand 5500 g1y, Science High 8.000
Literature School
. English Language and Prlvof.e
S19  Female Bilkent Literature 8.000 50% Anatolian 15.000
High S.
520 Female Bilkent ~Cnglish tanguageand g 5y, 50% Anatolian 16,000
Literature High School
521 Female Bilkent ~Cn9lish tanguageand 4 644 50% Anatolian 20.000
Literature High School
Free of Anatolian
S22 Female AYBU Law DGS 400 . 3.000
charge High School
523 Male  AYBU Low 12000  freeof  Anatolian 15.000
charge High School
524  Female AYBU Low 14000  freeof  Anatolian 16,000
charge High School
$25  Male  AYBU Law 11,000 Free of Anatolian 12.000
charge High School
$26 Female AYBU Computer Eng. 35,000 Free of  Science High 8.000
charge School
527 Male  AYBU Mechanical Eng. 56.000 Free of  Science High 9,000
charge School
$28 Female AYBU Industrial Eng. 59.000 Free of Private High 6.000
charge School
529 Male AYBU Metallyrgy and 165,000 Free of Private High 3,200
Materials Eng. charge School
F f Anatolian
S30  Male  AYBU International Relations 70,000 ree o Teacher High 3.000
charge N
$31  Female AYBU Sociology 100,000  [reeof Anatolian 3.000
! charge High School ’
. Free of Anatolian
S32 Male AYBU Sociology 210.000 charge High School 6.000
S33  Female  AYBU International Relations ~ 104.000 Free of Anofollcn 5.000
charge High School
. Free of Anatolian
S34 Male AYBU Economics 127,000 . 5.500
charge High School
35 Male AYBU English Trcnslghon and 6.000 Free of Science High 15.000
Interpreting charge School
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English Translation and

Male AYBU .
Interpreting

Female AYBU Engllsr Tronslghon and
nterpreting

Female AYBU Enghsh Translation and

Interpreting

10.000

11,000

12.000

Free of
charge

Free of
charge

Free of
charge

Anatolian

High School 6.000
Anatolian

High School >.000
Anatolian

High School 10.000
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